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FACTORS THAT AFFECT THE STUDENTS’ OUTCOMES IN THE PRONUNCIATION SUBJECT OF THE STUDY PLAN OF LICENCIATURA EN IDIOMA INGLES OPCION ENSEÑANZA (1999) AND THE IMPLEMENTATION OF STRATEGIES THAT COULD HELP TO REACH THE PRONUNCIATION SUBJECT’S OBJECTIVES

English pronunciation subject is one of 36 subjects that are included in the study plan for students of Licenciatura en Idioma Ingles, Opcion Enseñanza (Annex II). It is coursed in the second semester of the plan and developed in 16 weeks, four times during the week, one hour a day, including one visit to the English lab per week, making at the end of the course about 128 hours as a total. The main objectives for this subject are to develop the speaking skill, to help students to improve their pronunciation proficiency and accent as well as their English Language comprehension. This subject is based on the teaching of the different features for every single phoneme, in this way students will be able to recognize every phoneme that is quite similar avoiding misunderstanding in a conversation. Although it is clear that in spite of the efforts professors make in order to reach the pronunciation subject’s objectives, these are not totally reached since there are some factors that provoke on students deficiency at the moment of delivering a spontaneous speech, such as large groups, redundant exercises in the English Lab, the amount of time to develop the pronunciation subject and the strategies teachers work with.

The main factor that intervenes in the normal development of the pronunciation subject is the size of the groups in which this subject is taught. It can be said that it is in the classroom where the phenomenon starts. Why is it said so? Well in the observed groups the number of students was around 30 – 40 each. So, this number of students is really big for professors’ normal management and performance of the strategies and techniques they use to teach such a subject. Through this, it is not meant, that they do not do a good work, of course not; on the contrary, they even make extra effort to handle such groups of students and to develop the topics and units stated in the syllabus as well to perform their lesson plans.

The number of students makes in a way the teaching labor more difficult, because it is mainly professors who have the responsibility of having students reach the objectives established for the subject. So, as said before the large groups do not permit the total achievement of the objectives, so the reflected results on students are not professors’ blame, but the environment and conditions both have to work in. 

Since this problem happens inside the classrooms it is students themselves who receive the final and the bad effect of this situation, because it is them the ones who are affected at the end of the course, since most of them do not learn to perform or produce in a correct form the phonemes taught in class. At least this was what was clearly evidenced in the oral test run to 30 pronunciation students of both courses.

The large groups are clearly affecting the knowledge of these students since during the class performance most of them are “out of reach” of professors. As a result, the classes are not personalized. Things would be different in each pronunciation course if there were fewer students than are now. In other institutions, where English is taught not as a major but just specifically as a second language the number of students is not more than 10 pupils. However, here at the University of El Salvador this technique has not been put into practice yet. 

Since classes are not personalized, for a teacher to detect where their students are failing in their pronunciation, performance is really a challenge. During the development of the classes, teachers try to realize about the way their students utter the phonemes being taught; however, due to the number of students it is difficult to check student’s performance individually. Most of the time professors just check the pronunciation performance of the students who are near them, but not of the rest who sit down on desks which are in the back or on the corners of the classroom. With this is meant that once again the size of classrooms affects the normal teaching – learning process required to reach the objectives established in the program for the pronunciation course.

To the above situation is added that most of the students who sit down in the back and on the corners of the classroom tend to lose attention to what is being said in front, and when it is being performed a listening exercise for these students it is a little bit harder to listen to the right pronunciation of the words. So, as said in a paper done by trainers of other pronunciation courses in the United States: “…what you do not hear, you cannot produce” is something that is happening at least in these two groups of students who were assessed. But, this situation happens due to the number of pupils in each course. 

If in each course, as said before were fewer students, the results on their pronunciation performance could be totally different, because professors and students as well may have the opportunity to develop their roles that are supposed to in better ways and conditions. So, if professors and students had the right conditions to work in, professors would listen to their pupils’ pronunciation and when they made a mistake, they could have the chance to correct them, and students would have the chance to carefully listen to what the professor and records say. Unfortunately, things are not this way, since the problematic situation remains the same at the Foreign Language Department because pronunciation groups are still large.

Due to courses are large, most of the students cannot actively participate in the development of the classes, so professors resort to reading activities in which isolated words, short sentences and paragraphs are included to be later read by two or five students at the most in the group, this as part of the practice pupils are asked to do of the already taught phonemes during a class.

 Here may arise a question, would this practice be enough to have students learn the right pronunciation of the phonemes? Of course not, first because not all the students have the opportunity to participate in the oral tasks, also because this kind of exercises are not long enough for professors to check their students’ pronunciation performance and because students are just asked to read, as said before, isolated words and short sentences, as a result, this kind of exercises do not give students a more realistic practice of the sounds studied during the session class.  Given this situation in the classroom, most of the tested students just can mainly identify and produce the phonemes only when they are performing a reading and not when they are asked to produce a speech.

For this reason it can be said that due to the lack of more and longer oral exercises it is why students get accustomed to produce phonemes only when they identify them at reading but not when they are delivering a spontaneous speech. It is as if students get                     conditioned to utter phonemes only when they know they are being observed or tested by someone else or by someone who is listening to their reading either the professor or any classmate. 

