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ABSTRACT

Thisthesisworpbr esent s the findings of Appfdach Tot al
through Technology to Introduce EFL to 1st Grade Millennium Learners at C.E Tomas
Medi nao. T he ¢ eonmrodack EFt tojls graddudentsthrosgh the Total
Physical Response approach using technology at C. E Tomasadviatl thepecific ones are
to describe how 1st gradgudentsacquire EFL, to design a syllabus and a maesson, to
describe their functionality, an provide them to introduce English as a foreign language
using the Total Physical Responsapproach andtechndogy at CE Tomés Medina.
Furthermore, itdescribes th methodology used to accomplish this investigation wheze

research teamsal the qualitative paradigm.

In addition, to collect data, the research teased twosemistructured observation
guides addressed to firgradestudentdo observefirst, st udent s6 | earning pr
useof the Total Physical Responapproach with technologgndsecondgthe implementation
of the approachvith technology in the classroomAfter the analysis and interpretation of the
data the research teamound out thathe combination othe Total PhysicalResponse and
technonolgy can definitely help students acquire the language naturally due to that gestures,
repetitions, demonstrationactions and movementsingvideos,songs and flashcardbring
students to a more realisticlassenvirorment These findings helped the research teame
out with conclusions and useful recommendations for teachers and future rexszdroht the

subject of study.
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| NTRODUCTI ON

This thesis work gathers relevant informationato t he under graduate
Physical Response (TPR) Approach througichiology to htroduce EFL to % Grade
Millennium Learners at C. E. Toma8e di na. 6 The main goal of tt
introduce the language to first graders and disctvesv they acquirehe English language
through the approach and the use of technology since the apprasnot been combinadth
technologyin the classroom. Thereforehis thesis work contains six different chapters as

described below.

Chapter I: Statement of the problem describes the importdtive imtroduction of EFL
to first grade millennium learners to see how students lesingthe TotalPhysical Response
approach combined with the use of technology in the classroom. It also describes the impact
technology has on studentsdé | earning process

guestions, the scope of the study, the justificatimhthe research objectives.

Chapter II: Referential framework presents previstuglies thashow how the Total
Physical Response approach has been used along the yedrshamd that this approach has
not been combined with technology in the classroBurthermore, it presents the impact and
i mportance of technology on studentandthed ear ni
characteristics of firgjraders. This chapter also contains the description of a #esgon plan

and all the parts has based on TPR as well as the description and parts of a syllabus.

Chapter Ill: Methodological Design describes all the steps ttitresearch team
followed to carry out this thesis work as well as all the necessary tools used and administered
duringthe study in order to obtain reliable data. It also contains the operationalization of the
variables and the methods to analyze the data gathered based on qualitative and quantitate data.
Finally, it includes the ethical aspec¢hat the research team @iledduring the holistic project.

Chapter IV: Analysis and Interpretation of Data presents the analysis and interpretation
from the semistructured observation guidaddressed to firgjrade students of C. E. Tomas
Medinaand the checklisaddressedo three experts in the areacording to the general and

specific objectives of the thesis work.
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Chapter V Project Proposal includes a syllabus and a miesson plario help future
teachers and students with a guidegdach andearn EFL. Here, you iV find a complete
syllabus that contains all the contents to develop during the completely academic year. It also
includes the general and specific objectives, the course description, and the homework,
evaluation and makep assessment process. Furtheemib contains an evaluation process that
can be taken into account by the English teacher. Similarly, you will find a compleyeane
lesson plan that includes the activitsesl procedures to teach EFL to fgsade students along

with its corresponithg appendices.

