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ABSTRACT  

This report examines the integration of Artificial Intelligence (AI) in 

English Language teaching, analyzing its benefits, limitations, and the 

evolving role of educators. Guided on recent studies and theoretical 

models, it highlights how AI enhances instruction through 

personalization, adaptive learning, automation of tasks, and interactive 

tools. However, it also identifies pedagogical, social, and ethical 

challenges including the need for teacher-led content curation, the 

invaluable interpersonal aspect of learning, and concerns regarding data 

privacy and misuse. The discussion emphasizes that while AI provides 

powerful support, it cannot substitute teachers, whose mediation 

guarantees meaningful, ethical, and contextually relevant learning. 

Lastly, the report underscores the necessity of AI literacy for educators, 

following the next parameters awareness, knowledge, capability, and 

critical thinking, as a requirement for responsibly leveraging AI in 

language education. 

Ultimately, this piece also presents a reflection on the activities 

undertaken, knowledge acquired, achievements attained, and the virtual 

teaching competencies developed throughout the three modules of the 

Specialization course. 

Key Words: Artificial Intelligence, Language Teaching, AI literacy, 

Language Education, Limitations, Teacher’s Role, Technological Tools. 
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I.​ INTRODUCTION 

Technological advancements have changed education, and language 

teaching has been particularly transformed through online platforms, 

virtual classrooms, and digital resources. The emergence of Artificial 

Intelligence (AI) now provides new possibilities, offering tools for 

personalization, feedback, and the mechanization of tasks. Nevertheless, 

these innovations also raise pedagogical, social, and ethical questions 

that require critical reflection. 

The analysis begins with a theoretical framework that situates 

technological innovation within language education, showing how tools 

such as virtual classrooms, mobile applications, and AI-driven platforms 

are reshaping traditional pedagogical models. Following this conceptual 

grounding, the report analyzes the impact of AI in language instruction, 

dividing the discussion into three major dimensions. First, it explores the 

benefits of AI in language education. Next, the report examines the 

essential role of educators and the pedagogical limitations of AI. The 

final dimension addresses the social aspects of language learning, 

highlighting the importance of interaction, collaboration, and teacher 

scaffolding.  

The report also considers ethical and privacy concerns, focusing on the 

risks associated with the collection and storage of personal data by AI 
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systems. Teachers are called to act as guardians of students’ data by 

selecting trustworthy platforms, ensuring transparency, and educating 

learners about digital safety.  

Furthermore, this report analyzes the activities carried out throughout 

the course. The first module focused on reviewing learning theories and 

their application to online language teaching, establishing the theoretical 

foundations for creating effective virtual classrooms. Building on this 

base, the second module introduced the TPACK (Technological 

Pedagogical Content Knowledge) framework, explored the effective use 

of AI in language instruction, guided the creation of digital learning 

materials, and examined the integration of immersive virtual 

environments. Finally, the third module emphasized the design of 

multimedia resources and the organization of a comprehensive virtual 

learning environment where learners engage with course content. The 

report concludes with a critical reflection on the knowledge acquired, the 

achievements attained, and recommendations to enhance the learning 

experience of future participants. 

In summary, this introduction sets the stage for a comprehensive 

discussion of AI in language instruction by outlining the key elements 

required to integrate it effectively into teaching. At the same time, it 

estimates deep introspection on how the Specialization Course equipped 

participants with the theoretical foundations and practical skills to 
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design, implement, and critically evaluate online language instruction in 

virtual learning environments supported by AI and emerging 

technologies. 

II.​ OBJECTIVES 

General 

●​ To analyze the integration of Artificial Intelligence in English 

Language teaching by examining its benefits, limitations and 

pedagogical implications, in order to emphasize the continued role 

of educators and the importance of AI literacy for effective and 

ethical language teaching. 

Specifics 

●​ To apply effectively the competencies acquired in technological 

tools, multimedia resources, and the creation of digital educational 

materials during the three modules to complete the final 

integrative activity. 

●​ To appraise individual educational outcomes and accomplishments 

from all the modules, highlighting areas of attainment, mastery, 

and proficiency in deploying technology-enhanced language 

teaching in virtual educational environments.  

●​ To research the benefits and limitations of recent mass-consumed 

Artificial Intelligence (AI) technology in language teaching. 
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●​ To determine the role of the teacher in the implementation of AI in 

language education. 

