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[bookmark: _Toc504123410]ABSTRACT
The fundamental purpose of this thesis work was to foster ninth grade students’ communicative ability by the incorporation of the Task-based Learning Approach (TBL). The research team through a previous observation identified the necessity of designing suitable tasks for students improvement of their speaking skill. After stating clear objectives, researchers selected the appropriate tools and proposed an intervention plan to meet directly students response to TBL oral practices. This plan was supported by academic notions previously analyzed. English classes highlighted the TBL framework with a lesson following the pre-task phase, task cycle, and language focus. Students had the main role in the class since they worked by themselves on information, reasoning, and personal experience tasks. Along with this, students oral performance was verified with their report at the end of each practice and with three test throughout the implementation process.  The results of the oral evaluations demonstrated the prior oral productions of students and their progress with practices that prioritized goal-oriented communicative tasks, authentic language, and vocabulary. In consequence, this approach remains students constant use of the language in a real-life context. Learners were involved in the specific task by integrating the new concepts, past vocabulary, and their own knowledge in their outcomes.




iii

[bookmark: _Toc504123411]INTRODUCTION
To communicate effectively in the second language, learners need constant oral practices, so they speak, understand, and transmit messages accurately. The Task-based Learning Approach particularly promotes opportunities for students to expand their vocabulary and use it in real-life conversations. Then, the research team seeks to adjust this way of teaching in factual classes. The present action research study is focused on that aspect: “The incorporation of the Task-based Learning Approach to maximize ninth grade students’ communicative ability at Centro Escolar Católico Madre del Salvador in the year 2017.”
This research work is divided into six chapters: The first chapter includes a meticulous description of the problem previously diagnosed. It presents a set of research objectives to be reached that will lead this investigation, as well as the central research question. Besides that, it contains convincing reasons that justify this research study.
Chapter II presents the state of art to document information of studies carried out by experts on the communicative competence area. The data of these sources outlines how Task-based Learning fosters the speaking skill and how the lesson can be adjusted to the phases of this approach. Furthermore, chapter III contained the hypothesis of change, the variables, and indicators. 
Chapter IV details the methodological design of this research, so the different steps to carry out the study are explained. It includes the paradigm selected to tackle the problematic situation, the definition of the problem, the plan of intervention, the necessary instruments used to collect the information, the operationalization of the variables, and all the processes followed to analyze and interpret the data.   
Afterwards, Chapter V is the analysis and interpretation of the data. In this section the results from tests and   questionnaires are examined to show the variations in the English classes and the results obtained during the investigation process.  This information is distributed in a graph and tables to verify clearly the percentages of the grades gotten and evaluate the outcome of students regarding their speaking skill.   
In chapter VI, researchers draw conclusions on the findings and compare the information of the state of art with the results of students oral performance. The achievements along the investigation were also discussed, and     the extent of the changes in the English class was examined. 
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[bookmark: _Toc504123412]CHAPTER I

[bookmark: _Toc504123413]STATEMENT OF THE PROBLEM

Task-based Learning emerged around thirty years ago for the necessity of making language genuinely communicative in the classroom. Some authors like Prabhu (1987) rely on the use of a more natural mechanism of second language learning through oral production. An essential part of the English learning process is the communicative competence. This term refers to the learners’ ability to use the language with cohesion, coherence, and appropriateness. However, to develop the oral skill is not easy at all since it involves the learning of vocabulary and the exposure to real-world tasks because both reflect real-world use of the language such as reasoning, decision- making, reactions, opinions, searching for similarities, categorizing, etc.
In fact, according to Bilash (2009), two tips to promote the speaking skill in second language classrooms are to create authentic practice activities as similar to real-life as possible and to create different contexts in which students can fluently use the language in order to broaden their vocabulary and experiential horizons. Nonetheless, this natural context is not always present in English classes, and some unfavorable circumstances arise such as the problem found in the public school observed in this study because of very limited incorporation of appropriate oral tasks to the students’ level.

1.1. [bookmark: _Toc504123414]Description of the problem 

The research team observed that few ninth grade students at Centro Escolar Católico Madre del Salvador used the English language effectively. In addition, most of the time, the English teacher resorted to Spanish, and this behavior diminished student motivation to speak English as learners did not have a role-model to follow. Since one of the tenets to consolidate the English language learning is communication, it is necessary to create an environment where students can express what they think. Nevertheless, to manage a large group of thirty-six students becomes an impediment to have them participate in the tasks. Subsequently, students had to develop the exercises that the book presents. The teacher did not bring extra activities to foster the oral ability. Student participation just focused on dialogue repetition and filling-in-the-blank activities; however, they could not perform a conversation on their own. When they did a similar activity, they just wrote a two-intervention conversation. Ideal oral conversations should have more than three interventions per person. Thus, the practice increases student talking time in English.
The time allotted to each activity was sometimes distributed ineffectively because there were specific activities that took too much time, and just around six students participated actively. Some students, especially the ones who were at the back, did not participate to the point that they even did not complete the exercises in their books. They were talking in Spanish. The fact that not all the students were involved demotivated them to learn or practice English. Besides, the researchers observed that the same students participated and carried out some class activities. Most of the time, the teacher and the pupils chose the students who know more English.  The rest of students were not included, and as a result student learning did not take place. 
The English teacher tried to include most of the students in the development of the activities. However, she made more emphasis on the students who had more difficulties when uttering the English words. Likewise, she pointed out that it was very difficult to make all the pupils work or practice English. She said that some students were very afraid of speaking. Moreover, she mentioned that sometimes she did not speak much in English because parents were not in agreement of delivering the class just in the second language. Nonetheless, the exposure to the target language in class engages students in the active use of the language. 
Also, the teacher stated that she teaches to the book because the topics are based on students’ interests. She admitted that she followed all the activities that the book has; she did not bring any extra practice to their students. Besides, she pointed out that the time scheduled for the class was not enough for students improvement, so she just made more emphasis on students’ understanding the topic rather than students’ producing the English language. She noted that she used the Audio-lingual Method (repetition and reinforcement of the topics) and Total Physical Response (TPR) to teach English. 
The research team corroborated that the English teacher’s micro lesson plans were only based on Connect to English 2 book. Indeed, the teacher developed all the activities that the book proposes without any changes. For this reason, the researchers checked and compared both The English Curriculum for Junior High School proposed by MINED and the book Connect to English 2. This helped to establish whether or not the teacher works under the MINED parameters. After this revision, remarkable differences were found in grammar and vocabulary focus; for instance, in the MINED program topics such as “Used to” and “Present Perfect Tense” are studied. Meanwhile, the students’ book presents more simple topics such as “Simple Present”, “Modal Can”, and “Present Continuous”. If the topics are not in accordance with the academic level students are expected to reach, the students will not achieve the English proficiency that the MINED curriculum requires.
Ninth grade students at Centro Escolar Católico Madre del Salvador manifested that English did not represent a challenge for them since the activities were simple. They also said that the class activities consisted of filling-in-the-blank tasks in their students' book, repetition activities, or just listening to audios. In this case, the students’ communicative ability is not being reinforced since they are focused on developing just the receptive skills and not the productive skills. The development of productive skill is very important at the moment of producing the language. Students need to be aware of the message that they are conveying, the vocabulary they are using, and the correct grammatical construction (Ivančić, 2014). Therefore, while planning the lesson plans, the teacher needs to include activities that develop both receptive (listening and reading) and productive skills (writing and speaking). Students’ communicative competence will grow in stages going from conscious to unconscious. As a result, they will learn to receive and to decode the information for understanding the message and for using the language in the oral or written form.  These activities must be tackled to the time the English class lasts so that the majority of students participate.
Finally, an exploratory observation guide conducted to thirty-six ninth grade students on February 08 showed that the activities in the English class were not totally appropriate for their level because these activities did not help them to produce the language.  Students, for example, used a limited range of vocabulary, wrote very short conversations, did not interact with their classmates in the second language, etc. Therefore, it is essential that the teacher choose activities to help students face real-life situations. These activities should be planned and carried out to aim the class objective.  Moreover, ninth grade students claimed that some activities were frequently the same. The majority did not pay attention and did not feel motivated to use English in class which is counter-productive because this causes students to have low communicative ability. 
Willis (as cited in Campo, 2016) argued that a good task generates opportunities for learners to experience actively as much language as possible, and recall and use the language they already know. Through the use of appropriate communicative real-life tasks, ninth grade students might be persuaded to participate actively in class and to better their speaking skill. Therefore, the purpose of this research was to find the answer to the following question: How can ninth grade students’ communicative ability be enhanced through the use of the Task-based Learning Approach at Centro Escolar Católico Madre del Salvador in the year 2017?

[bookmark: _Toc467075386][bookmark: _Toc504123415][bookmark: _Toc459961193][bookmark: _Toc452407807][bookmark: _Toc435739831]1.2. Baseline

Researchers noticed the limited use of activities to develop student independence in oral productions; for example, exercises such as creating conversations, answering open questions, or developing role-plays were not included in the class.  The most challenging demands during the English lesson were repetition, writing, and pronunciation. Since the class was based on the book, many students did not go further and just filled in the written practices in their books; this fact hindered their accuracy and fluency eventually. During the diagnostic test, learners provided limited answers and used the same vocabulary along the evaluation. Their performance in this test gave a hint of the difficulties learners presented speaking in English.  In the second test, learners added details to their answers and were less nervous. For the final evaluation, students incorporated new phrases, did not omit any sentence element, and committed few mistakes. 
One source of information besides the observation was the survey conducted to thirty-six students. From the learners’ point of view, speaking tasks did not represent a problem as they associated these activities with reading dialogues from the book.  However, twenty-four students out of thirty-six answered that they had difficulties to communicate themselves in English. When all the pupils were exposed to TBL classes, they labelled oral practices as challenging tasks and made an extra effort to finish the speaking practices. 
From the data gathered through the teacher’s interview, the lack of student motivation and interest was a factor that prevented students from learning. The majority of students did not give enough importance to the subject, and they did not even bring the book to class. Apart from these obstacles, the class is frequently centered on the review of past topics. During the intervention with TBL, the new content was introduced with key tasks that allow students to reinforce the previous vocabulary and grammatical forms without decreasing the relevance of the new content. Particularly, the results of the interview evidenced that one of the difficulties students had to communicate in English was their classmates’ criticism. They feared speaking in public and being embarrassed in front of the class, so researchers sought to enrich learners speaking experiences by using the language. Consequently, self-confidence was not hindered by negative feedback from other learners. 
[bookmark: _Toc504123416]1.3. Justification of the Study

Task-based Learning (TBL) gives students a different way of understanding the English language with opportunities to interact with real-life tasks, enrich their vocabulary, and use spontaneous and authentic language. To incorporate the Task-based Learning (TBL) Approach to learn the target language is paramount because English classes will be goal-oriented. Specifically, this approach helps to move the focus of the learning process from the teacher to the student. 
Thus, the research study “The incorporation of the Task-based Learning Approach to maximize ninth grade students’ communicative ability at Centro Escolar Católico Madre del Salvador in the year 2017” was worth carrying out since it benefited the thirty-six students’ oral production. Additionally, it made an important change in the English classes with the implementation of different tasks since inappropriate oral tasks overshadow students’ learning process eventually. In other words, opportunities for oral communication were maximized.
The research work mainly addressed the speaking skill with less emphasis on reading, writing, and listening. Thirty-six ninth grade students’ needs were the central aspect of this learning process as they were asked to accomplish a learning outcome during their oral exercises. This outcome was focused on conveying meaning and using students’ linguistic resources rather than applying grammatical forms. At the end, the research team expected a significant improvement in students’ communicative ability through the incorporation of Task-based Learning (TBL).
[bookmark: _Toc452407809][bookmark: _Toc467075388][bookmark: _Toc504123417]1.4. Research Objectives 

[bookmark: _Toc452407810][bookmark: _Toc467075389][bookmark: _Toc504123418]1.4.1 General Objective 

To foster ninth grade students’ communicative ability by the incorporation of the Task-based Learning Approach (TBL) prioritizing goal-oriented communicative tasks, authentic language, and vocabulary at Centro Escolar Católico Madre del Salvador in the year 2017 
[bookmark: _Toc452407811][bookmark: _Toc467075390][bookmark: _Toc504123419]1.4.2 Specific Objectives

a) To incorporate goal-oriented communicative tasks (information, reasoning, and personal experience tasks) in the English class to ninth grade students at Centro Escolar Católico Madre del Salvador in the year 2017
b) To maximize ninth grade students’ oral production through the use of authentic language with the Task-based Learning pedagogy and the interaction with peers at Centro Escolar Católico Madre del Salvador in the year 2017
c) To promote students’ use of vocabulary by the completion of real-world communicative tasks increasing student experiences with real language at Centro Escolar Católico Madre del Salvador in the year 2017


[bookmark: _Toc478338506][bookmark: _Toc480249133][bookmark: _Toc504123420]CHAPTER II
[bookmark: _Toc478338507][bookmark: _Toc480249134][bookmark: _Toc504123421]STATE OF ART

Since this work focuses on the Task-based Learning Approach (TBL), a method aimed to structure, plan, and deliver classes communicatively; this study presents an insight of the benefits of using Task-based Learning over traditional approaches. Indeed, this research studies important aspects to know how to implement TBL such as different types of tasks, the task cycle, advantages, disadvantages, methodology, studies on this field, and the relation of this approach with communicative competence in general.
[bookmark: _Toc478338508][bookmark: _Toc480249135][bookmark: _Toc504123422]Task-based Learning

Task-based Learning is an approach that establishes communicative tasks as the main focus of the class. These communicative tasks are directly linked to their goals. Equally important, the purposes of these communicative tasks are not limited to just the practice of language. Task-based Learning seeks tasks which enhance learning with clear students’ responsibilities and teachers’ roles that contribute to the successful achievement of goals (Brown, 2007). 
Based on researchers’ experiences, the use of an approach different from the traditional one may give English teachers and students a wide range of opportunities for communication while they are actively involved in the tasks performed in class. Through the implementation of Task-based Learning, students can enrich their vocabulary and practice varied language forms to strengthen their oral production with goal-oriented exercises. 
[bookmark: _Hlk494244090]According to Brown (2007), the teacher and the curriculum planner consider the input from the teacher, interaction, teacher and learner roles, and assessment as part of the communicative dimension. In addition, he proposes some characteristics of Task-based Learning as follows:
a) Tasks ultimately point learners beyond the forms of language alone to real-world context.
b) Tasks specifically contribute to communicative goals.
c) Tasks elements are carefully designed and not simply haphazardly thrown together.
d) [bookmark: _Hlk494244133]Tasks objectives are well specified to accurately determine the success of one task over another.
e) Tasks engage learners, at some level, in genuine problem-solving activity.
[bookmark: _Toc478338509][bookmark: _Toc480249136][bookmark: _Toc504123423]Task

[bookmark: _Hlk492221794]According to Lee  (2000), a task is a classroom activity that has an attainable objective through the interaction among participants. In the same way, Brown (2007) defines a task as an activity that requires learners to use language, with emphasis on meaning, to attain an objective. Additionally, Willis (1996) suggests ways of adjusting tasks so that they stimulate more opportunities for meaning-focused interaction, and encourage learners to give longer responses. 
In other words, a task is a resource for teachers to check students' knowledge and assimilation of the content studied in class. Based on the outcome of each task, teachers have the opportunity to assess students’ skills development, know students’ needs, help students overcome weaknesses, notice strengths, and discover their learning styles. All these aspects give the teacher a better understanding of students’ limitations. 
[bookmark: _Toc478338510][bookmark: _Toc480249137][bookmark: _Toc504123424]Types of task for Task-based Learning
Since learning a foreign language has been revolutionized by the emergence of different methods, Task-based Learning proposed the use of different tasks focused on using the language to achieve communicative purposes. Eventually, if students are motivated to use communicatively the foreign language, they will be able to produce it. Then, they are not just knowledgeable in the foreign language but enhance their oral skills. As well, students will be encouraged to learn other language. Considering those points, Willis (1996) proposes six types of tasks:
1. Listing and/or brainstorming: You can list people, places, things, actions, reasons, everyday problems, things to do in various circumstances etc.
2. Ordering and sorting: This can be sequencing, ranking, or classifying.
3. Matching: You can match captions, texts, and recorded extracts to pictures.
4. Comparing: finding similarities and differences: Comparison tasks can be based on two quite similar texts, pictures, places or events that learners have experience of. 
5. Problem-solving: Text-books often contain activities based on common problems– pollution, relationships, noisy neighbors, and so on. Sometimes, problem-solving tasks are over too quickly, so it is important to generate richer interaction.
6. Sharing personal experiences and story-telling: Activities where learners are asked to recount their personal experiences and tell stories are valuable because they give learners a chance to speak for longer and in a more sustained way. In real-life, we do so. 
Oral tasks are thought to be just practices in which the teacher brings a topic, and students have to talk about it. However, the tasks proposed by Willis (1996) encourage the use of different techniques that teachers usually use in their classes, but they are rarely focused on the improvement of the oral skill. Matching, for example, is one of the common and useful activities that teachers use, but most of the times, this activity is focused on learning new vocabulary. Nevertheless, it can also be used to generate discussion among the students so that the task can enrich knowledge and production of the foreign language.
These types of tasks proposed by Willis generally have the potential to become effective at the moment of enhancing learners’ communicative ability; however, Prabhu (1987) classified the tasks in three different types:
1. Information Task: This activity involves a transfer of given information from one person to another, from one form to another, or from one place to another – generally calling for the decoding or encoding of information from or into language. 
2. Reasoning Task: This activity involves extracting some new information from given data through processes of inference, reasoning, or a perception of relationships or patterns. The activity necessarily involves comprehending and conveying information. 
3. Personal Experience Task: This activity involves identifying and articulating a personal preference, feeling, or attitude in response to a given situation. Such activities require factual information and formulating arguments to justify one’s opinion. 
Task-based Learning has been very popular for learning a new language, and despite of the variety of tasks types that different authors can present, the objective is the same - to enhance the communicative ability. Then, the selection of the tasks for developing a class has to be based on student needs. 
[bookmark: _Toc480249138][bookmark: _Toc504123425][bookmark: _Toc478338511]Phases of Task-based Learning 

Willis (1996) identifies three important phases in Task-based Learning, e.g. the pre-task phase, task cycle, and language focus. These phases are beneficial because learners are provided with ample opportunities to practice the language.  For instance, in the pre-task, learners have a chance to recall what they know of the language, in the task cycle, learners are given speaking and writing exposure with opportunities for them to learn from each other. They plan and organize a public report that promotes close attention to language form. In the language focus, the teacher checks students’ progress during the class and reinforces students’ weaknesses.  As explained above, students are provided with practices that prepare them with the vocabulary needed for the task and model the type of performance they are expected to achieve. Besides, students can focus their attention on the task to develop their understanding of the information progressively. More importantly, students can check their own performance and learn from their own mistakes to become independent learners. Through these phases, learners can reflect on language features, recycle the task language, go back over the text or recording, explore new items, and practice pronouncing useful phrases. Additionally, Willis proposes some components of a TBL framework that are depicted below:
Task-Based Learning Framework
	 Components of a TBL Framework

	
PRE-TASK PHASE

	 INTRODUCTION TO TOPIC AND TASK

Teacher explores the topic with the class, highlights useful words and phrases, and helps learners understand task instructions and prepare. Learners may hear a recording of others doing a similar task, or read part of a text as a lead in to a task.
 

