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The English proficiency, the ability in language use (Bachman, 1990) plays an important role among students who wish to master English to communicate with foreign people, to travel to other country, to teach the language, to know other cultures and to get a better paid job.

There are some authors who say that motivation in the second language learning context is a factor that is crucial during the learning process.  According to Gardner (1985) motivation is seen as ‘referring to the extent to which the individual works or strives to learn the language because of a desire to do so and the satisfaction experienced in this activity (p.10) ´. Similarly, Brown (1980) opines that attitude is the way that you think and feel about something; this together with other variable factors such as the desire to learn, and past experience with learning a new skill, may affect or significantly contribute to language learning outcomes. 

Some other authors like Gardner and Lambert (1972) state that success in language learning is related to attitudinal variables like attitudes towards the language learned and towards the speakers of that language and culture. Moreover, Wilson B. (1998) aptly points out that the idea of a learning environment evokes the notions of place and space, room to move and explore, and generous access as well.Just like your neighborhood. English is one of the most popular languages spoken around the world; therefore, becoming proficient in the language can be a challenge that students should take to become successful. 
In this research we are going to study how personality types, technological resources, background knowledge and learning strategies determine the students´ level of proficiency in Intermediate English I course of the Foreign Languages Department of the University of El Salvador during the semester II/2011.

There are previous studies that support this research and thus, give the same pattern for future investigations. Therefore, in this paper we are going to present the authors´ points of view which support our work with their theories. Authors like Brown (2000) defined personality type as one of the most affective factors that are equally important to get success during the students learning process. Besides that Mary Masterson (2011) says that the use of some technological resources help to improve students´ English proficiency as well. Similarly, having background knowledge is quite simply as…”one already knows about a subject…” (Stevens, 1980). Rebecca Oxfords (1990) states that the use of learning strategies makes learning process easier, more enjoyable, and more self-directed to get a high English proficiency.



vi
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[bookmark: _Toc325806044][bookmark: _Toc325806164][bookmark: _Toc325638248][bookmark: _Toc325638860]1.1 STATEMENT OF THE PROBLEM

The level of proficiency among students has been a major topic of discussion among teachers who do not understand why some students reach a high proficiency in an English class and others do not. Most of the time students are exposed to the same practice inside the classrooms because teachers use the same methodology with the purpose of helping students to develop the ability in the second language. Bachman (1990) defines language proficiency as the language ability or ability in language use. Now the discussion here is why some students show a higher level of English proficiency than the others in the Intermediate English I of the Foreign Language Department of the University of El Salvador during the semester II/2011. The purpose of this research is to know why some students learn easier than the others and what are the factors that determine students’ level of proficiency in English.

[bookmark: _Toc325638249][bookmark: _Toc325638861][bookmark: _Toc325806045][bookmark: _Toc325806165]1.2 RESEARCH QUESTION

To what extend do personality type, the use of technological resources, students´ background knowledge and the use of learning strategies determine the students’ level of proficiency in Intermediate English I of the Foreign Languages Department of the University of El Salvador during the semester II/2011?
[bookmark: _Toc325638250][bookmark: _Toc325638862][bookmark: _Toc325806046][bookmark: _Toc325806166]1.3 SUBSIDIARY QUESTIONS

· How does personality affect the students' level proficiency?
· How does the use of technology affect students’ level of proficiency?
· Do students who have a previous knowledge of English language develop a higher level of proficiency than those who do not?
· How does the use of learning strategies affect students’ level of proficiency?

[bookmark: _Toc325638251][bookmark: _Toc325638863][bookmark: _Toc325806047][bookmark: _Toc325806167]1.4 OBJECTIVES
[bookmark: _Toc325638252][bookmark: _Toc325638864][bookmark: _Toc325806048][bookmark: _Toc325806168]1.4.1 GENERAL OBJECTIVE

· Determine which ones among, personality type, the use of technological resources, background knowledge and the use of learning strategies influence the students’ level of proficiency in IntermediateEnglish I courseof the Foreign Languages Department of the University of El Salvador during the semester II/2011.
[bookmark: _Toc325638253][bookmark: _Toc325638865][bookmark: _Toc325806049][bookmark: _Toc325806169]1.4.2 SPECIFIC OBJECTIVES

· Verify if students´ personality type affects their level of proficiency.
· Determine if the access and use of technology affect students’ level of proficiency.
· Define if students who have a previous knowledge of English language develop a higher level of proficiency than those who don’t. 
· State if the use of learning strategies affects students’ level of proficiency.


[bookmark: _Toc325638254][bookmark: _Toc325638866][bookmark: _Toc325806050][bookmark: _Toc325806170]1.5 JUSTIFICATION

It is important to explain how some factors such as personality type, the use of technology, students´ background knowledge and the use of learning strategies can determine students’ level of proficiency in English; it is also important to determine to what extent these factors influence in a positive or negative way the level of proficiency in English that students reach.
This research is important because its results can be useful for teachers, who want to know how to help their students in the learning process. Moreover, students can become aware of the most suitable way to learn English in order to develop a better level of proficiency. When students and teachers realize about the factors that determine the level of proficiency, they can take the advantage of them to improve the learning process in the classroom.
[bookmark: _Toc325638255][bookmark: _Toc325638867][bookmark: _Toc325806051][bookmark: _Toc325806171]CHAPTER II
[bookmark: _Toc325638256][bookmark: _Toc325638868][bookmark: _Toc325806052][bookmark: _Toc325806172]THEORETICAL FRAMEWORK

There are some factors that are important to determine students’ level of proficiency in English. Many authors have made different studies about how proficiency is influenced by some factors. One of these factors is personality, which is defined as one of the affective factors that are equally important for explaining differential success among second language learners (Brown, 2000). Another factor is the use of technology. According to Mary Masterson of Georgia stateUniversity (2011), some technological resourceslike projectors, computers and CD players are some tools that students can take into account to improve their proficiency in English. Some other authors state that background knowledge is important in defining students’ level of proficiency. Biemans and Simons’ (1996) defined background knowledge as all knowledge learners have when entering in a learning environment that is potentially relevant for acquiring new knowledge. Other authors state that learning strategies play an important role among second language learners. Oxford (1990) said that the use of learning strategies “make learning easier, faster, more enjoyable, more self-directed, more effective, and more transferable to new situations”. Scarcella and Oxford (1992) defined learning strategies as “specific actions, behaviors, steps, or techniques used by students to enhance their own learning”. Each of these factors may help to understand how proficiency is developed among students. 