III.​ THEORETICAL FRAMEWORK   

A.​Theoretical Framework 

Technological innovations have evolved; as a result, language teaching 

has also evolved. Technology has made learning a new language more 

accessible. This has been possible by improving methods through the 

use of individualized and engaging tools, such as virtual classrooms, 

mobile apps, AI-driven applications, and virtual communities. The 

integration of technology and language education continues to reshape 

pedagogical methods and learning experiences. Therefore, it is crucial to 

understand the benefits and limitations of the newly mass-consumed 

technology, Artificial Intelligence (AI), on language teaching. 

B.​Artificial Intelligence: An Overview 

Artificial Intelligence (AI) can be understood in different ways, and 

different definitions help to clarify its scope and purpose. So, what does 

AI actually mean? 

According to Stryker and Kavlakoglu (2024), artificial intelligence (AI) is 

a technology that enables computers and machines to simulate human 

learning, comprehension, problem-solving, decision-making, creativity, 

and autonomy. Similarly, the National Aeronautics and Space 
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Administration (NASA, 2024) defines AI as computer systems that can 

perform complex tasks typically done by human reasoning, 

decision-making, and creation. 

Although often perceived as a recent development, artificial intelligence 

has been the subject of research and exploration for many decades. A 

paramount moment came in 1950 when Alan Turing, widely recognized 

as the “father of computer science” and celebrated for his role in 

breaking the German ENIGMA code during World War II, published his 

pioneering paper “Computing Machinery and Intelligence”. In this 

composition, Turing posed the intriguing question: “Can machines 

think?”. To investigate this idea, he developed what later became known 

as the Turing Test. An experiment where a human interrogator attempts 

to determine whether written responses originate from a machine or a 

human (Stryker & Kavlakoglu, 2024). 

AI has advanced significantly, culminating in the rise of Generative AI 

(GenAI), a type of artificial intelligence. According to the Website of 

Harvard University (n.d.), Generative AI is: a type of artificial 

intelligence that can learn from and mimic large amounts of data to 

create content such as text, images, music, videos, code, and more, 

based on inputs or prompts. 

In this same context, what has made Generative AI increasingly 

accessible is Natural Language Processing (NLP), which allows users to 
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interact with AI through prompts and receive generated content in 

return.  

NLP is a branch of artificial intelligence that enables computers to 

understand, interpret, and generate human language. By 

analyzing the structure and meaning of text or speech, NLP 

bridges the gap between human communication and machine 

learning (ML) models, allowing machines to process natural 

language data in a meaningful and context-aware manner 

(Grammarly 2024). 

Together, these developments explain how Generative AI has become 

more practical and widely adopted, as Natural Language processing 

(NLP) provides the interface of natural and effective human-machine 

interaction. 

C.​The Impact of Artificial Intelligence in Language 

Instruction 

Developments in AI, particularly through NLP, are transforming 

education by offering significant advantages; however, they also present 

remarkable limitations. 

D.​Benefits of AI in Language Education 

AI helps language teaching by customizing learning experiences, 

automating repetitive tasks, and generating adaptive materials. As the 

University of Canada West (2024) explains, AI enables personalized 
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learning by tailoring educational content to the needs of each student. 

Through adaptive learning technologies, artificial intelligence can 

analyze a student's strengths, weaknesses, learning pace, and 

preferences. This data enables AI systems to provide customized lesson 

plans and resources, ensuring that students receive instruction tailored 

to their individual learning styles and needs. As a result, students can 

progress at their own pace, which helps to improve understanding and 

retention of the material. 

Similarly, it is relevant to consider a recent study conducted in Ecuador, 

titled "The Impact of Artificial Intelligence on Personalized Learning in 

English Language Education." The research examines how AI platforms, 

utilizing intelligent algorithms, can provide personalized learning 

experiences that enhance English language teaching, thereby improving 

both comprehension and skills in oral and written expression. (Bernal 

Parraga et al., 2025, p. 5500). 

The study involved 120 Ecuadorian high school students, demonstrating 

that AI had a significant impact on personalized language learning, as 

the experimental group made clear progress in their language skills. 

Moreover, students felt more motivated and engaged, and teachers 

noticed the effectiveness of AI in supporting personalized instruction. 

