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ANNEXES

Introduction
Action research, typically directed by the teacher, is the process of testing ideas in the classroom, analyzing its results, and deciding the implementation of the new ideas that worked, in a systematic way or beginning the process again with another idea.

The results of this type of research are expected to be practical and relevant to the researcher and the coworkers. Critical reflection is the most important aspect of qualitative research and it can provide effective strategies for improving competencies in any educational field.

This action research intends to find out if some strategies to improve the students’ listening comprehension performance can be of benefit for the learners to start coping with the difficulties many students find when facing oral texts in the FL classroom. For this research, we will take into account the information proposed by The Common European Framework of Reference for Languages: Learning, Teaching, Assessment (CEFRL) about listening comprehension of oral texts and a number of strategies that, in our opinion, can help to overcome difficulties when dealing with this skill.

In the first chapter, we will expose the interest of this action research. We will present the sample of students this research has been based upon.  In the second chapter, we begin with a theoretical justification. The third chapter presents the methodology of the project and we report the events of the implementation of a number of strategies that can help overcome the problems students may find when listening to oral texts. We will present the analysis of the results in chapter four. Finally, in chapter five, we will expose our conclusions and recommendations of this action research project. 

Objectives

General Objective

To improve the listening-comprehension abilities of B2 level English students of the Foreign Language Department at the University of El Salvador by implementing focused listening strategies. 

Specific Objectives

· To apply sensitive receptive strategies to help students improve their listening-comprehension performance.

· To apply focused reception strategies to help students improve their listening-comprehension performance.

· To provide the Foreign Language Department at the University of El Salvador with a research work that can be viewed as a point of departure to do future research on the listening-comprehension issue.

Justification

A double motivation encouraged us in the choice of this action research. The first motivation comes from our own experience when we were learners of foreign languages when our teachers complained constantly about the low level Salvadorans showed when doing listening exercises, or tests. The second is the fact that up to the moment, there are not any studies centered on the importance of the use of focused
 listening strategies in the foreign language teaching-learning process for Salvadoran learners at the Foreign Language Department of the University of El Salvador. 
Therefore, it seemed attracting to us to combine these centers of interests to carry out an action research and we chose a group of learners of an advanced English course at the Language Department of the University of El Salvador. They had already received approximately four hundred hours of English as a Foreign Language (EFL from now on) and showed a low level in listening comprehension, which does not correspond to the B2 level they should have at the present time as proposed by the “ Common European Framework of Reference for Languages: Learning, Teaching, Assessment” (CEFRL  from now on). 
In our opinion, some of the factors that could cause this low performance might be the scarce exposure that these students have had to spoken English. Moreover, it seems they have never been taught any focused strategies to understand the English language more effectively. For that reason, this research intends to find out if the use of focused listening strategies can improve students' listening-comprehension ability. 

CHAPTER 1
Interest of this action research

Through the observation of learners’ performance regarding listening exercises during the Intensive Advanced English I course, we detected that there were some learners that asked the teacher to play the audio CDs three or more times so that they could do the listening exercises correctly and, in spite of this, there were always students who did not complete the listening tasks successfully. 

This situation has arisen several questions such as: 
· Is there an inability or poor ability to comprehend oral texts for learners of the Intensive Advanced English I courses at the Foreign Language Department at University of El Salvador? 
· What could be the possible causes of this inability or poor ability to comprehend oral texts for learners of the Intensive Advanced English I courses at the Foreign Language Department at University of El Salvador? 
· Could the teaching of focused listening strategies help students to overcome this problem? 

Justification of the choice of the sample

Learners of the Intensive Advanced English I courses at The Foreign Language Department of the University of El Salvador present difficulties when trying to show their B2 level of proficiency in listening comprehension and, as we said before, this could be caused by the poor use (or unawareness) the students made of specific listening strategies.
 Nowadays, we are the teachers in charge of one of the seven groups of the Intensive Advanced English I courses, thus, we thought that it would be interesting to help these students improve their performance by carrying out a research project in which  teaching listening strategies explicitly would be the main focus. We believe this group seemed to be adequate for the initiation of this action research because they were expected to have reached the B2 level of proficiency in listening comprehension proposed by the CEFRL, which establishes that, at this level, they should be independent users in the linguistic, sociolinguistic and pragmatic components of communicative competence. Instead of this, they seemed to face not only a high anxiety when doing listening exercises, but also to be still facing many listening comprehension problems such as understanding instructions, or failing to listen for specific details among others.
This action research takes place on an unexplored field since no action research of this kind has been carried out in the Foreign language Department of our university before. However we would like to believe that this work is the starting point of further research in other foreign languages and in other institutions in El Salvador. 
CHAPTER 2  

Theoretical framework  
The International Association of Applied Linguistics (Cambridge, England) heralded, in 1969, new views on the importance of individual learners and the individuality of learning, on listening and reading as non-passive and very complex receptive processes, on listening comprehension as a fundamental skill, and on real language used for real communication as a viable classroom model (Celce & Murcia, 2001).
This point of departure was crucial and fundamental for the implementation of listening strategies that currently could aid our students to comprehend oral language more effectively as we were aware that students had not been taught any strategies of this kind for that purpose before. 
 Listening is nowadays considered a very important skill to be developed by foreign language students. Unfortunately, as Brown (1987) observed, a significant number of published courses on listening comprehension and classroom practices in many schools in many countries continues to demonstrate that listening is still regarded as the least important skill. 

According to Van Lier (1996), listening and speaking are mutually dependent skills during typical communicative encounters such as conversations. Besides this interactive characteristic of the listening skill, there are non-typical listening situations such as listening to oral texts (inside the classroom where EFL is learnt, for instance) in which the active characteristic of the listening skill can be observed. 
Listening comprehension is a complex process, and we need to understand these two different situations that students face: interactive listening to construct meaning jointly and active listening to receive and interpret meaning. Therefore, we, as teachers, need to teach listening strategies that help students to interact with a speaker and also to comprehend oral texts. Some of the characteristics of the medium of sound in a “conventional speech" (interactive) can be identified in the comparison between the mediums of sound and print made by McDonough (1998)
:

· The medium itself is sound, not print, and it therefore has a transient nature that the written medium does not. Moreover, the listener has little if any control over the speed of input. 

· Information presented in spoken form tends to be less ´dense´ and more redundant than in the written form. It may be more repetitive, too. There is also evidence to show that its grammatical and discourse structure tends to be less complex, for example in its clausal basis and types of cohesive devices.

· At least at the more informal end of the spectrum, speech is typically characterized by such phenomena such as hesitation, pauses, false starts, half-completed sentences and changes of direction and even topic. It is also frequently ungrammatical.

· Besides, speech is usually accompanied by a number of supra-segmental, non-linguistic and paralinguistic features such as intonation, tone of voice, gesture and the like which may act as aids to comprehension and which are anyway integral to the formulation of speech acts. However, there may also be different kinds of extraneous noise that interfere with message uptake.
· Conventional speech is cooperative; it is also constructed jointly between speaker and listener as roles shift and meaning develops interactively.

We also have to take into account the characteristics of the “non-conventional” speech (active) that occurs in the EFL classrooms. Active speech has similarities with conventional speech, but also differs from it. Some of these differences are the following:
· Non-conventional speech is not cooperative because students cannot interact with the oral text of the listening exercise or test; however, there is a kind of cooperation between the listener and a second mediator: the teacher. This is mostly a one-way cooperative rapport because it is the teacher who decides whether students will have another opportunity to listen, or whether they are going to listen to the whole oral text or only to part of it; he/she also decides its volume. Sometimes, if students, for instance, need to listen a second time, there will be no cooperation from the teacher if the procedures of the exercise or test do not allow him/her to do so.
· There is no roles shift and meaning is not developed interactively because students do not have any help, but their background knowledge and their “savoir-faire”. 

