

UNIVERSITY OF EL SALVADOR 
SCHOOL OF ARTS AND SCIENCES
FOREIGN LANGUAGES DEPARTMENT
[image: ]
UNDERGADUATE RESEARCH

AFFECTIVE FACTORS AND STUDENT’S LEARNING:
THE CASE OF TWO INTERMEDIATE ENGLISH I GROUPS AT THE FOREIGN LANGUAGE DEPARTMENT OF THE UNIVERSITY OF EL SALVADOR


IN ORDER TO OBTAIN THE DEGREE OF:
LICENCIATURA EN IDIOMA INGLES OPCION ENSEÑANZA


PRESENTED BY: 	
                     JOEL ELIAZAR PALACIOS JORGE	            PJ05001
MARTA HERIBERTA BONILLA AMAYA	 BA04034
CARLOS EDUARDO NAJERA REYES	           NR03001


ADVISOR:
MIGUEL ÁNGEL CARRANZA CAMPOS, MSE








AUTHORITIES OF THE UNIVERSITY OF EL SALVADOR

ING. RUFINO ANTONIO QUEZADA SANCHEZ
RECTOR

ARQ. MIGUEL ANGEL PEREZ RAMOS
ACADEMIC VICE RECTOR

MTRO. OSCAR NOE NAVARRETE ROMERO
ADMISTRATIVE VICE RECTOR

LIC. DOUGLAS VLADIMIR ALFARO CHAVEZ
GENERAL SECRETARY


AUTHORITIES OF SCHOOL OF ARTS AND SCIENCES

LIC. JOSE RAYMUNDO CALDERON MORAN
DEAN

DR. CARLOS ROBERTO PAZ MANZANO
VICE-DEAN

MTRO. JULIO CESAR GRANDE RIVERA
SECRETARY


AUTHORITIES OF THE FOREIGN LANGUAGE DEPARTMENT

MtI. EDGAR NICOLAS AYALA
HEAD OF THE DEPARTMENT


RICARDO GARAY SALINAS, M Ed.
GENERAL COORDINATOR OF THE DEGREE PROCESSES


MIGUEL ÁNGEL CARRANZA CAMPOS, MSE

ADVISOR


INDEX
INTRODUCTION
I. Topic……………………………………………….………………………….	1
A. Statement of the Problem………………………………………………...		1
B. Objectives………………………………………………………………….		2
1. General Objective
2. Specific Objectives
C. Justification……………………………………………………………….		3
II. THEORETICAL FRAMEWORK
A. Humanistic Approach……………………………………………..….	4
B. Affective Filter Theory……………………………………………......	8
C. Affective Factors……………………………………………………...	11
III. METHODOLOGY
A.      Research Questions……………………………………………………		13
B.      Type of the research………………………………………………..…		13
C. Level of research …………………………………………………………	14
D. Design of the research……………………………………………………	14
E. Research site, population and sample………………………………...…	15
IV. PLAN OF DATA ANALYSIS AND INTERPRETATION……………….. 	16
DISCUSSIONS OF RESULTS ……………………………………………...	31
CONCLUSIONS……………………………………………………………...	32
RECOMMENDATIONS…………………………………………………….	34
BIBLIOGRAPHY……………………………………………………………		35
ANNEXES…………………………………………………………………......	36



INTRODUCTION
The purpose of this Project was to identify the main affective factors that interfere in the English learning process of two Intermediate English I courses of the Bachelor´s Degrees in English Teaching and Modern Languages at the Foreign Language Department at the University of El Salvador in the academic year II, 2010. 
The elements that take place in this project are as follow: first, the topic is stated as a brief introduction to give the reader a general idea what this research is about. Then, the general and specific objectives are listed to identify the purpose of this investigation. After that, the justification is presented to describe the importance of this study; second, the theoretical framework is developed to provide deeply information about previous literature that treats this topic in different scenarios. This is divided in three important segments: Humanistic Approach, Affective Filter Theory and Affective Principles; obviously they are supported by different well known authors. Third, the methodology is explained as a simple description of every single step that researchers followed to gather, process, and analyze data. Fourth, results are presented and discussed in order to make more notable findings. Then, conclusions are noted to understand the status of foreign language learning in our current educational system in relation with affective factors. Along with this, some recommendations are suggested to make this study more valuable for teachers and students of the Foreign Language Department at the University of El Salvador. 
Finally, the bibliography is listed to help readers to find a broad range of information sources about this topic. As complement, this report contains a variety of resources used to deliver this study successfully.
i

 I. Topic
Affective Factors and Student’s learning: The Case of two Intermediate English I Groups at the Foreign Language Department of the University of El Salvador

A. Statement of the Problem
Worldwide expansion of English Language has increased this demand to acquire good communication skills in English. The learning of this language can provide great amount of opportunities in educational and labor fields because English is the language for science, technology, business and communication. However, learners of English language in our current educational system often express a feeling of stress, nervousness or anxiety while learning to speak English Language and claim to have a ‘mental block’ against learning English. And, these learners wonder why they cannot speak English well, because their compulsive efforts do not lead to their intended performance.
Being EFL learners as well as practitioners of English Language Teaching, the researchers themselves have not only experienced low motivation, low-level of self-confidence and language anxiety but also observed this phenomenon among students of different English courses and levels while studying alongside them in the Foreign Language Department at the University of El Salvador. The researchers were interested to know why EFL learners feel anxious or with low motivation and low confidence while learning English.


B. Objectives
1. General Objective:
To find out the affective factors that influence English Intermediate I students.

2. Specific Objectives:
· To determine how affective factors influence in the learning of English language.
· To rank the anxiety, self-esteem and motivation situations in Intermediate I students, at the DFL.