These outcomes suggest that AI is a beneficial tool for delivering 

individualized instruction (Bernal Parraga et al., 2025, p. 5511). 
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These tools provide instant feedback on pronunciation, grammar, and 

vocabulary, while offering interactive resources such as chatbots and 

gamified activities to keep students motivated. Even language 

assessments, such as the TOEFL or IELTS, now utilize AI for online 

testing and proctoring. Importantly, the role of AI is not to replace 

teachers, but to support them in designing and guiding learning 

experiences that better meet the needs of pupils (Petros Lameras & 

Arnab, 2022). 

Another practical use of AI in language learning is the ability to create 

multiple versions of a single activity (Knight & Reinders, 2023). For 

example, an exercise designed to practice vocabulary or grammar can 

be quickly adjusted in complexity, rephrased, with new examples, or 

adapted to a different context. This flexibility helps teachers reuse the 

same activity while also providing students with new and personalized 

practice opportunities. By generating minor modifications, AI ensures 

differentiation and guarantees that learning materials remain engaging 

and relevant to pupils’ needs. 

Beyond personalization, another significant contribution of AI in 

language teaching is its ability to automate repetitive tasks, allowing 

teachers to focus more on interactive higher-order learning activities. As 

Reinders explains in the Talking ELT Podcast, many Learning 

Management Systems (LMS) now integrate AI features that simplify 

learning analytics for teachers. Through Natural Language Processing 
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(NLP), educators can ask everyday questions in plain language and 

obtain interesting results. For example: Which of my students is 

struggling with topic “X”? Or how are my learners performing compared 

to another teacher’s class covering the same subject? This functionality 

allows teachers without technical expertise to access meaningful data 

and even collaborate with colleagues to explore strategies that may 

improve student outcomes. 

In addition, AI can handle routine tasks such as grading, tracking 

progress, and generating reports, which further reduces teachers’ 

administrative burden and frees up time for more meaningful 

interactions with students. 

E.​ The Essential Role of Educators in ELT and AI 

Limitations 

While AI can automate many mechanical tasks and support 

personalization, its role in education must remain complementary rather 

than substitutive. The effectiveness of AI in language instructional 

environments ultimately depends on the teacher’s expertise and 

guidance. 

F.​ Pedagogical Limitations 

For a long time, teachers have acted as facilitators who curate, adapt, 

and supervise the organization and use of content, materials, and tools, 

ensuring they align with learning objectives and students’ needs. In this 
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context, content curation is the process of collecting, organizing, and 

displaying information relevant to a particular topic or area of interest. 

In an educational context, it involves gathering relevant resources from 

various sources, annotating them, and presenting them in a logical, 

accessible, and engaging manner. This not only provides a robust 

learning resource for students but also supports educators in building a 

structured learning pathway (Movchan, 2025). 

Furthermore, when applied to AI in language teaching, curation takes on 

even greater importance. Teachers must critically assess AI-generated 

outputs such as exercises, texts, or explanations for accuracy, 

appropriateness, and suitability for learners’ levels. This ensures that AI 

functions as a supportive assistant rather than a substitute for human 

teaching. 

Another key role of teachers is creating language experiences that truly 

challenge students. Generative AI has changed that landscape, 

especially in written English, as students can now generate texts that 

are accurate and grammatically well-structured with ease. Conversely, 

accuracy will no longer be their main challenge. Alternatively, the future 

challenge lies in producing writing that is effective, engaging, and 

persuasive. Texts that people actually want to read. This educator's 

adaptive role must guide learners beyond surface-level correctness 

toward authentic, meaningful, and impactful communication that 
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responds to the demands of an ever-evolving technological world 

(Knight & Reinders, 2023). 

G.​Social Aspect 

The social element of learning, where the teacher plays the key role,  

fosters interaction, collaboration, motivation, and meaningful human 

connection that AI alone cannot provide. 

A 2025 study investigated the long-term effects of AI-driven, gamified 

language learning on the proficiency, motivation, and engagement of 

Chinese EFL learners, while also examining the mediating roles of 

teacher scaffolding and cultural factors. The study involved 150 

intermediate EFL learners from three different Chinese universities. 

Results showed that the AI + Scaffolding group achieved significantly 

greater IELTS gains than the other control groups, with improvements 

sustained in later post-tests. Teacher scaffolding proved pivotal in 

fostering autonomy, competence, and relatedness, while qualitative data 

revealed its role in helping learners overcome AI’s limitations in nuanced 

language use, cultural adaptability, and motivation. Overall, the study 

underscores the essential role of teacher mediation in maximizing the 

benefits of AI-enhanced language learning (Ma & Chen, 2025, p. 12). 