· The way listeners have to respond is very different from conventional or normal conditions in which the listener is a “participant” who has speaking rights equal to others involved in the conversation (McGregor, as cited in Rost, 1990). Another description of the listener made by McGregor is the “addressee” who “has limited rights to respond”. This is the case of EFL students in an institutional domain in which students listen to an oral text, but they have limited rights to respond: they do not respond to speakers of the oral text, but they answer a series of questions about what speakers said (they cannot make any objection, as in a conversation), the listeners become less dynamic than in face-to face situations, but they still are active listeners.
The distinction between conventional and non-conventional listening let us identify the interactive and the active characteristics of the listening skill depending on the context in which it takes place. As stated above, the interactive aspect is rarely taught or evaluated inside the EFL classroom. Some EFL textbooks propose pre-listening activities which include conversations about the topic of the listening texts students are going to listen to. However, the main purpose of these activities is not to teach listening and speaking skills when interacting, but to prepare students to answer comprehension questions about the topic of the oral text.  McDonough (1995) believes that the function of the pre-listening stage is “to prepare students for what they are going to hear, just as we are usually prepared in real life”. So, speaking is evaluated as an active and interactive skill but listening only as active. 
Listening in an educational domain is less interactive than in a public, personal or occupational domain (different domains of use of the language presented by the CEFRL, 2001). The active and psychological dimension of listening as it happens when listening to oral texts with the purpose of answering the questions given by listening exercises or tests in an educational domain is a reality and a variation of the ideal cooperative and interactive sociolinguistic dimension of listening as it happens when we have conventional encounters such as conversations in which both listeners and speakers shift roles and have equal rights to interact. 
It is important, therefore, to help students to succeed, through the implementation of focused listening strategies, in this specific domain (the educational one for EFL students) which take into account both the psychological and the sociolinguistic dimensions: 
PSYCHOLOGICAL DIMENSION OF LISTENING: RECEPTION AND INTERPRETATION (COGNITIVE INTERACTION):
The cognitive interaction identified by Lynch (1997) broke the idea of seeing listening as a passive skill; listeners interpret what they hear depending on their background knowledge storage (Morley, 2001). Therefore, there are two different levels of cognitive processing according to what listeners hear and to how they interpret: the processing of acoustic signals at a lower linguistic level (bottom-up processing) and the interpretation of these signals in order to construct meaning at a higher level (top-down processing) making listening skill an active process.

Agreeing with the importance of listening in the teaching of languages, it is important to take into account these two levels of psychological processing. They work together in a cooperative process. 

BOTTOM-UP PROCESSING

It happens when listeners make sense by the use of the language knowledge after receiving acoustic sounds. These sounds come from lexis and syntactic structures or speeches. Besides, there is another source of knowledge that can help listeners to infer meaning in this processing level: the paralinguistic features of the language such as the stress placed on meaningful words, the pauses marking the edge of sense groups, increased tempo, etc. This kind of processing is helpful to the students who rely on the audio material to answer either the exercises of a listening practice or the listening section of a test correctly.

TOP-DOWN PROCESSING

Nunan (2002) stated that it happens when listeners construct or reconstruct meaning from “prior knowledge or generally known as schematic knowledge” (p. 239). According to Harris and Hewitt (2005), “there seems no doubt that schematic knowledge, and strategies aimed at activating schematic knowledge which is relevant to the context, may provide the basis for understanding in listening encounters. It can also be said that it can provide the basis for understanding oral texts, too. This internal resource includes a bank of prior knowledge and global expectations about language and the world. It is used by the listener to make predictions about what the incoming message is expected to be at any point, and how the pieces fit into the whole. Chaudron and Richards (1986) note, “Top-down processing involves prediction and inferencing on the basis of hierarchies of facts, propositions, and expectations, and it enables the listener or the reader to bypass some aspects of bottom-up processing” (p. 114-115).
As a very helpful strategy to succeed in listening, students sometimes use their background knowledge as a basis. All students have a prior knowledge when they take a listening course or when they take a listening test. Even the so called “true beginners” bring some prior knowledge to the class since they have previously been exposed to any input by listening to songs or watching TV if they have access to cable TV, for instance. 

SOCIOLINGUISTIC DIMENSION OF LISTENING

Both psychological and sociolinguistic dimensions must be taken into account when trying to help students to improve their active listening skill in the educational domain. In this domain, the latter provides clues to listeners to identify the four characteristics proposed by van Dijk (1981) that define the social context of a situation of the oral text in order to help to construct meaning by knowing better the speakers: positions (roles, status, etc); properties (sex, age, etc.), relations (dominance, authority); and functions (father, waitress, judge, etc). Carrier (1999) underlined in her studies the significance of “helping learners identify role relationships in communication” (p. 75). 
Non-verbal communication (visual and aural cues) has a very important role in the sociolinguistic dimension as a means to understand oral texts; Harris (2003) underlines this importance in listening contexts: “Non verbal communication often transmits important information-carrying elements in communicative acts that, if not attended to, may significantly impoverish or impair message reception. And because some verbal facets of communication systematically co-occur with the spoken word, they can be identified as individual semantic units, subsequently, employed to decode speech” p.181).
This research intends to improve students’ listening abilities by implementing focused listening strategies that can help students to concentrate on what they listen to by using two important aspects: the sensitive aspect that refers to both the use of their senses (visual, and hearing), as well as the activation of their positive attitudes toward what they listen to, and the cognitive aspect that refers to the process of interpreting meaning of what they listen to. 
We chose these strategies by following 1) the theory presented by the CEFRL, 2) the techniques presented by M. Ashraf Rizvi in his book “Effective Technical Communication”, 3) the theory from the brain gym strategies from the book “Brain Gym” by Paul E. Dennison and Gail E. Dennison, 4) strategies offered by the TOEFL test, and 5) tips from diverse Internet sources. 

We decided to regroup them into these categories because we believe that listening is more than receiving and interpreting information, it involves also the appropriate state or attitude to receive the information through our senses and emotions. We divided these focused listening strategies into two categories: sensitive reception strategies (paying attention to non-verbal communication, for instance) and focused reception strategies (paying attention to important details, among others). The first category of strategies is the result of the researchers having regrouped top-down and bottom-up strategies with strategies regarding emotional and volitional aspects to be prepared to receive meaning (by taking into account the information obtained from the diagnostic phase), and the second one is the result of having regrouped bottom-up and top-down strategies regarding cognitive processes to interpret meaning. Harmer (2004) suggests that there is an interaction between top-down and bottom-up processing and that sometimes it is “our overview that allows us to process the details. Without good understanding of a reasonable proportion of the details gained throughout some bottom-up processing, we will be unable to get any clear general picture of what the text is about”(p.  201). Consequently, we decided to combine them in these two categories, but we added the emotional and volitional aspect to the first reception category in order to respond to students’ needs seen in the diagnostic phase of this research.
SENSITIVE RECEPTION STRATEGIES
The sensitive reception strategies proposed in this document are paying attention to the non-verbal communication (CEFRL, 2001) as part of the bottom-up processing for listening reception; brain gym exercises (Dennison & Dennison, 1994), having a positive attitude and autonomous listening practice
 (students’ needs obtained  from the results of the diagnostic test)  as part of the emotional or appropriate attitudes also necessary to be prepared for listening reception. In the following lines they will be described in more detail: 
a) Paying attention to the non-verbal communication through: 
· Paratextual features of a listening exercise or test: illustrations (photographs, drawings, etc.), charts, tables, diagrams, figures, etc. Typographic features (fonts, pitch, spacing, underlining, layout, etc.).
· paralinguistic features (e.g. related to attitudes and states of the speaker’s) which can be voluntary or involuntary , but they convey intention and circumstance (Harmer, 2004) such as: paying attention to prosodic information: stress, intonation, pausing, stylistic reduction, voice quality (gruff, breathy, piercing, etc.), pitch (growling, whining, screaming, etc), loudness (whispering, murmuring, shouting, etc.), length (ve-e-e-ery good!), etc. 

b) Doing some brain gym exercises
 before the listening exercise, in order to enhance experience of whole-brain learning and make listening easier and more effective. Two of these brain gym exercises included in the research has been: 
· “The thinking cap”
· “Hook-ups”
c) Having a positive attitude during listening. This means enhancing personal aspects such as: 
· Self confidence
· Not worrying about answering correctly or incorrectly