C. Justification
Learning English involves four main skills which are writing, reading, listening and speaking. The four of them are important for good communication; however, based on Later and Chew, 1989; note that “The speaking skill is considered as the major means by which information is communicated both in and out of the classroom”. The   focus of this work will be oral skill and those inhibitions or affective factors that influence the development of this macro skill.
According to Krashen (1982), a high affective filter is the basic reason why people fossilize. The affective filter is a screen of emotions that can block language acquisition or learning and it keeps the users being too self-conscious or too embarrassed to take risks during communicative exchanges.  Stephen Krashen says: “Optimal input occurs when the affective filter is low.  From this hypothesis, Krashen deduces that: “Our pedagogical goals should not only include supplying comprehensible input, but also creating a situation that encourages a low filter. The input Hypothesis and the concept of affective filter define the language teacher in a new way. The effective language teacher is someone who can provide input and help make it comprehensible in a low anxiety situation”. 
Douglas Brown (2000) says “affective principles are characterized by a large proportion of emotional involvement. Here we look at feeling about self, about relationship in a community of learners, and about the emotional ties between language and culture”. 
	 First of all, the importance of this research stems from finding the affective and non-academic factors influencing English intermediate students course II 2010, at the Foreign Language Department, UES. Intermediate English students will be the object of study because this is the level in which students start creating with the language, ask and answer simple questions on familiar topics, and handle a simple situation or transaction; moreover; this level will be available at the moment of gathering the information. This work pretends to update information found in previous research on the affective area carried out by Foreign Language Department students.
II. THEORETICAL FRAMEWORK
Language learning faces different situations that make it difficult for several EFL learners in all levels. From the 1970s, humanism in education has attracted more and more people`s attention. According to Humanism, the receiver in education is first a human being, then a learner. So, if a person cannot satisfy his basic needs physically and psychologically, he or she will surely fail to concentrate on his language learning. That is because affects not only the basic needs of human body, but also the condition and premise of other physical and psychological activities. Scovel (1978) defines affective factors are those that deal with emotional reactions and motivation of the learner, they signal the arousal of the limbic system and its direct intervention in the task of learning. According to Douglas Brown (1994) affective factors are the major obstacle that learners have to deal with in language learning. Also, Stephen Krashen (1983) in his affective filter states that motivation, self-esteem, and anxiety influence for being successful in learning a foreign language. Therefore, language learning and the affect are closely connected and have aroused many theoretical educators’ interests to do research in this field.
A. Humanistic Approach
First of all, Humanism is originally a psychological term that emphasizes the importance of individual’s thoughts, feelings and emotions. In this field, there are three prominent figures. The first one is Erik Erikson (1963) who states that “human psychological development depends on the way in which individuals pass through predetermined maturational stages, but on the challenges that are set by society at particular times in their lives”. The second one is Abraham Maslow (1968), who proposes a hierarchy of needs in two categories: maintenance needs and growth needs. The former are related to a person’s psychological or biological balance, such as the requirements of food, water, or sleep. The latter are related to the fulfillment of individual potential development. The third author is Carl Rogers (1969), who advocates that human beings have a natural potential for learning, but this will take place only when the subject matter is perceived to be of personal relevance to the learners and when it involves active participation of the learners. Although these three humanists have different ideas, their theories are all related with humanism and their theories contribute to the humanistic approach.
Humanistic approach is a language teaching method which emphasizes humanism as the most significant element in the teaching process. According to Longman Dictionary of Applied Linguistics, the definition of “Humanistic Approach” is like this: (in language teaching) a term sometimes used for methods in which the following principles are considered important: development of human values, growth in self-awareness and in the understanding of others, sensitivity to human feelings and emotions, and active student involvement in learning and in the way learning takes place.
Also, Earl Stevick (1980) may be the most important figure for humanistic approach. He points out: “in a language course, success depends less on materials, techniques and linguistic analyses, and more on what goes on inside and between the people in the classroom”. Consequently, from humanistic approach, there arise three prominent methodologies. First, The Silent Way originated from Gattengo (1972), and it means the teacher remains as silent as possible when the learners are involved in learning, but the teacher still remains the firm controller of the class. Second, Suggestopedia was founded by Lozanov (1979) on the principle that people are capable of learning more if their minds are clear of other things and also free of anxiety. Third, Community language learning which was developed by Curran (1972), on the basis of counseling, that is, the learners sit in a circle as a community and decide what they want to say. Moreover, Hamachek (1977) points out the significance of humanistic approach in language teaching: “humanistic education starts with the idea that students are different, and it strives to help            students become more like themselves and less like each other.”
As the humanistic approach develops, affect in education gains more and more attention. Some humanistic educators, such as the learning and cognition specialist Ernest Hilgard (1963) sets out the ideas that the development of the whole-person must be based on the connection of cognition and affect, the purely cognitive theories of learning will be rejected. In general, affective factors in language learning are divided into two types: one is individual factors including anxiety, inhibition, extroversion-introversion, self-esteem and motivation; the other is rational factors comprising empathy, classroom transaction and cross-cultural processes.
According to this approach, foreign language anxiety may be caused by either personal factors or learning situation and research evidence shows it is related to the repressed distress in the past, the personal hurt, failure, and others’ negative attitudes, especially in the childhood. These unhealed past wounds may influence present situation with language learning. In addition, anxiety makes learners nervous and afraid and thus contributes to poor performance; this, in return, creates more anxiety and even worse performance. 
Also, self-esteem is a kind of self-judgment of worth or value. It is a basic requirement for successful cognitive and affective activity. People have this notion of self-esteem from their inner experience and their relationship with the outside world. Further, self-esteem has three levels: general self-esteem, situational self-esteem and task self-esteem. Normally, successful language learners have higher self-esteem than unsuccessful ones. In short, Cognitive learning is fostered in an atmosphere in which self-esteem is promoted.
Furthermore, language ego refers to the relation between people’s feelings of personal identity, individual uniqueness, and value (i.e. their ego) and aspects of their first language. Guiora (1965) and others suggest that a person’s self-identity develops as he or she is learning the first language and that some aspects of language may be closely linked to one’s ego, which may hinder some aspects of second or foreign language learning. The degree to which one keeps aspects of one’s personal experience separate is called ego boundaries, which falls into two types: thick ego boundaries and thin ego boundaries (Ehrman, 1999). First, the learners with thick ego boundaries prefer to compartmentalize their experience clearly. And, they like to separate themselves from the outside world and are slow to accept the new knowledge. Also, they are likely to have a clearly structured curriculum and conscious approaches to learning, and reject the ambiguity of language. Second, the learners with thin ego boundaries do not purposely compartmentalize their experience. So, they believe in their intuition and tend to have content-based learning where the focus is on what is being said rather than how it is said. They prefer the non-linear approaches to learning and tolerate the ambiguity. So it is clear that thin ego boundaries do well to foreign language learning while thick ego boundaries are on the opposite.