 To this fact, professors affirmed that it is mainly due to the large size of the group why they do not include more and longer oral activities in the development of the session classes. According to them if they include many oral activities, they would need a lot of time to have student by student to perform the oral exercise, so if they do this in groups like the ones studied in this paper and offered by the Foreign Language Department they may spend more than a week to check the results of the activity. However they recognize that if there were fewer students in each group, this kind of activities may be more frequently performed in the classroom. 

Unfortunately professors have to work with large groups and the strategies and techniques they use to teach pronunciation are not perfectly performed by them, since their main drawback is the number of students they have to help inside the classroom. For this reason it does not matter how much they endeavor themselves to reach the goals of the subject, because the environment they have to work in does not offer them the conditions to easily perform what they have already planned to do in class and at the end of the course the objectives are not totally achieved by students.

Most of the time, instead of having each student to develop an oral activity or individual repetition, professor resorts to the choral repetition and in this way he/she makes all his/her students participate in the development of the activity. Choral repetition is a good strategy for making all students participate but not for checking their pronunciation or for identifying the particular problems they may have at mastering a specific phoneme.

Well since professors cannot check the pronunciation proficiency of all their pupils, most of the students will never know if they really have a satisfactory pronunciation. With this is meant that most of them when the course is over believe that they now are able to master all the phonemes studied in the course; however, the reality is that what they believe is not true. Of course, most of the students can handle the phonemes by making a reading, but unfortunately things are totally different at the moment of performing a spontaneous speech.

Through the observation done in both pronunciation courses, both professors do almost the same job and are similar in the way they teach. They have their students participate in oral exercises in groups of around five to seven students each, but it is necessary to mention that those activities are not for practicing the sounds studied during class, but to check if students have understood those sounds.

So, in those assessments, students just deliver what they have practiced before. In other words, students memorize either a paragraph or dialogue they have previously prepared in their groups. So, in the development of this kind of evaluations students are “conscious” of what they will say in the performance of the oral activity. And it is for this reason why pupils are in a way aware of the sounds they need to produce, because they know it is an evaluation that if they do not do it well, they will get a low grade.

Since group oral evaluations are the only way students can simulate a real situation, they do not have the opportunity to produce, in a real environment, the right way in which the phonemes have to be uttered. This situation is the result of the number of students in each pronunciation course. This situation affects not only students but also professors who are the trainers of these students. For them it is hard to identify where their students face any trouble in the management of the sounds.

Another factor that also affects the good development of the speaking skill is the redundant activities developed in the English Lab. According to professors they take their students once a week to the English laboratory, where it is supposed they perform more realistic oral and listening activities. There, students are asked to make recordings or just listen to a record or movie. Based on what professors said, the English native recordings and movies help students get more familiar with the sounds studied during class; moreover, here they can judge themselves by listening to their own recording and see how close they are to native speakers’ pronunciation. 

This kind of practice at the English laboratory is good, but in spite of the fact students can listen to their own pronunciation, the problem of large groups still affects them in a certain way, because, even though professors take their students to develop oral activities these cannot be long, because at the end professors will not have time to check the work done by their pupils. So, for this reason trainers most of the time tend to mainly use the same kind of material used in classroom, this means pre – designed material or short reading material. And once more, students have to work by using the readings and not their own knowledge of the sounds.

So, due to this kind of oral exercises at the English laboratory, students when they go out of the “English environment”, they cannot perform in the same way they do while they are in class with the help of the professor and a piece of paper with a written paragraph. It seems that in class everything is understood, almost all students can produce the phonemes and there is not too much trouble for them to recognize and utter the phonemes. The question is why is it different when they are asked by others to speak in English? 

By simple sight it can be said that this happens because they are not “conscious” of the way they are delivering the message. They are mainly “concentrated” on what they are trying to convey, in other words they mainly focus in the content of the message and hardly in the grammar, but they rarely care about the right pronunciation of the words that makes the difference in the meaning of what is being said.

Students and professors are not guilty of this embarrassing situation the students face at delivering a spontaneous speech. Professors as part of their responsibility want to do their best and students as well, the problem is that in the pronunciation subject’s syllabus are stated objectives that are hard to reach by the end of the course because this asks for the results, but inside the classroom things are different.

Another kind of exercise at the English lab is watching movies. But according to what was observed during a movie they mainly emphasize or concentrate their attention to the sentences that appear at the bottom of the screen, but not to the pronunciation of the native speakers; most of the time they do not listen but read what the character is saying.

Even though the purpose of this kind of activity is that students get familiar with the pronunciation of the words, students tend to lose purpose. Watching movies is very effective technique to improve the listening ability, because the hearing becomes familiar with the manner native speakers talk, and in this way students improve their pronunciation at judging their own production which is necessary to be close to the native speakers’ one. But, since students just mainly concentrate on what they read on the screen, they again remain conditioned to identify and produce phonemes only when they check them by sight, because neither their hearing nor their speaking is totally developed with this kind of activities.  