[bookmark: _Toc325638257][bookmark: _Toc325638869][bookmark: _Toc325806053][bookmark: _Toc325806173]2.1 PERSONALITY

One important aspect in educational setting is personality, which is also another factor that can determine student´s level of proficiency in English.As human beings, we have different characteristics that distinguish us from others: the way we talk, the special ability to perform a task, the way we behave in certain situation, the way we think and react.Each individual has different characteristics that make him/her different from the rest. In psychology, personality involves human behavior; almost everything that adult does or can do(Psychology: exploring behavior).Personality is defined as one of the affective factors that are equally important for explaining differential success among second language learners(Brown, 2000).That means that success among learners will depend of how well they react in certain situations and how willing they are to learn new things to enhance their knowledge in the second language. Personality type (often called psychological type) is a term based on the work of psychologist Carl Jung, Ehrman and Oxford (1989, 1990). They found a number of significant relationships between personality type and L2 proficiency in native-English-speaking learners of foreign languages (Oxford 1996 &Ehrman1996). According to Rebecca Oxford (1996) personality types consists of four strands: extroverted vs. introverted; intuitive-random vs. sensing-sequential; thinking vs. feeling; and closure-oriented/judging vs. open/perceiving. Even though there are several types of personalities, we are going to concentrate on extroverted and introverted personality types.
[bookmark: _Toc325638258][bookmark: _Toc325638870][bookmark: _Toc325806054][bookmark: _Toc325806174]2.1.1 EXTROVERTED AND INTROVERTED

Extroverted people are in the more outgoing group of people. They are open to new experiences; they like to feel the attention over them. Extroverts, who tend to be sociable, are more likely to join groups, more inclined to engage in conversations both inside and outside the classroom (Cook, 1991 & Swain, 1985). Also, they have high energy, talk more than listen, think out loud, act then think, like to be around people a lot, prefer a public role, can sometimes be easily distracted, prefer to do lots of things at once, are outgoing and enthusiastic. On the other hand, introverts are the exact opposites of extroverts in many ways. They often have trouble remembering names and faces of people they have met. Introverts have quiet energy, listen more than talk, and think quietly. According to Oxford (1996),extroverts are the type of personality that contains all the features that help them to become proficient at the moment of learning English as a second language. Likewise, Oxford defines introverted as the opposite of extroverted because, they think quietly.
Extroverts and introvertscan learn to work together with the help of the teacher enforcing time limits in the L2 classroom can keep extroverted enthusiasm to a manageable level. Rotating the person incharge of leading L2 discussions gives introverts the opportunity to participate equally with extroverted.
[bookmark: _Toc325638259][bookmark: _Toc325638871][bookmark: _Toc325806055][bookmark: _Toc325806175]2.2 TECHNOLOGICAL RESOURCES
Classrooms resources have gone through a number of changes in terms of technology usage. One of these changes has been seen in the use of chalkboards since in the past they were the most common tool inside the classroom. Nowadays, they have been replaced by whiteboards and other technological resources like projectors, computers and CD players, which contribute to the learning environment. Some students take advantage of these tools to improve their proficiency in English.    
Learning English as a second language can be hard for students; however, the use of technological resources through the way can make the learning process easier. According to Mary Masterson of Georgia State University (2011), "the text, graphics, video, and audio of multimedia encourage immersion in language." Whether students choose to listen to a CD in the computer to learn new words, or they rather watch movies with captions, or listen to their favorite music in English are ways students choose to improve their knowledge. There is a variety of technological tools available to fulfill every need students have. Mainly the use of computersoftware, internet, smartphones and television are good tools to get a high level of proficiency in English as a second language.
The goal of using technology in the classroom is to create learning environments where students are actively engaged in the learning process (Beeland, n.d.). Computers are tools that help students to emerge in the second language.They allow students to work in their own way and own pace making students feel comfortable by working individually instead of having a lot of people working in the same activity. Computer software gives a variety of option which can help students to have richness in the learning of a second language like a mix of text, pictures, sounds and motions. Beyond the classroom, computers allow students to share ideas not only with fellow students but also with experts in the subject though internet. 
Internet is the most useful tool for academic purposes. Castro says that with the use of computers, “students are urged to research, explore and express themselves in ways which are not possible, practical or powerful with more conventional means” (Castro, 1999). In this way, students feel engaged with their own progress because internet gives the opportunity to explore the world; something that would be impossible without this tool.
In addition, there are smartphones which exist in order to give a different option to improve English. Programs for smartphones, such as PencilBot for iPhone and iPad, allow you to practice English on the go, whether you're on your morning bus commute or standing in line at a department store (Morley, M. 2012). With these tools no matter where students go they are always immersed in English through, dictionaries, books, videos, hand outs etc. The appropriate use of these tools may help students to get different levels in English as a second language, depending on the amount of time they use it. 
In addition, television plays an important role to get English proficiency as well. According to Mary Masterson (2011), "The common technologies of television and videotapes are valuable learning tools, when used appropriately. With previewing, viewing, and post-viewing activities included, a wide array of activities can be used with video and television that provide both auditory and visual language experiences." Although television is the most common technological resource in the students´ houses, the results that they get in their English proficiency depends on how well they use it. Additionally, cable TV opens a great opportunity to be exposed to native speakers of the language since that is the ideal way to acquire English. Although the ones who don´t have access to cable TV have the chance to watch movies in English by buying them.Technological resources are really important at the moment to learn English and the use that students give them also influence in their success.
For all the reasons mentioned before, it is important to do the research in order to know to what extend the students´ personality, the access to technology,students´ background and the use of learning strategies determine the students´ level of proficiency. At the end of the research, it is expected that the results show the level of influence that each of these factors have in students ‘ proficiency and in this way, the results will be useful to determine if all of them influence in some way or if there is one of them which  influence in a major way. Also, the results will be important not only for students but also for teachers who will promote the use of some resources and the development of some strategies, as well fortify the weak areas.
[bookmark: _Toc325638260][bookmark: _Toc325638872][bookmark: _Toc325806056][bookmark: _Toc325806176]2.3 BACKGROUND KNOWLEDGE