	Last, empathy means putting oneself into someone else’s shoes of reaching beyond the self and understanding and feeling what another person understands or feeling (Wang, 2005). Empathy is thought to contribute to the attitudes people have towards a person or a group with a different language and culture from our own, and it may contribute to the degree of success with which a person learns another language. With empathy, one does not necessarily give up his own way of feeling or totally agree with the position of the other, he is just able to imagine and share the thoughts or feelings. Empathy is perhaps the most important factor in the harmonious coexistence of individuals in society.
B. Affective Filter Theory
As humans beings each individual has his/ her  own way  to act under certain circumstances, how are you treated by others,   what interest   you,  how is the environment around you  and how you value yourself. These are the emotional reactions that Dr. Krashen refers to his fifth hypothesis about the affective filter from the theory of second language acquisition.
There are two different and independent ways of developing ability in second language learning and acquisition.  Krashen (1998) points out the two independent systems of second language performance: 'the acquired system' and 'the learned system'. The 'acquired system' or 'acquisition' is the product of a subconscious process very similar to the process children undergo when they acquire their first language. It requires meaningful interaction in the target language -natural communication- in which speakers are concentrated not in the form of their utterances, but in the communicative act. The 'learned system' or 'learning' is the product of formal instruction and it comprises a conscious process which results in conscious knowledge 'about' the language, for example knowledge of grammar rules. He points that 'learning' is less important than 'acquisition'.
When learning a foreign language each individual faces some types of emotion from motivation to boredom, but the affective filter hypothesis points three main categories of this affective side: motivation, self-confidence and anxiety. Krashen (1983) refers to the affective filter as a mental block caused by the mentioned affective factors. And he adds that it is necessary a low affective filter for acquisition to take place.
	The affective filter has an impact in the learning process and it is the Affective Filter Hypothesis that captures the relationship between affective variables and the process of second language acquisition by positing that acquirers vary with respect to the strength or level of their Affective Filters. Those whose attitudes are not optimal for second language acquisition will not only tend to seek less input, but they will also have a high or strong Affective Filter, even if they understand the message, the input will not reach that part of the brain responsible for language acquisition, or the language acquisition device. Those with attitudes more conducive to second language acquisition will not only seek and obtain more input, they will also have a lower or weaker filter. They will be more open to the input, and it will strike "deeper".
The Affective Filter is the basic reason why people fossilize. Understanding fossilization as the linguistic phenomenon in which students internalize 
"incorrect" or "non-standard" forms of the language until they become habits of speech not easily corrected or not corrected at all by the teacher, due to the fact that in some cases the primary purpose is to  prepare learners for real-life communication rather than structural accuracy. Krashen claims that people whose attitudes towards language learning are negative will acquire less than those whose attitudes are positive, it is here the relation between fossilization and affective filter, since a high affective filter will keep the input out of the part of the mind responsible for acquisition.
 From this hypothesis, Krashen deduces our pedagogical goals should not only include supplying comprehensible input, but also creating a situation that encourages a low filter. The input hypothesis and the concept of the Affective Filter define the language teacher in a new way. The effective language teacher is someone who can provide input and help make it comprehensible in a low anxiety situation. 
It is an obvious truth about education that a motivated learner will be able to absorb more information and input than an unmotivated learner. Krashen claims that learners with high motivation, self-confidence, a good self-image, and a low level of anxiety are better equipped for success in second language acquisition. Low motivation, low self-esteem, and debilitating anxiety can combine to 'raise' the affective filter and form a 'mental block' that prevents comprehensible input from being used for acquisition. In other words, when the filter is 'up' it makes difficult the language acquisition. On the other hand, positive affect is necessary, but not sufficient on its own, for acquisition to take place. 
According to the Affective Filter hypothesis, acquirers in a less than optimal affective state will have a filter, or mental block, preventing them from utilizing input fully for further language acquisition. If they are anxious, on the defensive, or not motivated, they may understand the input, but the input will not enter the "language acquisition device." Also, give performers with identical comprehensible input, there may still be a variation in rate of acquisition and ultimate attainment in acquisition. The one with the "lower filter" will go faster and farther. 
Even though  Krashen´s  theory of Second Language acquisition  has been applied in learning a second language his five hypothesis in which he divides this theory have being criticized by some researches claiming them not to be supported with a scientific research. First of all, McLaughlin (1987) claims that none of the hypotheses are clear in its prediction. for example, he says that the acquisition learning distinction is not properly defined and the distinction cannot be empirically tested if only acquired forms can lead to spontaneous speech as Krashen claims, then it should be impossible for anyone who learns a foreign language in a classroom, and is taught it in their native language, to ever be able to produce spontaneous speech in the target language.
Moreover, Greg as well as McLaughlin (1987) criticizes the distinction between learning and acquisition that Krashen makes. The psychologist McLaughlin said that it is difficult for us to identify the conscious or subconscious distinctions in language acquisition and labels it as a “fuzzy distinction”. Also Greg said that learning and acquisition can both be beneficial depending on the learner own styles and strategies.
C. Affective Principles
Douglas Brown (2001) groups the affective factors as affective principles; he says that those principles are characterized by a large proportion of emotional involvement. Here we look feelings about self, about relationships, in a community of learners, and about the emotional ties between language and culture. Brown mentions in his book “teaching by principles” (2001) that those principles are: Language ego, Self-confidence, Risk taking and language culture connection. Knowing which the principles are, there is a little explanation about all of them.
Language Ego: Learning a new language involves developing a new mode of thinking – a new language "ego";Self-Confidence: Success in learning something can be equated to the belief in learners that they can learn it; Risk-Taking: Taking risks and experimenting "beyond" what is certain creates better long-term retention; Language-Culture Connection: Learning a language also involves learning about cultural values and thinking.
First, Language ego, Douglas Brown (2001) summarizes this principle like: Humans beings learn to use a second language; they also develop a new mode of thinking, feeling and acting a second identity. The “new language ego” intertwined with the second language, can easily create within the learner a sense of fragility, a defensiveness and a rising of inhibitions. He also calls “warm and fuzzy” to language ego, and says that all second language learners need to be treated with affective loving tender. Second, self-confidence, also called the “I can do it” or self-esteem principle. Brown defines it like: the person’s belief in his or her ability to accomplish the task. Third, Risk taking, Brown says that risk taking is the importance of getting learners to take calculated risks in attempting to use language, both productively and receptively. Finally, Language culture connection, at this principle he explain that when a teacher is teaching a language also teach a complex system of cultural customs, values and ways of thinking, feeling and acting.   