Of course they are in contact with English but since they just read the sentences at the bottom and do not listen the way the characters pronounce the words, they at the end of the activity will just remember what the movie was about and not the pronunciation of the words. Perhaps, some of them will learn the right pronunciation but most of them will just learn new vocabulary, and this is not bad, but the main purpose is totally lost when students adopt this kind of behavior. So, in order to avoid this situation and take an advantage of the movies, it would be better to take students to watch movies which are not subtitled so that pupils may improve and tune their hearing and speaking as well to put into practice what they have already learned in class.

The amount of time is another important factor that is affecting the development of the Pronunciation subject. As stated before Pronunciation subject is developed in 128 hours in a semester, and this does not aloud students to acquire each phoneme in a good way, because they do not have enough time to practice them. Until now the main matter of the problem has lied in the classroom itself, but to this one more situation is added when pronunciation subject is taught. In the syllabus it is established that all topics might be developed in sixteen weeks. And a week covers from Monday to Thursday, and a one – hour class is given to students. So, the course lasts 128 hours in which students are supposed to be trained on the phonological English alphabet.

This means that students have to master the phonemes in only 128 hours. How is it supposed that objectives will be reached with more than 30 students in each group in only 128 hours? One hour class a day is not enough for professors to carry out what it is established in the syllabus. As a result it is students who are at the end bad trained because they are the learners who do not have the opportunity to learn in the right way the required English pronunciation.

Once again it is demonstrated that due to the number of students in each course and the short time this is developed, pupils do not have the opportunity to put into practice in a more real situation inside the classroom what they can really handle. According to the data gathered in the research students seemed to manage phonemes at reading but not at speaking of any topic. In a certain way the conditions and time to teach such relevant and important subject affect the students’ normal learning – process, also objectives cannot be totally reached because the amount of students in each course is the most difficult task professors have to face day by day and students as well. So, during a one – hour class it is difficult to have all the students learn the right pronunciation of the different sounds that exist in the English language.

The learning process of a foreign language is reached step by step and it is improved through the different strategies that a professor uses and the abilities that students have. One of the difficulties students face on the learning process is the oral skill due to in this skill students learn different phonological structures. So, professors have to take hand of different strategies for teaching such a skill. Examples of these strategies are the following: repetition drills, communicative activities, games, dictations, showing incorrectness, among others. However, the situation in the classroom at the FLD does not provide the conditions for applying all the strategies mentioned before. This situation is another factor that provokes on students a weak pronunciation performance mainly when delivering speech.

All the teaching stages require the use of different strategies that professors should use in order to get better outcomes from students. During the introduction, the stage at which students may become aware of a certain phoneme, professors from the Foreign Language Department use the following strategies: they model the new phoneme, give some examples, elicitate some others from some students; if students have not acquired the new phoneme, the professors use gestures to facilitate students’ understanding. These strategies are used every time they introduce a new topic; it means that classes become monotonous. 

That is why it is a good idea to implement other strategies or try to reinforce the ones that are already used by professors; for example by using his/ her physical surroundings to explain students that they just have to listen to him/her and do as he/she does. What the professors have to do is to model the phoneme and ask to some of the advantageous students to repeat the phoneme. Students have to repeat at least four times, using the same phoneme in different contexts. Then the professor has to approach to other students who have been sitting observing what the other students did. Despite other students´ not performing, they are able to perform according to the previous observation they had.


During the introduction stage, the professor often works with controlled techniques, asking students to repeat some drills, she/he has to insist on accuracy correcting where students make mistakes, but she/he must spend a short time, and the drilling abandoned as soon as possible, and this is because they must move to the following stage: Production. During this stage the professor tries to see if students can produce the right phoneme. Pronunciation professors from the FLD use communicative activities, it means that their students are involved in activities that give them both the desire to communicate and a purpose that involves them in a varied use of the phonemes. These kinds of activities are vital in a classroom, since here the students can do their best to use the phonemes as individuals. 


Examples of the communicative activities used by the FLD professors are: performing dialogues, conversations, reading aloud, speeches, asking and answering. They use these techniques because they are aware of the existing needs on students’ pronunciation performance. There are some other techniques and materials designed to give students practice in the pronunciation area, for example: information gap activities, games, sentences writing, oral compositions, dictations, among others. 

With information gaps activities, different students are given bits of information; by sharing this information they can complete a task, involving a communicative purpose and motivated to practice. These activities are designed to practice not only in pairs but also in groups. The information gap is created precisely because each student does not know the information that the other student has. Another technique is the use of games, they are an important part of a professor’s equipment not only for the language practice they provide, but also for the therapeutic effect they have, and are especially useful, at the end of a long day to send the students away feeling cheerful about the pronunciation class.  In this technique the professor can use his/her own imagination in order to create a funny and educative game.

These are some ideas the professors should provide to his/her classroom: ask the right question, tic – tac – toe, quizzes and so on. Games like these have been widely used for many years. They are great and provide practice in an amusing context. Let’s look at an example of writing sentences which aims to give students practice in specific content: The Fill in: the purpose is that students fill in the blanks and choose between some alternatives they have. Then, when they have finished the task they are asked to personalize the exercise. The Oral Compositions have been popular and useful to practice. The idea is that the professor and the class together build up a story. Also this technique can be handled with visual stimuli. The professor can use series of pictures, mimics, or play a tape with a series of sounds.