These results emphasize that while AI can boost language education, it 

cannot replace the teacher’s social presence. As human beings, learners 

need interaction, a sense of belonging, opportunities to connect with 
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classmates, and reassurance that someone cares about their progress 

—elements that only a teacher can provide, and which AI will never 

achieve. 

H.​Ethical and Privacy Concerns 

Another significant limitation of AI in language instruction is related to 

students’ data privacy and potential misuse. AI systems often collect 

detailed personal and behavioral information, including not just test 

scores, but also patterns of interaction, possibly even biometric or 

emotional indicators, which can be compromised, shared, or 

mismanaged without sufficient protections (Jose, 2024; Selvam & 

González Vallejo, 2025). 

Therefore, teachers play an important role in safeguarding student data 

when integrating AI into language education. They must ensure 

transparency by informing students and guardians about what 

information is benignly collected, carefully evaluating what AI tools are 

appropriate to implement, and prioritize platforms with strong privacy 

protections. Moreover, instructors must supervise the learner's use of 

data and storage processes in the learning process. Failing this 

oversight, risks such as data breaches, profiling, or misuse of 

information scale substantially. 

After reviewing the benefits and limitations of AI in language instruction, 

it is safe to say that this technology offers a powerful enhancement in 
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the teaching-learning process. However, it cannot replace the role of the 

teacher in guiding, contextualizing, and humanizing language education. 

I.​ AI Literacy 

AI literacy has become a professional necessity for language educators 

in the age of artificial intelligence. Brent A. Anders, in The AI Literacy 

Imperative: Empowering Instructors and Students (2023), defines it 

through four dimensions: awareness, knowledge, capability, and critical 

thinking. For language instructors, this literacy is essential: without it, 

they cannot fully perform key roles such as curating resources, adapting 

content, safeguarding data, or fostering challenges in language learning. 

As a result, teachers must evaluate the content generated by AI and 

apply ethical considerations in their practice. By maintaining an active 

role, they remain active agents who guide language education while 

preserving its pedagogical, social, and ethical foundations.  
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IV.​ DESCRIPTION OF ACTIVITIES 

Module I 

Module I:  Online Foreign Language Teaching 

 

Images taken from Google Images©. See references for more. 

Module I was designed to teach synchronous and asynchronous 

methods, as well as various learning theories, including Constructivism, 

Humanism, Behaviorism, Connectivism, and Cognitivism. These learning 

theories were taught to help learners understand what is important. 

During the module, these theories were accompanied by numerous 

online tools that learners can use to divide or manage classes. During 

the course, learners were navigated to tools such as Microsoft Teams, 

Google Classroom, Google Meet, Moodle, Canva, and Pixabay.  

Weeks 1 and 2 
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At the beginning of the course, the professor presented the syllabus to 

students, outlining all the activities to be developed during Module I. 

 Students and the teacher used a forum to introduce themselves and 

share experiences asynchronously, while synchronous activities included 

a Padlet Icebreaker to build connections and learn the tool. A key aspect 

was the creation of a social forum on Moodle by the professor, which 

allowed learners to participate and provided explanations to in-person 

students.   

In the first two weeks, the primary objective was to understand and 

apply learning theories in online English teaching, utilizing technological 

tools such as LMS, Moodle, Microsoft Teams, or Google Meet. The 

professor introduced learning theories to learners, who realized how 

people learn in this age with all the tools at their disposal. Learners were 

taught some concepts and illustrated the multifaceted nature of learning 

using a video. Learners practiced distinguishing between learning 

theories through the Genially game and then participated in a live 

discussion forum. 

Weeks 3 and 4 

During these weeks, synchronous and asynchronous sessions were 

designed to provide the necessary information about using the tools 

related to Learning Management Systems. The professor focused the 

synchronous session on management, assessment, security, and 
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privacy. Learners were taught to use Moodle, the tool that enables them 

to monitor time spent and track recent activity, which helps them 

analyze engagement patterns. They practiced with milaulas.com to gain 

practical teaching experience relevant to classroom scenarios, where 

they upload images, PDF files, and links. Pixabay was introduced as a 

resource for creating unique class images, allowing students to enhance 

their lesson materials. 

After exploring Learning Management Systems and their features, 

students created presentations that detailed the differences between 

synchronous and asynchronous classes. Learners had to practice and 

show what they learned about theory learning in the class session 

related to that topic. They had to show their knowledge and creativity by 

designing an infographic using the Canva tool. They had to practice the 

tips and ideas that the professor gave them based on the guidelines 

given for the task. Developing these activities demonstrates learners' 

deep research, digital literacy, presentation, and content creation skills 

relevant to online teaching and learning.  