Finally, chapter M: Conclusions and Recommendations where in the conclusions, you
will find the answers to the research objectivasdin the recommendations, you will find
pieces of advicéhat teachers arfdture researchers should take into accoumn teaching or
doing research, allased on the findings of this thesis work.
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CHAPTER I: STATEMENT OF THE PROBLEM

Based on interviews with the school principal, Licda. Mirna Elizabeth de Trigueros, the
research team realized tHiast graders did not receive English classes. English was taught some
years ago at the school, but abruptly, there have been changeschdbk and there has been
lack of personnel to teach English. Besides all that, English is not part of the national program;
however, the principal said that for her, it is important to teach English to 1st grade since
nowadays, it has become vital fdnildren to learn thidoreign language. That is whihe
research team conductea aterventionto introduce theEnglish language to 1st grade
millennium learnerghrough the Total Physical Response (TPR) agpgmtousing technology
since it wasuseful to @scribe how they leafanglish as a Foreign Language at Centro Escolar

Tomas Medina.

1.1 Descriptionof the problem

According to Ministerio de Educacion Ciencia y Tecnoloff@15) recent studies
indicate that the best time for a child to learn a foreign language is in the first years of life.
Children at this age actually have a strong potential to acquire almost an infinite number of new
information, includingaforeign languageChildren who learn a foreign language at a very early
age, have a more active brain sphere and later have fewer difficulties in school subjects other
than EnglishThus, this thesis work intentis teach English as a foreign languagestgraders
and discover how they learn and acquire a new language having the opportunity to learn through

the TPR approach and the use of technology.

In this thesis work, the Total PhysicBesponse (TPR) approachdembined with
technology to introduce Bfish as a Foreign Language (EFL) to first grade millennium lesrner
and language teaching lislilt around the coordination of action and speech. Nowadays, it is
important the use of TPR with technology in EFL classrooms since according {@049i6)
technology isa key to this generation. She says her students arrive in class with technology
know-how. She explains that teachers used to spend some time teaching basic technology skills
to the firstgraders. Now, where kids arrive, teachers do not spend any time teaching students
how to use the computer. They come to class knowing how to use technology as a tool for

learning. Seeing the impact of technology on this generation, now it is good to include it in

14



everydayactivities and above all, in the classroom. Thighat this thesis work aints achieve,
to get to include technology in the activities students will develop while learning a foreign

language.

Moreover, this thesis work wasportant b be carried out because it aibescontribute
to the school providing them with a syllabus anghacrcelesson plan based on the approach
and the use of technology to teach EFLYgdaders. Furthermorérough the interviewshe
principal told the ressch team that it would be okay to have a project like this thesis work
because she did not lose hopes that someday, Eaglidd betaught again anthat she needs
to be prepared with a syllabus and a lesson plan for a future when there is persaas to t

English to ' graders.

In the words of Widodd2005) in the context of teaching, most people assume that
children learn a foreign language in the same way that they learn their mother tongue. Basically,
childrenare potential in acquiring and learning a foreign language, and even they learn it more
quickly than those who are learning tioedign language after puberi®egarding the way TPR
IS put into practice, imperative drills are the prominent classroomitgatvTPR. They are
typically games or physical activities to highlight physical actions on the part of the learners. In
this sense, learners play main roles: a listener and a performer. They listen attentively and
respond physically toammands by the &eher. Studentseed taespond both individually and
collectively; they have minor influence on the content of learning inasmuch as content is

determined by the teacher.

Regarding the use of technology with 1st graders in the classroom, the digit@igearn
devices are playing a major role in the classroom. Technology is helping students to participate
in the class activities. Moreover, the average students are coming with new ideas and
creativeness. That is why, it has become easier for teachers ta@pptadents in a better way,
and the communication betweé&raches andstudents has increasetlhe digital medium is an
attractive method to retain the attention of the students. Also, technoldigg dlassrom is
makingstudents flexible to participaand learn more; now students do not have to distuady

in a closed classroom. They can interact with the teacher and with the material as well.

At C. E. Tomas Medina, teachers count with different types of technological resources

which can be useid the classroom. Through the interview with the school principal, she let the

15



research team know that they could use these resources in their project. Thus, this definitely
helped the research team to carry out this thesis work. The school has conapuit€b),
projector, speakers, tape recorders, classrooms with electricity, and enough space to carry out
differentactivities. Everything there was good conditions to be used in timerventionthe

research team carried out and to teach EFL in a future.