	 
	TASK CYCLE
	 

	TASK
Students do the task, in pairs or small groups. Teacher monitors from a distance, encouraging all attempts at communication, not correcting. Since this situation has a "private" feel, students feel free to experiment. Mistakes don't matter.
	PLANNING
Students prepare to report to the whole class (orally or written) how they did the task, what they decided or discovered. Since the report stage is public, students will naturally want to be accurate, so the teacher stands by to give language advice.
	REPORT
Some groups present their reports to the class, or exchange written reports, and compare results. Teacher acts as a chairperson, and then comments on the content of the reports.

	 

	Learners may now hear a recording of others doing a similar task and compare how they all did it. Or they may read a text similar in some way to the one they have written themselves, or related in topic to the task they have done.



LANGUAGE FOCUS

	ANALYSIS
Students examine and then discuss specific features of the text or transcript of the recording. They can enter new words, phrases and patterns in vocabulary books.

	PRACTICE
Teacher conducts practice of new words, phrases, and patterns occurring in the data, either during or after the Analysis

	Sometime after completing this sequence, learners may benefit from doing a similar task with a different partner



[bookmark: _Toc480249139][bookmark: _Toc478338512]Source: A Framework for Task-based Learning Willis, J. (1996) 

[bookmark: _Toc504123426]Advantages of Task-based Learning 
As in every learning approach, advantages and disadvantages are always present, and Task-based Learning Approach is not the exception. However, the key for making TBL more beneficial to students is that this approach is primarily focused on communication. Consequently, it encourages the learner to emerge as a language user. Some of the advantages are:
a) Task-based Learning helps learners to interact spontaneously: Learners are free to use whatever vocabulary and grammar they know. The cognitive competence as well as the communicative competence of the learners is developed as they perform a task. Also, learners’ attention is drawn towards problem solving instead of focusing on isolated language structures.
b) Task-based Learning gives language learners opportunity to learn vocabulary: The teacher needs to think of creative ways to involve students in the pre-task so that words taught that way would not be easily forgotten. For example, activities as predicting words related to the task title or topic, and building words into a word web by way of brainstorm are very useful.
c) Task-based Learning provides essential conditions for language learning: Task-based Learning creates conditions which enhance language learning spontaneously. It prepares learners to use language in the real-world as well as the use of language they have acquired recently.
 d) Task-based Learning promotes the use of real-world activities: This supports students in applying their knowledge and conceptual understanding to real-world problems or situations where the instructor directs and facilitates learning. 
Amazingly, Task-based Learning (TBL) encourages students to speak in the foreign language making use of previous and new knowledge they have learned. Besides, students are not forced to use only the target structure studied because this approach does not aim the learning to be mechanized but spontaneous.  
[bookmark: _Toc480249140][bookmark: _Toc504123427][bookmark: _Toc478338513]Disadvantages of Task-based Learning 
As Task-based Learning is student-centered, it involves the responsibility of the pupil for learning the foreign language. Thus, some of the disadvantages written below are closely related with students.  
a) Task Difficulty: The difficulty of a task can be estimated from the performance of learners or even for the mismatch between the learners’ and teachers’ perception. According to Skehan (1998), task difficulty is also defined in terms of i) code complexity which includes vocabulary load, redundancy, and density. ii) Communicative stress which comprises time limits, time pressure, speed, number of participants. iii) Cognitive complexity which consists of cognitive familiarity of the topic, the discourse genre and the task itself, and cognitive processing which includes information clarity and sufficiency of information given.
b) Outcome: One of the characteristic features of a task is that it results in a clear outcome. As Ellis (2003) noted “A specified objective is an essential feature of a task.” The learning outcome of any given task depends on three main factors, namely the contribution of individual learner, the task itself and the situation in which the task is performed. This indicates that a pre-designed task is bound to change based on the way the learner handles it. The outcome of the task may not be consistent with the aims and objectives with which the task is designed.
c) Linguistic deficiency: Learners, who are beginners with no linguistic resources, find very difficult to take part in a task. Ultimately, the learner might be demotivated to perform the task and may even lose confidence in himself. It is difficult to cater to learners with different levels of previous knowledge at the same time. Learners with low level of knowledge might find the tasks too ambitious, and at the same time learners with high level of understanding might find the tasks too easy and boring. Also, since it is not a teacher-centered approach, it demands individual or group responsibility and commitment on the part of the learners. 
The use of tasks has very useful benefits, but there are also some disadvantages at the moment of applying them during the class. One of the most prominent difficulties while developing a task is the barrier of students’ knowledge. There were some students who took classes in an academy, but others did not have this opportunity to expand their knowledge by taking extra classes. That is why, some students could feel more confident while speaking. Even though one of Task-based Learning strengths is to learn vocabulary, the students have to make an extra effort to acquire more vocabulary by themselves because if they do not go beyond their comfort zone, they will feel incapable or frustrated in developing a task. 
[bookmark: _Toc480249141][bookmark: _Toc504123428][bookmark: _Toc478338514]Teacher’s and students’ role in Task-based Learning 
Richard and Rodgers (1986) stated that “Role refers to the part that learners and teachers are expected to play in carrying out learning tasks as well as the social and interpersonal relationships between the participants.” Subsequently, according to Candlin (1987), the teacher has three main roles in the communicative classroom. The first one is to act as a facilitator of the communicative process, the second is to act as a participant, and the third is to act as an observer and learner.  In other words, the teacher plays a less prominent role, taking a back seat and allowing learners all the space they need. The principal role of the teacher is to listen and support the interaction. 
On the contrary, the students’ role is to have an active, negotiative involvement that should contribute (provide feedback to classmates) as well as receive. Also, the use of their linguistic knowledge and the responsibility for their own learning are part of the learners’ role. 
In Task-based Learning (TBL), the teacher’s role is not so prominent in the classes because this approach is student-centered, and the teacher becomes a guide but not necessarily the person who speaks more in the class. Instead, TBL proposes that the students have to be very active and aware of their own learning. Sometimes in traditional classes, students feel afraid of speaking because they do not have many opportunities to develop their oral skill, and most of the time, the teacher is the only one who speaks the foreign language. However, the aim is to make students produce the foreign language communicatively.
[bookmark: _Toc478338515][bookmark: _Toc480249142][bookmark: _Toc504123429]Methodology for Lesson Plans 
[bookmark: _Toc480249143][bookmark: _Toc504123430] 	Beginning Level

At this level, students’ knowledge of the language is poor. Students do not command basic grammatical structures. This causes students difficulties while pronouncing words, managing structures and topics. They scarcely communicate because their vocabulary is limited. Therefore, the teacher should use simple language to be understood. The teacher’s speaking speed has to be slow to ease student comprehension, but without losing the nature of the language. In addition, the teacher can persuade students to practice the language with a specific purpose using a variety of activities; for example, peer work, group work and interactive frame of mind (Brown, 2007).  Moreover, Students are highly dependent on the teacher language model, so teacher-fronted classroom may be appropriate for some of the classroom time. 
[bookmark: _Toc480249144][bookmark: _Toc504123431]Intermediate Level 

At this stage, students are not novice anymore. Their language proficiency differs because they can handle different communicative tasks from easy to complex practices. However, they still have problems in fluency and accuracy as they think in the appropriate linguistic forms and vocabulary. The teacher should include activities where the students interaction can be developed by implementing communicative activities, for example, group problem solving, paired interviews, role-plays, and others (2007). Moreover, the linguistic competence of listening and speaking goals increases in a considerable manner, and writing should be more sophisticated.
[bookmark: _Toc480249145][bookmark: _Toc504123432]Advanced Level

At this stage, students have the ability to do long communicative tasks with a substantial flow. They feel comfortable discussing a variety of topics concretely. However, some aspects of the language need to be refined. Hence, the purpose at this level is that students automatize the language. The teacher should generate students curiosity, and the activities must be planned to benefit most of the students. The class must be student-centered because at this stage students have the confidence and the competence to participate actively in the class. They might incorporate authentic language and speak naturally. The activities must contain vocabulary, structures, and language features that represent a challenge for students. Subsequently, a full range of sociolinguistic and pragmatic competences is developed. The teacher can include activities such as debates and argumentations, complex role-plays, writing essays, etc. Therefore, well-targeted deductive grammar has its place (2007). A deductive approach starts with the presentation of a rule and is followed by examples in which the rule is applied.
[bookmark: _Toc478338516][bookmark: _Toc480249146][bookmark: _Toc504123433]Definition of Communicative Competence 
Communicative competence is the ability to use the knowledge that a person has by means of communicating effectively (Hymes, 1972). The definition of communicative competence has not only an inherent grammatical aspect but also the ability to use grammatical competence in a variety of communicative situations; this brings the sociolinguistic perspective into Chomsky’s linguistic view of competence (as cited Bagarić, 2017). Chomsky’s definition of communicative competence excludes the sociolinguistic perspective because he makes a distinction between competence and performance. In addition, Chomsky defines competence as the monolingual speaker-listener’s knowledge of language, and performance the actual use of language in real situations (as cited in, 2007). As a result, Hymes definition was also more acceptable since it is clearer, more explicit and complete.
[bookmark: _Toc478338517][bookmark: _Toc480249147][bookmark: _Toc504123434]Components to Improve Communicative Competence
[bookmark: _Toc478338518][bookmark: _Toc480249148][bookmark: _Toc504123435]1. Linguistic competence 
Linguistic Competence defines the system of rules that governs an individual’s tacit understanding of what is acceptable and what is not in the language they speak (Philips, 1988). Newmeyer (1983) stated that the term linguistic competence refers to the unconscious knowledge of grammar that allows a speaker to use and understand a language. This is also known as grammatical competence.
This ability to make use of an internalized grammar enables to speak and to understand an infinite number of potential utterances. It is involved the arrangement of different features of the language to convey meaning (morpheme, words, phrases, and sentences) (Hermato, 2008). Linguistic Competence constitutes knowledge of language, but that knowledge is tacit, implicit. This means that people do not have conscious access to the principles and rules that govern the combination of sounds, words, and sentences (Wiley-Blackwell, 2011). Students with this competence recognize when rules are violated, even if they are not excellent speakers. This knowledge of the language is not necessarily taught or learned through a strict education, but it is an inner ability. 
[bookmark: _Toc478338519][bookmark: _Toc480249149][bookmark: _Toc504123436]2. Strategic Competence 
 The speaker along the experience of using the language faces many unexpected problems trying to transmit a message, so the need to seek strategies or simple methods to make the audience understand him/her arises. If students get familiar with the strategic competence, they will apply their knowledge in an active real setting. This endeavor to express themselves will also help them to hold longer conversations with different sort of speakers and deal with difficulties during this process. Strategic Competence refers to a person’s ability to keep communication going when there is a breakdown during the process or to enhance the effectiveness of the communication (Smolcic, 2009).  It means being able to get one's message through the use of repetition, volume, or many other ways listed below. This ability is especially important to lower level English language learners. Smolcic (2009) propose some typical examples:
2.1. Paraphrase: The learner uses an approximation in the form of a structure or vocabulary item which he knows is incorrect but will get the message across.
The student uses word coinage, i.e., he invents a new word to get the message across.
2.2. Circumlocution: The learner describes, defines the object (its purpose) or action, e.g.,  “You know, you use it to clean your teeth.”
2.3. Other Strategies
  a) Asking for help
   b) Mime
   c) Pause fillers: It is the use of “er”, “um”, “you know”, “let’s see”, “sort of”, etc. 
   d) Topic avoidance: The learner changes or avoids the topic when he lacks the proficiency to continue speaking about the subject.
[bookmark: _Toc478338520][bookmark: _Toc480249150][bookmark: _Toc504123437]3. Sociocultural Competence
        Since we lived in a globalized world for EFL students, it is necessary to adapt their knowledge to different cultures to succeed. Sociocultural competence is the ability to behave appropriately in specific situations, to choose the proper form of social etiquette, to decode the social pattern, to use different vocabulary, to understand the meanings of the words in a definite context, etc. (Svetlana, 2011).  Hence, this requires students to understand their own cultural norms, social system, and customs to adapt this to the cultural background of other people. To be prepared for this, students need to be exposed to a variety of activities such as role-plays, short conversations, readings, debates, listenings, etc. They must use authentic material that will create cultural awareness and opportunities for communicative practice (2011). In addition, developing student’s sociocultural competence is important because they are learning a second language to communicate with others. Accordingly, students need to decode the message in an appropriate way and contextualize the information effectively.
[bookmark: _Toc478338521][bookmark: _Toc480249151][bookmark: _Toc504123438]4. Discourse Competence
Discourse Competence can be seen as the ability to understand, create and   develop forms of the language that are longer than sentences (stories, conversations, letters, etc) with the appropriate cohesion, coherence, and rhetoric to combine ideas (Llobera, 1996). 
It is a complement of grammatical competence. Stubbs says, "It attempts to study the organization of language above the sentence or above the clause and larger linguistic units such as conversational exchanges or written text" (1983).
However, discourse competence can also be viewed as the knowledge of text as well as dialogue. It enables people to use coherent and cohesive text, whether written or oral.  Discoursal knowledge clearly involves both cultural conventions and appropriate grammatical choices. Hence, discourse competence is connected with grammatical competence, and it overlaps  with socio-linguistic  competence.
Example:   A: It’s hot in here.
                  B: I’ll open a window.
There is no grammatical or lexical link between the utterances, but the exchange has coherence because “B” understands that “A” is expressing discomfort and reacts accordingly.

[bookmark: _Toc478338522][bookmark: _Toc480249152][bookmark: _Toc504123439]Research Studies about TBL and Communicative Ability

Task-based Learning teaching and the improvement of students speaking skill are strongly linked. Breen (1984) suggests that when we place communication at the center of the curriculum the goal of that curriculum (individuals who are capable of communicating in the target language) and the means (classroom procedures that develop this capability) begin to merge: learners learn to communicate by communicating. The ends and the means become one and the same.
By prioritizing the oral production, students might have a reason to implement grammatical forms without the direct pressure of using them. When they finish the task assigned, they progress in their communicative skill. Krashen (1981) maintained that an explicit focus on form was unnecessary, that the ability to use a second language (knowing how) would develop automatically if learners focused on meaning in the process of completing tasks. Still, there is widespread acceptance that a focus on form has a place in the classroom since grammar is an essential resource in making meaning (Swain, 1985). 
The completion of tasks then plays an important role to make students build their own language proficiency. Conforming with Harmer (2001), tasks promote language acquisition through the types of language and interaction they require. Harmer also says that although the teacher may present language in the pre-task, the students are ultimately free to use what grammar constructs and vocabulary they want. This allows them, he says, to use all the language they know and are learning, rather than just the “target language” of the lesson. On the other hand, according to Loschky and Bley-Vroman (1993), tasks can also be designed to make certain target forms “task-essential”, thus making it communicatively necessary for students to practice using them. In terms of interaction, information gap tasks in particular have been shown to promote negotiation of meaning and output modification. 
Considering the input perspective, interaction provides learners with an opportunity to receive feedback on the level of their comprehension in the Second Language (L2), which results in negotiated and active conversations with their speech partners that leads to comprehensible input, which, in turn, is necessary for Second Language Acquisition (SLA) (Krashen, 1998; Long, 1996). Likewise, negotiation serves to draw learners’ attention to the formal properties of the target language (i.e., to focus their attention on form) as they attempt to produce it.
[bookmark: _Toc480249153][bookmark: _Toc504123440]Summary

Briefly, Task-based Learning (TBL) proposes a way of teaching in which students can enhance their communicative ability in the second language by the use of purposeful tasks. Moreover, TBL encourages learners’ interaction among them so that students can make use of their previous and new knowledge about the language while performing a task. On the contrary, the teacher has the responsibility to create and adapt tasks, for students can make a progress more successfully. Thus, Ellis (2009) noted that teaching in TBL aims simply to create contexts in which the learner’s natural language learning capacity can be nurtured rather than making a systematic attempt to teach the language bit by bit.
[bookmark: _Toc480249154][bookmark: _Toc482342176][bookmark: _Toc504123441]
CHAPTER III

[bookmark: _Toc467075397][bookmark: _Toc480249155][bookmark: _Toc482342177][bookmark: _Toc504123442]HYPOTHESIS OF CHANGE/ VARIABLES & INDICATORS

If ninth grade students are exposed to goal-oriented communicative tasks, authentic language, and vocabulary based on the Task-based Learning Approach, they will enhance their communicative ability at Centro Escolar Católico Madre del Salvador in the year 2017.  

[bookmark: _Toc467075398][bookmark: _Toc480249156][bookmark: _Toc482342178][bookmark: _Toc504123443]Variables and Indicators 
	General objective
	Hypothesis
	Unit of observation
	Variables
	Definition of Variables
	Indicators
	Subindicators

	
To foster ninth grade students’ communicative ability by the incorporation of the Task-based Learning Approach (TBL) prioritizing goal-oriented communicative tasks, authentic language, and vocabulary at Centro Escolar Católico Madre del Salvador in the year 2017 

	
If ninth grade students are exposed to goal-oriented communicative tasks, authentic language, and vocabulary based on the Task-based Learning Approach, they will enhance their communicative ability at Centro Escolar Católico Madre del Salvador in the year 2017.  
	