​Weeks 5 and 6 

These weeks were different because learners had week 5 off because of 

Holy Week. Then in week 6, learners were taught how to create quizzes 

in Google Classroom through group work, organizing their own virtual 

courses, and presenting them to their peers. As a result, they enhanced 
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their collaborative lesson planning skills and became proficient in 

utilizing Google Classroom for assessments and course management. In 

this case, they learned how to create a quiz, add a due date, and set a 

time. Additionally, they learned how to personalize who can view, edit, 

or make a copy of their content.  They learned how to conceal some 

tools to prevent students from changing the classroom configuration.  

 

Weeks 7 and 8 

Learners worked in groups and designed their own Google Classroom. 

Additionally, they developed a lesson plan to sequence and organize 

their classes effectively. These activities fostered teamwork, multimedia 

integration, and lesson planning skills crucial to online teaching. Finally, 

they presented their work in the classroom. Additionally, they received 

guidance on how to organize their Google Classroom.  

They were able to organize their group, select a topic, and work on their 

Google Classroom assignment. Learners are prepared to present all the 

work done. Each group presented their Google Classroom, showcasing 

the activities they had created, including reading activities, listening 

exercises, questions, and forums.  They learned all the settings, for 

example, accepting submissions for an assignment at a specific time. 

How many activities have students completed in the classroom? How to 

grade the assignment automatically. 
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Module II 

Module II: Educational Applications for Learning a Foreign 

Language 

Module II was developed with a range of technological tools to support 

teachers in facilitating students' learning. The variety of Educational 

Applications that exist were practiced during each synchronous session, 

guided by the professor, and asynchronous practice was facilitated 

through the use of guidelines, rubrics, and tutorials for learners. These 

tools and activities enhance the learning process and teaching methods. 

Some technological tools used include PowToon, Liveworksheets, 

Gemini, ChatGPT, Classroomscreen, Google Labs, WordArt, Narakeet, 

Delightex Edu (formerly known as CoSpaces Edu), Miro, Padlet, 

Nearpod, and Gamma. 
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 Images taken from Google Images©. See references for more. 

 

Weeks 1 and 2: 

Module II began with an explanation of the use of computers and 

technology, highlighting aspects of their history and evolution over the 

years, and how people can leverage them in education, which is a 

present and future reality. Students were also introduced to tools that 

enable them, as educators, to develop lessons and activities in virtual 

environments. Additionally, learners watched a video about the TPACK 

Model, in which the author explains the most critical areas of knowledge 

an educator needs: technological, pedagogical, and content knowledge. 

The model emphasizes the importance of educators continually 

expanding their expertise.  In connection with this model, students 

worked collaboratively on Google Slides, creating one slide per member, 

in which they had to explain their understanding of the model in 

breakout rooms organized by the professor.  

During the first two weeks, the students began using Liveworksheets, 

which is a powerful tool. They had to transform a simple worksheet into 

an interactive one and create a video tutorial based on it, demonstrating 

what they had learned with the teacher's explanation in the synchronous 

23 
 



class. The teacher showed them, step by step, how to perform this task 

and how to select the most suitable function of the tool based on the 

worksheet's content. Another helpful tool was Classroomscreen, which 

helps teachers guide their class by adding photos, videos, QR codes, and 

various other features to make the class more interesting and engaging. 

 Weeks 3 and 4: 

During these two weeks of classes, the initial point was the impact of 

artificial intelligence on the teaching and learning process. Learners 

studied how these technologies are both present and future-oriented in 

education, providing teachers and learners with various ways to access 

information, generate content, personalize learning, and enrich 

academic experiences. Additionally, they learned that the use of AI 

presents some challenges, which can be related to academic ethics and 

critical thinking when utilizing information generated by AI tools, and 

leveraging them as a complementary resource rather than a substitute 

for human effort.  

This reflection provided insight into the increasingly relevant role that 

artificial intelligence plays in contemporary education. A keyword was 

studied, PROMPTS, understanding that the responses generated by the 

AI ​​depend largely on the clarity and precision with which the instruction 

is formulated. Prompt writing exercises were conducted using the 

Gamma App, which enables users to create presentations with AI 

24 
 



assistance, and it was observed that small variations in the approach 

significantly altered the results obtained.   