After describing the pdnomenon, the research teammmes up with the following
questions: How to introduce EFL to 1st grade millennium learners through the Total Physical
Response (TPR) approach using technology at C.E. Tomas Medina? HoW glade
millennium learners acquire EFL through TPR and technology at C.E. Tomas Medina? What
elements does a syllabus to introduce EFL to 1st grade millennium learners through the Total
Physical Response (TPR) approach using technology have? Who has to vadidate thl | a b u s ¢
and the macrb e sson pl ands funct i Bgraaé milteyniun learnernt r o d L

through the Total Physical Response (TPR) approach using technology?

1.2 Objectives

1.2.1 General bjective:

a) Tointroduce EFL tostgrade millennium learners through the Total Physical Response

(TPR) approach using technology at C.E. Tomas Medina.
1.2.2 Specific objectives:

b) Todescribefgr ade mi |l |l enni um | ear nhe TaabPhysiaL a c q u
Respons€TPR) approach usingechnology at C.E. Toméas Medina.

c) To design a syllabus and a ma¢esson plan to introduce EFL t& grade millennium
learners through the Total Physical Response (TPR) approach using technology at C.E.
Tomas Medina.

d) To describe the functionality ofersyllabus and the maehesson plan to introduce EFL
to 1% grade millennium learners through the Total Physical Response (TPR) approach
using technology at C.E. Toméas Medina.

e) To provide a syllabus and a madesson plan to introduce EFL t& grade milennium
learners through the Total Physical Response (TPR) approach using technology at C.E.

Tomas Medina.

16



1.3 Justification

The Total Physical Response approach has been used for many years, yet it has not been
combined with technology in the classroom. There are many sources that explain how it has
been used; for example, according to Metfrod), a typical TPR activity contains instructions
such as "Walk to the door", "Open the door", "Sit down" and/é@¥aria your dictionary".
Students are required to carry out the instructions by physically performing the activities. Given
a supportive lassroom environment, there is little doubt that such activities can be both
motivating and fun, and it is also likely that with even a fairly limited amount of repetition
basic instructions such as these could be assimilated by the learners, evewdrthepals

to reproduce them accurately.

Also, as Fros{n.d.)states, in the classroom, the teacher plays the role of a parent. She
starts by saying a word fAjumpd or a phrase
The teachethen says the command astddents do the action. After repeating a few times, it
is posdhle to extend this by askirgjudents to repeat the word as they do the action. When they
feel confident with the word or ptsa, the teacher can then aslkdents to direct each other or
the whole clas. It is more effective gtudents are staimd) in a arcle around the teacher and
hecan even encourage them to walk around as they do the action.

As it can be seen, the TPR approach has had its own way of being developed in the
classroom. However, through an invgation, the research teatombhned this approach with

the use of technology to introduce EFL to 1st grade millennium learners at C.E. Tomas Medina

to discover how this ew way of using the approach couldmpact on st indent so

addition, this thesis work wamportant b be caried out because it aime benefit 1st grade

millennium learners. When learning a foreign language, students move, get huge amount of
energy, and tend to have short attention spans. They are very much linked to their surroundings
and are more interestedi t he physi cal and the tangi bl e.

through hands, eyes and ears and their physical world is dominant at all times.

When TPR activities include games, kinesthetic learners learn best. Also, TPR appeals
to visual learers who take visual cues from seeing the actions associated with the instructions
given. When TPR is followed by songs, auditory learners will particularly benefit from the
songs in which the words and rhythms associated with moveménbe memorable tohem

17
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(Er, 2012) It also aimgo benefit future 1st grade English teachers at Centro Escolar Tomas
Medina by creating and giving a syllabus anah@craelesson plan to contribute toetschool

since theprincipal said that shexpectdo have English classestime school in a future.

Moreover, this thesis work intends benefit other English levels such as junior high
school at C. E. Tomas Medina since the approach can be used with this type of students.
According toBc. Markéta Pinkasova (2011physical action is very important to this age group.