Ninth grade students at Centro Escolar Católico Madre del Salvador in the year 2017
	
INDEPENDENT
Ninth grade students’ exposure to goal-oriented communicative tasks (information, reasoning, and personal experience task), authentic language, and vocabulary based on the Task-based Learning Approach
	 
Practices developed in the English classes will follow the TBL phases to introduce oral tasks and elicit students’ responses.
	
Indicators of the independent variable:

-The Incorporation of different TBL practices using authentic language in English lessons  




-  The development of the phases of Task-based Learning Approach in an English Class



-Task-based Learning methodology according to students’ vocabulary level

	



-Information Task
-Reasoning Task
-Personal Experience Task





-Pre-task
-Task Cycle
-Language Focus




-Beginning Level
-Intermediate Level
-Advanced Level


	
	
	
	DEPENDENT

Students’ enhancement of their communicative ability

	
Learners will work on the four components of Communicative Competence to better their speaking ability
	Indicator of the dependent variable:

- The constant practice of the Communicative Competence emphasizing its components 
	


-Linguistic Competence
-Strategic Competence
-Sociocultural Competence
-Discourse Competence

	
	
	
	
	
	
	



[bookmark: _Toc480249157][bookmark: _Toc482342179][bookmark: _Toc504123444]CHAPTER IV


[bookmark: _Toc467075400][bookmark: _Toc480249158][bookmark: _Toc482342180][bookmark: _Toc504123445]METHODOLOGICAL DESIGN

The different sections of the methodological design give a detailed explanation of the mechanisms and steps followed to carry out this investigation. Within these segments, researchers clarified the reason of choosing the action research approach, the selection of specific tools, the plan of intervention, the data collection procedures, and some other relevant aspects concerned with the development of this investigation. Each part supports the understanding of the study and its constituents before and during the investigation.
[bookmark: _Toc482342181][bookmark: _Toc504123446]4.1. Paradigm and Design 

The action research approach was used to collect and interpret data for the problem studied - the limited use of appropriate oral tasks to students’ level at Centro Escolar Católico Madre del Salvador- since it would provide quantitative and qualitative information. The research team used the quantitative paradigm to measure the results of different evaluations and observe the improvement in the speaking skills at the end of the intervention. Furthermore, the use of the qualitative paradigm helped to interpret the students’ response and attitude towards the approach implemented and analyze all the information properly. 

The comparison of these two sources contributed to the deep understanding of the speaking difficulties found. With the attempt of incorporating and creating more opportunities for oral practices, the experimental research design was applied to develop the investigation. Specifically, the research team directed the work to change the circumstances of learning and analyzed students’ responses to a more authentic language use.  
[bookmark: _Toc467075401][bookmark: _Toc480249159][bookmark: _Toc482342182][bookmark: _Toc504123447]4.2. Preliminary Phase  

To set the baseline and begin working on it, the problematic situation was stated precisely. The main intention of selecting the topic was also explained to emphasize the importance of this study. Some considerations as the group studied and the students’ English level were detailed to get the more convenient diagnostic tools. As the oral communication was the core of this subject matter, it was important to deal with non-participant observation, questionnaires, and interviews at the initial stage. 
[bookmark: _Toc467075402][bookmark: _Toc480249160][bookmark: _Toc482342183][bookmark: _Toc504123448]4.2.1. Approaching the Field of Study 

English lessons consist of several activities to practice the second language; the proper selection of them is decisive in the learning process. The same topic might be taught with different methods and approaches; some can work and some cannot. Under these circumstances, this research work proposed a key subject of inquiry: The Incorporation of the Task-based Learning Approach to Maximize Ninth Grade Students’ Communicative Ability at Centro Escolar Católico Madre del Salvador in the Year 2017. Through the implementation of tasks with real-life context, the speaking skill would be naturally boosted. Students experimented a learning environment in which the meaningful practices were always present, and the outcome of their studies was also notable. 
To start this action research study, the investigators asked for the principal’s authorization and the teachers’ permission to work with the group of students at Centro Escolar Católico Madre del Salvador. In this school, ninth grade students were the high educational level found; consequently, they had already been exposed more to English, and their participation might bring remarkable hints for the study.  
[bookmark: _Toc467075403][bookmark: _Toc480249161][bookmark: _Toc482342184][bookmark: _Toc504123449]4.2.2. Diagnostic Study

A non-participant observation was carried out to know students’ performance while speaking and the development of their communicative ability. The students’ participation in class led to work with oral practices since these activities did not allow students to expand their answers and hold long conversations. Contrasting these results, learners answered a survey claiming that oral activities did not represent a problem for them, but the teacher in charge of the group stated that many pupils refused to pass at the front or speak in English even when they had already the answers. 
To be certain about students’ performance during speaking practices, the research team administered a diagnostic oral test composed of five open-ended questions about similar topics from the units 2 and 3 of the book “Connect to English 2”. All the items were in the simple present to get richer responses. The interviewers explained the statements students did not understand. There was plenty of time for students interventions, and they were free to use the grammatical structures they knew. 
[bookmark: _Toc467075404][bookmark: _Toc480249162][bookmark: _Toc482342185][bookmark: _Toc504123450]4.2.3. Definition of the Problem 

The researchers carried out a preliminary diagnosis that was really helpful to state the problem. First, researchers observed the classes for two weeks and filled an observation guide to collect data about the development of the English Class at Centro Escolar Católico Madre del Salvador. Also, an interview to the teacher was conducted, and it was essential to know which methods she used to deliver the English class and what she thought about the students’ performance during the class. Finally, researchers administered an exploratory observation guide and a diagnostic oral test which showed that most students had poor communicative competence. In addition, students faced difficulties while speaking due to the little exposure to English oral tasks. 
[bookmark: _Toc482342186][bookmark: _Toc504123451]4.3. Planning Phase 

After the topic was defined and the objectives were stated, researchers began to work on the planning phase to build a concrete state of art based on the variables to be measured in this project. In this way, researchers searched information in different sources to evidence the importance of developing students’ communicative abilities in the English language. In addition, the data was verified by experts to guarantee that the sources were reliable such as organizations, universities, academic articles, etc. Finally, the information included was carefully analyzed and organized to bring just the important details to this research study. As a result, this helped to make the study reliable and worthy. 

[bookmark: _Toc467075405][bookmark: _Toc480249163][bookmark: _Toc482342187][bookmark: _Toc504123452]4.3.1. Review of the State of Art

To construct the state of art, the research team sought for suitable information closely related to studies based on the improvement of communicative ability for EFL students. After analyzing the data, investigators decided to use the Task-based Learning (TBL) Approach to enhance the student’s communicative ability. Then, researchers looked for reliable sources to know more about the approach studied. This information supported previous assumptions on the field with concrete theory. 
The state of art contains the definition of Task-based Learning Approach, and the definition of task, which is the spinal cord of this approach. Also, this chapter describes the phases of TBL; subsequently, it explains how the task has to be planned and developed in the class to create opportunities for students to practice the language.  Different tasks that can be carried out in the class were also included to provide teachers with a range of varied activities. To verify if this approach would meet EFL students’ needs at Centro Escolar Católico Madre del Salvador, it was worthy to state the advantages and disadvantages, the teacher’s and students’ role and the methodology of TBL because these aspects gave researchers important details to make the adequate analysis.
In the same way, the definition of communicative competence and its components to be improved were included in the state of art. This helped teachers as a guide to use the TBL approach and better student’s communicative competence. Briefly, the information that was gathered provided researchers a better idea of the use of TBL Approach in EFL classes, and it delimited the implementation of it in the English class with the aim of helping students to reach their goals.
[bookmark: _Toc467075406][bookmark: _Toc480249164][bookmark: _Toc482342188][bookmark: _Toc504123453]4.3.2. Operationalization of Variables 

To remove ambiguity, it was essential to operationalize the variables and establish clear objectives. Then, researchers took the variables from the hypothesis of chance and made an analysis to check if they were precise, measurable and observable. After analyzing the variables, researchers identified the indicators of the independent and dependent variable. These indicators were characteristics of the variables which must be specific, and they showed a change or progress of the study. They were consistently measurable over time by the researchers. The indicators helped researchers to determine if the plan of action was in its way to meet the specific goal. When the operationalization of variables was finished, researchers were ready to work on the data collection instruments.
[bookmark: _Toc467075407][bookmark: _Toc480249165][bookmark: _Toc482342189][bookmark: _Toc504123454]4.3.3. Data Collection Instruments 

The research team selected different instruments appropriate for the participants and this study: Observation guide, interview guide, question guide for the focus group, rubrics for the oral tests, question guide for the oral tests, and structured or semi-structured questionnaire. These tools helped researchers gather the information to assess students’ development of their communicative competence and verify if the implementation of Task-based Learning Approach encouraged ninth grade students to speak in English.
 In the first instrument, observation guide (Appendix C), researchers used a set of open-ended questions and a checklist (Appendix D) that contained specific rubrics to be observed for recording students’ progress in their Communicative Competence. For an accurate description of the events, the research team proposed four observation guides to examine the teachers’ class, to investigate the use of TBL in class, to know the teachers’ opinion about the researchers’ interventions, and to analyze the two classes delivered by the teachers implementing the TBL Approach.  Also, some journals were kept in the diagnostic phase and during the interventions to collect and analyze important information for solving problems researchers might encounter in the development of the investigation. 
In the second tool, researchers used an interview guide (Appendix B) addressed to the English teacher. The interview consisted of seven open-ended questions to examine the development of the English class: the approaches and activities used. From question 1 to 4, the tutor was asked about the approaches, methods and activities she used to teach. Items 5, 6 and 7 demanded information about learners’ reinforcement of communicative ability. For students, a questionnaire (Appendix A) was designed to collect data and know the students’ opinion about the English class. The questionnaire had five items in Spanish. Questions 1 and 5 were directed to the teachers’ work and assistance while the statements 2, 3, and 4 referred to students’ performance.
In the third one, a question guide for the focus group (Appendix M) was used. Researchers made students discuss a topic of importance in real-life context (Changes Young People Can Do in our Country), and learners shared their ideas with the whole group. There was a rubric grade chart (Appendix N) also to evaluate students’ performance and participation during the activity. Among the criteria, the relevance of the content in their statements, the understanding of the items, and the use of appropriate grammatical structure were considered. Simultaneously, learners might have the chance to reflect on their performance after each intervention in the reflection section (Appendix O).
Thereupon, researchers used specific criteria (Appendix F) to evaluate students with the oral tests (diagnostic, intermediate, and final). In the diagnostic oral test (Appendix E), students were evaluated in their Communicative Competence. The evaluation consisted of five questions that assessed the simple present and verb to be. Subsequently, the intermediate evaluation (Appendix K) that consisted of five questions helped researchers to verify if the implementation of TBL Approach was helping students in the speaking skill. At the end, the research team compared the students’ improvement along this process with a final test (Appendix L). It had the same structure of the two previous examinations. Simultaneously, researchers revised notebooks to check students’ production and identify learning difficulties.
Finally, the research team reflected upon the whole implementation of the TBL Approach, and they had a checklist (Appendix S), a questionnaire (Appendix T), and a guide for a discussion (Appendix U). This phase, in particular, was directed to know the degree of feasibility of this approach and the outcome of students in speaking activities. Since students were observed, monitored and supervised constantly, the reflection provided additional information to draw the conclusion about their progress.
[bookmark: _Toc467075408][bookmark: _Toc480249166][bookmark: _Toc482342190][bookmark: _Toc504123455]4.3.4. Validation of Data Collection Instruments 

For collecting data during this study, the research tools were based on the operationalization of the variables so that each question or item could be clear enough. Also, each tool was validated by three research experts and the thesis advisor. The research team took into consideration all the suggestions and recommendations given by them to make the necessary changes to improve the tools. Moreover, the research team provided a validation sheet for each tool to the experts.
	Hence, each validation sheet contained explicit criteria. The validation sheet had four sections graded in the following way: 1. Poor, 2. Average, 3. Very Good, and 4. Excellent. Also, a space for comments, suggestions, and observations were attached. Thus, the research team made sure that the tools measured what they were interested in, and once the instruments were validated by the experts, the research tools would be ready to be administered to the population studied.
[bookmark: _Toc467075409][bookmark: _Toc480249167][bookmark: _Toc482342191][bookmark: _Toc504123456]4.3.5. Validity and Reliability 

To make the research tools valid, the research team worked with them based on three main validity criteria: “Face validity,” “Content Validity” and “Predictive Validity” taking into account the operationalization of variables while designing the tools. Moreover, each instrument was elaborated in a very careful manner to make sure that they would not omit any relevant detail. 
To make the results reliable, the research team used the “Parallel forms reliability” which consisted of a measure of reliability obtained by administering different versions of an assessment tool to the same group of individuals. Also, suitable and proper conditions for those who would participate in this study were created. The data collection process was developed under equal conditions for the whole target population for making sure that the results were consistent.
[bookmark: _Toc467075410][bookmark: _Toc480249168][bookmark: _Toc482342192][bookmark: _Toc504123457]4.3.6. Ethical Aspects 

The research team aimed to conduct this study to foster ninth grade students’ communicative ability by the incorporation of Task-based Learning Approach (TBL) prioritizing real life tasks, authentic language and vocabulary. Thus, the respect of the basic principle norms of ethics was present in this research project. These ethic principles were:
a) Non-malfeasance: Research participants were not harmed neither physically nor psychologically.
b) Informed consent: Research participants understood that (a) they were taking part in the research and (b) what the research required of them. Also, participants were volunteers taking part without having been forced or deceived. 
c) Anonymity and confidentiality: Research participants’ personal information was kept anonymous and confidential. 



[bookmark: _Toc482342193][bookmark: _Toc504123458]	4.3.7. Plan of Intervention 
	PURPOSE
	IMPLEMENTATION ACTIVITY
	RESOURCES
	RESPONSIBLE PERSON
	DATA GATHERING ACTIVITY
	RESEARCH TOOL
	RESPONSIBLE PERSON
	TIMELINE BEGINNING/ ENDING

	To get students familiar with the Task-based Learning approach and the tasks used
	Explain to students the type of tasks they will carried out with the Task-based Learning Approach
(7 minutes)
	
Lesson plan
Whiteboard
Markers
Worksheets

	





Alba Ortiz






	
Observing the class procedure


Taking pictures and videos
	
Checklist 


Camera 


	





Erik Pimentel 


	












Wednesday, May 31, 2017

	To recognize useful phrases about daily routines and habits in a video
	Pre-task
Play a video about habits and daily routines. Ask students to take notes
(7 minutes)
	
LCD projector
Speakers

	
	
	
	
	

	To practice the new vocabulary while developing mini-presentations
	Task
Tell students to prepare a mini-presentation about their habits and daily routines
(8 minutes)
	
Lesson plan

	




Rony Fernández
	

Observing the class procedure


Taking pictures and videos
	

Checklist 


Camera 
	








Lidia Rodríguez 

	

	To describe personal routines and daily actions orally


	Planning /Report
Choose some students to pass at the front and talk about a classmate’s daily routine 
 (10 minutes)
	
Lesson plan
Marker
Whiteboard
	
	
	
	
	

	To evaluate their performance and recognize their own mistakes
	Language Focus
Point out incorrect statements and reinforce new vocabulary in context. (5 minutes)
	
Marker
Whiteboard
	
	
	
	
	

	To have students reflect upon the class
	Use a questionnaire to make a reflection 
(5 minutes)
	
Questionnaire sheet
	
Alba Ortíz
	Taking pictures and videos
	
Checklist 

Camera 
	
	


[bookmark: _Hlk483300201]         LESSON No. 1 Talking about Habits and Routines          Implementation Schedule

[bookmark: _Hlk483300154]LESSON No. 2  Describing Vacation Activities        Implementation Schedule
	PURPOSE
	IMPLEMENTATION ACTIVITY
	RESOURCES
	RESPONSIBLE PERSON
	DATA GATHERING ACTIVITY
	RESEARCH TOOL
	RESPONSIBLE PERSON
	TIMELINE BEGINNING/
ENDING

	To classify new phrases by doing a matching task 
	Pre-task
Make pupils match the image of the tourist resorts with the activities you can do there (7 minutes)
	
Lesson plan
Pictures
	





Lidia Rodriguez 




	
Observing the class procedure


Taking pictures and videos
	
Checklist 


Camera 
	





Rony Fernández 
	












Thursday, June 01, 2017

	To describe similarities and differences about some places
	Task
Get students to talk about the places most frequently visit in their country and compare them with the top four in the United States (10 minutes)
	
Lesson plan
Worksheet
 
	
	
	
	
	

	To justify their ideas with the rest of the class
	 Planning /Report
Learners pass to the front and present their ideas to the class. They have to convince their audience with their statements (10 minutes)
	
Lesson plan
Marker
Whiteboard
	




Erik Pimentel 
	
Observing the class procedure


Taking pictures and videos
	
Checklist 


Camera 
	




Alba Ortíz 

 
	

	To  recognize and correct any mistake

	Language Focus
Assigned some students to write down on the board the key phrases in the mini-presentation. If there is any mistake, tell pupils to find the answer.  (7 minutes)
	
Lesson plan
Marker
Whiteboard
	
	
	
	
	

	To have students reflect upon the class
	Use a questionnaire to make a reflection 
(6 minutes)
	
Questionnaire sheet 
	
	Observing the class procedure
Taking pictures and videos
	
Checklist 

Camera 
	
	




[bookmark: _Hlk483300123]LESSON No. 3 Discussing about Rules at the Park      Implementation Schedule
	PURPOSE
	IMPLEMENTATION ACTIVITY
	RESOURCES
	RESPONSIBLE PERSON
	DATA GATHERING ACTIVITY
	RESEARCH TOOL
	RESPONSIBLE PERSON
	TIMELINE BEGINNING/ENDING

	To use phrases related to common activities at the park
	Pre-task
 Whisper sentences to one pupil -a volunteer- to act out, or mimic (the sentences are related to activities at the park). The rest have to guess what the person is doing. (7 minutes)
	
Lesson plan
Prompts
	





Lidia Rodriguez 






	
Observing the class procedure


Taking pictures and videos
	
Check list 


Camera 
	





Rony Fernández 
	












Friday, June 02, 2017

	To identified and classify activities that can be develop at the park 

	  Task
Ask students to create a dramatization about following or breaking the rules at the park (12 minutes)
	