Additionally, one of the powerful tools learned regarding keyword 

prompts was Gemini, Google's intelligent assistant, which was used to 

solve users' questions, help organize ideas for classes or activities, and 

produce academic content, such as lesson plans. Google Labs was also 

used as a testing space, allowing them to explore and develop 

innovative solutions. In this context, they learned how to transform text 

into images, which allows learners to continue recognizing the creative 

potential of AI for creating visual resources applicable to presentations, 

projects, and educational materials. Another fundamental aspect was 

learning how to cite properly with ChatGPT.   

One of the risks of AI is plagiarism; therefore, the professor has taught 

students how to generate information using AI, providing directions 

through prompts and guidance on how to cite it in academic documents, 

emphasizing the importance of honesty and proper citation in all 

research work. This exercise reminded students that artificial 

intelligence must be used responsibly, respecting the ethical principles 

that guide academic production. In this regard, a PowToon video was 

created to explain the ethics of citing and to showcase an AI tool, 

including its features and uses. 
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Learners also worked with the WordArt application, which facilitated the 

creation of word clouds as a visual resource to synthesize and represent 

key concepts in a dynamic and creative manner. This tool facilitated the 

organization of ideas and the understanding of complex topics through 

graphic support. Finally, they developed the ability to add audio to 

presentations using Narakeet, a tool that converts text into narration. 

Its use allowed us to enrich academic presentations, providing them 

with greater dynamism and clarity in the communication of ideas.  

Over the past two weeks, learners worked on a comprehensive 

experience that combines critical reflection and practice with various 

artificial intelligence tools. This process contributed to recognizing not 

only the technical possibilities that AI offers in the academic field, but 

also the importance of its conscious, creative, and ethical use within 

current educational processes.   

Weeks 5 and 6: 

Over the next two weeks of classes, participants continued to learn 

about different technological tools applied to education, with the 

principal purpose of understanding their potential and reflecting on how 

they can be integrated into teaching and learning processes. These 

sessions allowed for the combination of theory and practice. On this 

occasion, learners work with the Miro tool, a collaborative platform that 
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facilitates the organization of ideas through interactive whiteboards, 

which capture learners' attention with their visual features.  

Additionally, they used Padlet, a platform that functions as a digital wall 

where text, images, links, and videos can be shared. This tool facilitated 

collaborative work in collecting and presenting information, marking a 

closer interaction between teachers and students. Also, one of the 

important tools included was Narakeet, a resource that converts text 

into audio narration to enrich presentations and academic materials. All 

of this was based on a topic developed collaboratively with the work 

groups that students formed since module I. 

 Learners continue to explore various platforms, including Nearpod, 

which is a powerful tool used to develop interactive lessons and 

icebreaker activities. Nearpod enables teachers to design quizzes, 

surveys, videos, simulations, and real-time activities and integrate them 

into a class that encourages student participation. This creates a more 

dynamic class environment that fosters students’ motivation and 

attention during class sessions. The professor also prepared a class for 

learners to know the concept of Immersive Learning for Student 

Teachers, which addressed the potential of immersive environments in 

education.  

On the other hand, regarding the experiences and practices, the 

participants showed how these tools allow them to learn actively, placing 
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them in contexts closer to real-life practice and increasing motivation, 

knowledge retention, and the development of applied skills. This 

approach highlighted the relevance of augmented and virtual reality 

technologies as transformative resources within the educational field. 

Learners were immersed in virtual reality, and in relation to that, the 

professor introduced the Delightex tool, which aims to create innovative 

educational experiences through interactive environments, such as video 

game creation using virtual reality. In this case, the class was developed 

as a practical activity in which students had to design a story using a 

previously assigned grammatical topic. This was to demonstrate how 

creativity can be combined with the learning of grammar structures, and 

to show how applying technology not only serves as a support resource 

but can also become a means to apply and consolidate knowledge in a 

playful and meaningful way.  

Moreover, these two weeks of learning provided insight into how the 

incorporation of digital technologies such as Miro, Padlet, Narakeet, and 

Nearpod, as well as reflection on immersive environments and the 

pedagogical use of Delightex, represent a fundamental contribution to 

contemporary education. This practice provided both technical 

knowledge and insight into the role of technological innovation in the 

education sector. The use of virtual tools with VR demonstrates students' 
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creative and ethical use, with the aim of enriching teaching and 

promoting more meaningful learning for students. 