· Avoiding any negative thought about themselves regarding their listening ability
d) Listening practice in autonomy in order to encourage students to listen as much English as they can from different sources (Harmer, 2008)  such as:
· Listening to oral texts outside of the class (TV, radio, internet, etc.)
· Interacting with others in English
This strategy regarding the volitional aspect of the learning process is very important because the input students receive in the classroom is not enough even if they have a good teacher, as stated by Harmer (2004) “However good a teacher may be, students will never learn a language – or anything else – unless they aim to learn outside as well as during class time” (p. 335).
FOCUSED RECEPTION STRATEGIES
Focused reception strategies proposed in this research to improve listening performance are: planning, execution, evaluation and repair (CEFRL, 2001). 
a) Planning (framing): it involves identifying the context and knowledge of the information to receive and having expectations of what is going to be received (schemata). We have tried to put into practice some listening strategies such as :

a. Pre-listening strategies. These strategies help learners to determine what needs to be achieved by listening to the oral text (broad information,  specific information, opinions, reactions, instructions, facts, attitudes, or perspectives, etc.) and it will help to have better expectations about the quality and importance of the content by knowing the speaker (an expert, a generalist, his background, a native speaker). These strategies involve prediction (by observing or listening to the topic, learners could predict the central theme, and guess the information). The use of background knowledge will make easier the understanding even if new ideas and concepts are introduced.
b) Execution (inferring): by practicing strategies such as:

a.  Identifying visual cues (paying attention to visual aids, for example).

b. Identifying oral cues (paying attention to the organization of the listening text: introduction, body, linking words or expressions and to the conclusion.). 
c. Inferring from visual and oral cues during the process of oral and visual reception from linguistic and non-linguistic context.

d. Practicing note taking: by writing down quickly, briefly and clearly the relevant information that is being received while listening: use of abbreviations in order to write faster, and paraphrasing, for instance. This strategy helps to understand, retain and use the information that is being received to answer the questions of the listening exercise.
The descriptor for B2 level for identifying cues and inferring establishes that the student in this level “Can use a variety of strategies to achieve comprehension, including listening for main points and checking comprehension by using contextual clues.

c) Evaluation: 
a. Elaborating hypotheses about the communicative intention behind what is being said in order to get the message. 
b. Summarizing (by checking predictions, and comprehension and remembering main ideas.).
d) Repair: Sometimes listeners can encounter some difficulties when inferring caused by linguistic restrictions, difficult receptive conditions, lack of associated knowledge, or by assumed familiarity, obliqueness, understatement or phonetic reduction on the part of the speaker. If so, listeners will need to :

a. Revise their hypotheses and schemata.

b. Return to step one.
c. Find alternative framing, inferring and evaluation in order to get the message of the listening text.
Some examples of listening activities are overall listening comprehension, understanding interaction between native speakers, listening as a member of a live audience, listening to announcements and instructions, listening to audio media and recordings. Learners are asked to listen to these activities for a specific or for several specific purposes such as listening for gist, for specific information, for detailed understanding, for implications, etc. 
CHAPTER 3  

The methodology of the research
We do not attempt to generalize the results of the present action research because its elements are embedded in a specific cultural context, in a specific time, and belong to a specific group of learners. We cannot consider them as universal. Nevertheless, these elements are important because their specifications will undoubtedly be useful to give some light to the questions formulated at the beginning of chapter II.

As stated above, this action research was based on our group of learners of the Intensive Advanced English I course at the Foreign Languages Department of the University of El Salvador. There were twenty five learners and it was scheduled from ten to twelve, from Monday to Thursday. 
The action research has been divided into three phases:

1. The diagnostic phase: the students were given a listening test and a questionnaire with questions about their experience when carrying out the listening test.
2. The implementation phase: the students were given some focused listening strategies to improve comprehension of oral texts in order to put them into practice and improve both their self-confidence when doing this kind of exercises and their level of performance in listening comprehension in class. 
3. The validation phase: at the end of the research project, the students were given a validation test and a questionnaire about their opinions on the issue. 
 In the last part of the research, we provide an analysis of the results of the implementation phase and some reflection about the importance of teaching listening strategies in order to improve learners’ listening skill in EFL. 

Project development
The research was done in three different phases: the diagnostic phase (before the implementation of the focused listening strategies), the implementation of some focused listening strategies phase (through four sessions during the semester and by using the listening exercises of the student’s textbook), and a validation phase (after the implementation of the focused listening strategies). 
THE DIAGNOSTIC PHASE

This phase was useful to get information about both proficiency levels in the listening skill of the students of the Advanced English I course and their opinions about the experience of the listening test provided before. The instruments used in this phase were a listening test (annex 2) and a questionnaire (annex 3).
a) Listening test: The objective of this test was to identify the students’ level of proficiency in the listening skill. We used the listening part of placement test A offered by the “New Interchange Passages Placement and Evaluation Package” from Cambridge University Press. It has twenty items. Students getting a grade from 7 to 10 were considered to have the competences described in B2 level of the CEFRL, and all of the students having a grade under 7 were considered not to have the necessary competences needed to pass this course. 

b) Questionnaire: After the listening test, the students were asked to give their points of view about the experience regarding 3 aspects:

a. Their feelings during the listening test.
b. The strategy or strategies they applied to succeed in the listening test.

c. Their suggestions to specialists who design listening tests.

THE IMPLEMENTATION OF THE FOCUSED LISTENING STRATEGIES PHASE

We implemented these strategies explicitly; it means that we introduced the focused listening strategies to the students (the sensitive reception strategies and the focused reception strategies) and then, we put them into practice through the activities presented in their textbooks “Advanced World Pass Expanding English Fluency”. It was a spiral progression teaching because throughout the progress, we put into practice the strategies already taught every time there was the need and added more new information about them. We mixed both types of strategies (since we think it is difficult to teach in a linear progression: first sensitive reception strategies and then the focused reception strategies because emotions are always immersed in the cognitive process) in order to help students to feel more confident in the listening task. Sometimes, students have the cognitive ability, but it can be affected negatively if they have emotional difficulties or vice versa. The progress was developed by starting from simple to complex listening activities.

FIRST SESSION: Steps followed to teach and practice focused listening strategies:
1. Planning: pre-listening strategies (focused reception strategies) + positive attitude: self-confidence (sensitive reception strategies).
Before listening to the oral text, we advised students to pay attention to instructions of the listening exercises B and C, page 3 (see annex 4) in the following way: 
“Before completing the exercise, ask yourself”:

a)  WHAT AM I EXACTLY ASKED TO DO? Complete notes, take notes, and circle.
b) WHERE AM I ASKED TO WRITE DOWN THE ANSWER? In a chart.
c) HOW MANY ANSWERS AM I ASKED TO GIVE? There may be more than one answer for some items.
d) WHO ARE THE SPEAKERS? A man, a woman, a film maker, a journalist.
e) WHAT KIND OF ORAL TEXT AM I GOING TO LISTEN TO? An interview.
By paying attention to the instructions before listening to the oral text, students can feel more confident because they know exactly what they are asked to do and do not get lost or confused during the listening phase. They are able to identify the speaker, the context and knowledge of the information to receive and they have some expectations of what they listen to (schemata activation). They are able to determine what they need to achieve (broad information, specific information, opinions, reactions, instructions, facts, attitudes, or perspectives, etc.).  Paying attention to the instructions before listening to the oral text helps them to comprehend and accomplish the listening task easier.

2. Execution: Inferring and note taking (focused reception strategies) + Paying attention to non-verbal communication through paralinguistic features (sensitive reception strategies).
We gave them a list of common abbreviations and we asked them to guess what they referred to. We advised students to listen to the oral text and both try to infer the information and take notes by using abbreviations, at the same time, in order to get as much information as possible to complete a chart (main ideas first and then concentrate for getting details). We asked them to pay attention to the stress and intonation of the speaker in order to infer the speaker’ feelings and the points the speaker considers most relevant or important to communicate.