-Lesson plan
-Realia to act
	
	
	
	
	

	To practice pronunciation and fluency
	Planning /Report 
In groups, students dramatize, and take notes of important phrases. 
 (12 minutes)
	
Lesson plan 

	




Erik Pimentel 
	
Observing the class procedure


Taking pictures and videos
	
Checklist 


Camera 
	



Alba  Ortíz  


	

	To reinforce the structure taught

	Language Focus
Have students suggest rules that can be incorporated in Salvadoran parks. 
If students are having troubles making up additional sentences, ask volunteers to tell some more.          (5 minutes)
	
Lesson plan 
 
	
	
	
	
	

	To have students reflect upon the class
	Use a questionnaire to make a reflection 
(4 minutes)
	
Questionnaire sheet 
	
Alba Ortíz
	Observing the class procedure
Taking pictures and videos
	
Checklist 

Camera 
	
	




[bookmark: _Hlk483300080]LESSON No. 4   Talking about Beach Activities        Implementation Schedule
	PURPOSE
	IMPLEMENTATION ACTIVITY
	RESOURCES
	RESPONSIBLE PERSON
	DATA GATHERING ACTIVITY
	RESEARCH TOOL
	RESPOSIBLE PERSON
	TIMELINE BEGINNING/ENDING

	To draw students’ attention to leisure activities
	Pre-task
Play a song to get students into an atmosphere of vacations; then, start reading a paragraph about activities at the beach.
(7 minutes)
	
Lesson plan
Speakers
Laptop
Realia 
	





Alba  Ortíz






	
Observing the class procedure


Taking pictures and videos
	
Checklist 


Camera 
	





Erik Pimentel 
	














Wednesday,  June 07, 2017

	To use past and new vocabulary to describe activities

	Task
Have pupils make a list of things to do at the beach. After that, students will create a top 5 of the most common and funny things they can do at the beach and another top 5 of the most useful objects they use there.
 (12 minutes)
	
Lesson plan
Sheets of paper
 
	
	
	
	
	

	To practice the oral production by sharing personal experiences
	Planning /Report 
Learners will justify their selection by sharing personal experiences among the members of their group, and pass at the front to tell their results.
(10 minutes)
	
Lesson plan

	






Rony Fernández 


	
Observing the class procedure


Taking pictures and videos
	
Checklist 



Camera 
	



Lidia Rodríguez


	

	To verify students’ comprehension

	Language Focus
Ask some Yes/No questions in the Present Progressive form to the students related to the topic. Make the corresponding corrections if necessary.                 (6 minutes)
	
Lesson plan
Prompts 
	
	
	
	
	

	To have students reflect upon the class
	Use a questionnaire to make a reflection 
(5 minutes)
	
Questionnaire sheet
	
	Observing the class procedure

	Checklist 

Camera 
	
	



	PURPOSE
	IMPLEMENTATION ACTIVITY
	RESOURCES
	RESPONSIBLE PERSON
	DATA GATHERING ACTIVITY
	RESEARCH TOOL
	RESPONSIBLE PERSON
	TIMELINE BEGINNING/ENDING

	To get students familiar with phrases used to buy or sell items
	Pre-task
Students listen to a conversation 
 (8 minutes)
	LCD projector
Speakers
Lesson plan
Whiteboard
Markers

	





Erik Pimentel 

	



Observing the class procedure 

Taking pictures and videos 


	



Observation Checklist 

Camera


	





Alba  Ortíz  
	











Thursday, June 08, 2017

	To have students apply phrases to buy and sell products in context
	Task
Learners list the common questions a buyer might ask when purchasing souvenirs. They draw a souvenir and try to sell it. (7 minutes)
	
Note books
Pencil
Eraser
	
	
	
	
	

	To improve students’ oral skills in presentations
	Planning /Report 
Students present questions that a buyer and seller can use (10 minutes)
	
	





 Lidia Rodríguez 




	



 Observing the class procedure 

Taking pictures and videos 



	



Observation checklist 


Camera
	





  Rony Fernández 
	

	To analyze the correct use of grammar structure and vocabulary
	Language Focus
The teacher explains doubts and features of the topic where students have problems.
 (10 minutes)
	Whiteboard 
Market 
Eraser 
Lesson plan 
	
	
	
	
	

	
To have students reflect  upon  the class
	
Use a questionnaire to make a reflection 
(5 minutes)
	
Questionnaire sheet  
	

Erik Pimentel 
	
	
	
	


[bookmark: _Hlk483300023]LESSON No. 5   Buying at the Store        Implementation Schedule

LESSON N° 6.-  Describing Places for Entertainment   Implementation Schedule



	PURPOSE
	IMPLEMENTATION ACTIVITY
	RESOURCES
	RESPONSIBLE PERSON
	DATA GATHERING ACTIVITY
	RESEARCH TOOL
	RESPONSIBLE PERSON
	TIMELINE BEGINNING/ ENDING

	To obtain specific information about planning a party through a listening activity
	Pre-task
Students listen to an audio about planning a birthday party.  
(7 minutes)

	Radio 
USB 
Lesson plan
Whiteboard
Markers


	




Lidia Rodríguez 

	



Observing the class procedure 

Taking pictures and videos 


	



Observation Checklist 

Camera


	





Alba Ortíz
	










Thursday, June 15, 2017

	To apply the new phrases about birthday activities in a group discussion

	Task
Plan a birthday party. Students can choose a theme for the party.
(10 minutes)
	Note books
Pencil
Eraser
	
	
	
	
	

	To internalize new vocabulary by sharing their ideas
	Planning /Report 
Little presentation of the birthday party
(13 minutes)
	Whiteboard 
Market 
Eraser 
Lesson plan 
	





 
Erik Pimentel 
	



 Observing the class procedure 

Taking pictures and videos 

	



Observation checklist 


Camera
	





Rony Fernández
	

	To identify the use of Simple Present and Present Continuous
	Language Focus 
The teacher highlights important aspects of the language. 
(5 minutes)
	Lesson plan 
Pencil 
Notebooks 
Eraser 
 
	
	
	
	
	

	To have students reflect  upon the class	

	Use a questionnaire to make a reflection. 
(5 minutes)
	Questionnaire sheet  
	
	
	
	
	



	PURPOSE
	IMPLEMENTATION ACTIVITY
	RESOURCES
	RESPONSIBLE PERSON
	DATA GATHERING ACTIVITY
	RESEARCH TOOL
	RESPONSIBLE PERSON
	TIMELINE BEGINNING/
ENDING

	To elicit vocabulary of places for entertainment 
	Pre-task
Show students flash cards of places for entertainment to elicit comments
(7 minutes)
	Flash cards 
Lesson plan
Whiteboard
Markers


	





Alba  Ortíz   

	



Observing the class procedure 

Taking pictures and videos 


	



Observation Checklist 

Camera


	





Lidia Rodríguez 
	














Wednesday, June 14, 2017

	To have students work as a group and think freely about the vocabulary used
	Task
Students will work in groups of five and will perform a role-play.  (10 minutes)
	Note books
Pencil
Eraser
	
	
	
	
	

	To use ¨be going ¨ to talk about paces for entertainment

	Planning /Report 
Students plan the role-play and present it. 
(8 minutes)
	Whiteboard 
Market 
Eraser 
Lesson plan 
	





 Rony Fernández 

	



 Observing the class procedure 

Taking pictures and videos 

	



Observation checklist 


Camera
	





 Erik Pimentel  
	

	
To have students identify the possible mistakes

	Language Focus Teacher clarifies doubts and explains the target language making emphasis in student’s mistakes.
(10 minutes)

	
Lesson plan 
Pencil 
Notebooks 
Eraser 
 

	
	
	
	
	

	To have students reflect upon the class	

	Use a questionnaire to make a reflection 
(5 minutes)
	Questionnaire sheet  
	
	
	
	
	




LESSON N° 7.-  Planning Birthday Parties     Implementation Schedule


LESSON N° 8.- Talking about Types of Movies    Implementation Schedule
	PURPOSE
	IMPLEMENTATION ACTIVITY
	RESOURCES
	RESPONSIBLE PERSON
	DATA GATHERING ACTIVITY
	RESEARCH TOOL
	RESPONSIBLE PERSON
	TIMELINE BEGINNING/ENDING

	To know the meaning of the new expressions

	Pre-task
To explore the topic and highlight useful phrases, play the game “Unscramble the words.” (7 minutes)
	Lesson plan
Whiteboard
Markers


	





Alba  Ortíz
	



Observing the class procedure 

Taking pictures and videos 


	



Observation Checklist 

Camera


	





Erik Pimentel 
	











Friday, June 16, 2017

	To talk about genders of movies
	Task
Introduce movies names through pictures and have students guess the gender of the movies.
(8 minutes)
	Flash cards
Note books
Pencil
Eraser
	
	
	
	
	

	To report what they discussed of movies
	Planning /Report 
Students share their opinion with the class and create a top 6 of best movies
(12 minutes) 
	Whiteboard 
Market 
Eraser 
Lesson plan 
	





Rony Fernández
 
	



 Observing the class procedure 

Taking pictures and videos 

	



Observation checklist 


Camera
	





Lidia Rodríguez 




	

	To use want/ do not want + to (verb) while expressing their ideas
	Language Focus Students will talk about movies
(8 minutes)
	Lesson plan Pencil 
Notebooks 
Eraser 
 
	
	
	
	
	

	To have students reflect upon the class	
	Use a questionnaire to make a reflection 
(5 minutes)
	Questionnaire sheet  
	
	
	
	
	



[bookmark: _Toc467075412][bookmark: _Toc480249169][bookmark: _Toc482342194][bookmark: _Toc504123459]4.4. Execution Phase 

In this section, the research team included a detailed description of the data gathering procedures. The use of different tools was useful to gather the necessary information and conduct the investigation.  This section emphasizes the execution of the plan of action that encompasses the development of each intervention carried out by researchers. Consequently, the collected data was processed after researchers knew the problem closely and began to work with the participants. It is also important to define how the analysis and interpretation of the gathered information was developed.
[bookmark: _Toc467075413][bookmark: _Toc480249170][bookmark: _Toc482342195][bookmark: _Toc504123460]4.4.1. Data Collection Procedures 

To collect data during the intervention, researchers considered the use of different tools. Some of these tools had the purpose of measuring students’ oral production, and the others were aimed to observe learners’ improvements during goal-oriented communicative tasks.
On Thursday, February 9, 2017, during the diagnostic process, researchers carried out an observation session in which ninth grade students were the target population to examine the development of the English class at Centro Escolar Católico Madre del Salvador. The observation guide consisted of ten open questions which researchers filled according to what they saw in the classes. Certainly, some remarkable questions included the way the teacher motivated her students, the way students’ participation was encouraged, the behavior students showed while participating in oral activities, and the level of confidence students showed while speaking. Indeed, it was found out that the teacher rewarded the students’ strengths and tried to help them overcome their weaknesses. Also, the teacher tried to provide students with positive criticism whenever they made a mistake. Besides, it was discovered that students did not show interest in participating because they were speaking or making fun of their classmates in the front.  Then, when they were asked, they fear to make mistakes.
On Friday, February 10, 2017, a diagnostic questionnaire was administered to ninth grade students.  The purpose of such tool was to verify the development of the English class in ninth grade at Centro Escolar Católico Madre del Salvador in the year 2017. This questionnaire was designed in Spanish and included five open-ended questions in which all the study population participated to get reliable comments on the teacher’s class. The first question was aimed to know the activities the teacher developed in the English class. In question two, researchers wanted to confirm which difficulties students had to communicate in English. In the same way, question three intended to discover if the oral activities represented a challenge for students, and question four was designed to distinguish the weaknesses that students had at the moment of expressing orally in English. Finally, in question five, researchers sought to verify if students had enough opportunities to practice English in class. 
According to the answers gathered, researchers corroborated that the teacher developed activities related to listen to audios, respond questions of the book, and read dialogues in front of the class. The results from this questionnaire were supported with an interview to the teacher in charge of this subject. The purpose of this interview was to examine the development of the English class at Centro Escolar Católico Madre del Salvador in the year 2017. The interview consisted of seven open questions in which the English teacher was asked what she knew about methods / approaches to teach EFL, which methods she utilized to teach English, what kinds of activities she used to deliver the English class, in which manners her students needed to reinforce their communicative ability, whether or not speaking activities were a challenge for her students, and what activities she considered appropriate to develop her students communicative ability. In regards to the answers provided by the teacher, researchers noticed that the English teacher tried to use the communicative approach, but she faced difficulties because parents had been against her only speaking English in class. In addition, the research team realized that the teacher used a lot of methods depending on the topic studied; for instance, audio-lingual and TPR (if body parts are taught). 
The teacher delivered the English class through the development of the activities suggested by the book such as vocabulary section, written practices, conversations, listening, review, and some games at the end of the unit. In other words, she taught to the book not to the students per se. Also, the research team found out that students needed to practice more as they did not study enough at home. Finally, the English teacher emphasized that conversations that matched students’ interest might help them develop the speaking skill with interesting topics to have an active class.
On Thursday, April 6, 2017, researchers carried out a diagnostic oral evaluation addressed to students in order to assess ninth grade students’ communicative ability with the use of simple present and the verb be at Centro Escolar Católico Madre del Salvador in the year 2017.  The questions involved aspects such as describing themselves, activities done on vacations, sports recommended to practice, their preference in music, and the way they study English.  
On Thursday, July 13, 2017, in the middle of the intervention, a second oral evaluation was administered to verify the improvement students got after five TBL classes. This oral test included questions about daily routines, activities done at the beach, rules at the park, and shopping. The grammatical contents were the use of adverbs of frequency, present continuous, and negative statements. Particularly, students at this stage developed tasks that promoted the communicative ability and benefited their performance in the test. 
On Tuesday, August 8, 2017, a focus group was carried out after all the researchers interventions. Learners were asked to give complete answers and to justify their ideas. The topic aimed to evaluate the use of authentic language and pupils independence in speaking. Finally, on Friday, August 25, 2017, the research team directed the final oral test. The content examined was present continuous, where+ (be)…going?, simple present vs. present continuous, and the use of want/do not want to (verb). The TBL classes delivered by the researchers and the English teacher had been already taught.  Specifically, this evaluation comprised the outcome of students participation during the classes and measured their speaking improvement along the process.  

[bookmark: _Toc467075415][bookmark: _Toc480249171][bookmark: _Toc482342197][bookmark: _Toc504123461]4.4.3. Data Processing 

The research team used Microsoft Excel 2010 to process the data obtained from the different tools. This program was useful to classify, organize, and compare the results that were gotten in the initial, intermediate, and the final test. The measurement was done through a frequency count to enumerate how often a certain answer occured in a specific question. Besides that, researchers got significant information from reflections that would take place right after each intervention using NVIVO software.  Additionally, journals were written to interpret later the data gathered. Finally, researchers generated different frequency tables and graphs to portray the results obtained from the questionnaire.  The answers were grouped according to the same category of English difficulties found by students (Sorting Data).     
[bookmark: _Toc482342198][bookmark: _Toc504123462]4.4.4. Data Analysis and Interpretation      

The collected data was classified, organized, and analyzed to triangulate the results gathered at Centro Escolar Católico Madre del Salvador in the year 2017. All the information was interpreted and analyzed by all the researchers using the qualitative and quantitative paradigm. Researchers examined the data obtained through students opinions, teachers interview, journals, questionnaires, observation guides, and reflections after each intervention using the qualitative paradigm. The analysis using the quantitative paragraph was made with the help of graphs and tables for a clear understanding of the results of the study; for example, the grades obtained in each oral assessment.
To analyze and interpret the data, the researchers considered the different objectives and the research question in order to accept or reject the hypothesis. After this, all the theory collected by the researchers helped to support the results that led the researchers to the final conclusions and recommendations addressed to all the interested readers, researchers, teachers, and students. 


[bookmark: _Toc462389361][bookmark: _Toc480249172][bookmark: _Toc482342200][bookmark: _Toc504123463]4.5. Timeline 

	Activity
	Responsibles
	Month

	
	
	Feb
	Mar
	Apr
	May
	Jun
	Jul
	Aug
	Sep
	Oct
	Nov

	Research team formation
	Research team
	
	
	
	
	
	
	
	
	
	

	Choosing the topic
	Research team
	
	
	
	
	
	
	
	
	
	

	PRELIMINARY PHASE

	Approaching the field of study
	Research team
	
	
	
	
	
	
	
	
	
	

	Diagnostic study
	Research team
	
	
	
	
	
	
	
	
	
	

	PLANNING PHASE

	Statement of the Problem
	Research team
	
	
	
	
	
	
	
	
	
	

	Revision of the elaboration of the statement of the problem for the thesis protocol
	Thesis Advisor
	
	
	
	
	
	
	
	
	
	

	State of Art
	Research team
	
	
	
	
	
	
	
	
	
	

	Revision of the elaboration of state of Art for the thesis protocol
	Thesis Advisor
	
	
	
	
	
	
	
	
	
	

	Methodology
	Research team
	
	
	
	
	
	
	
	
	
	

	Revision of the elaboration of Methodology for the thesis protocol
	Thesis Advisor
	
	
	
	
	
	
	
	
	
	

	Presentation of the thesis protocol
	Thesis Advisor
	
	
	
	
	
	
	
	
	
	

	Incorporation of the suggestions made by the thesis advisor
	Research team
	
	
	
	
	
	
	
	
	
	

	EXECUTION PHASE

	Collection of data
	Research team
	
	
	
	
	
	
	
	
	
	

	Execution of Plan of Action
	Research team
	
	
	
	
	
	
	
	
	
	

	Reflection of the Intervention
	Research team
	
	
	
	
	
	
	
	
	
	

	Analysis of data
	Research team
	
	
	
	
	
	
	
	
	
	

	Elaboration of Thesis Work
	Research team
	
	
	
	
	
	
	
	
	
	

	Revision of the elaboration for the thesis work
	Thesis Advisor
	
	
	
	
	
	
	
	
	
	

	Presentation of the thesis work
	Thesis Advisor and jury
	
	
	
	
	
	
	
	
	
	

	Incorporation of the suggestions made by the thesis advisor and jury
	Research team
	
	
	
	
	
	
	
	
	
	




	
	Supplies

	Supply
	Cost per item
	Number of items
	Total

	Printed paper
	$0,05
	200
	$10.00

	Spiral binding
	$3.00
	3
	$9.00

	Pencils
	$0,15
	4
	$0,60

	Pens
	$0,25
	4
	$1.00

	Notebooks
	$1.00
	4
	$4.00

	Services	

	Service
	Cost
	Detail 
	Total

	Photocopies
	$0.03 each page
	300 copies
	$9.00

	Residential Internet
	$33.00 each month
	6 months
	$198.00

	Other expenses
(food, transportation, and  electricity)
	$0.40 transp.
$12.00 elect.
$5.00 food
	32 days
6 months
32 days
	$12.80
$72.00
$160

	Total Budget Expenses                    $476.40


[bookmark: _Toc462389362][bookmark: _Toc480249173][bookmark: _Toc482342201][bookmark: _Toc504123464]4.6. Budget 






[bookmark: _Toc504123465]CHAPTER V
[bookmark: _Toc504123466] ANALYSIS AND INTERPRETATION OF DATA

ANALYSIS OF THE INCORPORATION OF THE TASK-BASED LEARNING APPROACH TO MAXIMIZE NINTH GRADE STUDENTS’ COMMUNICATIVE ABILITY AT CENTRO ESCOLAR CATÓLICO MADRE DEL SALVADOR IN THE YEAR 2017
This chapter contains the analysis and interpretation of the data gathered through questionnaires, observation guides, oral tests and focus group administered to ninth grade students at Centro Escolar Católico Madre del Salvador in the year 2017. First, the data was gathered to verify ninth grade students’ speaking skills. The information was collected and organized according to students performance during the intervention process to facilitate the analysis. This study also includes the implementation of TBL lessons delivered by the teacher in charge of the subject. 
The research team verified if the incorporation of Task-based Learning Approach in the English classes enhances student communicative ability. Particularly, some issues of interest were learners’ attitude towards oral task with specific goal, and their use of language in a more real-life context. The participation, opinion, and reaction of the participant involved in the interventions (students and teacher) were a dominant support to corroborate or discard theory and assumptions covered in the state of art.   