Dictation goes completely out of fashion for a time, but there are dynamic alternatives which can be useful way getting into a topic. One of these alternatives is to dictate to students a statement, students’ task is to complete the statement by using the phoneme that has been studied. Then they will have something to say, because the interaction comes. Poetry Dictation patterns related with the new topic is used in a specific poem, also you can use dialogues and prose passages too, provided that they are not too long. In this activity students dictate to each other in an involving and exciting way, the lines of a poem, they try to guess the meaning of the poem and then they have to read it to the whole class.

 In the practice stage we have looked at ways of getting students to practice specific items of pronunciation. We have seen that the objective of practice is to allow students to focus on the accuracy on what they are saying. Practice activities are great fun and provide students with a satisfactory blend of confidence and enjoyment. So, with the implementation, the class will have a different environment, changing the monotonous aspect they had. 

During correction, a professor used to use the following techniques in order to indicate students that something is wrong, that there is a trouble with certain phonemes. The first one is to repeat the word at least twice in a correct way; another is to perform the phoneme in front of a mirror which by doing this they check their own performance; another useful technique is to emphasize or highlight the word in which students make a mistake. However, it would be useful and important if teachers implement new correction techniques.

There are two basic correction stages: Showing Incorrectness and Using Correction Techniques; besides the ones used by the FLD staff (showing incorrectness: repeating and echoing) there are three others in this stage: 1. Denial: the teacher directly tells the students the response was unsatisfactory and asks for it to be repeated. 2. Questioning:  is that correct? Ask to the rest of the class to answer the question to check someone else’s performance. 3. The professor indicates that the response was incorrect by his/her expression or some gestures. These kinds of techniques should be handled with tact and consideration. However, showing incorrectness is not enough for the correction of a pronunciation mistake, and the professor may use some correction techniques.

If the students are unable to correct themselves, professors can resort to one of the following techniques: 1. students correct students: professor asks to another student to “help” the student who has made a mistake, by supplying the correct sound performance. 2. The professor corrects students: in this case the professor can re – explain   the pronunciation item which is causing the trouble. This would be especially appropriate when we see that the majority of the class is having the same problem. After this the professor can shift to choral and individual repetition. The objective of using correction techniques is to give students the chance to get the new phoneme correctly. It is important, that when the professor uses one of these techniques, she /he must do it in a pedagogical form.

The last stage is Evaluation. At the end of the instruction it is important to make sure of the students’ achievement. In the FLD, professors use dictations, give listening exercises to the class, ask students to perform oral presentation, and some times they have debates. Moreover, it is essential to give feedback to students before being evaluated because it reinforces what they have studied. These techniques are practiced just two or three times during the course. The task is that professors should apply these techniques at least once at the end of every single week in order to check students’ performance, and with this, their pronunciation would be improved constantly.

It is clear that professors from the FLD try to do their best in order to reach the different objectives established in the English Pronunciation subject, for students to acquire a standard level of pronunciation. However, according to the different sources used, it is clearly stated that students’ pronunciation performance is still a big problem. The data shows that when students perform the language, they have certain kinds of problems when pronouncing; on the contrary, when they read their performance is better. With this information it is clearly stated that students tend to pronounce well when they have something established, this is because almost all the classes that they face daily are just about theory and written exercises. Moreover, students have few oral practices and listening exercises during the semester which worsen the situation.

Almost all the time during the pronunciation class students are exposed to controlled exercises, the professor is the unique model that they have during the instruction, and also is the only one who is practicing the language in the whole class. There is little time for students to practice, and when they do it, they just have to fill out some exercises and then read their answers aloud. Moreover, when they have oral practices, students are aware of what they are going to say because it has been already written, so in this way they just go in front of the class and read what they have written. That is why it is difficult for them to perform the different phonemes well. So according to this, it is clearly stated that students are capable to pronounce in a good way just if they are exposed to something written or if they are asked to read a specific structure that is being studied at that moment.

As said in the previous paragraphs, students face unconscious troubles at the moment of delivering a speech. Since this situation is problematic, it is necessary to ask ourselves about the reasons why this is happening to these two groups of students who have already learned the phonemes investigated in this paper. According to the questionnaires and observations done to both pronunciation courses and interviews made to professors who are in charge of this important subject, the problematic situation is the result of many factors that in a way are affecting the normal development of the teaching – learning process.    

In the previous paragraphs it has been mainly said that the origin of the phenomenon that students face at the moment of conveying a message or delivering a spontaneous speech is the classroom itself which is related to the number of students who are in each course. These large groups make the pronunciation’s objectives something very difficult to achieve, because inside the classroom the conditions to reach them are not given.
As a result the strategies and techniques used by professors are not performed as they are supposed to. However, it is necessary to mention that when professors start the class, most of the time they do not give instructions of what is going to be done next, and do not make any role play  for having students interested in the topics that will be given in the session class. According to the observations done in both courses, it is mainly due to the time why professors work in this way.