We told them that sometimes the information or details are dispersed throughout the listening text and it could happen that they cannot listen exactly to what they are asked to listen to. So, they have to pay attention to what the speaker means by inferring his communicative intentions behind what he is saying in order to get the information demanded by the activity. For example, in the chart of exercise B (annex 4), they are asked to fill in one item that says: “where from: ___________”, maybe they could expect to listen to someone saying “I am from” or “he is from”, but the speaker does not use these structures and he says “My father is Lebanese. My mother is Ukrainian. And I grew up in Los Angeles”. The speaker does not use the same syntactic structure used in the chart of the listening exercise to express where he is from, and the students have to hypothesize about what the speaker intends to communicate and decide what they are going to choose as the answer to complete the item of the chart (I grew up in Los Angeles: He is from Los Angeles). 

3. Evaluation: making hypotheses and Summarizing (focused reception strategies) + a positive attitude: Self-confidence (sensitive reception strategies). 
Most of the times, there is a second chance to listen to the oral text and it allows students to evaluate what they have chosen as answers for the listening activity. We advised them to verify the hypotheses made and summarize the information they got by checking comprehension and predictions. We advised them to accept the fact that they might not understand everything during the first listening, and that they should stay relaxed, and wait for the second time to listen to it.  

4. Repair: Revise, Return to step one, and Find alternative framing, inferring and evaluation (focused reception strategies) + Self-confidence and avoiding any negative thought about themselves regarding their listening ability (sensitive reception strategies). 
Sometimes students can have some difficulties when listening caused by low listening competence, inadequate classroom conditions, lack of background knowledge, complex implicit messages, complex or unclear items, etc. If so, listeners need to verify their hypotheses and predictions and to reformulate them in order to get the message of the listening text. When there were a lot of sections in the listening exercise, and they only had problems in one section, we advised them to concentrate in that specific section and to forget the previous or the next section. We told them to avoid any negative thought about themselves regarding their listening ability.

SECOND SESSION Steps followed to teach and practice focused listening strategies:

1. Planning: pre-listening strategies (focused reception strategies) + positive attitude: self-confidence + Pay attention to non-verbal communication through paratextual features (sensitive reception strategies).
Before listening to the oral text, we advised students to pay attention to instructions of the listening exercises B and C, page 16 (Annex 5): 
“Before completing the exercise, ask yourself”:

a)  WHAT AM I EXACTLY ASKED TO DO? Match, circle, and write a number.

b) WHERE AM I ASKED TO WRITE DOWN THE ANSWER? In a box.
c) HOW MANY ANSWERS AM I ASKED TO GIVE? There may be more than one answer for some items.
d) HOW MANY SPEAKERS AM I ASKED TO LISTEN TO? There may be more than one.
e) WHO ARE THE SPEAKERS? a man, a woman, a film maker, a journalist, three photographers. 
f) WHAT KIND OF ORAL TEXT AM I GOING TO LISTEN TO? An interview or short talks.

We put into practice strategies taught in the first session because we are following the spiral progression way of teaching.

We taught another sensitive reception strategy: Paying attention to non-verbal communication through paratextual features such as illustrations (photographs for this listening exercise). This strategy involves prediction; by observing the illustrations, students can predict the central theme, and guess the information of the oral text. The use of background knowledge makes the comprehension easier even if new ideas and concepts are introduced.

2. Execution: Inferring, note taking and identifying visual and oral cues (focused reception strategies) + Paying attention to non-verbal communication through: paralinguistic feature (sensitive reception strategies).
We put into practice strategies taught in the first session about note taking and paralinguistic features following the spiral way of teaching. Besides, we taught another focused reception strategy: Paying attention to visual cues, such as photographs, and listening to the oral text at the same time, in order to relate these visual aids to the relevant content and make some hypotheses about the central theme or idea. We told them that the main idea is usually found at the beginning of the oral text, and it gives them comprehension on what the oral text is about. We advised them to avoid concentration on details until they have understood the main ideas.
They also need to pay attention to oral cues. Paying attention to the organization of the listening text (introduction, body, linking words or expressions and conclusion) helps to comprehend, retain and use the detailed information to answer the listening exercises demanding this type of information. We advised them to avoid translation because they could get confused, create barriers and lose attention on what is said. We told them that the detailed information is dispersed throughout the oral text. 

We told them that some of the relations they could identify between ideas could include cause and effect relation, comparison and contrast relation or steps in a process, for example. We advised them to listen to signal words that indicate different parts of the organization of the listening text. 
a) Listening to the introduction: Students can ask themselves the following questions:

· What is the position, knowledge, background, experience of the speaker? What is his credibility? What is the overall purpose of the talk? What is the central or main idea?

· What does the speaker intend to do? (Describe, instruct, report, narrate, explain, argue, persuade, illustrate…).
· What are the main points of the talk?

· What are the supporting ideas?
· What are the key words and phrases? 
b) Listening to the body: Students need to pay attention to:

· every part carefully, the main points and main supporting details.
· linking words or expressions: They provide cohesion and illustrate how the parts of the listening relate to each other. They can add extra information to the main idea, contrast ideas, sequence ideas, express cause and effect, express purpose and opinion, list examples, make conclusions and give emphasis. 

c) Listening to the conclusion: it helps student to:

· understand the main points.

· recognize the speaker’s focus.

· concentrate on what the speaker wants the listener to do or remember.
3. Evaluation: hypothesizing and Summarizing (focused reception strategies) + a positive attitude: Self confidence, not worrying about answering correctly or incorrectly (sensitive reception strategies). 
We put into practice strategies taught in the first session about making hypotheses and having a positive attitude following the spiral way of teaching.

We advised them not to worry about answering correctly or incorrectly, and wait for a moment in which the speaker could repeat the information because most people repeat themselves. 

Regarding summarizing, they were advised to check predictions, comprehension, and remembering main ideas.
4. Repair: revise, return to step one, find alternative framing, inferring and evaluation (focused reception strategies) + Self confidence (sensitive reception strategies). 
We put into practice strategies taught in the first session about repairing, and we advised students to keep listening until the listening text finished, paying attention only to the questions that related to the part being played. 

THIRD SESSION Steps followed to teach and practice focused listening strategies:

We put into practice all the strategies taught in the previous sessions, but with complex instructions. So, we advised students to get familiar with the type of instructions in order to answer correctly and save important time. They could ask the following questions (see annex 6):

a) DO I HAVE TO PROVIDE ONE OR MORE THAN ONE ANSWER?

b) DO I HAVE TO CHOOSE AN ANSWER?

c) DO I HAVE TO ANSWER IN THE FIRST COLUMN OR IN THE SECOND ONE?

Besides, we told them to practice listening outside the classroom, too. It helps students to strengthen their strong sides, monitor their progress, receive creative feedback, and work out a correct solution to their weaknesses. We also shared two phrases to motivate them to practice: “The more you practice listening, the better listener you will become.” (TOEFL preparation course: 249). “The more English you put in, the more you’ll get out!” (http://www.englishclub.com/listening/everywhere.htm).
Some sources proposed to improve listening skills were: internet, television, radio, cinema, videos, and friends. They received a list of possible sites for practicing just listening and for doing listening exercises
  

FOURTH SESSION Steps followed to teach and practice focused listening strategies:

1. Planning: pre-listening strategies (focused reception strategies) + paying attention to non-verbal communication through Paratextual features + Brain Gym exercises (sensitive reception strategies).
Before listening to the oral text, we advised students to pay attention to instructions of the listening exercises B and C, page 41 (annex 8): 
“Before completing the exercise, ask yourself”:

g)  WHAT AM I EXACTLY ASKED TO DO? Identify, and complete.

h) WHERE AM I ASKED TO WRITE DOWN THE ANSWER? The corresponding blanks.  

i) WHO ARE THE SPEAKERS? Experts. 

j) HOW MANY SPEAKERS AM I ASKED TO LISTEN TO? There may be more than one.
k) WHAT KIND OF ORAL TEXT AM I GOING TO LISTEN TO? Interviews.
We put into practice strategies taught in the previous sessions for execution, evaluation and repair moments.