It is the main aid for reducing stress and stabilizing emotional pressure. It is also a great
motivation. Unlike primary school children, teenagers can work better in the traditional
analytical ways suchs grammar and text analysis. Methodology thus includes phgsitahs

mostly in various games and a specific area of teenage interest that can be turned into games or
activities ismusic

Teenage learners very often relate to music and learn fronogt Rarners have strong
personal preferences about music they like or dislike. Furthermore, songs are often about issues
teenagers are interested in. These make music a good topic to talk about and work with. Songs
are also useful for their repetitive ne¢ and language used in chunks. This makes language
easier to remember and use. The language is real, in current vocabulaayusalphonological
featuressuch adinking or weak formsin addition, nusic creates a strefiee atmosphere in

the classrom (Bc. Markéta Pinkasova, 2011)

Furthermore, this topic veecarefully chosen because it veasential to get to know how
the Toal Physical Response approach cdaddnnovated by including technology to teach EFL
to 1% gradersWith this combination, students wouldt onlylearnthrough gestures and actions
commands as the approach describes and as it has been put into practite gleagstbut also
they would beengaged in a technological environmemattwould allow them to develop
another skills and have fun at the sameeti For instance, students would h#ive chance to

leam through songs, games, asttbrt dialogues.

To support what has been said,Glassroom(nd) describes, gone are the days when
teachers stood in front of tlilassroom and talked to their students all day. Now, people will
likely find teachers and students workingogether wusing various forms of
educationaltechnology. In this context, the terrachnology refers to any device used to

supplement ad enhance students” learnidg it can be seen, technology is becoming a very

18



important part of the learning process, and it has had a big impact on children who are now
surrounded by all these technalcay resources, so it is great to take advantage of that in the

classroom as well.

A

To give an example on how technolagfluencess t udent s 6 |(ed)sas,i ng,
students enjoy singingand it can really improvenotivation. Singing can also improve the
pronunciation and intonation patterns of the learners, especially younger students. At primary
level, vocabulary teaching tends to concentrate on single iteond, and songs allow students
to learn chunks or meamgful phrases of language rather than single words, as well as to learn
about how sounds connect and run together. For example, students can become aware of using
contractions and weak forms. As it has been previously mentioned, the school counts with the
technological resources to use in theessroom, ad the school principal wass agreement with

the research team to use them initttervention.

Besides that, for futuregrade English teachers, it will baserto develop the syllabus
since they will have the necessary toolsetach EFL through this new waye school has also
big classrooms with electricity where the teacher can develop any activity*gitaders. Thus,
this helpedhe thesis work to be a@d out because the TPR approach involves many physical

activities and movementsoteachers will easily develop them if necessary.

1.4 Scope of thetady

This thesis work wasonducted only with the population of grade studentafternoon
shift sectiond and Eof C.E. Toméas Medina during the year 2020. Also, the information was
focused on how the Total Physical Response (TPR) approach could be implemented in the
learning process through the use of technology when introducinddEFLgrade millennium
learners. Finally, this thesis work could be useful for other schools or institutions that want to
implement the TPR approach through the use of technology to teach Efgraalérs and may

also serve as a source for future resleers.
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CHAPTER 11 : THEORETI CAL FRAMEWORK

This thesis work took place at C.E. Toms§8s
The study wtalse fToatuasle dPlhoynsi c al Response (TPR)
i ntroduce ERLU Itlenhstumgnd ®cae ner s. Therefore,
studi es, concepts and data to shipwacdcderws,t hteo\
technology can benefit the use of tthriadae pipmro

El vSalor . Finally, this thesis work was carri
2.1 Definition of approach and method

Here, it is stated the definition of method and appraaxttheir differences to get to
know these concepts better in this thesis work sincei¥B&en from these two perspectives.

