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Resumen

Dominar la pronunciacion es crucial para los estudiantes de lenguas extranjeras, ya que impacta
directamente la fluidez y la precision en el habla. Tener una buena pronunciacion es
fundamental para comunicarse con eficacia y claridad. Esta investigacion tiene como objetivo
clasificar los desafios de la produccion oral que enfrentan al hablar inglés los estudiantes de
tercer afio de la carrera de Lenguas Modernas de la Universidad de El Salvador. Se empleo el
método cuantitativo bajo un disefo descriptivo; se seleccionaron 30 estudiantes de tercer afio de
la licenciatura en Lenguas Modernas y se recolectaron datos mediante una encuesta y una prueba
oral. La encuesta consistio en un cuestionario de 15 preguntas cerradas, y la prueba oral requiri6
que los participantes hablaran de tres a cinco minutos. Se utiliz6 el muestreo no probabilistico
(por conveniencia) para seleccionar a los estudiantes que podrian proporcionar la informacién
necesaria para recopilar, organizar y evaluar los datos. El estudio se centra en problemas
frecuentes como la entonacion inadecuada, los patrones de articulacion, la mala gestion del
acento y los errores gramaticales, que dificultan la comunicacion efectiva. Segln el cuestionario,
los resultados revelaron problemas significativos de pronunciacion, particularmente relacionados
con la entonacion, la articulacion de los sonidos y el acento, que afectan la capacidad de los
estudiantes para comunicarse con precision en inglés. Ademas, los resultados de la prueba oral
mostraron que los estudiantes tienen problemas de fluidez, lo que impacta la comunicacion
efectiva y la claridad del discurso.

Palabras clave: produccion oral, problemas de pronunciacion, habilidades de

comunicacion, precision, fluidez.



Abstract

Mastering pronunciation is crucial for foreign language learners, as it directly impacts fluency
and accuracy in speech. Strong pronunciation skills are key to effective and clear
communication. This research aims to classify the oral production challenges that third-year
students majoring in Modern Languages at the University of El Salvador face when speaking
English. It was employed a quantitative method with a descriptive design. Thirty third-year
students of the Bachelor's Degree in Modern Languages were selected, and data were collected
through a survey and an oral test. The survey included a questionnaire with 15 close-ended
questions, and the oral test required each student to speak for three to five minutes. It was used
non-probabilistic (convenience) sampling to choose students who could provide the necessary
information to collect, organize, and evaluate the data. The study focuses on frequent issues such
as improper intonation, articulation patterns, poor stress management, and grammatical errors, all
of which hinder effective communication. The findings from the questionnaire revealed
significant pronunciation problems, particularly related to intonation, sound articulation, and
stress, which affect the students' ability to communicate accurately in English. Furthermore, the
results of the oral test showed that the students struggle with fluency, which negatively impacts
effective communication and speech clarity.

Key words: oral production, pronunciation problems, communication skills, accuracy,

fluency.



Introduction

Learning to speak a foreign language, particularly English, poses significant challenges
for students, especially when it comes to oral production. Speaking is one of the most important
skills in language learning, as it enables effective communication. However, mastering oral skills
in a foreign language requires more than just learning vocabulary and grammar—it involves the
correct use of pronunciation, intonation, stress, and articulation. For Spanish-speaking students at
the University of El Salvador, transitioning into effective oral English production can be a
difficult task due to differences between the two languages.

This research focuses on third-year students in the Modern Languages major at the
University of El Salvador, identifying the most predominant oral production problems that they
face. By understanding these oral production difficulties, this study not only highlights the
specific areas where students struggle but also provides insights into improving language
teaching and learning practices at the university. (Ur, 1996) emphasizes that, among the four
language skills—listening, speaking, reading, and writing—speaking is the most important for
achieving efficient communication.

To achieve the objectives, a quantitative approach was employed under a descriptive
design, according to (Ghanad, 2023), quantitative research aims to quantify the data and
generalize findings from a sample of a study from varied perspectives. It requires collecting data,
analyzing, and interpreting quantifiable data to prove the hypothesis produced in a specific study.
This method allowed for systematic collection and analysis of data to identify patterns and trends
related to students’ oral production problems. The population of the study included 47 third-year
students majoring in Modern Languages at the University of El Salvador. Non-probabilistic

(convenience) sampling was used to select students who were available and willing to participate



in the study, ensuring that data could be gathered efficiently within the constraints of time and
resources.