We taught another sensitive reception strategy because students expressed in the diagnostic test that they felt anxiety, stress and confusion when doing the listening exercises or tests. We observed during the last listening practices that they showed stress, and anxiety before, while, and after doing these oral exercises indeed.

The complexity of the listening exercises of this research project has been increasing and students needed to concentrate as much as possible in order to understand detailed information and implicit messages from the oral texts. So, we decided that it was the appropriate time to teach some sensitive reception strategies from the brain gym exercises of book “Brain Gym Teacher’s Edition Revised” (1994) to empower their concentration. The authors, P. E. Dennison and G. E Dennison, in this book, propose that movement is the door to learning. They affirm that “information is received by the back brain as an ‘impress’ but is inaccessible to the front brain as an ‘express’. This inability to express what is learned locks the students into a failure syndrome.” Therefore, they propose Brain Gym exercises to enable students to access those parts of the brain previously inaccessible to them. They assure that after exercising with this kind of activities, the students discover how to receive information and express themselves simultaneously. 

Two exercises to improve listening reception proposed by Dennison & Dennison are: “The thinking cap” and “Hook-ups”:
a) “The thinking cap”: This exercise helps students “focus attention on listening comprehension, auditory recognition, attention, discrimination, perception, and short-term working memory”, among others, and it also helps to relax tension in the cranial bones, tongue and facial muscles. Dr. Dennison (1994) discovered that it stimulates “the reticular formation of the brain to tune out distracting, irrelevant sounds and tune in to language or other meaningful sounds” (p. 30). They say that it also helps to immediately access to meanings of words, rhythm and imagery.   
The students were asked to keep their heads upright, and their chin at a comfortable level; then, they were asked to use their thumbs and index fingers to pull their ears gently back and unroll them; beginning at the top of their ears and they gently massaged down and around the curve, ending with the bottom lobe of their ears. They may repeat this exercise three or more times.  
b) “Hook-ups” of the arms and legs: This exercise helps to “connect the electrical circuits in the body, containing and thus focusing both attention and disorganized energy. The mind and the body relax as energy circulates through areas blocked by tension.” The authors state that it increases clear listening, and attention for test-taking, and activates the emotional centering. It also correlates comfort in the environment (less hypersensitivity) and deeper respiration. Dr. Dennison discovered that this exercise could be used to release emotional stress and alleviate learning difficulties. 
While seated, the students were asked to cross their left ankle over the right and to extend their arms before them, crossing the left wrist over the right; they were asked to interlace their fingers and draw their hands up toward their chest. 

Then, they were asked to close their eyes, to breathe deeply, and to relax for about a minute. They may press their tongue flat against the roof of their mouth on inhalation, and relax the tongue on exhalation, if they want to. Finally, they uncrossed their legs and arms to start answering the listening exercise.  
Both exercises were implemented, but we remind the students that they are just a proposal and every student will decide which exercise he want to put into practice, and teachers should never force any student to do them.

VALIDATION PHASE

This phase served to verify both if the teaching and implementation of the focused listening strategies during the course helped students to improve their performance in the listening skill, and if they had any comments or suggestions about the experience of learning these strategies for listening activities in class.

The instruments used in this phase were a listening test (annex 9) to verify improvement for B2 level students’ performance and a questionnaire (annex 10) regarding the students’ point of view about the focused listening strategies taught in this course.

a) Listening test: We used the listening part of placement test B offered by the “New Interchange Passages Placement and Evaluation Package” from Cambridge University Press. It has twenty items. We compared the results of the diagnostic and validation tests in order to analyze the impact of the implementation of the focused listening strategies taught in this course in the analysis section of this research.

b) Questionnaire: the students were asked, after the listening test, to give their points of view about the experience regarding 5 aspects:

· Their feelings during the listening test 

· The way focused listening strategies helped them in this test

· The strategies they used in this listening test

· Suggestions of any other strategy they used to improve their listening performance
· Autonomous listening practice   

CHAPTER 4  

Data Analysis 
This research has lead to interesting findings about the important role that teaching focused listening strategies may have in the teaching-learning process of English as a foreign language. We present them through a quantitative and through a qualitative analysis as follows:
QUANTITATIVE DATA ANALYSIS

After administering the diagnostic test (test 1 or pretest) and the validation test (test 2 or posttest), we present the quantitative results analysis and interpretation as follows:

	STUDENTS
	TEST1
	TEST2

	Student 1
	6,5
	9,5

	Student 2
	8
	9,5

	Student 3
	8
	9

	Student 4
	4
	7

	Student 5
	4,5
	7,5

	Student 6
	3
	8,5

	Student 7
	5,5
	7

	Student 8
	9,5
	9,5

	Student 9
	8
	9

	Student 10
	6
	8

	Student 11
	7
	9

	Student 12
	7,5
	8,5

	Student 13
	4
	7

	Student 14
	8,5
	7

	Student 15
	6
	8

	Student 16
	4,5
	8

	Student 17
	6
	5,5

	Student 18
	6
	8

	Student 19
	6
	6,5

	Student 20
	7,5
	7,5

	Student 21
	7
	7,5

	Student 22
	7,5
	7,5

	Student 23
	8
	9,5

	Student 24
	5,5
	7,5

	Student 25
	3,5
	9


Figure 1 List of students who took the diagnostic and validation test and the corresponding results. A pie chart of these results is presented in annex 11 for further reading.  
We used the t-paired-samples test and took into account the significance level (α=.05) in order to determine, statistically, if the results obtained were due to the two-point mean difference between the pretest and posttest (related to the strategy implementation) or if there was no significant difference.

T-test for paired samples   

	Paired Samples Statistics

	
	
	Mean
	N
	Std. Deviation
	Std. Error Mean

	Pair 1
	test_1
	6.300
	25
	1.7017
	.3403

	
	test_2
	8.020
	25
	1.0654
	.2131


Figure 2 Paired Samples Statistics
	


As observed in figure 2, the mean of the pretest and posttest concentrates in the acceptance rank of the standard deviation (-2.12 to 2.12). In the pretest we obtained a standard deviation of 1.7017, and in the posttest it was 1.0654. This means that after the implementation of the strategies, the results were less dispersed than before this implementation. Therefore, we can conclude that the strategies taught helped students to improve their listening skill.

	Paired Samples Test

	
	
	Paired Differences
	T
	df
	Sig. (2-tailed)

	
	
	Mean
	Std. Deviation
	Std. Error Mean
	95% Confidence Interval of the Difference
	
	
	

	
	
	
	
	
	Lower
	Upper
	
	
	

	Pair 1
	test_1 - test_2
	-1.7200
	1.6775
	.3355
	-2.4125
	-1.0275
	-5.127
	24
	.000


Figure 3 Paired Samples Test.
As noted in figure 3, the T value is negative (-5.127) indicating that the mean of the pretest was less than the mean of the posttest. Our sample was 25 and subtracting 1, we get 24 which is the degree of freedom that is calculated by the sample size minus 1 (N-1). Finally, the significant difference spot in the chart shows that the probability of failure of the implementation of the listening strategies is null (.000) compared to the significant level (.05). Therefore, we can say again that the implementation of the focused listening strategies of this research had a positive impact at improving learners’ listening performance. 
QUALITATIVE DATA ANALYSIS

First questionnaire 
Question 1: How do you feel while doing this listening test?

The results of qualitative analysis throughout the questionnaire of the diagnostic phase demonstrated that most of the students showed stress and confusion both before and while taking listening tests. We believe that this state can be an obstacle to demonstrate their listening abilities. Therefore, we decided to include strategies to help them to overcome these problems that are non linguistic but can block their leaning process. These results led us to include the implementation of sensitive reception strategies (paying attention to non-verbal communication, doing some brain gym exercises, having a positive attitude, and practicing listening in autonomy) in order to avoid students’ low self-confidence, stress, confusion, and make them feel more confident, relaxed and concentrated. 

Second questionnaire 
Question 1: How do you feel while doing this listening test?