III. METHODOLOGY
A. Research Questions
· What are the affective factors that affect the development of the learning of the English language?
· Which of this factors influence the most in the students English speaking?
· How are affective factors manifested in the learners?

B. Type of the research
In the Social Sciences, quantitative research refers to the systematic empirical investigation of quantitative properties of phenomena and their relations. Also, the objective of quantitative research is to develop and employ mathematical models, theories and hypothesis pertaining to phenomena. For those reasons, this study used the quantitative method with the purpose of determining possible affective factors that influence English Intermediate students.
C. Level of research
This study also was in the correlational level because there are two quantitative variables from the same group of subjects, which were analyzed to determine if there was a relationship between them. In this case, the two variables were the grades of the students of English Intermediate I and the data gathered from the questionnaire. 


D. Design of the research
This study has not involved a manipulation of the situations, circumstances or experiences of the participants so that the design of this study was non-experimental. Since, it has not applied any experiment to gather information. This means that the researchers have not had any intervention with the population to create a different reaction of which is naturally lived by the population that was studied. 

E. Research site, population and sample
The Research was conducted in the Foreign Language Department of the University of El Salvador. The subjects were drawn from English Intermediate Intensive I course during the academic year 2010-II.  Fifty one subjects in total participated in the study. Eighteen of them were in the morning shift and nineteen were attending the afternoon shift.
The most important step to gather data was necessary to submit a set of questions on a form. In others words, the instrument was a questionnaire (see annex 1) which contained twenty eight closed questions in order to collect the more accurate statistical information. In this questionnaire was asked personal information like: sex, major, grades, student’s ID. Also researchers divided questions into three groups, regarding motivation, self-steem and anxiety. 
The administration of the instrument was carried out twice, once at the beginning of the course and the other one at the end of the same. The first questionnaire was taken as a pilot study only, during this time the researchers could identify the weaknesses of different items which were later taken into account while preparing the second and final version of the instrument. 
In numbers, it was possible to get fifty one questionnaires in which the students’ ID was really important to individualize every student with their respected questionnaire. While analyzing data, the researchers could notice that not all the questionnaires had the ID number. For this reason, it was necessary to dismiss fourteen questionnaires and work with thirty seven of them only.

IV. PLAN OF ANALYSIS AND INTERPRETATION
The analysis of the data was done in the following way: first of all, the questionnaire was submitted to subjects of study. Second, researchers made recognition of the questionnaires which were available to work with. Then, researchers created a formula to perform the analysis more accurately correlating the results of the questionnaire and students’ grades as it is detailed below:
	Affective factors
	Level

	
	Low
	High

	Motivation
	 1-10
	11-20

	Self-esteem
	 1-16
	17-32

	Anxiety
	13-24 
	 1-12



This table is divided in three main sections. At the first one are shown the three main affective factors in which are based this research. The next section reveals the level that each affective factor can reach: Low or high. For making a wide explanation of this, it is important to say that researchers gave a score to each answer in every question. And according to the response of the student in each item they had a different score. For example, in the motivation section, if a student had a score of 7, this student is located in low motivation level segment. On the other hand, if another student had a score of 13, he/she showed a high level of motivation.
Having all these tools it was easier to identify the level of motivation, self-esteem and anxiety in each student. Finally, results are presented in a chart with their respective graphs.