When you build a good house, you start with a strong foundation. It means that students learn best when they can connect new information to previous concepts, vocabulary, strategies and activities from earlier learning experiences. When students have been exposed to English as a second language in the past, either in a formal or informal way, they may have a little understanding of English and to have background knowledge of the second language. 
Stevens (1980) defines background knowledge quite simply as “…what one already knows about a subject…” When students have background knowledge of the language that is being taught, students learn best when they can connect new information to previous concepts, vocabulary, strategies and activities from earlier learning experiences at the moment of linking with the previous learning, which in some cases are influenced by cultural practice from their home language and culture. 

Background knowledge is an important concept when teaching a new language.  Biemans and Simons’ (1996) define background knowledge as all knowledge learners have when entering a learning environment that is potentially relevant for acquiring new knowledge. In a few words background knowledge is the experience and knowledge that a student brings to classroom learning. For example, when learners are beginning to read in English, they need to know the vowels, consonants, vocabulary and concepts first. So, teachers need to pre-teach this content to give them the right background to connect this with the new information that comes. That means, what they already know about the subject will indicate how well they learn new information.
According to Dole (1991), teaching students important background ideas for an expository or narrative text led to significantly greater performance on comprehension questions than did no pre-reading background knowledge instruction. When teachers work in the development of student’s knowledge, they help them to become engaged with the new content; at the same time teachers can facilitate their students’ success helping them to activate background knowledge. As an example of some students’ background knowledge we have students who have taken additional English courses, have traveled to foreign countries and have foreign parents. This contributes to have a better performance in English since they already have the previous knowledge. 
[bookmark: _Toc325638261][bookmark: _Toc325638873][bookmark: _Toc325806057][bookmark: _Toc325806177]2.4 LEARNING STRATEGIES

Some previous studies have shown that learning strategies are among the main factors that help to determine how well the students learn a second language. “Learning strategies are specific behaviors or thought processes that students use to enhance their own learning” (Oxford, 1990). A strategy is useful if the following conditions are present: (a) the strategy relates well to the L2 task (b) the strategy fits the particular student’s learning style preferences (c) the student employs the strategy effectively and links it with other relevant strategies. Strategies that fulfill these conditions “make learning easier, faster, more enjoyable, more self-directed, more effective, and more transferable to new situations” (Oxford, 1990). Six major groups of L2 learning strategies have been identified by Oxford (1990). But we are going to concentrate on cognitive and metacognitive strategies.
[bookmark: _Toc325638262][bookmark: _Toc325638874][bookmark: _Toc325806058][bookmark: _Toc325806178]2.4.1 COGNITIVE STRATEGIES

Cognitive strategies are an instructional approach which emphasizes the development of thinking skills and processes as a means to enhance learning, the objective of cognitive strategies is to enable all students to become more strategic, self-reliant, flexible, and productive in their learning endeavors (Scheid, 1993). Cognitive strategies are based on the assumption that there are identifiable cognitive strategies, previously believed to be utilized by only the best and the brightest students, which can be taught to most students (Halpern, 1996). 
Cognitive strategies are useful tools in assisting students. Those strategies support the learner as he or she develops internal procedures that enable them to perform tasks that are complex (Rosenshine, 1997). When a teacher takes into account the way in which students learn in a better way he or she can design activities based on how students learn better, thus teachers contribute to increasing students´ proficiency. As soon as students learn how to use cognitive strategies, they take advantage of those tools to have a better performance and at the same time to make their learning process easier and more effective.
In many cases students are unable to use this kind of strategies because they don’t know about them. Strategy use can be influenced both by knowledge of what strategy is and how to use it, and by belief in the effectiveness of the strategy (Chinn, 2006). However, there are some students that don’t believe in how effective they are due to the fact that they have never used them. The teacher plays an important role in order to students realize about the existence of cognitive strategies and help students put them into practice. Oxford stands up that cognitive strategies consist of the largest number of items, some of these examples are the following: Concept mapping, visualization, making associations, chunking, questioning, scanning, underlining, accessing cues, using memorization, self-checking and monitoring.
People who are able to reflect upon their cognitive strategies are said to have metacognitve awareness. Besides these cognitive strategies, we can also mention metacognition as part of learning strategies, which is simple defined as “thinking about thinking” Fisher, R. (1998).

[bookmark: _Toc325638263][bookmark: _Toc325638875][bookmark: _Toc325806059][bookmark: _Toc325806179]2.4.2 METACOGNITIVE STRATEGIES

The term “metacognition” is most often associated with John Flavell, (1979). According to Flavell (1987), metacognition consists of both metacognitive knowledge and metacognitive experiences or regulation. Metacognitive knowledge consists of a really simple manner that is how human beings learn and process information. Metacognitive experiences or regulation is based on the previous knowledge from previous experiences that help them to apply the new knowledge in a future task. Something that students already know as effective for them to ensure proposed goals.As human beings we learn and process information to increase our metacognitive abilities which is important to study to have a better performance. 