 Questionnaire about the Development of English Classes and Oral Practices
On Friday, February 10, 2017, a questionnaire was administered to ninth grade students.  This tool was designed to know the development of the English class in ninth grade. Surprisingly, 67% of students claimed not to have difficulties to communicate in English, whereas the 33% asserted that they had problems. Similarly, 58 % of students stated that English oral activities did not represent a challenge for them because they already took English classes; 39% of students declared that activities were a challenge for them because there was always something new to learn, and only 3% of students said that they had no idea about their performance in the subject. Moreover, some of the weaknesses students spotted in their performance were grammar, fear of making mistakes, lack of vocabulary, pronunciation, meaning of new words, word-order, and complement of sentences. Finally, 81% of students mentioned that they had enough opportunities to practice English in class. Meanwhile, 19% revealed that they did not have opportunities as the other said.
Thus, the questionnaire results showed that most of the students considered themselves good enough to communicate in English because they could do the activities developed in class. Even though they expressed they are able to perform the oral tasks, they felt unconformable while speaking in public for their vocabulary range. Question number 3 (Appendix A) “¿Representan las actividades orales un reto para usted? ¿Sí o no? ¿Por qué?” was answered “No, en el sentido de que puedo hablar y pronunciar más o menos algunas palabras, pero si por el panico a equivocarme en algo.” Other students said “No, porque si me dan algo para que diga yo puedo pronunciarlo bien y no me equivoco, ya si es para improvisar ahí si es un reto.” and “No porque pongo atención en la clase a la hora de repetir.” Based on the information, researchers noticed the misconception of students regarding oral practices since they exemplified them as repeating dialogues, and reading conversations in front of the class. However, these exercises did not lead students to produce the language. 
Observation Guide for the Teacher’s Classes in Ninth Grade
From February 08 to 17, 2017, an observation guide (Appendix C) was used to examine the English class during two weeks. Students showed less interest in the English subject, and they were focused on other assignments. Almost half of the class, specially the students sitting at the back, did not participate and get involved in the class. They did not take out their books or repeat the dialogues. According to what was observed, researchers considered the emphasis on exercises to foster the speaking skill as the majority of the student responses in oral tasks were short. This factor limited students ability to communicate naturally in English with others.
Diagnostic Test
Students depended too much on a clear pre-established structure to talk. Generally, they followed the pattern of dialogues and changed just some elements in a sentence to speak. When they were asked to give an answer by themselves, they found it very hard to join their ideas and order their thoughts.  According to Brown (2007), the incorporation of tasks in every class lessens student difficulties to produce the language because these practices ultimately point learners beyond the forms of language alone to real-world context. By the time students took this test, researchers have not applied TBL lessons. Learners did not know exactly what grammatical structure will be asked, and some of them were complaining because they have not been prepared for that. Nonetheless, the purpose of this oral examination was to activate prior knowledge and verify students speaking ability. Willis (1996), for example, identifies that with TBL approach, learners have the chance to recall what they already know of the language. Indeed, students had problems producing the language as they were exposed to limited oral practices and the exercises did not promote the free use of different structures.   
Mid-Test
Students had assimilated part of the new content, and they did not only answer the questions but tried to justify their replies.  In other words, researchers observed a little improvement in the results.  At this time, pupils were less nervous and provided longer and coherent answers as they did in the class. During the completion of the tasks, students worked on their own proficiency level while they passed each stage to reach the communicative goal. The process itself demanded pupils to use the language and delimited the essential conditions to formulate or complete the oral assignment.  In the opinion of Brown (2007), tasks objectives are well specified to accurately determine the success of one task over another. With this reference and the test results, the research team envisaged the goal-oriented communicative tasks as a consistent and effective element to foster the speaking skill. 
Ninth Grade Students Progress up to the Mid-Test
	Participant
	 Diagnostic Test
	Progress after Mid-Test

	Student 1
	She understood the questions but did know how to formulate the answers. When she gave her responses, the sentences were choppy. 
	She started using the vocabulary presented in the class and incorporated some phrases used by her classmates in the discussions.  

	Student 2
	He did not switch the tenses of the questions and added supported details to his opinions. 
	He took less time to answer and did not repeat the same words in his speech. 

	Student 3
	She resorted to Spanish frequently. She used only basic structures to express her ideas. 
	She tried to speak just in English and applied other structures while giving the answers. 

	Student 4
	He was very nervous, and he omitted the subject in some sentences. 
	He talked more naturally and considered the suggestion previously outlined by the facilitator. 


Source: Results of diagnostic test and mid-test to ninth grade students (2017)
Final Test
For this evaluation, students had one month of practicing oral tasks in groups or in pairs under the TBL parameters. That is why, grades in the scale from zero to six diminished. Since new vocabulary was introduced and discussed along the process, student could build and use linguistic units larger than sentences. The teacher with activities as predicting information, brainstorming, listing, and matching ensured that students had enough opportunities to meet and explore new vocabulary as well as use it to meet meaningful tasks goals. 
Particularly, they apply the concepts studied in the speech without dealing with isolated words. Ellis (2009) noted that teaching in TBL aims simply to create contexts in which the learner’s natural language learning capacity can be nurtured rather than making a systematic attempt to teach the language bit by bit. Among the criteria to evaluate their performance in this oral test, fluency was a common strength for students who passed the final test. The questions for the interview had a higher degree of difficulty than the other two tests. Alas, a persistent problem in students was their tendency to speak in Spanish to ask for the meaning of a word and to express some complex ideas. 









           Source: Results of three tests administered to ninth grade students (2017)
	This graph shows the different results obtained in the three tests. They depicted a slight improvement from the first evaluation to the last one since students showed more confidence while speaking. They expressed themselves in a similar way as they participated during the oral activities in class. Certainly, the final grades did not represent a radical change, but participation in class increased from the learners who were reluctant to speak at the beginning. They responded to their classmates’ enthusiasm with a short comment, and this behavior might help to reinforce and practice the language. The average grade from the first test was 6.1, for the second test 6.6, and the final 6.9. The mode was 8.5 considering the final average grade of each student. 
Through the use of authentic language, learners applied their knowledge in an active real setting and dealt with difficulties during holding a conversation with different sort of speakers. The approach provided students the input to attain a communicative purpose. Tasks that involve a real-life context particularly highlight useful words and phrases that enable pupils to speak naturally (Willis, 1996). Learners felt more prepared to use language in real-world, contextualize their knowledge, and understand day-to-day problems. Pupils maximized their oral production since authentic language can be used to add more interest for the learner. Adair-Hauck, Glisan, and Troyan (2013) asserted that it can serve as a reminder to learners that there is an entire population who use the target language in their everyday lives. Also, the rich language found in authentic materials provides a source of language for learners’ needs, and contextual cues to construct meaning.
Focus Group Evaluation
The topic to be discussed was “Changes Young People Can Do in Our Country” as this content encompassed the use of real-world language. Students must use authentic material that might create cultural awareness and opportunities for communicative practice (Svetlana, 2011). To deepen students analysis of the topic, they were divided into five groups, so the grades were assigned also as a team.  
During the focus group evaluation, the tutor did not introduce any phrase or hint to start the discussion. The participants found more difficult to answer the four questions posed. At this time, the moderator allowed students extra minutes to finish their group work. When pupils were asked to share their opinions, just two groups out of five provided complete and long answers. The rest struggled to speak for a while in English. They also showed problems with the use of grammatical structures and pronunciation. Only 24 students out of 36 were present in the oral examination; this absence affected also the commitment and motivation of students. Some of the volunteers who were usually active participants and motivated their peers were in an extra-curricular activity. 
Comparison of teacher’s classes before and after applying Task-based Learning Approach
	During the English teacher classes, the research team could observe that the development of lessons followed the same outline. Students, for example, were not exposed to genuine oral practices since their exposure was reduced to activities such as filling-in-the blanks, matching activities, reading dialogues, and listening to short audios. In addition, the teacher usually had the same students participate - the pupils that understood more English. Peer and group work were hardly ever used. On the contrary, when the teacher incorporated Task-based Learning in her lessons, students began to work in groups. Students started to use the language as a tool to communicate in a free and not mechanized way. Nonetheless, at the beginning of the class, there was any variation from the usual classes based on the book. The teacher selected the same students to participate. In the task section, the practices were student-centered and dynamic respecting the task cycle. 
	Summary of the classes before and after the intervention process using the TBL approach

	Class
	
Activity carried out by the English teacher 
	Opinions expressed by the participants
	Attitudes of the participants
	Participants’ progress indicators

	Classes without TBL
	
To follow the pattern of a short dialogue to create their own
	We are familiar with this type of exercises. 
	They were restless in the class.
	______________

	
	
To tell the location of items in a room from page 37 of the book “Connect to English 2” using prepositions
	The activity was simple because we just had to match.
	They were cross-talking.
	______________

	
	To repeat a conversation about Camping Rules
	I like the topic as I have had an experience camping.  
	They showed interest.
	They used the vocabulary presented at the beginning of the lesson. 

	
	Listening “Don’t Play Video Games” using imperatives

	I do not understand some words. 
	During the listening, they paid attention. 
	       ______________

	Class
	Activity carried out by the research team
	Opinions expressed by the participants
	Attitudes of the participants
	Participants’ progress indicators

	Classes with TBL
	
Students created a dramatization about following or breaking the rules at the park
	It was a new and challenging activity.  
	They were asking for phrases and vocabulary. 
	Students were engaged in the tasks.

	
	
Pupils made a list of things to do at the beach and created a top 5 of the most common and funny activities they can do there.
	The class was very dynamic, and we liked the class decoration. 
	The majority of student started to participate.
	Learners with difficulties to produce the language took an active role.

	
	Students planned a birthday party. They could choose a theme for the party.

	It was interesting since we could plan a party with our own ideas. 
	They enjoyed the task, but learners got a bit distracted with the material.
	They created the report using the new vocabulary.

	
	Learners listed the common questions a buyer might ask when purchasing some souvenirs. They drew a souvenir and tried to sell it.

	We would like to have more time to see everybody’s work and souvenirs. 
	They worked together as a group and remained focused.
	Pupils were able to create longer answers. 


Source: Observation guides and journals from ninth grade students’ classes (2017)
Students progress divided in the four communicative competence areas
	Communicative competence was a guide for researchers to developed students speaking ability. With these parameters, the research team implemented activities that reinforce the oral skill. Each area highlights different aspects of the language that are important to understand and produce it. Thereupon, the table below synthetizes the students improvement in the four communicative components. 
	
Linguistic Competence
	
With the unconscious knowledge of the principles and rules that govern the language, students were able to give feedback to their peers. They began to identify the possible mistakes in basic sentences. Thought the active involvement in oral tasks, learners got familiar with useful expressions and structures used in real-life. Thus, they brought out their prior knowledge and used it to convey meaning. 

	
Strategic Competence 
	
To make the listeners understand, the speaker used more simple methods to communicate. Although distractions may be present during the conversation, pupils developed the ability to keep communication going. Ninth grade students tried to paraphrase the ideas found in the different practices and expressed themselves with the help of pause filters and circumlocution. 

	
Sociocultural Competence
	 
Learners contextualized the vocabulary in real-life situations. They adapted their dialogues depending on the background in which the task was carried out. Since the directions of the tasks were stated clearly, they had the guidance to prepared themselves and act accordingly to cultural norms, customs, and social etiquette. During the dramatizations and role-plays, students varied their performance when they needed to express courtesy, authority and respect. 


	
Discourse Competence
	
Oral practices engaged pupils in the use of paragraphs, conversations, stories, descriptions, and reports. Students started to combine ideas and implement the new phrases while creating dialogues. They did not limit their answers with one grammatical structure or use the same vocabulary. There was an information exchange among classmates with task such as personal experiences. These practices suggested new ways to enrich the answers. 