GENERAL INFORMATION
1- Shift and Sex of students
	Shift
	Sex
	Total

	
	Male
	Female
	

	Morning
	6
	14
	20

	Afternoon
	3
	14
	17

	Total
	9
	28
	37




Analysis: the table and graph present a total of 37 people interviewed, 28 women registered in the two courses of English intermediate I, 2010 and only 9 men. 
Interpretation: most of the population researched in the English Intermediate I courses are female and only a few of them, the 24% are male.
2- 
 Academic year and course registration.
	Year
	Intermediate English I
	Total

	
	1st course registration
	2nd course registration
	3rd course registration
	

	2008
	0
	2
	1
	3

	2009
	5
	2
	0
	7

	2010
	27
	0
	0
	27

	Total
	32
	4
	1
	37




Analysis: the results show that in 2008 only 3 students started to study at the university, the subject of Intermediate English I, 7 students did it in 2009 and 27 in 2010. Also, the questionnaire revealed that 32 students are studying their subject in first registration, 4 students in second registration and 1 student in his third registration.
Interpretation: according to the graph, it shows that 3 of 37 of students who started to study at the university in 2008 have registered their subjects three times; the 19% is repeating the subject and the rest 73% is studying English Intermediate I subject in first registration. 
3- 
 High School Institution and Current Major
	Major
	High School
	Total

	
	Private
	Public
	

	B.A. in TEFL
	7
	11
	18

	B. A in Modern Languages
	11
	8
	19

	Total
	18
	19
	37




Analysis: the survey reveals 1% of difference between the preference of two majors, B.A in TEFL and B.A. in Modern Languages. Also, 49 % of students came from private high school and 51% from public schools.
Interpretation: according to the graphs 51% of students are studying B.A in TEFL and the 49% B.A in Modern Languages that means that both majors have similar preference.  On the other hand, as the results show, the university registered similar amounts of students coming from private as well as public schools, so both of them have the same opportunity to be enrolled at the national university.

4- Use of Internet
	Do you have service of internet in your house?
	Frequency you use internet
	Total

	
	Always
	Frequently 
	Sometimes
	

	Yes
	6
	8
	4
	18

	No
	1
	9
	9
	19

	Total
	7
	17
	13
	37




Analysis: the results show that 18 students have access to internet connection at home and 19 students do not. In addition, the chart shows that 7 out of 18 students who have access to internet connection at home always use that service, 17 students use it frequently and 13 people make use of it from time to time.
Interpretation: the amount of people who have internet service at home is almost the same, since the ones that have it is 49% and 51% lacks of this service.  Also, it is considered that having internet connection doesn’t assure that students will take advantage of this important tool since,  only 19% uses internet every day, 46% does it frequently and the 35% from time to time.
MOTIVATION
5- Why are you studying your major?
	Variable
	Frequency

	To be a foreign language teacher
	11

	To speak other languages and know about other cultures
	18

	To get a good job with an excellent salary
	8

	Total
	37




Analysis: according to the gathered information 18 students decided to study a foreign language because they desire to speak the language and to know about others cultures; 11 people affirmed that they would like to work in the teaching field, and 11 people are more interested in getting a good job as well as good salary.
Interpretation: showing student`s answers it seems that most of them decided to study B.A in TEFL and B.A. in Modern Languages major motivated to speak other languages and  to know other cultures. They appear not to care about landing a job with a good salary.
6- 
 When you are working in groups in the foreign language class?
	 Variable
	Frequency

	You are the one who participates the most
	2

	Everybodygivestheiropinions
	33

	You give your opinion only if someone asks  for it
	2

	Total
	37




Analysis: when working in groups, 33 students answered that all of them keep on active, on the contrary 2 students participate just when they are asked to, but 2 students claimed that they are the ones who participate the most.
Interpretation: it seems that most of the students are really motivated to learn the English language, and they show this by participating in class.
7- 
 How do you feel when your teacher corrects your mistakes?
	 Variable
	Frequency

	Good, because I know that I am learning
	32

	Embarrassed, but I do not care
	3

	Bad, and I avoid to participate
	2

	Total
	37




Analysis: Students’ answers show their feelings about error correction: 32 students do not mind if they are corrected, on the contrary they think that are learning, 3 students feel ashamed, and 2 students feel bad and prefer to avoid participation.
 Interpretation: most of the students are positive when the teacher corrects them and think that they are learning, 8% doesn’t being corrected much because they feel embarrassed, finally 5% that means 3 students dislike to be corrected and prefer to stay taciturn and not to participate.
8- 
At the moment you receive a bad score in the foreign language course, you think:
	Variable
	Frequency

	I must  study harder
	29

	I expect  to get a better score in the next evaluation
	6

	I am not as intelligent as my classmates
	2

	Total
	37




Analysis: from the gathered information it reveals that 29 students take into account the need to study harder when they get low grades; 6 students hope to get better grades and 2 students consider themselves less intelligent than the others.
Interpretation: according to the results the 78% of students do not feel frustrated when getting bad grades, on the contrary this encourages them to study more and improve their grades; 16% hopes to do better in future evaluations and just 5% feels frustrated and considered themselves unable to succeed.


SELF-STEEM
9-  In general, do you consider yourself a shy person and feel embarrassed when you are in front of people?
	Variable
	Frequency

	Frequently
	11

	Sometimes
	15

	Never
	11

	Total
	37




Analysis: the highest scale shows that 15 people sometimes feel shy and embarrassed when interacting among others, 11 people frequently feel the same sensation and 11 students never feel that way.
Interpretation: 41% of students are kind of extroverted people because they are not afraid of talking with others, 29.5%   frequently feel embarrassed or shy in certain situations, finally the same percentage, 29.5% never found themselves under those kind of feelings.
10- 
 Do you feel confident about yourself when you participate in the foreign language class?
	Variable
	Frequency

	Always
	6

	Frequently
	20

	Sometimes
	11

	Total
	37




Analysis: there are 6 people who always feel comfortable to use the foreign language freely, 20 people frequently trust themselves to use it, and the rest 11 students frequently have difficulty using the language.
Interpretation: the relevant point here is that frequently the 54% is not completely sure to practice the foreign language, 30% sometimes experience the same situation, and only 16% feels always sure to use it.
11- 
 Do you think that your classmates speak the target language better than you?
	Variable
	Frequency

	Always
	6

	Frequently
	15

	Sometimes
	16

	Total
	37




Analysis: 16 students sometimes think that their classmates speak English better than them; 15 students think that frequently and 6 students always considered that.
Interpretation: 43% of students from time to time think that other classmates oral performance is better than theirs; 41% of students think the same with frequency ,and 16% of students show uncertainty about themselves and always think that their classmates do better than them.