Taylor (1999) defines metacognition as “an appreciation of what one already knows, together with a correct apprehension of learning task and what knowledge and skills it requires, combined with the agility to make correct inferences about how to apply one´s strategy knowledge to a particular situation and to do so efficiently and reliably”. Moreover, when we take a reading content, learners know that there are different reading strategies like guessing from context, scanning, skimming etc. They can apply all of them to know which is easiest for them to understand better what they are looking for in a reading.

According to Livingston et al, (1997) there are some strategies that already exist some examples are: Predicting, self-questioning, paraphrasing, changing reading speed, looking back in a text, sharing pairs, making a prediction, writing a summary, brainstorming ideas, paying attention in listening or reading activities, searching for practice opportunities, planning for language task, self –evaluating, monitoring progress and errors.
Metacognition enables us to be successful learners; it has been associated with intelligence (e.g., Borkowski, Carr &Pressley, 1987; Sternberg, 1984, 1986a, 1986b). Finally, the study of learning strategies is important in order to understand the way it influences in the students‘ level of proficiency. Added, students can use learning strategies to enhance their ability to learn in a particular instructional framework. Learning strategies can also enable students to become more independent, autonomous, lifelong learners (Allwright, 1990; Little, 1991).

[bookmark: _Toc325638264][bookmark: _Toc325638876][bookmark: _Toc325806060][bookmark: _Toc325806180]CHAPTER III
[bookmark: _Toc325638265][bookmark: _Toc325638877][bookmark: _Toc325806061][bookmark: _Toc325806181]RESEARCH METHODOLOGY

[bookmark: _Toc325638266][bookmark: _Toc325638878][bookmark: _Toc325806062][bookmark: _Toc325806182]3.1 RESEARCH DESIGN
The purpose of the study was to determine to what extend personality type, the use of technological resources, students´ background knowledge and the use of learning strategiesdetermine the students’ level of proficiency in Intermediate English I course of the Department of Foreign Languages of the University of El Salvador during the semester II/2011.
According to Hohmann (2006) the qualitative method has been the most used in the education field in the last years; however, the use of quantitative methods can be useful in a large scale study including sophisticated software that helps measure data. McMillan and Schumacher (1993, p. 479) defined qualitative research as, “primarily an inductive process of organizing data into categories and identifying patterns (relationships) among categories.”
This paper design is based on case study research. This is part of the qualitative method. In case study a single person, program, event, process, institution, organization, social group or phenomenon is investigated within a specified time frame, using a combination of appropriate data collection devices (Creswell, 1994, p. 12).
As part of the qualitative method, we used three instruments to help us understand to what extend do personality type, the use of technological resources, students´ background knowledge and the use of learning strategies determine the students’ level of proficiency in Intermediate English I course of the Foreign Languages Department of the University of El Salvador during the semester II/2011.
[bookmark: _Toc325638267][bookmark: _Toc325638879][bookmark: _Toc325806063][bookmark: _Toc325806183]3.2 SAMPLE
During the semester II/2011, the population of the Intermediate English I classes at Foreign Languages Department of the University of El Salvador was around three hundred and sixty students. This population was divided in ten groups. From them, three groups were chosen at random from the general list that was provided by the administration of the Department of Foreign Languages of the University of El Salvador. The sample population was three groups which were selected using stratified sampling which is used when representatives from subgroups within the population need to be represented in the sample (Westfall, 2009). Researchers chose ten students from each group. Who were selected based on their performance in the exams taken up to that moment. Among them, there were five students who showed good academic performance and the other five students were the ones who showed low academic performance.
[bookmark: _Toc325638268][bookmark: _Toc325638880][bookmark: _Toc325806064][bookmark: _Toc325806184]3.3 INSTRUMENTS
Three types of instruments were used in this study. The first was a short online personality test which was used for determining the students’ personality types. It is found at the website http://www.41q.com/. This test was selected since it is based on the four personality indicators originally developed by the Swiss psychiatrist Carl Jung. It consisted of forty one closed questions based on simple life situation; each item had multiple choice answers. After students finished answering it, they knew what the personality type that better represented them was. It showed a graph that measured what was the student´s tilt between extroverted or introverted, sensing or intuitive, thinking or feeling, judging or perceiving. After taking the online personality test each student sent the individual result to theresearchers’ email address. Originally students were to go to the English lab to fill the test. However; it was not possible because students schedule did not fit with the activity. Due to this, researchers gave students the address of the website (http://www.41q.com/) where they could find the personality test in order to do it by themselves when they had time available. After they did it, they sent the results to researchers’ email address. Unfortunately not all the students took the test because the researchers expected thirty e-mails on the personality test and at the end they only received fifteen students’ results. With the information received researchers focused on identifying extroverted and introverted personality types since those were the most relevant for this study. 
The second instrument was a questionnaire that was personally administered. It was divided in two parts containing thirteen closed questions that students were required to answer. The first part was used to know if students were exposed to technology. Also, it was useful not only to identify if they made use of the technology but also to know with what purposes they employed technological resources. Moreover, the questionnaire about technology helped to measure how much time they spent using technology every week. The second part of this instrument contained some closed questions to find out whether they had a previous knowledge of English. This helped the researchers to determine if students had learned English in the past, and how they learned it. This instrument was administered after students sent the results of personality test; the researchers went to the students’ classrooms and gave them the technology and background questionnaire, which was administered individually in a short period of time. The data gathered, was twenty eight questionnaires out of thirty.