Source: Observation guides and reflections from ninth grade students’ classes (2017)
Discussion of Results, Findings and Limitations
	In the action research study, “The incorporation of the Task-based Learning Approach (TBL) to maximize ninth grade students’ communicative ability at Centro Escolar Católico Madre del Salvador in the year 2017," the research team observed that the speaking skill was one of the major skills that ninth grade students did not practice enough. This fact was noticeable when the researchers observed the English class for two weeks. Some students were not even paying attention, and they were doing other activities apart from the English class. However, researchers noticed that few students were able to communicate in the second language when the teacher in charge of the subject demanded a direct question to these students, but this was not the case for all them. Therefore, most of the activities developed did not lead to practice the English language.
	Moreover, after conducting an interview to the English teacher in charge of the subject and a questionnaire addressed to the students, researchers compared both opinions about the incorporation of oral practices in the English classes. The teacher, for example, said that she tried to include all the students in the development of the activities, but she said that she made more emphasis in the students difficulties with pronunciation. Also, she stated that it was a challenge to make all the students practice the foreign language since some of them were not interested in learning, and they spoke in Spanish almost the whole class. On the other hand, the majority of the students claimed that they did not have many problems when communicating in English. Some of them stated that they did not consider the activities in class challenging because they just repeated some words, read some dialogues, or filled in some exercises. Certainly, what the teacher and students said about the English class helped researchers to realize that the oral practices were not one of the main class activities because the lessons were planned to repeat and reinforce what learners were supposed to know at this level.
 Furthermore, some of the answers from the students led the curiosity of the researchers because the answers obtained from the students mismatched in comparison to what the researchers observed.  Therefore, it was not clear if the students did not speak in English because they did not like it or because there were not the appropriate practices to accomplish this objective. Thus, the researchers could confirm this information after they evaluated the thirty-six students. 
	The results of the first oral test portrayed that 53% of the students passed the oral exam and 47% of the students failed it. For this test, the students departed from basic grammatical structures (Simple Present and verb “to be”). Among the students who failed the test, the scale from two to four was the most repeated with 22%. On the contrary, 31% of students passed the test with grades among eight to ten. Hence, the first results showed that most of students managed some basic grammatical structures, but the ones who got lower grades did not know how to answer very simple questions. Up to this point, the research team had not applied the Task-based Learning Approach. Nevertheless, these primary results evidenced that if more oral practices were included in the development of the English classes, the students would have better communicative skills.
	In the middle of the interventions, the second oral test was administered. Different goal-oriented communicative tasks were applied in the English classes where students had the opportunity to practice their oral skills. The main objective was to enhance student communicative ability as well as their vocabulary range. The classes were planned following the phases of Task-based Learning Approach. The research team observed that the majority of the students were actively participating. The teacher in charge of the subject said, “It’s very useful because everyone participates, even those students who “never” want to do anything.” The incorporation of this approach pointed out to have students work in pairs or in groups so that students could help each other and share their ideas and thoughts. Thus, the results from the second oral test were 69% of students approved the test while 31% of them failed it. From the students who passed the oral test, 36% got grades among six to eight, but from the ones who failed it, 17% got grades between two to four. In this oral test, adverbs of frequency, the Present Continuous tense and the use of negative statements were considered in the answers. 
	After checking the results of the first and second oral test, researchers noticed that the grades in the scale of two to four predominated among the students who failed the evaluation. In the first oral test, the percentage was of 22% out of 47% (total of students who failed it); however, in the second oral test, the percentage was of 17% out of 31%. Comparing these results, there was a difference of 5% between the currently classes and the TBL classes. Thus, the percentage of students who failed the oral tests decreased in a 5% showing that the incorporation of the Task-based Learning Approach had very good outcomes in the enhancement of the communicative ability.
	The final oral test was administered after the researchers’ interventions and                    the two-TBL classes delivered by the teacher in charge of the subject. The results of that oral test were 75% of students passed it while 25% failed it. The grammatical structures considered were the Simple Present vs. the Present Continuous, Where + (be) … going? and the use of “want to /do not want to.” Regarding the ones who passed the oral test, 44% got grades among six to eight, and from the ones who failed it, 14% got grades from four to six. Comparing the results gotten of the students who passed the second and final oral tests, there was an increase of 8% in the students who got grades from six to eight. On the other hand, the highest percentage of students who failed the first and second oral test came from the grades between two to four; however, in the last oral test, the lowest scale from the ones who failed it came from grades among four to six. 
	On the whole, with goal-oriented communicative tasks, the students had many benefits to learn in the class. Everybody had the same opportunity to participate. The tasks were designed to help students better their answers, and they could express more ideas in groups. The response to the different goal-oriented practices was positive since students felt more confident, and they seemed less stressed. Even the same students claimed that they liked the activities in which they had to work in groups because they could interact, help each other, and enjoy the class. Also, the teacher in charge of the subject mentioned that students seemed less stressful and motivated to learn. To illustrate, learners were asked to talk about their experiences, making the activities interesting and meaningful. All these aspects fostered students to use the language effectively in different settings. 
Thus, the research team found through the implementation of the Task-based Learning Approach that the teacher-centered class became student-centered. Learners themselves looked up for new words and used the vocabulary hints provided by the teacher. The active involvement of students in this approach made them internalize, learn, and produce the language. The teacher’s opinion about TBL lessons (Appendix J) was, “It’s very productive because they all participate and seem very interested in the activities”, and “they lose fear and try their best to speak fluently and properly.” In other words, a student-centered class works toward the needs of students as they have an active participation in the task. 
Based on the communicative competence, students moved from completing simple tasks to build their own language proficiency. By the incorporation of information, reasoning, and personal experience tasks in class, students were motivated to communicate in the foreign language. An evident changed was noticed in their confidence when presenting their work in front of the class. They were able to speak more naturally by exchanging information from one classmate to another, extracting some information from new sources, and giving their opinions. Thus, fluency was improved.  
Limitations
	As all of the approaches, Task-based Learning has its limitations. Obstacles that can be found by teachers and students prevents the appropriate development of the phases of this approach: 
1. Task difficulty: Activities that demand analysis or require an understanding of previous contents can affect directly students performance. Regularly, a task with elements that remain constant is easy to solve for learners, but Task-based Learning Approach considers also practices involving reasoning. Under these circumstances, the teacher must carefully select the degree of difficulty and give the correct guidance to work. Some students can interpret the task in different ways depending on the clarity of the directions and the complexity of the exercise. Then, if they misunderstand, the desired outcome will not be accomplished. 
2. Multilevel English class: During the intervention process, the research team noticed that not all the students had the same vocabulary range. This problem affected them at the moment of performing a task; for example, when students were dramatizing, some of them did not know how to express their thoughts in English. Subsequently, the familiarity of the topics and grammatical structures influenced the development of the tasks since some students did not convey clear messages. 
3. Time management: The class should last forty-five minutes, but most of the time the teacher just had thirty minutes to cover her lessons as the bell rang before the class was over.  Some oral practices demanded more time since students had first to plan and then to report to the whole class. If time is not used in an effective way, the sequence of the phases of Task-based Learning will not be fulfilled.  The teacher has the responsibility to adapt the task to the time established for the class.
4. Discipline:  At the beginning of the class, sometimes it was difficult to catch student’s attention; some were cross-talking, laughing, doing activities from other subjects and standing up. Additionally, students arrived late at the classroom after the break and distracted others. There were few students who misbehaved during the class. These students were talking while the teacher was giving directions. As a result, this was an obstacle to get students focused on the task and obtain the expected results.
5. Extracurricular activities: The school is committed to include students in many different cultural festivities. Students were allowed to skip classes to participate in contest, events or organizational meetings. Frequently, eight or more pupils were absent because they had to plan or help in activities dealing with school celebrations. The English class was interrupted or completely cancelled to tell students details about the events, so the class lost the flow of the tasks developed.    
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Based on the information obtained through the analysis and interpretation of data of the study – “The incorporation of the Task-based Learning Approach to maximize ninth grade students’ communicative ability at Centro Escolar Católico Madre del Salvador in the year 2017” – researchers drew the following conclusions: 
1. The incorporation of the Task-based Learning Approach fostered students’ communicative ability progressively. After examining the results of the three oral tests administered to ninth grade students at Centro Escolar Católico Madre del Salvador, the researchers noticed the benefits of using this approach in class. A slight improvement was perceived in students grades and mostly in their performance at the time of speaking, but the use of Task-based Learning Approach must continue for students to get better results.  The general objective stated at the beginning was accomplished because the researchers observed students willingness and engagement in the class; hence, they practiced and spoke more. The appropriate tasks and the sequence of them could generate opportunities for students to communicate. The research question was answered through the interpretation of the results.  
2. The incorporation of goal-oriented communicative tasks specifies a purpose and an outcome to be accomplished by students. The deficiency or progress in pupils can be identified easily as they are constantly making their performance evident in the presentation of the dialogues, role-plays, descriptions, short-summaries, and reports. Particularly, the tutor is not only limited to evaluate their students in the exams but in classes. When researchers observed the classes before the implementation process, students did not use the English language to express their ideas even though they could know the answer. Most of the students were not involved in the activities developed, so some of them felt detached from the class and did not receive feedback because just the same group of students was practicing. On the other hand, during the intervention process, all students were involved in the development of the tasks. 
3. This teaching approach maximizes student oral production. Since peer and group work are part of the development of the tasks, learners have additional help to share and comment ideas; also, there are plenty of opportunities to ask for doubts. They received the necessary support from the teacher and classmates without restraining their independence in the consolidation of the speaking skill, so their participation increased. The restricted guidance allows students to understand the task; thus, the incorporation of authentic language becomes appealing and challenging instead of frustrating. Students answers were enriched with the information exchange within the group.
4. This approach is an interactive and meaningful option to enrich their vocabulary bank. Task-based learning provides learners with a sequence of tasks specially design to use and emphasize the new words presented in the lesson. The first practice is linked with the second and the second with the rest to reinforce the topic developed. In similar manner, grammar and vocabulary are not introduced in a mechanical form. Students make inferences about language rules with the aid of the teacher. As a consequence, pupils who manage the basic structures and pay attention to the new ones could expand their usual short statements into clear and coherent answers. Still, learners with a low English level refused to work on activities that implied a real-use of the language since the outcome of their oral production is mainly the result of the learners ability to use English.
RECOMMENDATIONS

	After having finished this research study, the researchers made the following recommendations to the teachers who want to implement Task-based Learning Approach in their English class, to ninth grade students, and future researchers interested in this approach.
To teachers:
1. They should focus their lesson on meaning rather than on form while performing a task. Task-based Learning helps students to use the language as tool to communicate with others. Hence, students should know that while performing a task, they have to reach an objective. In this stage, the facilitator’s role is to bring tasks in which students can provide rich and meaningful answer. Among these speaking practices are finding similarities and differences, problem-solving, sharing personal experiences, and story-telling. Oral activities are essential for pupils to learn how to use the language and how to apply and contextualize their knowledge and understanding in the real world.  
2. They should choose the correct content according to student’s needs and abilities. An important process to plan a lesson is to select the different tasks and think how they will be developed. Teachers have to consider students English level while selecting the content and designing the different tasks. Hence, students will feel comfortable while doing the different activities, and the teachers will make sure that through these practices students have the opportunity to know and explore meaningful vocabulary. The teachers must present a variety of tasks to students in a dynamic way that can motivate students to participate actively in the class. This will help teachers to get a clear outcome.
3. Students should be mingled to avoid code-switching and potential distractors. One of the advantages to use the Task-based Learning Approach is to work in groups or peers. This strategy involves all the students more; however, affinity can interfere with the accomplishment of the task. When students start talking, they get distracted and they do not progress in the development of the activities. Thus, the teacher has to implement techniques to get students in groups impartially, for example, multiples, randomly mixed-up, rotational system, alphabetical order, use of colored index cards, etc. Appropriate arrangements can make a difference in students results. In other words, pupils have the opportunity to work with different classmates. 
To ninth grade students:
4. They should practice what they have learned in and outside the classroom. To practice new knowledge is really important. Sometimes, students feel that learning something new is really hard, or they consider that they cannot improve. Hence, the only way they could make a change in their learning is by practicing as much as possible. Frequently, students develop in-class activities carelessly when these practices are the core to better the communicative ability. Students have to do an extra effort. They should take own responsibilities, set goals to themselves, and construct their knowledge through self-exploration. To sum up, practicing in and outside the classroom is vital.
5. Students should reflect upon their performance while doing a task. Students are required to do their best while preparing and performing an activity. They need to make a self-reflection of their work and learning process. If students identify their weaknesses and strengths, they will think which strategies they can implement to learn in a better way. Therefore, this attitude might help students with accuracy and self-correction. Pupils will be able to solve difficulties by themselves. Consequently, students become effective and independent learners. 
To futures researchers: 
6. They should investigate the meaning of task and its implications deeply. The concept of task in this approach is paramount since it is an essential element to design the lessons. To carry out the class, a task cycle is followed, and every assignment depends on a specific oral practice. Researchers interested in the investigation of Task-based Learning Approach are in charge of identifying, classifying and working with appropriate task, so they have to manage types of oral exercises, methodology for lesson plans, the student and teacher’s role, and previous studies on the topic. 
7. The total amount of students can be an obstacle for teaching the English classes. Since the tutor is responsible for monitoring students work, a class with a large group of students will be beyond the teachers control. The opportunities to participate and get feedback are reduced. There is not plenty of time for students to present their work. If the research team allows inappropriate behaviors in students, classroom management will limit the learning process. To study this type of approach is recommendable to select a small and adequate group of students, so the time devoted to help and answer doubts from each group will be enough.
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APPENDIX A
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FACULTAD MULTIDISCIPLINARIA DE OCCIDENTE 
DEPARTAMENTO DE LENGUAS EXTRANJERAS 

QUESTIONARIO DIRIGIDO A ESTUDIANTES PARA CONOCER DIFICULTADES EN HABILIDAD ORAL

                           							    N°. ___________
FECHA: __________	
Objetivo: verificar el desarrollo de la clase de Inglés en noveno grado del Centro Escolar Católico Madre del Salvador, en el año 2017

Género:     Masculino                                   Femenino   
Instrucciones: Lea cada pregunta y responda de acuerdo a su punto de vista.
1. ¿Qué actividades realiza su profesor/a en las clases de Inglés?
______________________________________________________________________________________________________________________________________________________________________________________________________________________________
2. ¿Tiene usted dificultades para comunicarse en Inglés? ¿Cuáles son?
______________________________________________________________________________________________________________________________________________________________________________________________________________________________
3. ¿Representan las actividades orales un reto para usted? ¿Sí o no? ¿Por qué?
______________________________________________________________________________________________________________________________________________________________________________________________________________________________
4. ¿Cuáles son sus debilidades al momento de expresarse oralmente en Inglés?
______________________________________________________________________________________________________________________________________________________________________________________________________________________________
5. ¿Tiene usted las suficientes oportunidades para practicar Inglés comunicativamente en clase?
_____________________________________________________________________________________________________________________________________________________________________________________________________________________________
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UNIVERSITY OF EL SALVADOR
WESTERN MULTIDISCIPLINARY CAMPUS
ENGLISH LANGUAGE DEPARTMENT

INTERVIEW ADDRESSED TO THE TEACHER ABOUT THE TASK-BASED LEARNING APPROACH              
  N°.____________
Date: __________
Objective: To examine the development of the English class at Centro Escolar Católico Madre del Salvador, in the year 2017

Directions: Read the statements and answer the questions according to your perceptions.

1. What do you know about methods/ approaches to teach EFL?
______________________________________________________________________________________________________________________________________

2.  Which method do you utilize to teach English?
_________________________________________________________________________________________________________________________________________________________________________________________________________
3. What kind of activities do you use to deliver the English class?
_________________________________________________________________________________________________________________________________________________________________________________________________________
4. In which manners do your students need to reinforce their communicative ability?
_________________________________________________________________________________________________________________________________________________________________________________________________________
5. Are the speaking activities a challenge for your students? Why?
_________________________________________________________________________________________________________________________________________________________________________________________________________

6. What are the activities that you consider appropriate to develop your students’ communicative ability?
_________________________________________________________________________________________________________________________________________________________________________________________________________
7. What do you know about Task-based Learning?
_________________________________________________________________________________________________________________________________________________________________________________________________________
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UNIVERSITY OF EL SALVADOR
WESTERN MULTIDISCIPLINARY CAMPUS
ENGLISH LANGUAGE DEPARTMENT

OBSERVATION GUIDE FOR THE CLASSES DELIVERED BY THE ENGLISH TEACHER                                   	                            N°.___________
Date: __________
Objective: To examine the development of the English class at Centro Escolar Católico Madre del Salvador, in the year 2017

Directions: Read the statements and answer the questions according to your perceptions.

1.  How does the teacher motivate students?
_________________________________________________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
2. How does the teacher divide the time to develop students’ communicative abilities?
_________________________________________________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
3. In which ways is students’ participation encouraged?
_________________________________________________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
4. How often does the teacher use L1 to deliver the class?
___________________________________________________________________
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
5. What is the focus- student-centered or teacher- centered?
_________________________________________________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________

6. What kind of guidance does the teacher give students during the development of the class?
_________________________________________________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
7. How frequently do students use the target language to communicate their needs?
_________________________________________________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
8. To what extent is each activity aimed to achieve a specific objective?
_________________________________________________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
9. What level of confidence do students show while speaking? _________________________________________________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
10. What kind of behavior do students show while participating in oral activities?
_________________________________________________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
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UNIVERSITY OF EL SALVADOR 
WESTERN MULTIDISCIPLINARY CAMPUS
LANGUAGE DEPARTMENT
                                                                                               
               	                           N°.______
OBSERVATION GUIDE OF THE CLASS FRAMEWORK IN REGARD TO TBL  
Observer (s): _____________________________________________________________
	          ____________________________________________________________

     		Date: __________		Time of Observation: _________
Objective:  To verify ninth grade students’ response to Task-Based Learning (TBL) in English classes at Centro Escolar Católico Madre Del Salvador, in the year 2017
Direction: Observe students and teacher’s performance during the class and select the best option.
	INDICATORS
	ALWAYS
	SOMETIMES
	NEVER
	COMMENTS

	The teacher includes in his/her lessons Task-Based Learning (TBL) activities.
	
	
	
	

	The teacher adapts activities to real-life situations.
	
	
	
	

	Each activity clearly aims to achieve a specific objective.
	
	
	
	

	Students are provided with appropriate material to develop their speaking skills.
	
	
	
	

	Students are encouraged to speak frequently in class.
	
	
	
	

	Students are able to make oral productions by themselves.
	
	
	
	

	The class is student-centered.
	
	
	
	

	The class is teacher-centered.
	
	
	
	

	Students are willing to participate in oral activities.
	
	
	
	



APPENDIX E
Universidad Nacional de El Salvador
Facultad Multidisciplinaria de Occidente
English Language Department

DIAGNOSTIC ORAL EVALUATION FOR NINTH GRADE STUDENTS AT CENTRO ESCOLAR CATÓLICO MADRE DEL SALVADOR

Objective: To assess ninth grade students’ communicative ability with the use of simple present and the verb to be at Centro Escolar Madre del Salvador in the year 2017

QUESTIONS
1.- Imagine you are in an interview for a job with a very important person. How do you describe yourself to convince him? 
2.- What do you do on vacations? Where do you go? Do you stay at home?
3.- What sport do you recommend to practice? Why? Which are the benefits of it?
4.- What kind of music do you prefer? Why?
5.- What do you do to learn English? How do you study?
--------------------------------------------------------------------------------------------------------------
Universidad Nacional de El Salvador
Facultad Multidisciplinaria de Occidente
English Language Department

DIAGNOSTIC ORAL EVALUATION FOR NINTH GRADE STUDENTS AT CENTRO ESCOLAR CATÓLICO MADRE DEL SALVADOR

Objective: To assess ninth grade students’ communicative ability with the use of simple present and the verb to be at Centro Escolar Madre del Salvador in the year 2017

QUESTIONS
1.- Imagine you are in an interview for a job with a very important person. How do you describe yourself to convince him? 
2.- What do you do on vacations? Where do you go? Do you stay at home?
3.- What sport do you recommend to practice? Why? Which are the benefits of it?
4.- What kind of music do you prefer? Why?
5.- What do you do to learn English? How do you study?
APPENDIX F 
UNIVERSITY OF EL SALVADOR
WESTERN MULTIDISCIPLINARY CAMPUS
ENGLISH LANGUAGE DEPARTMENT

ORAL EXAMINATION GRADING CRITERIA 

Objective: To assess ninth grade students’ communicative ability with the use of simple present and the verb to be at Centro Escolar Católico Madre del Salvador in the year 2017

Student’s name: _________________________________________ Grade: _____

Observer’s name: ______________________________________ Signature:_____

	CRITERIA
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	I. Pronunciation

	
	
	
	
	
	
	
	
	
	

	II. Use of appropriate grammatical structures
	
	
	
	
	
	
	
	
	
	

	III. Fluency 

	
	
	
	
	
	
	
	
	
	

	IV. Intonation and voice projection
	
	
	
	
	
	
	
	
	
	

	V. Variety of vocabulary and expressions to students’ level 
	
	
	
	
	
	
	
	
	
	

	VI. Understanding 
of the statements and conciseness
	
	
	
	
	
	
	
	
	
	

	
FINAL AVERAGE
	
	
	
	
	
	
	
	
	
	




Further information: __________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
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VALIDATION SHEET FOR THE OBSERVATION GUIDE
Name of Validator: ______________________________________________________
Degree: ________________________________________________________________
Position: _______________________________________________________________
Number of years in teaching: ______________________________________________
To the evaluator: Please check the appropriate box  and select an option.
Scale:       1- Poor    2- Average       3-Very Good     4- ExcellentSCALE

	ASPECTS TO VALIDATE


	1
	2
	3
	4

	1. Clarity of items
· The items are potentially important, clear, and critical.
· It includes appropriate components of the subject.
· They are written briefly and unambiguously.
	
	             
	
	

	2. Wordiness
· The items present the substance for the researchers. 
· The items are free from grammatical errors.
	
	
	
	

	3. Overlapping Responses 
· The items are designed to determine the skills that are supposed to be measured. 
· The responses full fill all significant alternatives.
	
	
	
	

	4. Appropriateness of Responses Listed
· The items are presented and organized in logical manner. 
	
	
	
	

	5. Resolution for the Purpose 
· The number of items are enough for the researchers to full fill the objectives.
· The objectives of the study match with the items.
	