 Weeks 7 and 8: 

In these last two weeks of module II, the topics selected by the different 

groups continued to be presented, following a dynamic that highlighted 

the broad exploration of the digital tools developed throughout the 

course. The tools used during the course were divided among the group 

members, and each presented the topic using a different tool, which 

allowed for a deeper understanding of its functionalities and reflection 

on its pedagogical relevance. In this way, the sessions became a space 

for comparing and assessing the effectiveness of technological resources 

applied to the teaching and learning process.  

Additionally, presentations were developed for learners, demonstrating 

constant experimentation, in which digital platforms were used not only 

as teaching resources but also as central means for organizing, 

presenting, and constructing knowledge. The variety of tools explored 

was taught to learners to have practical lessons, as each has unique 

features that contribute to creativity, enhance innovation, introduce new 

methods, and strengthen students' communication skills. 

In this context, a special space was dedicated to practicing with the 

Delightex platform, which had already been introduced in previous 
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weeks. During these classes, the tool was used more intensively in an 

activity involving story design and a specific grammatical theme. The 

activity aimed to integrate virtual language learning with digital tools. 

This promoted the practical application of lessons using a tool that 

encourages creativity, and the best part is that it is free.  

Besides that, the practice was also essential in preparing for the eighth 

week. At that time, all groups would formally present their final projects. 

The strategies that the professor planned for this course, by integrating 

various tools and utilizing them in different activities, demonstrated the 

importance of collaborative learning and how technology allows users to 

work online in the same scenario.  

This course enables students to demonstrate their skills and knowledge 

at no cost. The course combines theory and practice; the development 

of each activity shows how virtual environments and multiple digital 

approaches provide an exceptional learning experience and effective 

classroom control.  
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Module III 

Module III: Design of the Didactic Materials for Virtual 

Environments 

 

 

 

 

Images taken from Google Images©. See references for more.  

During this module, the professor focused each class on designing 

teaching materials that engage innovative students by using digital 

resources for this digital learning era. Learners were involved in using 

various tools and platforms to create engaging and pedagogically sound 

materials suitable for virtual environments. At the beginning of this 

module, the tools that were presented were Pizap, SoundCloud, Coolors, 

Vecteezy, Adobe Podcast, and Genially, which facilitate high-quality 

audio creation; Genially, a platform for interactive and multimedia 

presentations; and practical guidelines for creating an educational 

podcast. The primary objective of this module was to integrate 

technology into the teaching process and adapt didactic materials to 

provide a dynamic learning process.  
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Week 1 and 2 

The module began with an introduction to various multimedia tools, 

including text, images, audio, video, animation, and interactivity. The 

first two weeks were focused on how these resources can make learning 

easier, more attractive, and motivating by helping students understand 

concepts and keeping their attention. The professor explained to 

learners how to create an audio file and add it to a presentation in 

Google Slides, and then convert the audio into an MP3 format. They also 

learned how to use Adobe Podcast, exploring options like inviting guests, 

adding music, editing podcasts, downloading scripts, and exporting files. 

Additionally, learners work by adding audio and images to SoundCloud 

to upload their podcasts. This involves creating accounts, customizing 

profiles, uploading audio files, and sharing the links on Moodle. 

They also learned about the role of images in education, as well as basic 

knowledge of digital formats such as JPG and PNG. The professor 

presented and taught how to use Pizap to find and edit creative images, 

adding text, icons, and backgrounds to enhance their visual appeal. 

They also practiced reducing image size for online use. Finally, they 

explored Vecteezy and Freepik to learn how to choose and attribute 

images correctly in their projects and digital portfolios. 
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Weeks 3 and 4 

These weeks, learners selected the topics for their written reports. They 

also had to work on creating an interactive image by watching a tutorial 

on how to use Genially, as it required incorporating audio, text, pages, 

and other interactive elements. Time was allocated for both reviewing 

draft documents of the written report and creating the interactive 

images. Additionally, specific settings in Google Classroom were 

examined. The professor provided learners a space in which each group 

had the opportunity to ask some questions about the written report. The 

synchronous meeting, as emphasized in the planning, included analyzing 

the audience, selecting a topic, defining objectives, organizing the body, 

and integrating data, expert quotes, and personal experiences. 

Learners practiced strategies to make their presentations engaging, 

such as using descriptions, adding questions, and learned how to 

incorporate humor, utilize visuals, or make inspirational statements. 