The third instrument was a survey about learning strategies, which had twenty seven statements regarding the students’ use of them. It is important to mention that it had closed-ended type of questions that students answered by choosing to what degree they made use of every learning strategy suggested. The survey was analyzed through the Likert Scale or rating scale from zero (never) to five (always) to state the level of agreement or disagreement for the series of statements given. This instrument was used to determine to what extend the use of learning strategies helped to improve students´ proficiency by comparing the students` grades with the results of the questionnaire. 
This survey was administered to the same participants after they had finished the previous questionnaire about the use of technology and the students´ background knowledge. For this reason, researchers faced the same problem with the data. They didn`t get the thirty instruments due to the missing people in the group as it was stated before in the second instrument.
As a way of motivating students to participate in this, researchers provided a snack for the thirty students chosen from the three groups of English Intermediate I after they finished the three instruments. 
[bookmark: _Toc325638269][bookmark: _Toc325638881][bookmark: _Toc325806065][bookmark: _Toc325806185]3.4 DATA ANALYSIS
The data from the test on personality was used to classify students in the two main personality types: introverted and extroverted. The average grades of the two groups were chosen according to their performance. The results showed if students who had an outgoing personality had a better level of proficiency in English than those who were introverted.
The data from the questionnaire on the use of technology and students´ background knowledge was divided in two parts, which were analyzed individually. First, the data from the questions on background knowledge was used to determine whether students had a previous knowledge about English or not. Then, the average grades of the groups of students with background knowledge and the group of students without background knowledge were compared to  each other to see if background knowledge affected the  level of proficiency or not.
Second, the data gathered from the questionnaire on the use of technology was used to determine if students used technology or not, and how much they used it. Then the average grades of students classified in different categories based on how much they used technology were compared to one another to see if there was a positive correlation between the numbers of hours using technology with the level of proficiency of the students. 

The data from the questionnaire on the use of learning strategies was classified in two categories: students who used learning strategies and students who did not. Then, the grades of the group of students who used learning strategies were averaged and compared with the average grade of the group of students who did not use learning strategies in order to see if the students who used learning strategies got a high level of proficiency.
[bookmark: _Toc325638270][bookmark: _Toc325638882][bookmark: _Toc325806066][bookmark: _Toc325806186]3.5 RESULTS ANALYSIS

The students´ personality type is shown in the following: 
Average grades of students who are Extroverted and the ones who are Introverted:



According to the graph above, there isn’t a meaningful difference between extroverted and introverted students’ average grades. There is a 0.4 difference between the average grades of introverted and extroverted students and it doesn’t tell that personality type influences in a positive or negative way the level of proficiency in English of both groups of students.  

Students who use technology are shown in the following:
Average grades of students who use technology from zero to more than eight hours per week:



According to the graph on the use of technology, there is a positive correlation between the time students use technology and the level of proficiency that students have. The graph shows that the more students use technology the more proficient they are. 







Students who have background knowledge about English are shown in the following:
Average grades of students who have background knowledge and the ones who do not:


The graph shows that there is a difference between students who have background knowledge and the ones who don’t. The students with the high average grade are those who have background knowledge and those with the low average grade are the ones without it.








The use of learning strategies is reflected in the following:  
Average grades of students who use learning strategies and the ones who do not:



According to the graph based on the students’ grades, the use of learning strategies affects in a positive way their level of proficiency. Since the difference in the average grades of students is two points, it is clearly seen that the students who use learning strategies have a higher level of proficiency in English than those who do not.  






[bookmark: _Toc325638271][bookmark: _Toc325638883][bookmark: _Toc325806067][bookmark: _Toc325806187]CHAPTER IV
[bookmark: _Toc325638272][bookmark: _Toc325638884][bookmark: _Toc325806068][bookmark: _Toc325806188]FINDINGS

In this chapter, the research questions will be answered through the results gathered from the three instruments. The three research questions to be answered are as follows:
1. How does personality type affect the students' level proficiency?
2. How does the use of technology affect students’ level of proficiency?
3. Do students who have a previous knowledge of English language develop a higher level of proficiency than those who do not?
4. How does the use of learning strategies affect students’ level of proficiency?

[bookmark: _Toc325638273][bookmark: _Toc325638885][bookmark: _Toc325806069][bookmark: _Toc325806189]4.1 PERSONALITY

How does personality type affect the students' level proficiency?
According to the findings gathered, there isn’t a meaningful difference between extroverted students whose average grade is 7.0 and introverted students whose average grade is 6.6. There is a 0.4 difference between the average grades of introverted and extroverted students and it do not tell that personality type influences in a positive or negative way the level of proficiency in English of both groups of students. So personality doesnot affect the students’ level of proficiency in English in this study. 


[bookmark: _Toc325638274][bookmark: _Toc325638886][bookmark: _Toc325806070][bookmark: _Toc325806190]4.2 TECHNOLOGY AND BACKGROUND KNOWLEDGE

How does the use of technology affect students’ level of proficiency?
According to the findings, the use of technology has a positive correlation between the time students use technology and the level of proficiency that students have. The results show that the more students use technology the more proficient they are. Indeed, technology affects students’ proficiency in a positive way which is reflected in their grades.

[bookmark: _Toc325638275][bookmark: _Toc325638887][bookmark: _Toc325806071][bookmark: _Toc325806191]4.3 BACKGROUND KNOWLEDGE

Do students who have a previous knowledge of English language develop a higher level of proficiency than those who do not?
The results show that there is a difference between students who have background knowledge and the ones who do not. The students with the high average grade (7.2) are those who have background knowledge and those with the low average grade (5.9) are the ones without it. Therefore, having background knowledge before entering university helps students to develop a high level of proficiency in English. 

[bookmark: _Toc325638276][bookmark: _Toc325638888][bookmark: _Toc325806072][bookmark: _Toc325806192]4.4 LEARNING STRATEGIES

How does the use of learning strategies affect students’ level of proficiency?
The use of learning strategies affects in a positive way students level of proficiency. Since there is a difference in the average grades of students who use learning strategies which is 7.2 and the ones who do not use them which the average grade is 5.2. This is based on the results gathered. It is clearly seen that the students who use learning strategies have a higher level of proficiency in English.