Most of the students expressed that they were relaxed, more concentrated and more confident this second time we administered the test. The students affirmed that they understood almost everything and that they felt they had improved their listening skill; other feelings mentioned by the students were that they felt calm, comfortable, happy, and that the environment was peaceful (even though, there was much more noise outside the classroom than while completing the diagnostic questionnaire!). 
First questionnaire
Question 2: What strategies do you use when taking listening exercises or tests?

Most of the students showed a lack of awareness of the existence of listening strategies. This was reflected in this question because only a few students mentioned they applied strategies regarding planning and execution, and that they were very useful. There was only one student who mentioned that, as a strategy, he closed his eyes to concentrate on the listening text.
Second questionnaire

Question 2: How do you think the strategies you were taught helped you in this test?

Most of the students showed awareness of the existence of listening strategies. All of the students mentioned that they were very useful because, since they have learned and applied them, they are more focused on what they are asked to do; they have improved their grades, and they have noticed that they have progressed.    

Second questionnaire 

Question 3: What strategies did you use?

Regarding sensitive reception strategies, all of the students stated they practiced listening in autonomy; most of them applied brain gym exercises. Besides, we observed that while the test was being administered, most of them used the hook-up strategy (they crossed their feet, closed their eyes, massaged their ears, or breathed deeply), demonstrating the volitional aspect of their learning. They also had a positive attitude while taking the test; consequently, this emotional aspect of their learning was shown because they were calm, relaxed and concentrated.

Regarding focused reception strategies, some of the students read instructions, questions and answer choices carefully, and predicted possible answers before listening. Most of them took notes, inferred main ideas, details and key words (like connectors, proper names, names of places, dates, etc). This cognitive aspect of their learning was shown since they improved the grades exponentially (see figure 3, page 36). 

These results confirmed that the students were very interested in putting into practice both types of strategies because now they were more aware of their effectiveness.

Second questionnaire

Question 4: Besides these strategies, what others would you suggest in order to improve listening proficiency?

Some of the students suggested new strategies regarding test procedures such as giving more time for reading questions and answer choices, playing the audio material more than once, and discussing the answers after the test. These suggestions had already been given by the students in the diagnostic questionnaire. It means that they believe that they would be more successful if these suggestions were taken into account by the test administrators or teachers.  

Most of them suggested the sensitive reception strategies already taught such as thinking in a positive way, not worrying about the listening test, or speakers’ accents, closing the eyes, concentrating on listening, trying to picture what is being heard, sitting comfortably to be relaxed and practicing listening in autonomy. By giving these suggestions, they let us know that all of these strategies were significant and helpful to them. Moreover, some students suggested teaching both sensitive and focused reception strategies in the forecoming courses because acknowledged they were useful and adequate to improve listening comprehension. 

Four instruments were used to collect data in order to carry out this action research work. We administered a questionnaire and a listening test for the diagnostic phase and a questionnaire and a listening test for a validation phase.

Comparing the results of these four instruments used, we could realize that all of them were quite useful and reliable since they helped us to confirm that the use of focused listening strategies was effective because the students were able to improve their listening comprehension performance as shown in the qualitative and quantitative data analysis results and the matrixes provided in annex 11. 
CHAPTER 5
Conclusions
The teaching of sensitive reception strategies and focused reception strategies to students of one of the seven Advanced Intensive English I courses was planned and executed in order to help students overcome their difficulties when listening to oral texts. We decided to choose a sample population of twenty-five students who, in spite of the fact that most of them were not conscious of the importance of learning strategies to improve their listening skill, welcomed the researchers’ ideas of teaching them, and even supported us enthusiastically while the research process was carried out. They were always willing to participate when the answers to the listening exercises were checked, and they all seemed to pay attention during the whole listening strategy training, eager to improve their listening skill (showing in this way the effects of the volitional aspect of their learning process) which had been the main purpose of starting this work. Indeed, the students improved significantly from the diagnostic test to the validation test, as shown in the final results of the quantitative and qualitative data analysis. 

Carrying out of this action research project has been a very useful experience for our professional development as teachers of English since we were exposed to a vast array of strategies (that we occasionally used implicitly and randomly before) essential for the completion of our tasks and to have our work done. We can state this because, as any other researchers, using a student population as the sample to carry out their work, we had the opportunity to interact with different types of students and, of course, different learning styles. Interacting with them, and transmitting them the listening strategies we had selected, made us realize that they longed to learn and apply these strategies while doing listening activities or taking tests. This made us go deeper and learn more about the types of strategies we had taught them. We also were able to see the sensitive dimension we do not normally see as teachers. Furthermore, we learned the impact that including either type of listening strategies in the curriculum may have in the students, not only in the significant improvement of their grades, but also in the improvement of their self-esteem and self-confidence.

After this, we can conclude the following:

· We can confirm that the inability or poor ability to understand oral texts for these specific group of learners were caused by stress and lack of confidence, aspects that they improved by paying attention to non-verbal communication, doing some brain gym exercises, having a positive attitude, and practicing listening in autonomy (sensitive reception strategies). The sociolinguistic dimension and the psycholinguistic dimension of listening go hand in hand when teaching listening strategies. Regarding this, the former helped the students when socializing with their classmates and also with other speakers of English  outside the classroom; the latter helped them to receive and interpret listening input more effectively. 
· We can confirm this improvement through the comparison between the diagnostic and validation test results. The diagnostic test results showed that 44% (11 out of 25) had the B2 level in the listening skill for the course they were going to study. This means that 56% (14 out of 25) of the students did not have the B2 level in the listening skill for the course they were going to study. After the implementation of the strategies and through the validation test, we can see that 12 out of 14 students who did not had the B2 level before the implementation of the strategies reached the B2 level after having practiced them. This means that after having implemented the strategies, 92% (23 out of 25) reached B2 level. Therefore, we can reinforce the idea that teaching listening strategies had a positive impact on the improvement of their ability to decode aural messages. 
· This research showed the importance of the students’ awareness and explicit knowledge of listening strategies. According to Chamot (cited in Celce & Murcia, 2001), strategies need to be controlled consciously if learners are to maintain awareness of different learning conditions and select the strategy most appropriate for specific task. Before developing the project, students knew very little about them and did not realize the positive impact they could have on the improvement of their listening skills. After their implementation, most of the students were aware of their existence and effectiveness and they even suggested incorporating these strategies in the EFL syllabus.
Recommendations
Based on the findings and the whole process of this research work, we can recommend the following:

· Future researchers of the Foreign Language Department of the University of El Salvador should continue investigating about the impact of sensitive receptive strategies and focused reception strategies to aid the students in their pursuit to improve their listening skill. They can also research the possibility of improving the other major skills (reading, writing and speaking) by teaching explicitly learning strategies suitable for that purpose. 
· Future teachers of university Foreign Language Department and English teachers in general, should implement different types of listening strategies by teaching them explicitly. There is a vast list of bibliography that goes beyond the strategies for teaching listening contained in the teacher’s guides of regular textbooks.

· Based on the students’ comments, obtained through the diagnostic and validation tests, we recommend teachers to be aware of the fact that doing listening exercises and administering listening tests is a complex task, which does not consist simply on playing the audio material once (the audio material should be played as many times as the complexity of the task demands) and ask students to answer, simultaneously. Students need to be given enough time to read instructions and check their choices before undertaking the listening task.  