Data were collected using a combination of observation sheet, survey, and oral test. The
observation sheets provided insights into the students’ general performance during oral
production tasks, focusing on their use of pronunciation, articulation, and fluency in spoken
English. The survey consisted of 15 close-ended questions designed to gather students'
perceptions and self-reported difficulties regarding specific aspects of oral production, such as
pronunciation of vowels and consonants, managing stress in words, and fluency during
conversations. Additionally, an oral test was administered in which each student was required to
speak for three to five minutes on a given topic by recording an audio, allowing the assessment
of their pronunciation, coherence, and overall communication skills. In addressing these issues,
the research utilizes a detailed theoretical framework that draws on Communicative Competence
Theory (Hymes, 1971) and Interlanguage Theory (Selinker, 1972), among others, to explain the
observed challenges in pronunciation, accuracy and fluency.

The data collected through these instruments were analyzed using statistical tools, to
identify the most common oral production problems faced by the students. This analysis
provided a clear picture of the areas where students encountered the most difficulty, revealing
significant issues in pronunciation, intonation, stress management, and fluency. By interpreting
these results, the study aimed to uncover the root causes of these oral production challenges and
offer recommendations for improving teaching strategies and student learning practices.

This study is essential in highlighting the specific areas where students require more

support and practice to achieve greater proficiency in oral communication. Ultimately, the



findings aim to inform language teaching methodologies and help students become more

confident and effective speakers of English.

Methodology

The present study was aimed at determining what oral production problems affected
third-year students' language proficiency performance of English as a foreign language in
Modern Language Major at the University of El Salvador. In order to determine these facts, the
methodology used for this research was based entirely on the Quantitative Research method
since it was essential to collect and analyze the data to answer the research question. The level of
research was Descriptive research because it was intended to describe a population, circumstance
or phenomenon without manipulating the variable, just observing and measuring it. In addition,
the type of research was Cross-sectional study because the data was collected from the same
population only once as the variable was measured only once. The design of research was
Prospective study because the studies were done in the present and the primary data was
obtained.
Population and Sample

The research study involved a population of 47, who were third-year students majoring in
Modern Languages in the University of El Salvador. To choose the sample, it was considered that
the most appropriate sampling method was non-probability sampling (convenience) because it
would allow them to select students able to supply the information needed. According to
(Nikolopoulou, 2022), he says:
Convenience sampling is a non-probability sampling method where units are selected for

inclusion in the sample because they are the easiest for the researcher to access. This can be due
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to geographical proximity, availability at a given time, or willingness to participate in the
research. Sometimes called accidental sampling, convenience sampling is a type of non-random
sampling. Accordingly, 30 students were included in the sample as they met the criteria for this
sort of sample, which included proximity and time availability.
Techniques and Instruments

In the investigation for data collection, three instruments were used to collect and analyze
data. Firstly, the observation technique was used as an instrument to identify and determine
which were the oral production problems that affected third-year students, which was useful in
order to conduct the analysis. Secondly, the survey technique was used to gain more insight into
the students through a questionnaire instrument that consisted of 15 close-ended questions in
order to obtain data and find out whether accuracy, fluency, and pronunciation categories were
areas in which students struggled. Thirdly, an oral test was carried out in which the students had
to speak for three to five minutes about a specific topic.
Procedure

First of all, an observation guide was used to evaluate and document the performance of
students’ language skills in the classroom, such as speaking, listening, writing and reading in
which it was necessary to attend twice to observe and take notes during the class. It was
determined, based on the notes taken, which was the problem that most affected the students’
language performance. As a result, after analyzing the results from the observation sheets the
skill that presented more deficiencies was speaking. That was why the research was conducted
more on the investigation of the factors that affected the oral production in third-year students.

After that a survey was conducted to a sample of 30 third-year students using a

questionnaire of 15 closed-ended questions that were created according to the main points of the
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research question. The questions were presented in a way in which it would be easier for the
students to self-evaluate their performance in the language.

The last instrument used to collect data was the oral test in which the students had to
speak for three to five minutes about a specific topic or create a short story based on a picture
scene, along with a rubric to assess oral production problems of the students according to
existing knowledge.

Data Analysis

A Data Analysis Plan (DAP) is about putting thoughts into a plan of action. Research
questions are often framed broadly and need to be clarified and funneled down into testable
hypotheses and action steps (Banks, Paige, & Mather, 2013). The data collected was measured
through a statistical analysis since the level of research is Descriptive research. In other words,
Descriptive analysis was the most appropriate for this type of study. In order to analyze the data,
it was processed through statistical software Excel and IBM SPSS since they are very practical
systems to analyze data quickly and objectively, which allowed a better understanding of the
results of the research. Furthermore, the statistical tools used in this data analysis were frequency
tables, and the mode.