But it is necessary to say if they gave instructions and made role play to introduce any topic, the results on students would be different. However, most of the time students are asked to work by using their textbooks. In the book are instructions of what they have to do, on these are included some sentences they will later have to repeat with the use of a tape and then with the help of the professor into a common choral repetition. And it is mainly in this way that pronunciation classes are given to students.

As said in previous paragraphs, choral repetition of isolated words and sentences do not give the students, in a certain way, the opportunity to develop the ability of the right speaking. Inside the classroom it is necessary to put into practice more techniques and strategies, because through their applying and well performance, students will be benefited at the end of the course, since they may have the opportunity to work in a different way.

According to what it is stated in the Pronunciation Program, the course is intended to help students overcome pronunciation problems, improve their pronunciation, listening comprehension, train them on how to use the sounds of the Phonetic American English Alphabet appropriately in the context of a speech, help students produce the English sounds not existing in Spanish. These objectives are really outstanding but in a classroom of 30 and more students are challenges to reach.

Since students do not totally achieve the Pronunciation Subject’s objectives it becomes necessary to open more courses to eliminate the situation faced by students at delivering a spontaneous speech. Along the previous paragraphs it has been said that large groups do not permit professors to put into practice a range of strategies such as: dialogues, debates, oral compositions, among others, that in a way they would be more effective to help students reach the objectives the pronunciation subject looks for. So, if more courses were opened professors and students would work more effectively and at the end of the course students would handle English sounds into a spontaneous speech in a better way they do now.

When in a course of whatever subject there are a few students, the results at the end are relevant and satisfy both trainers and trainees; the same would happen with the subject in study in this paper. The profile when any student finishes the subject is that she/he may manage the English sounds without too much problem either at reading or speaking. Unfortunately, the results gathered from the assessed students reveals that most of them can manage English sounds mostly when they are reading but not too much when speaking. So, here the reason why more courses for teaching this subject should be opened. That is that students need more speaking practices during the session classes.

It is necessary to mention that these practices have to be developed not with controlled speaking practices where students have planned what they are going to say, these practices should be spontaneous so that students can in the moment make use of their knowledge and improve the speaking skill. Moreover, these should be long enough so that all of students have the chance to participate. But these kinds of activities can only be effectively performed in small groups.

If more courses were opened professors may have the chance to put into practice more and more effective strategies for teaching English Pronunciation. Moreover, they would have the opportunity to have more direct contact with students and find out the particular and weak areas their pupils have and in his way to look for the best manner to help students overcome any problematic situation not only in speaking skill but also in the rest of skills. By doing this, professors and students as well could accomplish with the objectives the subject establishes for the course.

On the other hand, it would be helpful to provide professors with more updated strategies for teaching English Pronunciation. It would be very good and advantageous if they were constantly trained so that when they are teaching, their knowledge about new strategies and techniques would be “fresh” and they could take profit of them and avoid using at least not frequently, the common strategies that most of the times are used by everybody. With the training, professors would be provided with new ideas about how to make the class a nice environment to teach and learn how to prepare more interesting and real materials and activities to make all students participate and wake their interest for the class up.
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UNIVERSITY OF EL SALVADOR

SCHOOL OF ARTS AND SCIENCES 

FOREIGN LANGUAGE DEPARTMENT

ENGLISH PRONUNCIATION SYLLABUS

GENERAL INFORMATION

Subject:

English Pronunciation.

Code:


PRI114.

Pre-requisite:

Intermediate Intensive English I.

Credits:


4.

Major:


Licenciatura en Idioma Inglés, Opción Enseñanza.

Academic Year:
I-2006.

Level and Area:
Third Semester, Macro-skills Development Area..

Academic Unit 

in Charge:

Foreign Language Department.

School:


Sciences and Humanities (Arts and Sciences).

Course Length:

16 weeks.

Number of working 

hours and weeks:
16 weeks, 128 hours.

Date and C.S.U. 

agreement of the 

curricular program:
70-99-2003 (v-2.8) August 17th, 2001

Schedule:

Group 01: Monday through Thursday, 8:00 a.m.- 9:00 a.m.




Group 02: Monday through Thursday, 10.00 a.m.- 11:00 a.m.

                                       Group 03. Monday through Thursday, 4:00 p.m. – 5.00 p.m.

Professors:

Jorge Homero Llanes, M. A. (Coordinator)

                                                   Yvette Henríquez, M. A.

                                                   Rhina Franco, M. A.


 

COURSE DESCRIPTION

English Pronunciation is intended to help students improve their pronunciation and accent, as well as their English language comprehension as spoken by native speakers.  The course concentrates on the teaching of the supra-segmental features of American English in particular –stress, rhythm and intonation- as the framework which will permit the students to understand how speech flows from speaker to listener and how meaning is built along the way.  Practice with individual sounds are included as part of rhythm and stress.

GENERAL OBJECTIVES

1. To help students overcome pronunciation problems they may have in their inter-language system.

2. To help students improve their pronunciation and listening comprehension of English, and of American English in particular.

SPECIFIC OBJECTIVES

1. To make students aware of the supra-segmental aspects of English in the production and comprehension of their target language.