[bookmark: _Toc325638277][bookmark: _Toc325638889][bookmark: _Toc325806073][bookmark: _Toc325806193]CHAPTER V
[bookmark: _Toc325638278][bookmark: _Toc325638890][bookmark: _Toc325806074][bookmark: _Toc325806194]CONCLUSION AND RECOMMENDATIONS

[bookmark: _Toc325638279][bookmark: _Toc325638891][bookmark: _Toc325806075][bookmark: _Toc325806195]5.1 CONCLUSION

The purpose of this study was to explore the factors that determine the level of students’ proficiency in Intermediate English I course of the Foreign Languages Department of the University of El Salvador during the semester II/2011. The findings gathered showed that out of the four factors that the researchers stated at the beginning of the research only three of them play an important role to determine the students’ level of proficiency in English. The use of technology for academic purposes, student´s background knowledge before entering the university and the use of learning strategies affect in a positive way the level of proficiency of the students in the English Intermediate I of the University of El Salvador.  The results show that those factors are the most important to have a better performance in the acquisition of the second language.




[bookmark: _Toc325638280][bookmark: _Toc325638892][bookmark: _Toc325806076][bookmark: _Toc325806196]5.2 RECOMMENDATIONS

1-Teachers need to persuade students to make use of learning strategies and teach them how they can apply them in an efficient way to be successful in their learning process.

2- Teachers should encourage students to use technological resources for academic purposes.In this way, students will recognize their importance for making the learning process quicker, easier, and more effective. 

3- Students should take into account that previous English courses can make a difference in the beginning of their major.Not only technology and learning strategies are useful tools to get a high level of proficiency but also background knowledge could help in their performance in English when entering the University.
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APPENDICES

APPENDIX 1
CHAPTER III
RESEARCH METHODOLOGY
3.1 RESEARCH DESIGN
The purpose of the study is to determine to what extend personality type, the use of technology, the students´ background knowledge and the use of learning strategies determine the students’ level of proficiency in Intermediate English I course of the Department of Foreign Languages of the University of El Salvador during the semester II/2011.
According to Hohmann (2006) the qualitative method has been the most used in the education field in the last years; however, the use of quantitative methods can be useful in a large scale study including sophisticated software that helps measure data. McMillan and Schumacher (1993, p. 479) defined qualitative research as, “primarily an inductive process of organizing data into categories and identifying patterns (relationships) among categories.”
This paper design is based on case study research. This is part of the qualitative method. In case study a single person, program, event, process, institution, organization, social group or phenomenon is investigated within a specified time frame, using a combination of appropriate data collection devices (Creswell, 1994, p. 12).
As part of the qualitative method, we are going to use three instruments to help us understand to what extend do personality, the use of technological resources, students´ background knowledge and the use of learning strategies determine the students’ level of proficiency in Intermediate English I course of the Foreign Language Department of the University of El Salvador during the semester II/2011.
3.2 SAMPLE
During the semester II/2011, the population of the Foreign Language Department of the University of El Salvador is around three hundred and sixty students who are taking English Intermediate I course. This subject is divided in ten groups. From them, three groups will be chosen at random based on the general list that will be provided by the administration of the Department of Foreign Languages of the University of El Salvador. The sample population will be three groups which will be selected using stratified sampling which is used when representatives from subgroups within the population need to be represented in the sample (Westfall, 2009). Researchers are going to choose ten students from each group. They will be selected based on the attendance list provided by each teacher in the three different groups. Among them, will be five students who show good academic performance and the other five students are the ones who show low academic performance based on the grades of the English Intermediate I during the semester II/2011. 


3.3 INSTRUMENTS
Three types of instruments will be used in this study. The first will be a short online personality test which will be used for determining the students’ personality types. It is found at the website http://www.41q.com This test has been selected since it is based on the four personality indicators originally developed by the Swiss psychiatrist Carl Jung. Students will be required to go to the English lab to fill it. It consists of forty one closed questions based on simple life situation; each item has multiple choice answers. After students finish answering it, they will know what the personality type that better represents them is. It will show a graphic that measure what is the student´s tilt: between extroverted or introverted, sensing or intuitive, thinking or feeling, judging or perceiving. After taking the online personality test each student will send the individual result to an email given with their names on it. Researchers are going to focus on identifying extroverted and introverted personality types since those are the ones that are the most relevant for this study.
The second instrument is a questionnaire that will be personally administered. It is divided in two parts containing thirteen closed questions that students are required to answer. The first part will be used to know if students are exposed to technology. Also, it will be useful not only to identify if they make use of the technology but also to know with what purposes they employ technological resources. Moreover it will help to measure how much time they spend using technology every week. The second part of this instrument will contain some closed questions to find out whether they have a previous knowledge of English. This will help the researchers to determine if students have learned English in the past, and if yes to know how they learned it. Students will answer this questionnaire after finishing the personality test since it will be administered to the same participants.
The third instrument is a survey. It has twenty seven statements regarding learning strategies. It is important to mention that it has closed-ended type of questions that students will answer by choosing to what degree they make use of every learning strategy suggested. It will be analyzed through the Liker Scale or rating scale from zero (never) to five (always) to state the level of agreement or disagreement for the series of statements given. Besides that, it will be used to determine to what extend the learning strategies help to improve students´ proficiency. This survey will be administered to the same participants after they finish the previous questionnaire. The thirty students from the three English Intermediate I groups chosen will have a reward as gratitude for the help at the end of the three instruments. 
As a way of motivating students to participate in this, researchers will provide a snack for every student after finishing the three instruments to appreciate their time and help to this research. 

3.4 DATA ANALYSIS
The data from the test on personality will be use used to classify students in the two main personality types: introverted and extroverted. The average grade of the two groups will be grouped. The results will show if students who have an outgoing personality have a better level of proficiency in English than those who are introverted.
The data from the questionnaire on technology and background knowledge will be divided in two parts, which will be analyzed individually. First, the data from the questions on background knowledge will be used to determine whether students have a previous knowledge about English or not. Then, the average grades of the groups of students with background knowledge and that the group of students without background knowledge will be compared to see if background knowledge affects level of proficiency or not.
Second, the data gathered from the questionnaire on technology will be used to determine if students use technology or not, and how much they use it. Then the average grade of students classified in different categories based on how much they use technology will be compared to see if there is a positive correlation between the numbers of hours using technology with the level of proficiency of the students. 
The data from the questionnaire on learning strategies will be classified in two categories: students who use learning strategies and students who don’t. Then, the grades of the group of students who use learning strategies will be average and compare with the average grade of the group of students who don’t use learning strategies in order to see if the students who use learning strategies get a high level of proficiency.
At the end of this research we will give the answer to what extend do personality,the use of technological resources, students´ background knowledge and the use of learning strategies determine the students’ level of proficiency in Intermediate English I of the Foreign Languages Department of the University of El Salvador during the semester II/2011.