2.1.1 What is a method?

I n teaching, aczbr &) agt ¢eom,Temsebbod, i's wu
pedagogy, main principles of study, and educ
classrooms to instruct students. As sefn abo

pedagogy ied iimpltédmertd ass knowing which strat

content .
2.1.2 What is an approach?

According(n,od alhmyapproach is a way of | ook
Underl yi nge angad lminmgg aggpproach is a theoretic
how it can be | earnt. An approach gives rise
use classroom activities or techniques to h

d fferent classrooms activities or techniques
2.1.3 The difference between approach and method in teaching

According to Stuvdgn.d.), an approach is the way in which teacheils approach the
piece of literature they are teaching; it refers to what they are going to teach. However, a method
refers to how teachers are going to teacleitture, smatgroup work, PowerPoint, worksheet,

class discussion, etc.
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2.2 What is TPR(Total Physical Response) pproach?

In this part, there is an explanatiohwhat TPR approach consists Also, it states the
distinguished features that are attributed to the TPR approach. Moreover, it explains how it

works and the benefits that thisproach has regarding the English learning process.

Originally developed by James Asher, an American professor of psychology, in the
latest sixties, Total Physical Response (TPR) is a method of teaching language or vocabulary
concepts by using physical movement to react to verbal input. The process mawieg/tthat
infants learn their first language, and it reduces student inhibitions and lowers stress. The
purpose of TPR is to create a brain link between speech and action to boost language and

vocabulary learningRowland, n.d.)
2.2.1 Distinguished features of TPR

According to Library(n.d.) language skills are taught in the natural order of acquisition:
listening, speaking, reading, and writing. Both the Natural Approach and TPR focus on th
importance of listening comprehension as the basis for language acquisition. Both approaches
believe that language is acquired, not learned. In other words, learners aclaunigriage
through an unconscious procesghich involves using the language faneaningful
communication. Learning, on the other hand, involves a conscious process which results in

knowledge about the rules of a language, but not necessarily in an ability to use the language.

The learner's mother tongue is seldom used. Meaning is ohaar by mime, drawing,
etc. Great attention is paid to reducing learner anxiety. As referenced above, the TPR focuses
on teaching a language in the natural order of acquisition. It also states that a language is
acquired not learned, so it has its basiearning a language the same way children learn their

mother tongue which is in an unconscious process.
2.2.2 How does TPR work?

TPR has been linked to multiple trace theory in the field of psychology. How it works
is that studentsacethe conceptsither by rote repetition, writing, or a physical movement. Not
to mention, TPR uses gaslike movements, which actually makes learning quite fun and takes

some stress off of learne(Reviews, n.d.) As mentioned before, TPR fages merely on
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repetition and physical movement so that students can acquire vocabulary easily, and by doing

S0, students can relieve their stress while learning a new language.
2.2.3 Benefits of the TPR approach

In the words of Walton(n.d.) the Total Physical Response has a lot of benefits,
particularly for beginners and young learners. For example, the pairing of movement with
language is innately associated with effective learning, studentglgaise both the left and
right sides of their brains, It wor ks with
listening skills, students are not required to speak until they are ready to, therefore creating a
Afsafe zoneod t haitionsggandestresy, studdnte wilkapmeciatentieicimnge of
pace and potential for humor, kinesthetic learners (who respond well to physical activities) and
visual learners (who learn best with visual cues) will get a lot out of TPR, as no one is called

uponindividually.

TPR is great for introverted studenlimited materials and planning mean it is simple
for teachers to prepare it though if the teacher is gmingork with technology at hand, there

will be many tools, devices or extra material to include.

2.3 TPR with technology with firstgrade millennium learners

As stated in Gradén.d.), first grade is a year of primaggducation in schools in many
nations. It is the first school year after kindergarten. Pupils are usually 6 to 7 years old in this

grade level; they aremetimes called "first graders".
2.3.1 Characteristics of firstgrade millennium learners

In thismillennial education, it is always a great idea to include technological resources
in the lesson plan to have a more complete class, especially with children who are always eager

to learn rw things and have fun as well.