2. To train the students on how to use the sounds of American English appropriately in the context of speech.

3. To help students produce the English sounds that are absent from their mother tongue, i.e., Spanish.

CONTENTS

1. Rhythm:  Number of syllables (WEEK 2).

Objective: To make students aware of the aspect of rhythm in English in the production and comprehension of their target language.

2. Stops and continuants (WEEK 3).

Objective: To help students produce the stops and continuants, English sounds that are absent from the Spanish language

3. More stops and continuants: Grammar (WEEKS 3 AND 4).

Objective:  To train the students on how to produce the sounds of stops and continuants appropriately in the context of speech

4. Rhythm: Stops and syllable length (WEEK 5).

Objective: To make students aware of the aspects of stops and syllable length in English in the production and comprehension of their target language.

5. Voicing (WEEK 6).

Objective: To help students produce the voiced English sounds that are absent from the Spanish language.

6. Concentrating on sibilants (WEEK 6).

Objective: To help students produce sibilants in a way that is different from the Spanish language.

7. Rhythm: Voicing and syllable length (WEEK 7).

Objective: To make students aware of the aspects of voicing and syllable length in English in the production and comprehension of  their  target language.

8. Words: Stress – vowel length (WEEK 8).

Objective: To help students produce different vowel lengths, English sounds that are absent from the Spanish language.

9. Stress: Vowel clarity (WEEK 8).

Objective: To make students aware of the aspects of vowel clarity in English in the production and comprehension of their target language.

10. Word stress patterns (WEEK 9).

Objective:  To make students aware of the supra-segmental aspect of word stress in English in the production and comprehension of their target language.

11. Sentences: Basic emphasis patterns: Content words (WEEK 9).

Objective:  To make students aware of the use of content words in English in the production and comprehension of their  target language

12. Sentences: Basic emphasis patterns: Structure words (WEEK 10).

Objective:  To make students aware of the use of structure words in English in the production and comprehension of their  target language.

13. Conversation: pitch patterns used for emphasis (WEEK 11).

Objective:  To make students aware of the supra-segmental aspect of pitch patterns for emphasis on  the production and comprehension of English.

14. Emphasizing structure words (WEEK 12).

Objective:  To train the students on how to appropriately emphasize structure words in English in the context of speech.

15. Intonation: Pitch direction of questions (WEEK 13).

Objective:  To train the students on how to appropriately use the pitch direction of questions in English in the context of speech production and comprehension.

16. Intonation: Thought groups 1 and 2 (WEEK 14).

Objective:  To make students aware of the supra-segmental aspect of thought groups in English in the production and comprehension of their target language.

COURSE METHODOLOGY

In order to fulfill the objectives of this course, an initial diagnosis test is administered in order to identify areas that need to be emphasized during the course and to determine the lessons that need more attention and time in order to minimize the student’s weak pronunciation areas.

The teaching-learning methodology includes: lectures combined with discussions, hands-on laboratory practice activities, an intensive exposure to the English language, tutorial sessions and student’s presentations of movie parts.  The theoretical part of the course is developed through lectures combined with discussions where students get involved actively.  In the practice sessions the students work with drilling and listening comprehension activities.

In order to make sure that a meaningful amount of input is provided, students are given intensive listening comprehension practice in the classroom and are also assigned activities to do at home.

Finally, the tutoring sessions are scheduled to help those students who want or need feedback or extra help on pronunciation as well as listening comprehension practice.

EVALUATION

1 mid-term exam

20 %

Quizzes


20 %

Homework assignments
10 %

Presentation


10 %

Final Exam


40 %

BIBLIOGRAPHY

· Dale Paulette and Lillian Poems.  English Pronunciation for Spanish Speakers - Vowels and Consonants. Englewood Cliffs, New Jersey: Prentice Hall, Inc.

· Gilbert, Judy B.  1993.  Clear Speech.  Pronunciation and Listening Comprehensions in North American English. Cambridge: Cambridge University Press. 

· James Gary et al.  Listening In / Speaking out Intermediate.  Spontaneous Spoken English.  New York: Longman Inc...
· Jones, Leo and Baeyer C. Von.  Functions of American English.  Communication Activities for the Classroom.  Cambridge: Cambridge University Press.

· Windmayer, Sharon and Gray Holly.  Website: soundsofenglish.com

· Wong, Rita. 1987.  Teaching Pronunciation.  Focus on English Reading Rhythm and Intonation. Englewood Cliffs, New Jersey: Prentice-Hall, Inc.

CLASSROOM RULES

1. CLASS ATTEDANCE: Missing 15% or more of overall attendance automatically makes any student ineligible to take the programmed evaluations.

2. CLASS PARTICIPATION: Students’ active participation is required

3. IN-CLASS STUDENTS’ BEHAVIOR: At the teacher’s discretion, the students who show a disruptive behavior or refuse to participate in the class activities may be asked to leave the classroom.

4. MISSED EVALUATIONS: Requests presenting a genuine written justification for missed evaluation should be made within the next three days following it.  Quizzes are NOT made up.