Ethical considerations

The present study was conducted in accordance with the ethical principles required by the

University's ethical regulations, as evidenced by documents such as the written consent form

signed by the study population to proceed with data collection.



Results
Table 1
Questionnaire answers are based on difficulties in oral production according to third-year

students' criteria.

Survey Pronunciation Fluency Accuracy %
Yes 96 95 90 62

No 54 55 60 38
Tota (N=450) 150 150 150 100

Source: Table based on the questionnaire.

Description: From the sample the majority of the students answer that they do have issues in
English oral productions.

Table 2

Questionnaire answers are based on categories.

Survey Yes No %
Pronunciation 96 54 64
Fluency 95 55 63
Accuracy 90 60 60
Tota (N=450) 281 169

Source: Table based on the questionnaire.
Description: Students answered that they struggled more in pronunciation than in the other two

categories.
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Table 3

Oral production level of third-year students according to each category.

Oral test Pronunciation Fluency Accuracy %
High 28 19 20 25
Medium 37 35 50 45
Low 25 36 20 30
Tota (N=270) 90 90 90 100

Source: Table based on the oral test.

Description: According to the data collected from the sample the students have medium level in
English oral productions.

Table 4

Oral production problems according to the categories.

Survey High Medium Low %
Pronunciation 28 37 25 41
Fluency 19 35 36 40
Accuracy 20 50 20 56
Tota (N=270) 67 122 81

Source: Table based on the oral test.

Description: The majority of students presented greater difficulty in fluency.



Table 5

Moda results of the questionnaire based on the 15 questions.

QUESTIONNAIRE RESULTS

N Answered 30
Unanswered 0

Moda 7

 There are multiple modes.
The smallest number is displayed.

Source: Table based on the questionnaire.

Description: The most frequent number in the YES and NO questionnaire is 7.

Table 6

Moda results of the test based on the rubric.

ORAL TEST RESULTS
N Answered 27
Unanswered 0
Moda 10

Source: Table based on the oral test.

Description: The most frequent number in the oral test with a scale of low, medium and high is

10.
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Analysis of Results

The descriptive results presented two different data results on oral production problems in
third-year students and were focused on three categories: pronunciation, fluency and accuracy.
These categories were considered for both the survey and oral test. The survey reflected the
difficulties students perceived in their own oral production, while the oral test highlighted the
errors observed in students’ performance based on the analysis criteria.

Data collected from the survey revealed that a total of 30 students were tested, 64%
presented predominant problems in pronunciation, 63% in fluency, and 60% in accuracy, taking
into account that Table 1 shows that the category with the highest percentage is the “yes”
answers which means the majority of the students have issues in English oral production,
therefore, the percentages mentioned above are taken from Table 2 focusing on the total “yes”
that was obtained by category. These results presented a greater problem in pronunciation,
specifically in the areas of articulation of vowels and sounds, intonation and stress. According to
the results, pronunciation obtained the highest number of responses with 64% (96 out of 150
“yes” answers), based on the questionnaire, the question that supported the assessment of
pronunciation was “Are there any consonant sounds that you struggle with pronouncing?”. This
question is highly relevant for measuring pronunciation because it highlights difficulties in
producing certain sounds or using proper pronunciation patterns.

Based on the results obtained from the oral test, in Table 3 students showed greater
difficulty in fluency with 40%, followed by pronunciation 41% and accuracy with 56%. It
indicates that the students were at a medium level in pronunciation and accuracy, but a low level
in fluency. Additionally, as shown in Table 4, students scored 36 out of 90 points in fluency, 37

out of 90 in pronunciation, and 50 out of 90 in accuracy. The item that most effectively
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supported fluency was “The student applies the stress accurately and naturally, emphasizing the
correct syllables and words to communicate meaning clearly and effectively. The speaker shows
full control of stress in different contexts”. Specifically, fluency problems in oral production
refer to difficulties that affect the smoothness and coherence of spoken language.

In Table 5, mode is presented, and the most frequent number in the YES and NO
questionnaire is 7 and it is multimodal. Finally, in Table 6 presented the most frequent number in

the oral test with a scale of low, medium and high is 10.
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Discussion

Based on the data collected from the two instruments, the results of the study showed that
the main issue third-year students face in oral production is pronunciation, followed by fluency
and accuracy. Moreover, the results determined that students have a medium level in both
pronunciation and accuracy, but a low level in fluency. Although students may face difficulties in
other areas, fluency and pronunciation are the most prominent problems, generating and bringing
with them other speech production problems. Hence, it is clear that if someone struggles with
fluency, they are likely to also have difficulties with accuracy, since these aspects are related.
Even if these difficulties do not occur at the same level, they are still present.