They also learned how to design effective introductions and conclusions 

that are relevant to the audience’s needs, values, and goals. A practical 

focus was placed on visual design. Students explored Coolors, a digital 

tool for choosing contrasting color palettes to improve the visual impact 

of presentations. A key takeaway for learners was the introduction of 
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the topic of typography, followed by a review of the corresponding 

guidelines. 

 

Weeks 5 and 6 

The professor taught a new tool called Photofunia. This tool is very 

useful for editing a unique and amazing photo. A video was seen to 

learn how to use Google Sites. Work groups take place during the class 

using Sites. The primary purpose was to present on any topic and 

explore the tool. During these weeks, learners worked in the groups 

they had formed in the previous modules, seeking information to write 

their own final written report, which they would present to the professor 

to receive feedback.  

​Weeks 7 and 8 

Students were taught how to create a farewell video. To develop this 

educational video, they followed expert tutorial videos shown to them by 

the professor. Afterward, the students added their Google Sites link, 

which in turn linked them to Google Classroom. Students had to design 

their website, incorporating three of the tools learned in Module II and 

the assessments developed in Module III. They also presented their 

work in class and explained everything they had done, such as the 

welcome forum, the forum discussion, the quiz, and the assignment. 
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V.​ ACHIEVEMENTS 

➔​ Students demonstrated a profound understanding of learning 

theories, the foundation of online education, and how these 

concepts are deeply interconnected through a virtual discussion. 

➔​ Undergraduates showed faculty how to properly set up Learning 

Management Systems using Moodle and Google Classroom. 

➔​ Learners demonstrate their understanding of the theoretical 

fundamentals of technological tools and their functions and 

applications in language teaching by planning and developing 

synchronous and asynchronous interactive activities. 

➔​ Participants demonstrated their proficiency in integrating didactic 

materials and multimedia content for language instruction, 

presenting them in a virtual environment. 

➔​ Pupils evidenced competence in responsibly integrating AI–driven 

tools, such as ChatGPT, Gemini, and Google Labs, in language 

teaching.  

➔​ Undergraduates exhibited strengthened cooperative work skills 

during synchronous classes and evaluated activities. 

➔​ Ultimately, scholars demonstrated awareness by reflecting on their 

learning process during the course and their understanding of AI 

in language education in a written report.  
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VI.​ CONCLUSIONS 

➔​ The Specialization Course equipped students with a diverse range 

of technological tools to enhance the language teaching and 

learning process in online virtual learning environments. 

➔​ The modules instill in learners’ theoretical knowledge and 

underlying principles to critically assess the selection and 

implementation of resources based on the needs and goals that 

have to be fulfilled. 

➔​ As Language education evolves in alignment with technological 

advancements, teachers must undergo ongoing educational 

formation to stay updated not only on new technologies but also 

on pedagogical skills, subject mastery, and learners' 

particularities, ensuring a better teaching practice. 

➔​ When it comes to Artificial Intelligence in language education, it is 

an undisputed fact that it must play a complementary role to 

traditional pedagogical strategies, rather than a central role, and 

this is only achievable if teachers are AI literate. 
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VII.​ RECOMMENDATIONS​ 

The following evidence-based and experience-driven suggestions are 

addressed to the Department and authorities of the School of 

Humanities at the University of El Salvador, offering practical strategies 

to enhance the learning experience of future participants in the 

Specialization Course: 

➔​ Invest in the technological tools studied throughout the course so 

that the tutor and students can fully explore their benefits in 

language education, rather than just using their free versions.  

➔​ Develop more online English language teaching experts to stay 

current on the ever-evolving technologies that enhance education. 

➔​ Provide more practice with the digital tools introduced in the 

course to ensure long-term mastery and integration into future 

teaching contexts. 

➔​ Encourage deeper reflection on the pedagogical value of each tool, 

beyond its technical use, to strengthen critical thinking in selecting 

appropriate resources. 

➔​ Offer more hands-on workshops that focus on immersive and 

AI-based tools, enabling learners to explore advanced applications 

in real-world educational scenarios. 

➔​ Enhance awareness of and address the risks associated with 

ethical considerations in the use of AI and digital platforms, 
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emphasizing the importance of academic integrity, data privacy, 

and responsible content creation. 

➔​ Offer optional advanced modules on specialized areas (e.g., 

podcast production, VR lesson design, or data-driven learning 

analytics) for students interested in further exploration. 
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