	
	
	

	


Comments and Suggestions: ____________________________________________________________________________________________________________________________________________________________________							        Signature:________________________
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VALIDATION SHEET FOR THE QUESTIONNAIRE
Name of Validator: ____________________________________________________
Degree: ________________________________________________________________
Position: _______________________________________________________________
Number of years in teaching: ______________________________________________
To the evaluator: Please check the appropriate box and select an option.
Scale:       1- Poor    2- Average       3-Very Good     4- Excellent
	SCALE
ASPECTS TO VALIDATE


	1
	2
	3
	4

	1. Clarity of items
· The questions are direct and specific. 
· Only one question is asked at a time.
· The participants can understand what is being asked.
· There are no ambiguous questions.

	
	             
	
	

	2. Wordiness
· Questions are concise.
· There are no unnecessary words

	
	
	
	

	3. Overlapping Responses 
· No response covers more than one choice. 
· All possibilities are considered.

	
	
	
	

	4. Appropriateness of Responses Listed
· The choices listed allow participants to respond appropriately. 
· The responses apply to all situations or offer a way for those to respond with unique situations.

	
	
	
	

	5. Presentation and Organization of items
· The items are presented and organized in a logical manner. 
	
	
	
	

	6. Relationship to Problem
· The questions are sufficient to resolve the problem in the study
· The questions are sufficient to answer the research questions.
· The questions are sufficient to obtain the purpose of the study.

	
	
	
	



Comments and Suggestions: ______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Signature:________________________
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UNIVERSITY OF EL SALVADOR 
WESTERN MULTIDISCIPLINARY CAMPUS
LANGUAGE DEPARTMENT				
									                              N°__________
OBSERVATION GUIDE TO BE UTILIZED WITH NINTH GRADE TEACHER IN HER IMPLEMENTATION OF TBL CLASSES AT CENTRO ESCOLAR CATÓLICO MADRE DEL SALVADOR, IN THE YEAR 2017
Observer(s): _____________________________________________________
	    _____________________________________________________
                                  Date: __________	       Time of Observation: ______
Objective: To corroborate the effectiveness of TBL in an English class at Centro Escolar Católico Madre del Salvador, in the year 2017
Direction: Observe the teacher’s performance during the class and select the best option.
	INDICATORS
	ALWAYS
	SOMETIMES
	NEVER
	COMMENTS

	The teacher follows the steps of Task-based Learning to deliver the class.
	
	
	
	

	The teacher adapts real-life situation tasks.

	
	
	
	

	Each activity clearly aims to achieve a specific objective.

	
	
	
	

	Students are provided with appropriate material to develop their speaking skills.
	
	
	
	

	Students are able to make oral productions by themselves.

	
	
	
	

	The class is student-centered.

	
	
	
	

	The class is teacher-centered.

	
	
	
	

	Students have opportunities to use new vocabulary in context.
	
	
	
	

	The new vocabulary is reinforced in each task.

	
	
	
	


APPENDIX J
[image: ues]UNIVERSITY OF EL SALVADOR
 WESTERN MULTIDISCIPLINARY CAMPUS
ENGLISH LANGUAGE DEPARTMENT

OBSERVATION GUIDE FOR TBL 
CLASSES DELIVERED BY RESEARCHERS
N°.____________
Date: __________
Objective: To measure the effectiveness of an English class under the TBL parameters at Centro Escolar Católico Madre del Salvador, in the year 2017

Directions: Read the statements and answer the questions according to your perceptions.

1. What do you think of the incorporation of the Task-based Learning Approach in this class?
____________________________________________________________________________________________________________________________________________
______________________________________________________________________
1.  In which ways can these tasks benefit your English class?
__________________________________________________________________________________________________________________________________________________________________________________________________________________
1. Do you consider that goal-oriented tasks change your students attitude toward oral practices? 
__________________________________________________________________________________________________________________________________________________________________________________________________________________
1. What do you think about the development of this class using the phases of the Task-based Learning Approach (pre-task, task, planning, report, language focus)? 
__________________________________________________________________________________________________________________________________________________________________________________________________________________
1. Is this approach suitable to implement in your future classes? Yes-No. Why? __________________________________________________________________________________________________________________________________________________________________________________________________________________
1. To what extent is this approach helpful to introduce vocabulary? __________________________________________________________________________________________________________________________________________________________________________________________________________________


APPENDIX K
University of El Salvador
Western Multidisciplinary Campus 
English Language Department
INTERMEDIATE ORAL EVALUATION FOR NINTH GRADE STUDENTS AT CENTRO ESCOLAR CATOLICO MADRE DEL SALVADOR
Objective: To assess ninth grade student’s communicative ability with the use of adverbs of frequency, present continuous, and negatives statements at Centro Escolar Católico Madre del Salvador.
QUESTIONS
1. What is your daily routine during the week?
2. Which places do you consider great to relax on vacations? Why?
3. What are some common rules in a park?
4. What kind of activities do people normally do at the beach?
5. How often do you go shopping? What do you do to get lower prices?
__________________________________________________________________

University of El Salvador
Western Multidisciplinary Campus 
English Language Department
INTERMEDIATE ORAL EVALUATION FOR NINTH GRADE STUDENTS AT CENTRO ESCOLAR CATOLICO MADRE DEL SALVADOR
Objective: To assess ninth grade student’s communicative ability with the use of adverbs of frequency, present continuous, and negatives statements at Centro Escolar Católico Madre del Salvador.
QUESTIONS
1. What is your daily routine during the week?
2. Which places do you consider great to relax on vacations? Why?
3. What are some common rules in a park?
4. What kind of activities do people normally do at the beach?
5. How often do you go shopping? What do you do to get lower prices?

APPENDIX L
University of El Salvador
 Western Multidisciplinary Campus
English Language Department

FINAL ORAL TEST FOR NINTH GRADE STUDENTS AT CENTRO ESCOLAR CATÓLICO MADRE DEL SALVADOR

Objective: To assess ninth grade students’ communicative ability with the use of   Present Continuous, Where + (be) . . . going?, Simple Present vs. Present Continuous , and the use of want/ do not want + to (verb) at Centro Escolar Madre del Salvador in the year 2017

QUESTIONS
1.- Where are you going this coming vacation? 
2.- What is your favorite place for entertainment? Describe it…
3.- How are you organizing an amazing party?
4.- What kind of movies do you like to watch? Why?
5.- How does your favorite actor look like?
____________________________________________________________________
University of El Salvador
 Western Multidisciplinary Campus
English Language Department

FINAL ORAL TEST FOR NINTH GRADE STUDENTS AT CENTRO ESCOLAR CATÓLICO MADRE DEL SALVADOR

Objective: To assess ninth grade students’ communicative ability with the use of   Present Continuous, Where + (be) . . . going?, Simple Present vs. Present Continuous , and the use of want/ do not want + to (verb) at Centro Escolar Madre del Salvador in the year 2017

QUESTIONS
1.- Where are you going this coming vacation? 
2.- What is your favorite place for entertainment? Describe it…
3.- How are you organizing an amazing party?
4.- What kind of movies do you like to watch? Why?
5.- How does your favorite actor look like?

APPENDIX M
University of El Salvador
Western Multidisciplinary Campus 
English Language Department
FOCUS GROUP TO NINTH GRADE STUDENTS AT CENTRO ESCOLAR CATÓLICO MADRE DEL SALVADOR
Objective: To assess ninth grade student’s communicative ability with the use of simple present and present continuous at Centro Escolar Catolico Madre del Salvador.
Moderator:_____________________________________________

QUESTIONS
1.-What do you want to do for your country?
2.-What are you doing right now?
3.-What do you expect from the government? 
4.-What is your opinion about the role of young people in El Salvador?
____________________________________________________________________
University of El Salvador
Western Multidisciplinary Campus 
English Language Department
FOCUS GROUP TO NINTH GRADE STUDENTS AT CENTRO ESCOLAR CATÓLICO MADRE DEL SALVADOR
Objective: To assess ninth grade student’s communicative ability with the use of simple present and present continuous at Centro Escolar Catolico Madre del Salvador.
Moderator:_____________________________________________

QUESTIONS
1.-What do you want to do for your country?
2.-What are you doing right now?
3.-What do you expect from the government? 
4.-What is your opinion about the role of young people in El Salvador?
APPENDIX N
UNIVERSITY OF EL SALVADOR
WESTERN MULTIDISCIPLINARY CAMPUS
ENGLISH LANGUAGE DEPARTMENT

FOCUS GROUP EXAMINATION GRADING CRITERIA 

Objective: To assess ninth grade students’ communicative ability with the use of simple present and present progressive at Centro Escolar Católico Madre del Salvador in the year 2017

Student’s name:__________________________________________ Grade: _____

Observer’s name:______________________________________ Signature:_____

	CRITERIA
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	I.Pronunciation

	
	
	
	
	
	
	
	
	
	

	II. Use of appropriate grammatical structures
	
	
	
	
	
	
	
	
	
	

	III. Fluency 

	
	
	
	
	
	
	
	
	
	

	IV. Relevance of ideas provided
	
	
	
	
	
	
	
	
	
	

	V. Variety of vocabulary and expressions to students’ level 
	
	
	
	
	
	
	
	
	
	

	VI.Understanding 
of the statements  and conciseness
	
	
	
	
	
	
	
	
	
	

	VII. Students participation in the activity
	
	
	
	
	
	
	
	
	
	

	FINAL AVERAGE
	
	
	
	
	
	
	
	
	
	




Further information: __________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
APPENDIX O

REFLECTION.- Class 1
1.-What do you think about the activities carried out in this class?
2.-How do you feel during the speaking activities in this class?
3.-Which areas would you like to reinforce to speak better in English?

REFLECTION.- Class 2
1.- Are the activities presented useful to practice new vocabulary?
2.- Can you use some of the new phrases taught today in a conversation?
3.- What was the most difficult section in this class?

REFLECTION.- Class 3
1.-How do you feel in this class?
2.- What kind of benefits do you get from those oral tasks?
3.-Do you consider that those activities are good to maintain a conversation in English?  Why?
REFLECTION.- Class 4
1.- What do you  think about the way the vocabulary was presented?
2.-Which aspects have you improved till now with the oral activities developed?
3.-Is it better for you to work in groups? Why?

REFLECTION.- Class 5
1.- What is your opinion about the class development?
2.- Were the speaking activities appropriate to apply what you already know in English?
3.-What is your impression of the teachers support in the activities and his feedback at the end of the class?

REFLECTION.- Class 6

1.- What do you think about the organization and procedures followed in this class?
2.- Do you consider that you have improve the way you communicate your ideas in English?
    3.-Do you make the most of each activity carry out in this class?

REFLECTION.- Class 7
1.  Do you understand the topic explained through the different tasks? 
2. Do you receive any suggestion or correction from the peer or group you were working with?
3. Which are the principal aspects that you need to improve upon this topic?

REFLECTION.- Class 8
1.-Now that you know what TBL is about, do you consider that the use of it will help you to develop your oral production?
2.- Are those activities a challenge for you?
3.- Would you like to continue working with TBL in your future classes?
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UNIVERSITY OF EL SALVADOR
WESTERN MULTIDISCIPLINARY CAMPUS
ENGLISH LANGUAGE DEPARTMENT

FINAL REFLECTION FOR THE IMPLEMENTATION PROCESS  
Objective: To determine the effectiveness of TBL Approach in a real classroom setting with ninth grade students at Centro Escolar Católico Madre del Salvador in the year 2017
Based on the interventions: 
Part I.- The Use of Goal-oriented Communicative Tasks
1.- In which ways do goal-oriented communicative tasks promote students participation in class?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
2.- How do students respond to information, reasoning and personal experience tasks?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
3.-  What challenges and strengths do students present while developing the tasks?___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Part II.- The Incorporation of Task-based Learning Pedagogy through the Use of Authentic Language and the Interaction with Peers
4.- What is the role of interaction with peers to accomplish the task?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
5.- How does authentic language encourage students to be actively engaged in the class?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
6.- To what extent do the phases of TBL support students to get the expected outcome?  ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Part III.- Students Enhancement of Vocabulary by the Use of Task-based Learning Approach
7.- Are students able to use the past and new vocabulary during speaking activities? Why?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
8.- Do the real-world tasks promote the learning of new vocabulary? How?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
9.- What kind of techniques can be implemented when students face tasks difficulties?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
10.- Do the focus of the learning process change from the teacher to the student by the incorporation of TBL?
____________________________________________________________________________________________________________________________________________________________________________________________________________
APPENDIX Q
SYLLABUS FOR TBL CLASSES

UNIVERSITY OF EL SALVADOR 
FACULTAD MULTIDISCIPLINARIA DE OCCIDENTE
ENGLISH LANGUAGE DEPARTMENT

I. COURSE GENERALITIES

SUBJECT : ENGLISH
GRADE: NINTH
TERM : SECOND, 2017
INSTRUCTORS: RONY FERNANDEZ, ALBA ORTIZ, ERIK PIMENTEL, LIDIA RODRIGUEZ 
TEACHER IN CHARGE: LAURA LÓPEZ
	Wednesday 
Thursday
Friday 
	9:35 a 10:20 am 
9:35 a 10:20 am 
10:30 a 11:10 am 
 
	A6 


SCHEDULE : 





II. COURSE DESCRIPTION
These classes will be taught under the Task-based Learning Approach with emphasis on the speaking skill. To develop these classes, the main task will be goal-oriented and subdivided into different phases: pre-task, task cycle (task, planning and report), language focus. The pre-task consists of exploring the topic and preparing students for the task. The task cycle is divided in three steps: task, planning and report. First, in the task, the students work on the assignment and the teacher monitors them. Then, in the planning phase, students practice the task to report it to the whole class. The report stage is the time to present what has been done. Finally, the language focus reinforces students understanding of the topic. Mistakes are corrected and grammar forms are stressed.
Students will be evaluated constantly to be sure about the progress in their oral skills with speaking practices and two oral tests. Along this process, units 5 and 6 of the book “Connect to English 2” will be covered. Eight classes will be delivered in three weeks. Each class lasts forty minutes. At the end of the interventions, the teacher in charge of ninth grade will teach two classes implementing the Task-based Learning.
III. COURSE OBJECTIVES

A. GENERAL
To foster ninth grade students’ communicative ability by the incorporation of the Task-based Learning Approach (TBL) prioritizing real-life tasks, authentic language and vocabulary at Centro Escolar Madre del Salvador in the year 2017 
B. SPECIFICS
d) To incorporate goal-oriented communicative tasks (information, reasoning, and personal experience tasks) in the English Class to ninth grade students at Centro Escolar Católico Madre del Salvador in the year 2017
e) To maximize ninth grade students’ oral production with the Task-based Learning pedagogy through the use of authentic language and the interaction with peers at Centro Escolar Católico Madre del Salvador in the year 2017
f) To promote students’ use of vocabulary by the completion of real-world communicative tasks increasing student experiences with real  language at Centro Escolar Madre del Salvador in the year 2017
IV. COURSE GUIDELINES
This course will be taught through role-plays, audios, videos, dramatizations, discussions, oral presentations of the different topics. The students will be required to actively participate individually, in peers, and in groups. The instructors will monitor and evaluate the students’ learning progress by assigning tasks, presentations and conducting two oral tests. The methodology in this course is mainly student-centered. Most students’ activity will center on developing speaking skills, since they will prepare, share and report their ideas. The teacher should provide guidance all along the process so that students can have clear directions and support in each practice. 
The tasks will contain a vast range of vocabulary that can provide students opportunities to speak. This vocabulary is presented in the pre-task section at the beginning of every single class. The oral practices are linked to the main task and the phrases used at the beginning are also used during the whole lesson. At the end of the class, students will reflect on their learning experience with the Task-based Learning Approach.  


V. COURSE CONTENTS
UNIT 5: Favorite Activities
Lesson 1: Talking about Habits and Routines          
Lesson 2: Describing Vacation Activities        
Lesson 3: Discussing about Rules at the Park      
Lesson 4: Talking about Beach Activities        
Lesson 5: Buying at the Store        
UNIT 6: Entertainment
Lesson 6: Describing Places for Entertainment   
Lesson 7: Planning Birthday Parties
Lesson 8: Talking about Types of movies    
VI. COURSE ASSESSMENT
	1. Diagnostic Oral Test
Due Date: April 6, 2017

	2. Intermediate Oral Test
Due Date: June 9, 2017

	3. Final Oral Test
Due Date: June 23, 2017



VII. COURSE REFERENCES
Candlin, C. (1987). Language Learning Tasks. Englewood Cliffs, N.J.: Prentice-Hall International.
Ellis, R. (2003). Task Based Language Learning and Teaching. Oxford: Oxford University Press.
Willis, J. (1996). Six types of task for TBL. Retrieved on March 17, 2017 from https://www.teachingenglish.org.uk/article/criteria-identifying-tasks-tbl
Richards, J. & Barbisan, C. (2009). Connect to English 2. Cambridge University Press.





APPENDIX R
CENTRO ESCOLAR CATÓLICO MADRE DEL SALVADOR
ENGLISH CLASS 
NINTH GRADE STUDENTS

	Lesson:    16                           Unit:  5 Favorite Activities




	Topic: In and out of the school ¨habits and daily routine¨



	Target Content: Talking about habits and routines




	Target Structure: Adverbs of frequency
 



	Objectives: 
By engaging students in a task based on speaking, SWBAT:
· share some of their daily routine and habits with their classmates
· use the frequency adverbs while talking about habits and daily routines




	Materials: LCD projector, laptop, speakers, whiteboard, markers, and eraser




	7 mins
	Greeting
PRE-TASK ACTIVITY 
 
To introduce the topic, the teacher will do the following steps:
· Ask students what comes to their minds with the topic "habits and daily routine"
· Ask students for the habits and daily routine they know and write them on the board.
· Tell students they are going to watch a video “16 Daily Activities SBS TV A” about habits and daily routine with frequency adverbs. 
· Ask them to pay close attention and take notes if necessary. 

	10 mins
	TASK CYCLE
TASK
· Students will get in groups of four.
· They will prepare a presentation of their "frequent habits and daily routine". 
· The teacher will monitor the activity.

	5 mins
	PLANNING
· Students will prepare a short presentation in which each of the members of the group will talk about the habits and daily routine of another member of his or her group.

· The teacher will take notes of possible mistakes to provide feedback.


	10 mins
	REPORT
· The majority of the groups will present their works. 
· They are going to pay careful attention while others are presenting.



	8 mins
	LANGUAGE FOCUS

The teacher will point out a common mistake that students have made. Hence, the teacher will explain the target language and clarified doubts. Also, the new vocabulary will be reinforced in context.