Technology can make students aetparticipants in the learning, engaging in
problem solving, mastery learning and conversation. They have the control to
make things happen and can play and replay activities, while experimenting with
variations(Age, 2017, pag3).
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As expressed above, technology allows children to engage more in their learning
process becoming masters of it. This way, this thesis work seeks to have a more complete
learning environment having the TPR approach and the great help of technology #Reach
to young learnersloining TPR with technology seems to be really helpful for children because
throughout the years, TPR has been used alone or with others approaches which have been
great for students but have not included most of the rest of tielsidause of the same main

goal of TPR, speaking.

With the help of technology, other skills can be included and improvedasuidtening
and writing As an example, if the teacher chooses to teach a class using videos with a lot of
commands where thesre many livey drawings with many colorsstudents will definitely
love it and imitate what the cartoons do. This way, children will engage more in their learning
process and will perform the actions. At the same time, their ears will get accustomed to t
proper pronunciation of the language which will make them acquire the word and hardly forget

them next time they listen to them.

Another benefit that can be gotten from this would be the wrdkilts. That is to say,
if a video includes the writingfahe word or phraskeing taught, the teacher calso practice
writing with students; if the teacher gets students to do this, students will be associating the
oral form of the wordvith the way it is written toaSupporting what has been said, according
to Bevan(n.d.), the use of videos in teaching and learning serves to not only benefit students
but also teachers and their affiliated institutions. A 2015 study conducted by software company
Kaltura concluded that 93% of teachers believe that the wskioational videos improves the
learning experienceThey also serve to break down barriers, such as student and campus

location, which vere once invincible.

2.4 What is a syllabus and its elements?

The syllabus is an important guide for teachers serving to outline the course
development. In this part, it is stated what a syllabus is and also the elements that a syllabus

must have sthat it can give teachers and students an overview of what the course will be about.

23


http://site.kaltura.com/rs/984-SDM-859/images/The_State_of_Video_in_Education_2015_a_Kaltura_Report.pdf?aliId=144122175
http://site.kaltura.com/rs/984-SDM-859/images/The_State_of_Video_in_Education_2015_a_Kaltura_Report.pdf?aliId=144122175

2.4.1 What is a syllabus?

According (tng dTag gseytlhleacbus is a requisite do
to outbasiec tdleements of a course including
schedule, and a |list of tests, assignments,

has the power to do more than thatutad¢dmesa,n :
assessment s, content, and pedagogi cal pract

constructively aligned, in guiding students
2.4.2 Elements of a syllabus

There are certain el emenotrsdetrhato ap rsoyvlildaeb ut:

(7]

tudents with a comprehensive overview of t he

o}

nd assessment strategies.

To begin with, a ysylol abeuasd|sthtosualbodu | bde heaav 8 a ¥

o

at e baott ttohne, and indicate if it i s final or

simple | ayout with concise | anguage; mor eov

nf ormation such as course title aandy -numeer

-~

equi sites, day, ti me and pl ace of the <cl a
cancell ations (e.g. announcement on Bl ackbo
address or ipmadneanhumbert he preferaofefdi cwea yh otuor
(Teaching, 2010)

I n addition, a syll abus should help studer
and requirements, for example, course goal s,
or driena s, |l ist of supplementary readings, co
due, how to submit them, readings, etc., de:c
with grading rubrics, gradi ng stsandpaarrdtsi cfiopraf
attendance, test s, et c. , policies for absen.
academic dishonesty, and highlight i mportan

changegsleaethdi . ng, 2010)
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2.5 What is a macrelesson plan and its elements to teach EFL to 1st graders?

Here, the thesis work comprises the definition of a méesson plan and its objectives.
Besides that, it includes the steps on how to develop a Hesgon plan and the elements that

it must have when it is based on the TPR approach.
2.5.1. What is a nacro-lesson plan?