Pronunciation in Effective Articulation of Sounds

Pronunciation is one of the three components of language that support language skills.
Intelligibility is essential when speaking a language; the speaker must be understandable so that
the listener can grasp the intended message. When the speaker demonstrates good pronunciation,
effective communication is established between speaker and listener (Haryani, Dewi, & Sari,
2016). If a student does not have a good level of pronunciation effective communication will be
affected.

Accuracy problems in oral English production.

Accuracy is “the extent to which the language produced in performing a task conforms to
target language norms” (Ellis R. , 2018). (Ellis & Barkhuizen, 2005) define accuracy as “how
well the target language is produced in relation to the rule system of the target language”. If the
students do not have accuracy at the moment of speaking the message can be misunderstood,

since the students tend to mix ideas, this is related to the result obtained and also the one that it
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was noticed during the oral test production, the students were not able to provide an accurate
message.
Fluency in Effective Communication.

Fluency problems in oral production refer to difficulties that affect the smoothness and
coherence of spoken language. Different authors agree that fluency is the ability to keep a natural
conversation known as speech rate, without many filled or unfilled pauses, and using a small
number of fillers, and use of formulaic language (Housen & Kuiken, 2009) with this it was
understood that if the students have fluency in oral productions will have an effective
communication, since has the ability to use the language without any fillers or pauses, this is the
main issue researcher encountered in the students, they were not able to keep a conversation
without using fillers or even talk for 5 minutes that was the target time for the oral test.

Through this study, it was identified the deficiencies students have in oral production are
significant and mainly related to their English proficiency level. The issues with fluency and
pronunciation indicated that students had not practiced the language enough to fully develop
effective oral communication skills. Therefore, students would benefit from more effective
programs or activities designed to improve pronunciation, fluency and accuracy. Such activities
could be implemented in the classroom through speaking-focused tasks, including guided
pronunciation drills, spontaneous conversation practice, and integrated reading activities. This
approach may help students strengthen their oral skills.

In addition to the insights gained from this study, it is important to acknowledge several
limitations that may have influenced the interpretation and scope of the results. First, the study
was conducted with a relatively small sample of 30 students, which limits the generalizability of

the findings, as this group may not accurately represent the broader student population at the
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university. Secondly, the time limit for a single oral test (three to five minutes) is also another
influencing factor, as it may not reflect all of the students' oral skills or their improvement over
time. Furthermore, relying on only two instruments—the survey and the oral test—may have
been insufficient to capture the full complexity of oral production skills. Finally, the study was
conducted using a cross-sectional design, collecting data at a specific point in time. This

approach does not reflect the possible progress or changes in students' oral production over time.
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Conclusion

In conclusion, this study addressed the research question, which investigated what are the
oral production problems that students present when speaking English, specifically
pronunciation, fluency and accuracy, affect language proficiency performance among the third-
year students.

Through an oral test and a questionnaire, the results revealed that a significant percentage
of students experience challenges across the categories mentioned above. In the questionnaire,
according to the results, pronunciation obtained the highest number of responses at 64% (96 out
of 150 “yes” answers), making it the most impactful category. This indicates that based on their
responses, many students struggle to articulate English sounds clearly. The oral test results
further demonstrated that the majority of the students had greater difficulty in fluency with 40%.

With these results it can be demonstrated that if students do not have fluency, it will also
affect their pronunciation and accuracy. Fluency is the ability to speak a language smoothly and
effortlessly, without relying on fillers. Pronunciation, on the other hand, involves the production
of sounds, whether through intonation, stress and articulation of consonants and vowels.
Effective pronunciation ensures that the message is clear and comprehensible to the listener,
which is essential for successful communication.

The overall objective was achieved because, based on the answers, it was possible to
classify the categories according to their level of difficulty. According to the questionnaire, in
first place is pronunciation, as indicated by the highest score of 64%, followed by fluency with
63% and at least accuracy with 60%. On the other hand, according to the Oral Test results, the
students presented more difficulty in fluency with a low percentage of 40%, followed by

pronunciation with 41% and accuracy with 56%. Difficulties in oral production of English are
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mainly linked to problems with fluency, pronunciation, and accuracy, which are influenced by a
lack of practice of the oral skills outside the classroom.

Therefore, the hypothesis proposed at the beginning of the study was confirmed:
Difficulties in students’ oral production of English are mainly linked to problems with fluency,
pronunciation, and accuracy, which are influenced by a lack of practice of oral skills outside the
classroom. The findings clearly reflect that insufficient practice contributes significantly to the
oral production problems. In the end, this article was very helpful in identifying and classifying

the problems that students face in oral production when learning to speak English.
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