5. COURSE MATERIALS: It is MANDATORY for all students to have their own required materials for attending classes.

6. HOMEWORK ASSIGNMENT DUE DATES: Students must turn in their homework assignments on the due dates; excuses are NOT accepted unless they are valid ones – a certified sickness or death of a close relative.

7. EXTENSIVE READING ASSIGNMENTS: It is mandatory for every student to have the course program, which includes the reading activities and timetable.

8. TUTORING SESSIONS: The teacher is available for tutoring sessions within the times mentioned at the beginning of this Program, for all students and especially for those who show deficiencies.  The rest can request to have tutoring sessions if they feel the need to have extra help.

All the students have to comply with all the regulations and policies established for the course.  No special concession will be given.

TIMETABLE

(See next page)

	UNIVERSIDAD DE EL SALVADOR

	DEPARTMENT OF FOREIGN LANGUAGES

	ENGLISH PRONUNCIATION

	SEMESTER I-06

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	M
	F
	F/M
	M
	M
	M/A
	A
	A
	A
	A
	M
	M
	M
	M
	M/J
	J
	
	
	

	Professor: Jorge H
	1-3
	21-5.
	28-4.
	7-11.
	14-18
	28-1.
	4-8.
	11-15.
	18-22
	25-29
	2-6.
	9-13.
	16-20
	23-27
	30-3.
	6-10.
	
	
	

	No.
	Contents / Activities
	F.14
	F.21
	F.28
	M.7
	M.14
	M.28
	A.4
	A.11
	A.18
	A.25
	M.2
	M.9
	M.16
	M.23
	M.30
	J.6
	 
	 
	 

	
	
	Wk1
	Wk2
	Wk3
	Wk4
	Wk5
	Wk6
	Wk7
	Wk8
	Wk9
	Wk10
	Wk11
	Wk12
	Wk13
	Wk14
	Wk15
	Wk16
	 
	 
	 

	 
	Diagnostic Exam
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1
	Rhythm: number of syllables
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	2
	Stops and continuants
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	3
	More stops and continuants: grammar
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4
	Rhythm: stops and syllable length
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	5
	Voicing
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	6
	Concentrating on Sibilants
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	7
	Rhythm: voicing and syllable length
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	8
	Words: stress: vowel length
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	9
	Stress: vowel clarity
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	10
	Word stress patterns
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	11
	Sentences: Basic Emphasis Patterns: content words
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	12
	Sentences: Basic Emphasis Patterns: structure words
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	13
	Conversation: pitch patterns used for emphasis
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	14
	Emphasizing structure words
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	15
	Intonation: pitch direction of questions
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	16
	Intonation: thought groups 1 and 2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
 


	Evaluations
	Wk1
	Wk2
	Wk3
	Wk4
	Wk5
	Wk6
	Wk7
	Wk8
	Wk9
	Wk10
	Wk11
	Wk12
	Wk13
	Wk14
	Wk15
	Wk16
	 
	 
	 

	 
	1 Mid-Term exam               (20%)
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	Quizzes                            (20%)
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	Homework assignments     (10%)
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	Presentation                      (10%)
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	Final Exam                        (40%)
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 


UNIVERSITY OF EL SALVADOR

SCHOOL OF ARTS AND SCIENCES

FOREIGN LANGUAGE DEPARTMENT

Check list for pronunciation courses.

Objective: To find out the kind of strategies and techniques used by teachers who are teaching pronunciation.

 Code Course:  ________

	Strategy/technique
	Monday
	Tuesday
	Wednesday
	Thursday

	Introduction
	Y
	N
	Y
	N
	Y
	N
	Y
	N

	Using hands and gestures
	
	
	
	
	
	
	
	

	Visual repetition
	
	
	
	
	
	
	
	

	Extra material
	
	
	
	
	
	
	
	

	Understandable examples
	
	
	
	
	
	
	
	

	Teacher models the phoneme
	
	
	
	
	
	
	
	

	Production
	Y
	N
	Y
	N
	Y
	N
	Y
	N

	Choral repetition
	
	
	
	
	
	
	
	

	Individual repetition
	
	
	
	
	
	
	
	

	Students use the textbook
	
	
	
	
	
	
	
	

	Conversation
	
	
	
	
	
	
	
	

	Group work
	
	
	
	
	
	
	
	

	Pair work
	
	
	
	
	
	
	
	

	Individual work
	
	
	
	
	
	
	
	

	Students read aloud
	
	
	
	
	
	
	
	

	Correction
	Y
	N
	Y
	N
	Y
	N
	Y
	N

	Self correction
	
	
	
	
	
	
	
	

	Peer correction
	
	
	
	
	
	
	
	

	Choral correction
	
	
	
	
	
	
	
	

	Teacher corrects students 
	
	
	
	
	
	
	
	

	Teacher’s encouragement
	
	
	
	
	
	
	
	


	Evaluation
	Y
	N
	Y
	N
	Y
	N
	Y
	N

	Dictation
	
	
	
	
	
	
	
	

	Written exercises
	
	
	
	
	
	
	
	

	Listening exercises
	
	
	
	
	
	
	
	

	Oral exercises
	
	
	
	
	
	
	
	

	Discussion/Debates
	
	
	
	
	
	
	
	

	Feedback is given
	
	
	
	
	
	
	
	


Comments:

Monday

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Tuesday 

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Wednesday 

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Thursday 

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

UNIVERSITY OF EL SALVADOR

SCHOOL OF ARTS AND SCIENCES

FOREIGN LANGUAGE DEPARTMENT

Interview for teachers of Licenciatura en Idioma Ingles Opcion Enseñanza who are teaching English Pronunciation Subject
Objective: To get information from this group of teachers in order to verify the way they carry out the objectives established for the subject. 