According toPlan (2019) a macro lesson plan is a teaching strategy and curriculum
formulated by teacher for a specific subject to teach for a long period such as a semester, year,
month, etc. It incorporates all the various topics that to be taught in a subject. What dogs a mac
lesson plan aim? To design an efficient curriculum plan for a subject, to teach a class for entire

academic year and to formulate objectives and record the progress of daily classroom activities.
2.5.2 Elements of a macrdéesson plan

According to Planimg (n.d.) a formal lesson plan must include header that has name of
the teacher, name of the class, course, or subject, grade level, topic (textbook pages, lesson
number, and unit) and time allotment. It also includesemials needed where the teacher does
not include standard classroom equipment (e.g., chalkboard). He should include things such as
books, colored pencils, PowerPoint presentation, handouts, etc. then, the objectives which have
to be longterm objectiveghat describe the lesson as part of a larger idea, such asdayne
lesson or shotterm (lesson) objectives that are measurable and specific, phrased in terms of

"the stuent will..." can be introduced.

Then, the lesson plan continues witlocedureshathave to include introduction. This
starts with a hook (an attentigetter) to introduce the lesson. Besides, this should be
understandable and relatable and should activate prior knowledge. The procedure also
comprises instruction. This is about hdle goals of the lesson will be reached, what the
students will do to reach the objectives, if the students will complete a learning task in teams, if
the students will take notes from a lecture, etc. The lesson plan must also include closing where
the stulents demonstrate that they followed the instructions; this includes anything from sharing

teamwork results, to review questions over a lecture or Powei({Ptamining, n.d.)

To continue, the lesson plan has to include indépenwork. This includes followp
work done in class or as homework. Any work assigned should be an extension efl&s in
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lesson. Ideally, it simultaneously reinforces the lesson, builds upon it and creates background
knowledge for the next lessonefides all that, it must include assessment that determines
whetherthe goals of the lesson have been reached. The types of assessment may vary; they can
be formal assessments or informal assessments. The formal ones include quizzes, tests, work
(such asessays) evaluated according to a rubric, etc. The informal ones include looking over

students' completed assignments, questimhanswer sessionsic.(Planning, n.d.)

The last part of the lesson plan has to be reflectiociwisi very important too. This is
done after the lesson as a gelfflection exercise. Possible questions to ask oneself are: What
parts of this lesson worked well? How might these parts be made even better? What parts of
this lesson did not work? Why8hould these parts be altered, changed, or scrapped? among

others the teacher thinks that are necessary to better students” learning(ptanesg, n.d.)
2.6 How to introduce studentghe learning approach?

There are many ways on how to introduce studdr@sTPR approach though this

thesis work, it is intended to connect them with technology.
2.6.1 Fabulous ways to us€otal Physical Response in aiFL classroom

Pescdn.d.)indicatest hthetmain assumption is that a second language can be learned
in the same way as the firshrough the same natural processesTBR tries to mimic these
processes by requiring students to respond to commands, which in turn neuysical
movementsNaturally, this method was embraced by ESL teachers back then, but it is still quite
popular today, particularly when teaching children or beginners.

According to Pesc@n.d.)EFL activities with TPR aréremendous fun for studentsven
for grownups once tay become less setbnscious, bt it is precisely because children are less
self-conscious about moving their bodies around the classroom, that these activities are
excellent ways to get youngarners up and abowlthough they require more out of teachers,
physicallyspeaking, they require less preparation. Finally, activities with TPR are great for
kinesthetic learnereho need more action or hands on activit@gslow, there are some of the
activities that can be put into practice to teach EFL to first grade millennium learners and the

way to include technology in them.