· Students will get in pairs.
· Students will ask each other the following question: Which are some weekly activities and hobbits that you do? 
· They will take notes and choose the most important.
· They will present their work in the class.










CENTRO ESCOLAR CATÓLICO MADRE DEL SALVADOR
ENGLISH CLASS 
NINTH GRADE STUDENTS

	Lesson:   17                          Unit:  5 Favorite Activities




	Topic: Describing Vacation Activities




	Target Structure: Present continuous
 



	Objectives: 
By engaging in different communicative tasks, SWBAT:
· make suggestions about suitable places to visit on vacations
· compare and contrast the benefits or problems when choosing a place to go on vacations




	Materials:  pictures, markers, masking tape, sheets of paper, and whiteboard



	
7 mins
	Greeting
PRE-TASK 

Match the image of the tourist resorts with the activities you can do in those places.
[image: Resultado de imagen para descansar en hamaca]
[image: Resultado de imagen para deportes acuaticos]
[image: Resultado de imagen para zoo]
[image: Resultado de imagen para restaurante en la playa][image: Imagen relacionada][image: Resultado de imagen para piscinas]	

1.- More relaxed travelers are soaking up the sun on one of many different beaches.
2.- Various attractions and activities are catering to just about every interest, such us    sailing.
3.- You are willing to overnight there and eat in their restaurants with amusing shows.
4.- You won't find another beach that appeals to everyone quite like this. Snorkeling, swimming, and surfing are all popular here. 
5.- Laying on the warm golden sand is enjoyable here; besides, little kids wade around where the water shallowed.
6.- Sightseeing tour, scenic drive to lookout points, and expert commentary from your professional guide are waiting for you in this area.


	10 mins
	TASK CYCLE
TASK

Talk about the places most frequently visit in your country and compare them with the top four of the favorite tourist resorts in the United State. After that, check your partner’s answers. Do they offer similar amenities? 
Source: http://travel.usnews.com/rankings/best-usa-luxury-destinations/
Maui
#1 in Best Luxury Destinations in the USA
Why go: Maui's breathtaking landscape and array of outdoor activities cater to thrill-seekers and beachgoers alike. If you can afford the pricey airfare, you'll find endless ways to pamper yourself at high-end resorts, elegant restaurants and secluded sands.
Hawaii - The Big Island
#2 in Best Luxury Destinations in the USA
Why go: The Big Island is more secluded than the other Hawaiian islands. You'll still come across high-end hotels and spas, but not as many as you'd find in Maui. The Big Island best suits adventurous types who don't want to stay holed up in an extravagant resort. 
Kauai
#3 in Best Luxury Destinations in the USA
Why go: Luxurious resorts, spas, restaurants and flowing fairways dot Kauai, beckoning visitors to its golden shores year-round. Kauai is one of the more exclusive islands in the Hawaiian chain, as well as one of the most expensive. Prepare to pay a steep price for the island's sweeping views.
San Francisco
#4 in Best Luxury Destinations in the USA
Why go: San Francisco appeals to nature-seekers, foodies and edgy globe-trotters with its eclectic neighborhoods, vibrant arts scene, and picturesque natural landscape. It's more mellow than Los Angeles, but the home of the Golden Gate Bridge still has lots of cosmopolitan charms.


	5 mins
	PLANNING

Each pair practices their mini-presentation to explain the differences or similarities of the touristic places in the two countries mentioned. The teacher walks around the classroom to take notes of the possible remarks that will be discussed later on.

	10 mins
	REPORT

Learners pass to the front and present their ideas to the class. They have to convince their audience with their statements. Depending on their creativity, students can use the board, draw or act a situation to enrich their participation. At the end of their speech, their classmates are allowed to ask questions. 


	8 mins
	LANGUAGE FOCUS

The teacher assigned some students to write down on the board the key phrases in the mini-presentation of people who pass at the front. If there is a mistake, students must seek for the appropriate way to correct it. Then, the whole class use those phrase in new sentences. This task will be carried out in pairs while the tutor monitors their work and identifies mistakes. During the development, both the listener and the speaker will have the opportunity to give feedback and exchange roles.
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	Lesson:   18                          Unit:  5 Favorite Activities




	Topic: Discuss about rules at the park




	Target Structure: Present continuous and negative statements using this tense



	Objectives: 
At the end of the lesson, SWBAT: 

· Talk confidently about rules at the park 
· Use present continuous to express agreement or disagreement with certain behavior   




	Materials: Whiteboard, markers, eraser, photocopies, worksheets, and dictionary 




	

7 mins
	
Greeting
PRE-TASK 
 
· To explore the topic with the class and highlight useful words and phrases, play the game “Freeze.” Whisper sentences for a student volunteer to act out, or show pictures to mimic.
· When you say “Freeze!”, students must stop the mimic.
· Ask the class: What is he/she doing? 
· Ask the students to tell you the difference between "He walks in the park every day." and "He's walking now." 










Suggested sentences:
	Mark is smoking in the park.
[image: C:\Users\TEACHER\Downloads\smoking.jpg]
	The kid is littering.
[image: C:\Users\TEACHER\Downloads\littering.jpg]
	The man is drinking alcohol. 
[image: C:\Users\TEACHER\Downloads\índice.jpg]

	Mary is swimming in the lake.
[image: C:\Users\TEACHER\Downloads\swimming.jpg]
	The girl is picking a flower.
[image: C:\Users\TEACHER\Downloads\picking flowers.png]
	The family is kindling a bonfire.
[image: C:\Users\TEACHER\Downloads\bonfire.gif]





	12 mins
	TASK CYCLE
TASK
· Divide the class into two groups.
· Write on the board: following the rules and breaking the rules and assign one of these roles to each group.
· Allot from ten to fifteen minutes for students to plan and get prepared to dramatize the role assigned. 
· Point out the importance of including only the activities that are allowed at the park and activities that are not allowed at the park.
· Walk around the class and provide help if necessary.
· Then, groups take turns presenting their dramas.

While group A dramatizes, group B takes notes of the actions that are being performed by group A and vice versa. Tell students to write complete sentences using present progressive.





	6 mins
	PLANNING

· Groups get together to compare the notes they made during the dramas.
· Have students create a list of the activities that the other group presented and discuss how they did it. Encourage students to include in the list just the sentences that the whole group agrees with to present to the class.
· Monitor students and stand by to give language advice.


	10 mins
	REPORT

· For groups to present their reports to the class, have them write the sentences on the board.
· Conduct a lively discussion about the results each group presented. 
e.g.
T: What do you think about sentence 1? Who did that action? Is the sentence okay? (subject + verb be + verb –ing + complement) Do you think they did a good job?


	5 mins
	LANGUAGE FOCUS

Analysis and Practice:
· Ask: “What’s your opinion about these park rules?”
· Several students tell the class the rules they agree with and the rules they disagree with.
· Have students suggest rules that can be incorporated in Salvadoran parks. Write them on the board.
· If students are having trouble making up additional sentences, ask volunteers to suggest some. Write any suitable rule on the board.
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	Lesson:   19             Unit: 5  Favorite   Activities




	Topic: At the beach



	Target Content: Beach activities




	Target Structure: Present Continuous Yes/No questions
 



	Objectives: 
By engaging in different communicative tasks, SWBAT:
· describe different beach activities by listing and ranking a top 5 of them while working in groups
· justify their beach activities preferences in a short discussion among their group members using Present Continuous Yes/No questions




	Materials: Speakers, color paper, beach decoration, whiteboard, markers, eraser




	7 mins
	Greeting
PRE-TASK ACTIVITY /Introduction to the topic
· Ask students to close their eyes and to relax
· Play a song of waves.
· Ask ss to imagine the place that this sounds come from and what they’re doing there.
· While students are listening to the song, the teacher will read a short paragraph about a person who is at the beach.  
· While the teacher is reading the paragraph, one person will spread out some beach objects so that when students open their eyes, they could feel that they are at the beach.
Note: Teacher will not mention the word “beach.” 

Paragraph
You are at this beautiful place. You are lying down. It is warm. It is very very warm. Your head is in the sand. Your hands are in the sand. Your fingers are lying in the sand. Your legs are in the warm sand. You are listening to the birds singing in the sky. You are hearing the waves splashing on the shore. Going out and in. Going out and in. Now, you are opening your eyes. Are you lying at the mall? Are you lying at your home?

· Then, the teacher will ask ss the last two questions from the paragraph. 
· The teacher will ask what the name of that place is. 


	10 mins
	TASK CYCLE
TASK
· Ask ss to get in pairs.
· They have to list some things people do at the beach and some objects they use in this place
· After ss finish the list, the teacher will present some expressions and vocabulary for beach activities.

· Then, students will make groups of four.
· Ask ss to compare their lists with other pair.
· Have them discuss their lists.
· Then, ss will rank their lists in a top 5 of the most common and funny things they can do at the beach and another top 5 of the most useful objects they use there.


	5 mins
	
PLANNING
· After having and discussing the two top 5s, ask ss to justify their selection by sharing personal experiences among their group members.
· Ss will prepare a short presentation in which they have to present their two top 5s to the class plus some personal experiences.
· Ss will share reasons plus their experiences at the beach so that they can convince the other groups of their two top 5s.

	
10 mins
	
REPORT
· Some groups will present their two top 5s to the class.
· The groups will compare the top 5s presented by the groups with the ones they have.
· The other groups will grade their two top 5s based on the reasons and justifications they’re sharing.
· The teacher will comment on the content of their reports.

	8 mins
	
LANGUAGE FOCUS
· The teacher will ask some Yes/No questions in the Present Progressive form to the students.
· Then, he or she will say some incorrect sentences for students to correct them.
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	Lesson:    20                           Unit:  5 Favorite Activities




	Topic: At the store




	Target Structure: Present continuous -What Questions
 



	Objectives: 
By engaging in different communicative tasks, SWBAT:
· make a request in a store or a shopping center
· express their likes and dislikes regarding purchases




	Materials: photocopies, markers, masking tape, sheets of paper, and whiteboard.




	7 mins
	Greeting

PRE-TASK 
  
Read the conversation and tell one of your classmates some key phrases to buy or sell an item. 
Saleslady: Good afternoon sir! Welcome to our store.
Satoshi: Good afternoon! Are there souvenirs in this store?
Saleslady: Yes, there are. Can I help you with anything?
Satoshi: I’m looking for gifts for my family and friends at home. Is there anything you
can recommend?
Saleslady: Try section 13. That aisle has many unique and local items in it.
Satoshi: Thank you. May I look around the shop?
Saleslady: Of course, sir. Just call me if you need any assistance.
Satoshi: See you later.




	10 mins
	TASK CYCLE
TASK

List the common questions a buyer might ask when purchasing some souvenirs. Then, list the common questions a seller can do to know the client interest and offer the correct item. Draw a souvenir and try to sell it. The pupil has to explain why the product is the right one or the wrong one. 


	5 mins
	PLANNING

Once both students finish answering the questions, they will get prepare to present to the rest of the class the souvenir and the final decision of the client. The teacher can help students with pronunciation.



	10 mins
	REPORT

Choose random pairs to pass at the front and assign to the rest of the class the responsibility of taking notes of any possible mistake. These remarks will help the teacher to clarify doubts at the end of the class.




	8 mins
	LANGUAGE FOCUS

The teacher explains some features missing in the incorrect statements and provide examples with the correct version. Then, he asks for similar sentences to the ideal one.
 Students might discuss the meaning of the new words they used during the whole class. They have to walk around the classroom and talk with many different classmates.
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	Lesson:   21                            Unit:  6 Entertainment 




	Topic: Where are you going? ¨asking where someone is going¨




	Target Content: Places for Entertainment



	Target Structure:  “Where + (be) . . . going?”
 



	Objectives: By engaging students in a task based on speaking, SWBAT:
· demand information about location to another person
· use the structure “Where + (be) . . . going?” to talk about places for entertainment and adjectives to describe them 



	Materials: photocopies, markers, masking tape, sheets of paper, and whiteboard




	7 mins
	Greeting
PRE-TASK ACTIVITY 

To introduce the topic, the teacher will do the following steps:
· Ask students for places for entertainment and write them on the board.
· Show students flashcards of places for entertainment.
· Introduce the question ¨where are you going? ¨ by asking students and pointing out a specific flashcard. 
· Use adjectives to describe the places for entertainment.  


	10 mins
	TASK CYCLE
TASK

· Students will work in groups of five.
· Students will create an advertisement offering different tourist places. They have to convince the other classmates to vote for the best option.
· The teacher will monitor the activity.



	
5 mins
	
PLANNING
· Students will discuss how they are going to prepare their performance.
· They will choose the vocabulary to use while preforming the role-play.
· The teacher will take notes of possible mistakes to provide feedback.


	10 mins
	REPORT

· The majority of the pairs will present their works. 
· They are going to pay careful attention and take notes of possible mistakes while others are presenting.
· The teacher will provide feedback at the end of each oral presentation.


	8 mins
	LANGUAGE FOCUS

The teacher is going to make emphasis in the areas which the majority of students present difficulties. The teacher will explain the topic, so students will have a better understanding of it.

· Students will do a closing activity.
· The class will be divided in two groups, and they will select a representative.
· The representative will mimic a phrase related with the topic.
· Each group will guess the sentence, and the one who guesses more sentences will be the winner.
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	   Lesson: 22                    Unit: 6 Entertainment                               



	Topic: Birthday Parties



	Target Content: Favorite Birthday Activities



	Target Structure: Simple Present vs. Present Continuous



	Objectives: 
By engaging in different communicative tasks, SWBAT:
· explain differences and similarities of birthday party activities using Simple Present or Present Continuous
· outline a birthday party plan while working in pairs 
· differentiate the use of Simple Present or Present Continuous by sharing their birthday party plans orally



	Materials: Speakers, color paper, whiteboard, markers, eraser



	7 mins
	Greeting
Pre-task /Introduction to the topic
· Present some pictures of different birthday parties.
· Ask ss to brainstorm some activities that they do at birthday parties.
· Play an audio about planning a birthday party.
· Write some possible options e.g. a) sweet 16 party b) wild birthday party c) surprised birthday party  
· Play the audio again, and have ss choose their option.
· Then, the teacher writes on the white board some language point and vocabulary that ss will use based on the audio. They can also include extra vocabulary. 





	10 mins
	TASK CYCLE
TASK
· Ask ss to get in pairs.
· Have them to plan the birthday party.
· Tell them that they can choose a theme for the party of whatever part of the world. E.g. a Chinese theme, Mexican theme, Italian theme, etc.
·  Ss draw the theme of their parties. 
· Ask them to cover all the important details for a birthday party.
· Then, they will join with another pair and discuss their plans including any similarities and differences.

	5 mins
	PLANNING
· Each pair rehearses presenting their birthday parties. 
· They will prepare at least three strong reasons of why their party will be fantastic.
· Teacher walks around, helps pupils if they need it and notes down any language points to be highlighted later.


	 10 mins
	REPORT
· Some pairs will present their birthday parties. The pair will be chosen randomly.
· The class listen to the plans; their task is to choose one of them. They can ask questions after the presentation.
· Teacher gives feedback on the content and quickly reviews what was suggested. Students vote and choose one of the parties.


	8 mins
	LANGUAGE FOCUS
· Write on the board five good phrases used by the students during the task and five incorrect phrases/sentences from the task without the word that caused the problem. Students discuss the meaning and complete the sentences.
· Hand out the script of the listening and ask the students to underline the useful words and phrases.
· Highlight any language you wish to draw attention.
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	[bookmark: _GoBack]Lesson:  23                            Unit:  6 Entertainment 




	Topic: Let’s watch a movie



	Target Content:  Talking about types of movies to watch 
                                        



	Target Structure: Using want/ do not want + to (be)
 



	Objectives: 
At the end of the lesson, SWBAT:
· use want/ do not want + to (verb) to express likes and dislikes accurately
· discuss the different about types of movies they might watch at the movie theater 




	Materials:  Photocopies, pictures, sheets of paper, ball, balloons, markers, and eraser




	8 mins
	Greeting
PRE-TASK  
 
· To explore the topic with the class and highlight useful words and phrases, play the game “Unscramble the words.”
· Split the class into two groups, group A and B.
· Write the following text on the board:
KINDS OF MOVIES
tonaci meiov			action movie
deamanit milf			animated film
rhoorr viemo			horror movie
mcoaintr ioemv		romantic movie
eencisc otiincf		           science fiction
rwa ieovm			war movie

· Have students unscramble the words to discover different kinds of movies.
· Set a time line; for example, five minutes.
· Students work together to discover the words.
· Check as a class: Choose a representative from each group to read their secret words aloud. 
· Each correct word scores a point. The group with most points wins the game. 


	12 mins
	TASK CYCLE
TASK

· Introduce the movie names in the pictures. Tell students to look at the pictures. Read the names of the movies aloud. 
· Point out each picture: fast and furious, Shrek, The Ring, Titanic, Avatar, and Saving Private Ryan
· Have students repeat the words.
· Students work in pairs to decide the kind of genre for each movie.
· Get students to tell the class the typical things that occur in each kind of movie (e.g. horror movies: murders, kidnapping, paranormal events, etc.)
· Then, ask “What do you think about those movies?” Which one do you want to see? and Which ones don’t you want to see?”
· Check answers with the class: Ask different pairs to call out the name of the movie with its genre.


	5 mins
	PLANNING

· Ask students to change pair. 
· Have groups discuss reasons to watch and not to watch those movies. Encourage students to use only English.
· Walk around the class and help if necessary.



	10 mins
	REPORT
 
· Carry out a lively discussion with the reports each group presents. Make students back up their choices with reasons.
· After groups have presented their reports, have students help you create a TOP 6 MOVIES, (1stands for the best movie and 6 stands for the worst movie)


	5 mins
	LANGUAGE FOCUS

· Ask students to raise their hands if they want to see any of these kinds of movies (e.g. horror movies). Call out one by one. Encourage them to share with the class why they want or don’t want to see them.
· Have students suggest example movies for each category telling the class which ones are worth watching.



Figure 1: Comparison between the results of the three oral tests

Diagnostic Test 1	0-2	2-4	4-6	6-8	8-10	2	8	7	8	11	Intermediate Test 2	0-2	2-4	4-6	6-8	8-10	0	6	5	13	12	Final Test 3	0-2	2-4	4-6	6-8	8-10	1	3	5	16	11	
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