· The Foreign Language Departments of all teaching institutions should provide teachers with appropriate equipment like CD players, computers, overhead projectors, and the like to implement all types of listening strategies that activate students’ learning either through sensitive reception or through the activation of their schemata so that they can interpret more effectively what they listen to. 
As stated at the beginning of this research, we believe that it is very important to teach focused listening strategies explicitly to the students because it helps them not only to improve their ability to listen, but also to reinforce their confidence by improving their ability to learn how to listen through these strategies. The CEFRL (2001) refers to the “abilities to learn how” as language learning abilities that enable the learner to deal more effectively and independently with new language learning challenges to see what options exist and to make better use of opportunities. (p. 106). Therefore, we propose teachers to continue further research on strategies that help students to improve their language performance.
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ANNEXES

Annex 1
Descriptors for B2 level

Students having a B2 level of competence in listening skill should have already reached the following abilities (as presented in the Common European Framework of Reference for Languages: Learning, Teaching, Assessment: 2001): 
a) Descriptor for B2 level for overall listening comprehension: Can understand standard spoken language, live or broadcast, on both familiar and unfamiliar topics normally encountered in personal, social, academic or vocational life. Only extreme background noise, inadequate discourse structure and/or idiomatic usage influences the ability to understand. Can understand the main ideas of propositionally and linguistically complex speech on both concrete and abstract topics delivered in a standard dialect, including technical discussions in his/her field of specialization. Can follow extended speech and complex lines of argument provided the topic is reasonably familiar, and the direction of the talk is sign-posted by explicit marker.

b) Descriptor of B2 level for understanding interaction between native speakers: Can keep up with an animated conversation between native speakers. 

c) Descriptor for B2 level when listening as a member of a live audience: Can follow the essentials of lectures, talks and reports and other forms of academic/professional presentation which are propositionally and linguistically complex.

d) Descriptor for B2 level when listening to announcements and instructions: Can understand announcements and messages on concrete and abstract topics spoken in standard dialect at normal speed.

e) Descriptor for B2 level when listening to audio media and recordings: Can understand recordings in standard dialect likely to be encountered in social, professional or academic life and identify speaker viewpoints and attitudes as well as the information content. Can understand most radio documentaries and most other recorded or broadcast audio material delivered in standard dialect and can identify the speaker’s mood, tone etc.

Annex 2
Listening test for the diagnostic phase

Cambridge University Press

Objective Placement Test A

Directions:

In this test, you will hear conversations and answer some questions about them. For each conversation, fist read the situation and the question or questions. Then listen to the conversation. Answer the questions after you hear the conversation. Respond to the questions by marking the correct answer (a, b, c, or d) on your answer sheet.

Read the example situation and question.

Example

Situation: Bill Sanchez calls Dr. Stockton´s office to make an appointment.

Bill is going to see the doctor on ____________.

a. Tuesday at 10:00

b. Tuesday at 4:00

c. Wednesday at 10:00

d. Wednesday at 4:00

Now listen to the example conversation.

(EXAMPLE CONVERSATION)

Now answer the example question.

The answer for the example is d, Wednesday at 4:00. The letter d is filled in on your answer sheet.

Situation 1: David is talking with Tomomi when Monica comes into the room

1. ______________ are meeting for the first time.

a. David and Monica

b. David and Tomomi

c. Tomomi and Monica

d. David, Monica, and Tomomi

Situation 2: Ken and Nancy are at a restaurant.

2. Ken _______________.

a. is having steak tonight

b. stopped eating steak

c. eats steak a lot

d. prefers chicken to steak

Situation 3: Karen calls Jason´s home. Jason´s father answers the telephone.

3. Karen is going to ________________________.

a. speak with Jason at work

b. call back in an hour

c. wait for Jason to call

d. send a written message

Situation 4: A reporter is giving today´s weather forecast.

4. It will be clear in __________.

a. the Northeast

b. Seattle

c. Boston

d. Mimi

5. In Seattle, the weather is ____________.

a. hot

b. snowy

c. cool

d. rainy

Situation 5: Bill invites Jennifer to go to dinner and a movie.

6. They´re going to ___________.

a. leave work a little early

b. go to the movie before dinner

c. see the movie tomorrow

d. have dinner at 7:00

7. Jennifer doesn´t accept right away because she can´t _____________.

a. eat a late lunch

b. leave work early

c. go to dinner

d. see the movie

Situation 6: Linda is asking Jim about his plans for the summer.

8. In the summer, Jim usually ___________.

a. stays in the mountains

b. takes trips with his family

c. visits his parents

d. goes to the beach

9. This summer he´s planning to _________________.

a. stay at home

b. go to the beach

c. fish with his dad

d. hike in the mountains

Situation 7: Phil is talking with Susie about money.

10. Phil is upset because ________________.

a. Susie can´t lend him any money

b. his parents won´t give him money 

c. Albert hasn´t returned his money

d. his friends never lend him money

11. Albert _______________. 

a. didn´t borrow $100

b. isn´t working now

c. doesn´t need the money

d. can´t return the money yet

12. Susie doesn´t lend money to friends because __________________.

a. she has just enough for herself

b. lending money can change a friendship

c. people won´t lend her money

d. her friends don´t need it

Situation 8: Natalie and Chuck are talking about their experiences abroad.

13. Chuck went backpacking ________________.

a. in Brazil

b. by himself

c. after high school

d with his father

14. Chuck says he “would have liked to have seen Portugal.” He means that he _________.

a. went there, and he liked it

b. didn´t go there, but he wanted to

c. went there, but he didn´t like it

d. didn´t go there, and he didn´t want to

15. While Natalie was in Japan, she _____________________.

a. traveled all over the country

b. lived with a Japanese family

c. learned Japanese quickly

d. got very homesick

16. Chuck doesn´t want to _____________.

a. travel anymore

b. learn a foreign language

c .stay at home

d. live abroad

Situation 9: Diane and Conrad are talking about their careers.

17. Conrad got into advertising because he _________________.

a. studied advertising in college

b. heard about a job opening

c. liked to help people

d. was tired of his old job

18. When he was young, Conrad wanted to _______________.

a. work in advertising

b. become a doctor

c. stay in school

d. go into business

19. Diane´s parents didn´t want her to ________________.

a. start her own business

b. finish college

c. be too successful

d. change her career

20. Conrad _____________.

a. owns his own company

b. enjoys working in advertising

c. thinks his job is boring

d. wants to leave his job
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Annex 3

The questionnaire of the diagnostic phase
Question 1: How do you feel while doing this listening test?

Question 2: What strategies do you use when taking listening exercises or tests?

Question 3: What suggestions would you give to specialists who design listening tests?

Annex 4
Listening exercises from the students’ textbook 

Unit 1. Big screen, Small screen 

A. Pair work. When you listen and take notes, it`s helpful to use abbreviations and symbols, With a partner, look at the ones in the box . What do you think they mean?

	L.A                P.A                   info                1st               w/o                hmtwn                  cmdy 

 cmdy 


B. Listen. You will hear an interview with Jesse, a film director. Listen and complete the notes below. Try to use the symbols and abbreviations in A to make your note-taking faster . (CD tracks 01 and 02) 

	Jesse 
	His movie 

	Age: 

Where from :

1st job in filmmaking: 


	Title:

Shot where:

Cost:

The movie has made: 

Kind of film: 


C. Listen again. How did Jesse make his film? Circle your answers. There may be more than one answer for some items. 

(CD track 03)

1. Money was raised from the film when people …read about it/ met Jesse / saw Jesse`s short film.

2. Jesse`s cast and crew stayed in… People`s homes / hotels / his hometown hotel.

3. Jesse did not pay …the actors/ the cameraman / to shoot on location. 

4. Jesse used celebrities / friends / his father in the movie.

5. Jesse based his movie on… a book / his life / a dream he had. 

Annex 5
Unit 2. The world awaits you. 

Listening part.  (There are three photos of three different places in the textbook: one from Egypt, one from India and one from Antarctica). 
A. Pair work. Each of these photographs appeared in the book Dazzling Destinations. Where do you think each photo was taken?

Discuss with a partner. 

B. You will hear three photographers talking about their work. Listen and match each photographer to the photo that he OR she took. Write the Lumber in the box. (CD tracks 04 and 05) .

1. Leslie         2. Olga         3. Diego

C. Listen again. Circle the statements that each person would say. 

There may be more than one answer. 

1. Leslie                                       

a. I’m impatient.                              

b. I visit each place once. 

c. I like contrast in colors.

2. Olga                        

a. It took me a long time to figure out the kind of photos I wanted to take. 

b. I’m not into the latest photography techniques. 

c. The development process is easy. 

3. Diego

a. I photograph birds mainly.

b. I think people and animals have a LOT in common. 

c. there was a LOT to see in Antarctica. 

Annex 6
Unit 3. School and Beyond. 

Listening part. School lunches
A. Listen to each person talking about school lunches. Complete the chart. (CD tracks 07 and 08).