ANXIETY
12- In the foreign language class, do you feel extremely nervous and tend to forget what you know?
	Variable
	Frequency

	Always
	4

	Frequently
	7

	Sometimes
	16

	Never
	10

	Total
	37




Analysis: the gathered information points that 16 students in some situations get so nervous that forget things that already know, 10 students never experience that situation,  7 students said that sometimes it happen to them and 4 students do not suffer it at all.
Interpretation: it is revealed that anxiety affects people and inhibits them to produce with the language 43% of students get so nervous in the foreign language class,27% of students are sure about themselves and do not have this problem.
13- 
 Who do you think is responsible for you to be anxious in the first place?
	Variable
	Frequency

	Myself 
	28

	My teacher
	1

	My classmates
	5

	Others
	3

	Total
	37




Analysis: 28 students answered that they are the responsible of being anxious in the foreign language class,5 students think that their classmates, 3 students think there are other factors and one said that the teacher is the responsible of his anxiety.
Interpretation: most of the students are aware that they are the responsible of being worried or anxious in the class, others are afraid of classmate’s opinions and think that they are the ones who make them feel anxious and just a minimum percentage thinks that it is the teacher who do not give enough confidence.
14- 
Do you feel fear to mispronounce or make mistakes at the moment of participating in the foreign language class?
	variable
	Frequency

	Always
	3

	Frequently
	7

	Sometimes
	21

	Never
	6

	Total
	37




Analysis: according to this study 21 students said that sometimes they feel uncomfortable,  when speaking in the foreign language since, they are afraid  of making mistakes or mispronouncing some words; 7 students said that  frequently they undergo this situation,6 students never experience this frustration and finally 3 students are the only ones that affirmed that they always suffer this.
Interpretation: most of the students show uncertainty and do not have the confidence to produce the target language, they are afraid of making mistakes.

 DISCUSSION OF RESULTS
After administering the questionnaires, the resulting data revealed interesting information about motivation, self-esteem and anxiety levels of the English Intermediate I students that the researchers used as population. The thematic relationships among the different items of the questionnaire have allowed organizing the presentation of the resulting data in three groups, regarding their relationship with the following different sub-topics of affective factors. 
As far as motivation means having a real purpose in target language learning, as really wanting to learn a foreign language for a reason, these students were very strongly motivated to learn. According to the used measuring scale the 100% of the sample showed to have a high level of motivation.
Another affective factor in this study is how students feel specifically about their ability in foreign language learning. In other words, how confidence they feel about themselves when they speak the target language in class. Regarding this, the results showed that the 100% of the population have a high level of self-esteem.
The last affective factor in this study is anxiety. Which means when students are afraid of making mistakes because they feel their teacher and classmates think they are not able to speak the target language accurately. The results showed that the 89% of the students had a low level of anxiety. However, the remaining percentage 11% that means four students showed a high level of anxiety. In addition, three of the four students with a high level of anxiety fail the course and the other one passed the subject with a very low grade.
CONCLUSIONS
Having the experience of administering an affective factor instrument (questionnaire) of foreign language learning in our current educational system may be especially relevant. First of all, the numbers of learners of foreign languages in our educational system, particularly at the University of El Salvador, is so large in comparison with the number of students in the past. For that reason foreign language classrooms normally require learners’ communication to take place in less than ideal conditions.
This study has revealed that the students, who are part of the sample, are learning a foreign language for their own reasons and purposes, that means motivation comes strongly from inside themselves, and shows that the big majority of the students were not forced or persuaded of study the target language. For that reason, it is simple to imply that those students were highly motivated for success in foreign language learning.
The next factor showed that the students of Intermediate English I are really good comfortable with the level of English that they have. So, that means that they feel really confident when they speak in English in the classroom. Due to the result of the instrument researchers can also figure out that self-esteem was not a problem for the population who took the questionnaire. Consequently, the grades of the students are not influenced by a low self-esteem because this situation does not exist at these English groups.
The anxiety as we could see this factor was the only one which threw bad results for students, due to researchers found some students who were afraid of making mistakes or they felt that they were not able to use the target language as the required level of proficiency. With the results for this factor showed interesting information that made researchers thought that a high level of anxiety is an obstacle in the foreign language learning process.
Sum up, researchers implied that affective factors definitively have an impact with the foreign language learning process taking into account the reference of previous studies about these factors. Also, this investigation has presented important results with the help of a well-designed instrument and appropriate analysis. Since, researchers think affective factors need to be investigated in depth to get better information about every single affective factor like in this work. Many questions have been answered but many others have been raised.

RECOMMENDATIONS
The above research suggests that teachers can not treat language study as just another subject. They need to be aware of the affective needs of their students and create an environment which addresses those needs.
Since teachers of Foreign Languages are often trained in literature, grammar or linguistics rather than psychology or classroom techniques, it may be difficult for them to implement changes in the curriculum which take affective factors into account. This is particularly true in the Foreign Language Department classrooms. More emphasis on the psychological needs of students is needed in the training of these teachers.
Because of the results of this research, teachers should think about how manage the levels of anxiety on their students. Also, they should give more confidence to students, so these ones don’t feel under pressure of making mistakes in the classroom.
Reading this research, students should be aware about the problems that they could face in the foreign language classroom. 
It is important to make a deeper study focused on affective factors, following the findings in this research. That means, a further research on the students’ anxiety level in diverse classroom settings would be a welcome contribution to Foreign Language Department at University of El Salvador.
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FACULTAD DE CIENCIAS Y HUMANIDADES
DEPARTAMENTO DE IDIOMAS EXTRANJEROS