3.5 RESULTS ANALYSIS
The students´ personality type is shown in the following: 
Average grades of students who are Extroverted and the ones who are Introverted:



According to the graph above there isn’t a meaningful difference between extroverted and introverted students’ average grades. There is a 0.4 difference between the average grades of introverted and extroverted students and it doesn’t tell that personality type influence in a positive or negative way the level of proficiency in English of both groups of students.  

Students who use technology are shown in the following:
Average grades of students who use technology from zero to more than eight hours per week:



According to the graph on the use of technology, there is a positive correlation between the time students use technology and the level of proficiency that students have. The graph shows that the more students use technology the more proficient they are. 







Students who have background knowledge about English are shown in the following:
Average grade of students who have background knowledge and the ones who do not:


The graph shows that there is a difference between students who have background knowledge and the ones who don’t. The students with the high average grade are those who have background knowledge and those with the low average grade are the ones without it.








The use of learning strategies is reflected in the following: 
Average grades of students who use learning strategies and the ones who do not:



According to the graph based on the students’ grades, the use of learning strategies affects in a positive way their level of proficiency. Since the difference in the average grades of students is two points, it is clearly seen that the students who use learning strategies have a higher level of proficiency in English than those who don’t.








APPENDIX 2
41 Questions. 1 Personality
[bookmark: _Toc325806079][bookmark: _Toc325806199]Personality test — get to know your personality type in 41 Questions. The test is free of charge and requires no registration. It takes about five minutes to complete. Now with the option to buy extended career and relationship profiles. 985853 personality tests completed. Last test was taken 1 minute(s) ago.
Personality Test Question 1 of 41: Would you say you are more:
· easy-going, or 
· serious and determined?
Personality Test Question 2 of 41: Do you prize more in yourself:
· a strong sense of reality, or
· a vivid imagination?
Personality Test Question 3 of 41: Should one usually let events occur:
· by careful selection and choice, or
· randomly and by chance?
Personality Test Question 4 of 41: Are you more frequently:
· a practical sort of person, or
· a fanciful sort of person?
Personality Test Question 5 of 41:In phoning do you:
· rarely question that it will all be said, or
· rehearse what you’ll say?
Personality Test Question 6 of 41: When the phone rings do you:
· hope someone else will answer, or
· hasten to get to it first?
Personality Test Question 7 of 41: Which seems the greater error:
· to be too objective, or
· to be too passionate?
Personality Test Question 8 of 41:Facts:
· illustrate principles, or
· speak for themselves?
Personality Test Question 9 of 41: In company do you:
· wait to be approached, or
· initiate conversation?
Personality Test Question 10 of 41: Do you tend to choose:
· somewhat impulsively, or
· rather carefully?
Personality Test Question 11 of 41: Do you feel better about:
· having the option to buy, or
· having purchased?
Personality Test Question 12 of 41: Are you more likely to trust your:
· hunch, or
· experience?
Personality Test Question 13 of 41: Is it harder for you to:
· utilize others, or
· identify with others?
Personality Test Question 14 of 41: Is it preferable mostly to:
· make sure things are arranged, or
· just let things happen?

Personality Test Question 15 of 41:Do you prefer to work:
· just “whatever”, or
· to deadlines?

Personality Test Question 16 of 41: Which is more admirable:
· the ability to organize and be methodical, or
· the ability to adapt and make do?
Personality Test Question 17 of 41: Do you see yourself as basically:
· the unstructured and unscheduled, or
· the structured and scheduled?
Personality Test Question 18 of 41: Do you prefer:
· a few friends with more lengthy contact, or
· many friends with brief contact?
Personality Test Question 19 of 41: Does it bother you more having things:
· completed, or
· incomplete?
Personality Test Question 20 of 41: At parties, do you:
· leave early, with decreased energy, or
· stay late, with increasing energy?
Personality Test Question 21 of 41: Do you:
· speak easily and at length with strangers, or
· find little to say to strangers?
Personality Test Question 22 of 41: In making decisions do you feel more comfortablewith:
· feelings, or
· standards?
Personality Test Question 23 of 41: Are you more:
· firm than gentle, or
· gentle than firm?
Personality Test Question 24 of 41: Which rules you more:
· your head, or
· your heart?
Personality Test Question 25 of 41:Do you go more by:
· principles, or
· facts?
Personality Test Question 26 of 41: In doing ordinary things are you more likely to:
· do it your own way, or
· do it the usual way?
Personality Test Question 27 of 41: Which is more of a compliment:
· “That is a very logical person”, or
· “That is a very sentimental person”?
Personality Test Question 28 of 41:Which do you wish more for yourself:
· strength of compassion, or
· clarity of reason?
Personality Test Question 29 of 41:Are you more comfortable:
· before a decision, or
· after a decision?
Personality Test Question 30 of 41: Are you more impressed by:
· principles, or
· emotions?

Personality Test Question 31 of 41: Do you prefer the:
· planned event, or
· unplanned event?
Personality Test Question 32 of 41: In approaching others is your inclination to be:
· personal, or
· objective?
Personality Test Question 33 of 41: Are you more likely to:
· see how others see, or
· see how others are useful?
Personality Test Question 34 of 41: Are you more often:
· a warm-hearted person, or
· a cool-headed person?
Personality Test Question 35 of 41: Children often do not:
· make themselves useful enough, or
· exercise their fantasy enough?
Personality Test Question 36 of 41: Are you inclined to be:
· somewhat reserved, or
· easy to approach?
Personality Test Question 37 of 41: Does new and non routine interaction with others:
· stimulate and energize you, or
· tax your reserves?
Personality Test Question 38 of 41: Are you more:
· punctual, or
· leisurely?