Code:  _____________

1. Which are the objectives established in the subject program?

2. Which are the strategies and techniques you use to reach those objectives?

3. Do you consider that those objectives are really reached? How?

If not, why not?

4. What is the main difficulty you and your group of students face at reaching the program’s objectives?

5. Do you consider that the fact of reaching the subject’s purpose and objectives is only students’ responsibility?

6. According to you, do your students play the required role for getting the subject’s objectives? Why? In what ways?

7. Do you sense any trouble at making use of your strategies and techniques due to the number of students you attend?

8. According to you, why does not the Foreign Language Department open other groups in order to solve the problem of big groups?

9.  In what ways do you check your students’ pronunciation performance?

10. Are the oral exams long enough to get a panoramic view of students’ good or bad pronunciation?

11. How do you detect if any of your students has a problem with a specific phoneme?

12. In case one of your students has a trouble with any phoneme, what do you do to help that student to overcome that situation?

13. Do you prepare your lesson plans for teaching pronunciation?

14. What is the material you use to teach the subject?

15. Is it effective?

16. Do all your students have the opportunity to participate during the class?

17. How often do you ask your students to deliver a speech to check their pronunciation proficiency? 

UNIVERSITY OF EL SALVADOR

SCHOOL OF ARTS AND SCIENCES

FOREIGN LANGUAGE DEPARTMENT

Oral test for Second year students of Licenciatura en Idioma Ingles Opcion Enseñanza.

Objective: To get information from second year students in order to develop graduation work.

Course: ____________

Code:    ____________

I. Directions: Read the following words.

Zoo
Sue
 


Eyes
Ice



Steam
esteem  


Prize
Price


Very
Berry



Vest
Best



Vote
Boat

Vision

School

Students 

II. Directions: Read the following sentences.

Joe eats bananas in the morning.

Sue goes to the zoo every Sunday.

Susan plays with her friends in the park.

Michael washes his clothes.

Kathy runs all days in the morning.

Bob dances with his girlfriend every weekend

III.  Directions: read the following paragraph.

When the director of the English Language Center learned about the robbery, she was sad. She believed Ms. Ditto was an honest person. To solve the mystery, the director locked herself in her office alone. She remembered the problems between Harry and Ms. Ditto. Then, the director looked at the note again. She signed all the grammar mistakes! And the signature on the note was not Ms. Ditto’s signature.

IV. Directions: answer the following questions. 

(Try to talk as much as possible)

· What can you tell me about your family?  
· What did you do last weekend

UNIVERSITY OF EL SALVADOR

SCHOOL OF ARTS AND SCIENCES

FOREIGN LANGUAGE DEPARTMENT

Objective:
To discover the main techniques that are used by teachers at the moment of performing pronunciation class

Instructions:
Answer the following questions.

Male:

____

Do you work?  Y___  N ___

Female:
____

1. How well do you consider your pronunciation?

Excellent ___
Satisfactory ___
Good ___
Not good ____

2. Have you lived in the United States?

Yes _____
No _____

If so’ how long? _______________________________________________________________

3. Hoe often do you have direct contact with native speakers?

Always ___
sometimes ___

Seldom ___

Never ___

4. Have you have native English teachers? 

Yes _____
No _____

5. Does your pronunciation teacher correct you?

Yes _____
No _____

6. Hoe does your teacher correct you?

7. How often does your pronunciation teacher correct you?

All the time you make a mistake ____

Only when he/she has the opportunity or wants to _____

Sometimes ____

Never _____

8. Does your teacher use understandable examples?

Yes _____
No _____

9. How do you describe the exercises that your teacher provides to the class?

a) Accessible – fun – simple

_____  

b) Understandable – boring – difficult
_____ 

10. Mention some examples of the exercises that you are asked to do during class.

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

11. Do you have oral activities during the class?

Yes _____
No _____ If so, give examples ___________________________________________







__________________________________________

12.  In which way do you prefer to work?

Individually ___
Group ___
Pairs ___

Why? ______________________________________________________________________________________________________________________________________________________________ 

13. Does your teacher encourage you after your participation?

Yes _____
No _____

If so, how does s/he do it? __________________________________________________________
_______________________________________________________________________________
14. Do you have lab practice? 

Yes _____
No _____ How often? ___________________________________________________
15. What do you usually do in your lab practice?

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
16. Do you consider that lab practices are helpful to your pronunciation?

Yes _____
No _____

Why? __________________________________________________________________________
17. When does your teacher give you feedback about pronunciation (problem)?

Before an evaluation
____

At the end of the class
____
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