Objetivo: identificar los factores afectivos que influyen a favor del aprendizaje de idiomas extranjeros.
Indicación: Por favor elija objetivamente las respuestas a las preguntas que se detallan a continuación, la información que nos provea será estrictamente confidencial. De antemano, muchas gracias por su valiosa colaboración.
 (
1. 
Sexo:
⁭
 Masculino          
⁭
 Femenino 
) (
2. 
¿En qué año comenzó sus estudi
os universitarios en su carrera 
actual?
-------------------------------------
) (
3. S
u
 nota final en inglés B
ásico
 Intensivo
 fue:
--------------------------------------------------------
)
[image: U]


 (
5. Usted está
 cursando inglés Intermedio
 Intensivo
 I en: 
⁭
 1ª matricula
⁭
 2ª matricula
⁭
3ª matricula
) (
4. 
Carrera: 
Licenciatura en Inglés    
Licenciatura en Lenguas modernas
)



	
 (
El idioma inglés
 l
e interesa por  eso dese
a
 estudiarlo, practicarlo y aprenderlo.
⁭
Siempre        
⁭
con frecuencia     
⁭
 a veces        
⁭
 nunca
)
 (
7. ¿Cuenta con servicio de  Internet en s
u casa? 
□
⁭
 Si
□
⁭
 No
)	
 (
6. ¿Su institución de Educación Media (bachillerato)
 de procedencia es? 
⁭ 
Privado   
□
⁭ 
Público
)



 (
8. 
¿Con que frecuencia
 utiliza
 Internet? 
⁭ 
Siempre      
⁭ 
A menudo     
⁭ 
Algunas veces       
⁭
 Nunca
)




MOTIVACION: Marque la respuesta según su criterio.
 (
9. 
¿Cuál es la razón 
principal por la que estudia s
u carrera?
desea ser maestro/a de idioma extranjero.   
Sus
 padres quieren que lo estudie.
desea hablar otros idiomas y conocer de otras culturas 
obtener un trabajo con buen salario 
) (
10. 
El idioma inglés
 l
e interesa por  eso dese
a
 estudiarlo, practicarlo y aprenderlo.
⁭ 
Siempre   
⁭ 
Con frecuencia  
⁭
 A veces    
⁭
 Nunca 
)
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11. Cuando trabaja en grupo en la clase de idioma extranjero:
Es 
usted el/la que participa
 más
.
Todos aportan opiniones
.
Participa sólo si el grupo se
 lo pide
.
No participa.
Otra: ________________________________
)
 (
12. 
Cuando e
l maestro lo/la corrige s
e siente:
Bien, porq
ue sabe que está
 aprendiendo
.
Avergonzado,  pero no 
l
e importa
.
Mal y prefiere
 evitar participar
.
Otra: ________
__________________
)







 (
13. 
Al momento de recibir una mala nota en 
la clase de idioma extranjero piensa
:
Que t
iene
 que estudiar más
.
Ojalá que en la siguiente evaluación salga mejor
.
Que no e
s inteligen
te como los demás en s
u clase
.
En cambiar de carrera
.
En no seguir estudiando
.
Otra: _______________________________
)









AUTOESTIMA: Marque la opción que este  más de acuerdo a su respuesta.
 (
15. 
¿
S
e sient
e
 seguro
/a
 de 
usted
 mismo
/a
 cuando habla en la clase?
⁭ 
Siempre    
⁭ 
Con frecuencia
⁭ 
A veces
⁭ 
Nunca
) (
14. 
En  general
,
 por 
s
u forma de ser 
se considera tímido/a y l
e da vergüenza intervenir ante los demás.
⁭ 
Siempre    
⁭ 
Con frecuencia   
⁭
 A veces     
⁭ 
Nunca 
)



	
 (
17. 
Cuando alguien 
l
e habla en inglé
s reacciona
 de la siguiente forma:
Trata de hablar lo más que pueda
.
Solo contesta las preguntas que 
l
e hacen
.     
Contesta pero en español
.
Pid
e que le
 hablen en español
.
Otra: ______________________________
) (
16. 
Cuando está en la clase de idioma extranjero hace lo siguiente: 
⁭ 
Voluntariamente participa.  
⁭ 
Participa sólo cuando se lo piden. 
⁭ 
Opina sólo si est
á
 seguro/a de su respuesta.  
⁭ 
Nunca participa.  
⁭ 
Otra: _______________________________
)
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 (
19. 
¿Qué 
hace cuando habla
 en la clase de idioma extranjero
 y siente que no l
e entienden?
Trata
 de parafrasear 
 para que le
 entiendan
.
Sigue
 hablando sin importar que no le
 entiendan
.     
Explica
 en español lo que trata de decir
.
Deja
 de hablar
.
Otra: _______________________________________
) (
18. ¿Teme
 que los
/las
 otros
/as estudiantes
 se rían de 
usted
 cuando particip
a
 en la clase de idioma extranjero?
⁭ 
Siempre    
⁭ 
Con frecuencia    
⁭
 A veces     
⁭ 
Nunca 
)






 (
20. 
Si no entiende algo en la clase de i
dioma extranjero
, hace lo siguiente:
Le pide
 al maestro que explique otra vez
.
Le pregunta a un
/a
 compañero
/a.
Busca la respuesta después de la clase
.
No pregunta a nadie y se queda
 con la duda
.
Otra: ___________________________
) (
21. ¿Tiene
 la sensación que los
/las
 demás alumnos
/as hablan inglés mejor que usted
?
⁭ 
Siempre    
⁭ 
A menudo   
⁭
 Algunas veces    
⁭
 Nunca 
)