	Name 
	Where from?
	Where now?
	Name
	Where from?
	Where now?

	Jae Soo
	
	
	Ivan
	
	

	Annette
	
	
	Vanessa
	
	


B. Listen again. How does each person feel about these things? Circle Positive OR Negative.

 (CD track 09).

	Jae soo
	a. his school lunches where he grew up.

Details:

b. School lunches where is now.

Details: 


	Positive         Negative 

Positive          Negative

	Annette


	a. Her school lunches growing up. 

Details:

b. her daughter’s lunches now. 

Details:
	Positive         Negative 

Positive          Negative

	Ivan


	a. His school lunches where he grew up. 

Details: 

b. school lunches where he is now. 

Details:
	Positive         Negative 

Positive          Negative

	Vanessa


	a. her school lunches growing up. 

Details: 

b. her children’s school lunches now.

Details: 
	Positive         Negative 

Positive          Negative


C. Listen again. Make notes in B about what words told you that people did OR didn’t like their lunches. Write the details. 

(CD track 10) 

Annex 7

· www.esl.about.com/od/englishlistening/English_Listening_Skills_and_ActivitiesEffective_Listening_Practice.htm
· www.learnoutloud.com/Podcast-Directory/Politics/Contemporary-Issues/CNN-News-Update-Podcast/7087#podcastlink
· www.soundsenglish.com
· www.china232.com/lessons.php
· www.i-courses.org/
· www.eslpod.com
· http://www.bbc.co.uk/podcasts/series/wbnews
· http://www1.voanews.com/english/news/sports/90013562.html
Annex 8
Unit 4. Contemporary Issues. 

Listening part. 

Our cities are growing. 

A. Pair work. Read and discuss these two predictions with a partner. 

     Do you think these trends are positive OR negative? Why? 

· According to U.N.-Habitat, 60 % of the world`s population will be living in cities by 2030. 

· The urban population will grow from 2.86 billion to nearly five billion. 

B. Listen. Two experts are being interviewed about unchecked urban growth. Which of the four statements represents the main point Fiona is trying to make? Which statement best represents Hector’s opinion?

(CD tracks 11 and 12). 




1. Fiona _______                            2. Hector _______

a.  Good planning can solve urban problems. 

b.  Wemust limit the growth of our cities.

c.  It’s more violent in our cities. 

d.  A more organized transportation system is the key. 

C. listen again. Complete each statement the speaker makes. 

(CD track 13). 

1. Fiona 

a. In this city, for example, there is a serious _____________________________________________.

b. This unchecked urban sprawl destroys __________________________________ for the city. 

2. Hector

a. There’s widespread ________________________ and lack of _____________________________.

b. Since 1989, the citizens there have worked together to raise the ____________________________.

c. We can build and coordinate __________________________________________ that don’t pollute the environment as much.    

Annex 9
Listening test for the validation phase
Cambridge University Press

Objective Placement Test B

Directions:

In this test, you will hear conversations and answer some questions about them. For each conversation, fist read the situation and the question or questions. Then listen to the conversation. Answer the questions after you hear the conversation. Respond to the questions by marking the correct answer (a, b, c, or d) on your answer sheet.

Read the example situation and question.

Example

Situation: Marty Hudson needs to talk to an advisor. He calls the English Language Center to make an appointment.

Mary can talk to an advisor _________________.

a. this morning

b. this afternoon

c. tomorrow morning

d. tomorrow afternoon

Now listen to the example conversation.

(EXAMPLE CONVERSATION)

Now answer the example question.

The answer for the example is c, tomorrow morning. The letter c is filled in on your answer sheet.

Situation 1: Tony and Alex are talking when Meriko comes in.

1. _____________  are meeting for the first time.

a. Tony and Alex

b. Tony and Meriko

c. Alex and Meriko

d. Tony, Alex, and Meriko

 Situation 2: A woman is ordering food at a restaurant.

2.  She ________________.

a. usually has soup

b. is getting the soup

c. stopped eating salad

d. likes soup, not salad

Situation 3: Joe calls Ramon´s home. Ramon´s mother answers the telephone.

3. Joe ______________.

a. talks with Ramon

b. leaves a message for Ramon

c. will see Ramon in class

d. will call Ramon at school

Situation 4: A reporter is giving today´s weather forecast.

4. It will rain today in ___________.

a. California

b. The Northwest

c. New York

d. most of the country

5. Today´s weather in New York will be ____________.

a. typical

b. sunny

c. cloudy

d. warm

Situation 5: Jeff calls Audrey about a business meeting.

6. They´re going to ___________.

a. meet at 10:00 tomorrow

b. eat a late lunch together

c. have the meeting before lunch

d. meet at night

7. Audrey can´t meet before 2:00 because she ______________.

a. is leaving early tomorrow

b. has another meeting

c. is meeting all morning

d. eats lunch at 2:00

Situation 6:  Jerry and Sue are talking about their plans for the summer vacation.

8. Sue´s family usually ______________.

a. stays home

b. goes to the beach

c. visits friends

d. takes a trip

9. This year Sue is thinking about ________________.

a. going fishing with her dad

b. visiting her mother

c. learning how to sail

d. taking a trip with friends

Situation 7: Peggy is talking to Tim about her car.

10. Peggy is upset because ________________.

a. she can´t use her car

b. her parents won´t help her

c. Karla doesn´t like her car

d. Tom doesn´t understand her

11. Karla ______________.

a. borrowed her parents´ car

b. has her own car

c. will fix Peggy´s car

d. is buying a new car

12. Peggy doesn´t lend money to friends because ____________________.

a. it can change the relationship

b. her friends have plenty of money

c. she doesn´t have much to lend

d. her parents won´t let her

Situation 8: Frank and Liz are talking about their trips abroad.

13. Frank went to Argentina _______________.

a. by himself

b. to visit Chad

c. after high school

d. with his family

14. Frank says that he “would have liked to have seen Norway.” He means that he _______.

a. wanted to go there, so he went.

b. didn´t want to go there, but he went anyway

c. wanted to go there, but he couldn´t

d. didn´t want to go there, so he didn´t

15. Liz went to China because of her __________________.

a. job

b. father

c. school

d. friend

16. Liz didn´t _____________.

a. live in Beijing

b. like Chinese culture

c. go to Thailand

d. learn Chinese quickly

Situation 9: Ben and Margaret are talking about their jobs.

17. Margaret started working in fashion design ______________. 

a. when she opened her own store

b. at a small design company

c. with one of her teachers

d. before she finished her studies

18. When Margaret was younger, she didn´t know that _________________.

a. design school was so expensive

b. her dreams could never come true

c. it took so long to become successful

d. she wanted to make beautiful clothes

19. Ben wanted to become a ________________. 

a. doctor

b. lawyer

c. writer

d. reporter

20. Ben likes _______________.

a. being a reporter

b. taking classes

c. writing novels

d. teaching literature
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Annex 10

The questionnaire for the validation phase
Question 1: How do you feel while doing this listening test?

Question 2: How do you think the strategies you were taught helped you in this test?

Question 3: What strategies did you use?

Question 4: Besides these strategies, what others would you suggest in order to improve listening proficiency?

Annex 11

Data analysis pie chart of the diagnostic test and validation test grades 

	Compared Results of Tests 1 and 2
	 

	Students who improved
	20

	Students who did not improve
	3

	Students who obtained lower grades 
	2
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� Strategies that help students to concentrate their attention on what they listen to. (The American Heritage Dictionary of the English Language, Fourth Edition: 2009)


� Traditionally, reading and listening have been considered together from the strategic point of view, though they have a number of important differences that make listening comprehension a skill much more difficult to handle. 


� In 1996, Vandergrift (in the Cambridge Guide to Teaching English to Speakers of Other Languages, 2001: 11) found explicit examples of learners using strategies as planning, monitoring, inferencing, and elaborating (he called them metacognitive and cognitive strategies, respectively) as well as questioning and self encouragement (he called them socio-affective strategies).


� Movements used in Educational Kinesiology. 


� See descriptor for listening in annex 1


� Autonomous listening practice was another strategy implemented (see annex 7).
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