Personality Test Question 39 of 41: Are you more attracted to:
· imaginative people, or
· sensible people?

Personality Test Question 40 of 41: In your social groups do you:
· get behind on the news, or
· keep abreast of other’s happenings?
Personality Test Question 41 of 41: At a party, do you:
· interact with a few, known to you, or
· interact with many, including strangers?

RESULTS:
Your personality type: "Good-natured Realist"
Quiet, kind and conscientious.Can be depended on to follow through. Usually puts the needs of others above their own needs. Stable and practical, they value security and traditions. Well-developed sense of space and function.Rich inner world of observations about people.Extremely perceptive of other’s feelings.Interested in serving others.
Careers that could fit you include:
Interior decorators, designers, nurses, administrators, managers, secretaries, child care/early childhood development, social work, counselors, paralegals, clergy, office managers, shopkeepers, bookkeepers, homemakers, gardeners, clerical supervisors, curators, family practice physicians, health service workers, librarians, medical technologists, typists.
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Tip: Place the mouse cursor over the bars for explanations of the terms.
Renowned persons with similar personality types:
· Alfred Tennyson, poet
· Barbara Bush, American first lady
· Jimmy Stewart, actor
· Kristi Yamaguchi, figure skater
· Louisa May Alcott, novelist
· Michael Caine, actor
· Mother Theresa, missionary nun
· Mary I, queen of England
· Robert E. Lee, army officer




APPENDIX 3
University Of El Salvador
School of Arts 
Foreign Languages Department
Questionnaire 

Name: _______________________________Age___Female__Male____Group___
USE OF TECHNOLOGY
1. Do you use technology in English for specific purposes?     Yes____   No_____
If yes, with what purpose do you use it? 
2. To play video games.                                                             Yes____   No_____ 
3. To record classes.                                                            Yes____   No_____
4. To watch TV programs in English.                                         Yes____   No_____
5. To communicate with native speakers through online chats. Yes____   No_____
6. To look for words in your cell phone dictionary.                      Yes____   No_____
7. To listen to English songs.                                                      Yes____   No_____
Please, select the average number of hours you use technology in a week?
0-2 hours_____   2-4 hours______   4-6 hours______   others _______      
BACKGROUND KNOWLEDGE
8. Did you have a previous knowledge about second language? Yes____   No_____   
If yes how did you get it? 
	9. By taking additional courses
	Yes
	No

	10.By traveling to a foreign country
	
	

	11.By studying in a bilingual school
	
	

	12.By speaking English with your relatives or friends
	
	

	13.By having bilingual parents
	
	


Thank you for your help!
APPENDIX 4
University of El Salvador
[bookmark: _GoBack]School of Arts 
Foreign Languages Department
Survey
COGNITIVE STRATEGIES
Please indicate the degree to which you agree with each of the statements by circling the following scale.5 indicates that the statement is true of you almost always and 0 indicates that the statement is very rarely true of you.  
0		1		2		3		4		5
Never		Rarely		Sometimes	Often		Usually 	Always

When I am learning new materials in English…
1. I try to connect what I am learning with what I already know. 	0  1  2  3  4  5   
2. I try to somehow organize the material in my mind. 		0  1  2  3  4  5   
3. I repeat words to make sure that I have understood them correctly.  0  1  2  3  4  5  
4. I make written summaries of information that I hear or read In English.0  1  2  3  4  5   
5. I learn best when I am taught the rules.                                              0  1  2  3  4  5   
I learn new words in English by…
6. Relating the sound of the new word to the sound of a familiar word. 0  1  2  3  4  5   
7. Remembering where the new word was located on the page or where I first saw or heard it. 0  1  2  3  4  5   
8. Thinking of words I know that sound like the new word.                    0  1  2  3  4  5   
I learn grammar in English by…
9. Using the grammar of my own language to help me learn the rules.0  1  2  3  4  5  
10. Comparing grammar rules in my own language with grammar rules inEnglish. 
0 1 2  3  4  5   
11. Memorizing the rules and applying them to the new situations.        0  1  2  3  4  5   
I try to improve my English by…
12. Looking for words in my own language that are similar to words in English in spelling pronunciation, or meaning.                                                                  0  1  2  3  4  5   
13. Asking other people to tell me if I have understood or said something correctly. 
0  1  2  3  4  5   
14. Applying what I have learned to new situations.                                   0  1  2  3  4  5   
15. Looking for opportunities to speak English as much possible.            0  1  2  3  4  5   

I try to improve my oral communication in English by…
16. Reaping sentences in English until I can say them easily.                    0  1  2  3  4  5   
17. Repeating what I hear native speakers say.                                          0  1  2  3  4  5   
18. Using my knowledge of grammar rules to help me form new sentences.   0  1  2  3  4  5   
19. Watching TV or listening to the radio.                                                   0  1  2  3  4  5   

I try to improve my reading in English by…
20. Summarizing new information to remember it.                         0  1  2  3  4  5   
21. Trying to understand without looking up every new word.        0  1  2  3  4  5   
22. Reading English books, newspaper, and magazines.             0  1  2  3  4  5   
23. Looking for the way that writers show relationship between ideas. 0  1  2  3  4  5   
24. Guessing the meaning of new words from context.                 0  1  2  3  4  5   
I try to improve my writing in English by…
25. Showing my writing to another person.                                    0  1  2  3  4  5   
26. Analyzing how other writers organize their paragraph.            0  1  2  3  4  5   
27. Analyzing the way that other writers show relationship between ideas. 0  1  2  3  4  5   


Thank you for your participation!
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