ANSIEDAD: marque la respuesta que considere la más apropiada.
 (
23. 
¿En la clase de inglés puede
 poners
e tan nervioso
/a
 que llega a olvidar las cosas  que sabe?
⁭ 
Siempre
⁭ 
Con frecuencia   
⁭ 
A veces  
⁭ 
Nunca 
) (
22. 
¿
Se deprime
  cuando no entiende lo que 
el profesor/a l
e está diciendo en la clase de idioma extranjero?
⁭ 
Siempre 
⁭
 Con frecuencia  
⁭
 A veces   
⁭
 Nunca 
)
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25. 
¿Quién cree que es el
/la
 responsable de que 
esté
 ansioso
/a en la clase de idioma extranjero
? 
⁭
 Tu mismo/a  
⁭
 Tu profesor   
⁭
Compañeros/as   
⁭
Otros:
 ____________
______________
)
 (
24. 
¿
Siente
 temor cuando el profesor  de i
dioma extranjero l
e hace preguntas que no ha preparado de antemano?
⁭ 
Siempre      
⁭ 
Con frecuencia   
⁭
 A veces     
⁭ 
Nunca 
)






 (
27. 
¿
Se siente
 incómodo/a
 al momento de responder, tiene
 miedo a pronunciar 
mal o equivocars
e?
⁭
Siempre    
⁭
Con frecuencia   
⁭
A veces     
⁭
Nunca 
) (
26. 
¿
Tiene miedo que el profesor le corrija cada error que comete
?
⁭
Siempre    
⁭
 Con frecuencia    
⁭
 A veces      
⁭
 Nunca 
)






 (
¡Gracias por su 
comprensión
 y ayuda
!
)

Comparison chart: Affective factors and Students grades.
	N.
	[bookmark: RANGE!C4:H4]Name
	Schedule
	Motivation
	Self-esteem
	Anxiety
	Grade

	1
	Mejía Vásquez
	afternoon
	high
	high
	low
	8.2

	2
	Ramírez 
	afternoon
	high
	high
	low
	3.6

	3
	Hernández
	afternoon
	high
	high
	low
	4.6

	4
	Guerrero 
	afternoon
	high
	high
	high
	5.3

	5
	Galán Guevara
	afternoon
	high
	high
	low
	6.2

	6
	Góngora Flores
	afternoon
	high
	high
	low
	6.3

	7
	Mendoza Ríos
	afternoon
	high
	high
	high
	6.7

	8
	Karen Vásquez 
	afternoon
	high
	high
	low
	6.4

	9
	Regalado 
	afternoon
	high
	high
	high
	5.6

	10
	Miranda 
	afternoon
	high
	high
	low
	6.6

	11
	López Romero
	afternoon
	high
	high
	low
	4.8

	12
	Madrid Escobar
	afternoon
	high
	high
	low
	4.1

	13
	Rodríguez
	afternoon
	high
	high
	low
	6.2

	14
	Menjivar Pacas
	afternoon
	high
	high
	low
	4.2

	15
	Majano
	afternoon
	high
	high
	low
	4.9

	16
	Alas
	afternoon
	high
	high
	high
	3.1

	17
	Castro Esquivel
	afternoon
	high
	high
	low
	4.4

	18
	Maravilla 
	afternoon
	high
	high
	low
	7.1

	19
	Jiménez
	morning
	high
	high
	low
	6.7

	20
	Sandoval 
	morning
	high
	high
	low
	7.1

	21
	Sánchez García
	morning
	high
	high
	low
	6.1

	22
	Hernández 
	morning
	high
	high
	low
	6.5

	23
	Cárcamo 
	morning
	high
	high
	low
	6.5

	24
	Escoto 
	morning
	high
	high
	low
	6.9

	25
	Cárcamo Díaz
	morning
	high
	high
	low
	6.1

	26
	Paniagua 
	morning
	high
	high
	low
	7.3

	27
	Díaz Rivas
	morning
	high
	high
	low
	6.8

	28
	Pérez
	morning
	high
	high
	low
	7

	29
	Sigüenza 
	morning
	high
	high
	low
	7.2

	30
	Salgado 
	morning
	high
	high
	low
	7

	31
	Pineda García 
	morning
	high
	high
	low
	7.5

	32
	Madrid López
	morning
	high
	high
	low
	6.7

	33
	Escobar Ortiz
	morning
	high
	high
	low
	6.6

	34
	López Martínez
	morning
	high
	high
	low
	8.2

	35
	Martínez López
	morning
	high
	high
	low
	5.5

	36
	Cabrera 
	morning
	high
	high
	low
	7.1

	37
	Membreño
	morning
	high
	high
	low
	6.7



B.A. inTEFL	
Private	Public	7	11	B. A in Modern Languages	
Private	Public	11	8	

Yes	Always	Frecuenly	Sometimes	6	8	4	No	Always	Frecuenly	Sometimes	1	9	9	


To be a foreign language teacher	To speak other languages and know about other cultures	To get a good job with an excellent salary	11	18	8	

You are who participates more	Everybody gives its opinions	You give your opion only if someone ask you for it	2	33	2	

Good	Embarrassed	Bad	32	3	2	

I must study harder	I expect to get a better score in the next evaluation	I am not as intelligent as my classmates	29	6	2	

Frequently	Sometimes	Never	11	15	11	

Always	Frequently	Sometimes	6	20	11	

Always	Frequently	Sometimes	6	15	16	

Always	Frequently	Sometimes	Never	4	7	16	10	

My self	My teacher	My classmates	Others	28	1	5	3	

Always	Frequently	Sometimes	Never	3	7	21	6	

Morning	
Male	Female	6	14	Afternoon	
Male	Female	3	14	


1st registration	
2008	2009	2010	0	5	27	2nd registration	
2008	2009	2010	2	2	0	3rd registration	
2008	2009	2010	1	0	0	
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