26



2.6.1.1 Simon Says (with a sp)n

To begin with, clearly, it is a classic among TPR activities, one that iscoormonly
used to teach the parts of the body. But why not go beyond the simple, mon says touc
noseod and try more compl ex ctostutents Hosv?0 giSeay t e
directions. Clear up a space in the classroom, stugkents can easily mamver around. The
commands could be durectrighs$:; BEMDON SaAFES go
a mini neighborhood! Place a flashcawdr picture on each of stud
pharmacy, a shopping center, &oange the deskssothe cr eat e Astreetso. S
giving each otherdirections to and from locations in their neighborhood. This game is
meaningful since students can learn a word and while they are performing it, and adding songs

to this game can be just great.
2.6.1.2 Charades

In addition, another classic game, this one is best suited to action verbs and sports. For
example, to teach sports the teacher must first introduce each with flashcards, act out each of
the sports himself, and have students say each ounitluthe teacher. Then the teacher divides
the class into two teams. Each student must take a flashcard, picture or card with a sport written
on it, and pantomime the movements involved in playing the sport so that his or her teammates
can guess what isi Encourage them to be silly or exaggerate if they have to. Teammates have
to answer in complete sentences: you are playing basketball. Charades fits perfect with the TPR
since students just implement the physical movements to do it, and they can prdagdtite in

the class while having fun.
2.6.1.3 Songs

Young ER learners love to sing songs, but if teachers add movement or miming, they
will enjoy them so much more. It is, in fact, difficult for most children to sing songs while sitting
absolutely stil Singing and moving comes naturally to them. So, whytatatkeadvantage of
this and incorporate lots of songs with moverser8ongs are perfect activities while talking
about the TPR because students love singing and making physical movements while listening
to a songlt is a great combination to learn a new language, so students do not feel bored in the

class.
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2.6.1.4 A strol around the classroom

This activity is great for kids and adult students. The teacher will need selbprels
or props/realiaas many as he would like to use. First, the teacher pantomimes a series of actions
while saying the phrases. Then the teaclhgs the phrases and ask a student to pantomime the
actions. The teacher can try this with several students and use different objects. Finally, they
should do it on their own and walk around the classroom interacting with objects. Teachers may
add this tye of activities by adding physical movements, so studeeiseger to participate

in class
2.6.1.5 Mime role plays

These isalso a lot of fun for adult students. Give each student a role to act out but tell
one of them that they have lost their voice. Tell this student what situation he or she has to act
out, but do not tell the other student what it is. For example: Student@u need to find a
pharmacy and you ask someone for directions. You have lost your voice, and you cannot say a
word. Student B You will be stopped in the street by someone who needs directions, but this
person cannot speak, so you must interpret thestures to find out where they need to go.
Simple role plays may be a good option since students are from 6 to 7 years have the capacity
to learn a language easily, so they can memorize small conversations. Moreover, students like

doing these activitiesdzausg they are funny and meaningful.

2.7 Previous studies related to the TPR and 1st graders

Here, it is stated some studies that prove the use of TPR in the classroom.

In the first study, Ruoraf2015)explains hisexperience when hgets an opportunity to
teach Chinese at Stevenson School this week. He says he taughtirsufies first grade class
on family members. There were 25 students in total. They had been taking Chinese class once
a week since this August, artdey just finished learning about family members recently.
Therefore, he designed a review lesson using Total Physical Response. His original design for
the class was going over vocabulary words from a family tree and teaching the sentence
structsuriesédaitthe did the demo class in Chinescs
Professor Dai that songs and riddles are more attractive to first graders. He did not have
experience teaching first graders, so he decided to take her advice.
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In his updated lessoplan, he made up a simple and rhythmic riddle using the five
vocabulary words (grandfather, grandmother, father, mother, and baby) and onomatopoeia. He
found cute cartoon pictures for the five characters that matched with the riddle. In the pictures,
ead character was doing something that distinguishes him or her from the rest. For example,
grandmother is dancing. He thought that movements might engage the students rhere, so
designed five easy moves to match with the characters as well. When he sawnibg

themselves singing and dancing, he knew he had made the right decision.

In the second study, Harrf2016)illustrates the experienced he had in an example of
using TPR at the firsgrade level.

He says in his firsgrade foreign language classroom, TPR (Total Physical Response)
was used with the stor@rown Bear, Brown Bear,and What Do You See?This story was
written by Bill Martin, Jr. and illustrated by Eric Carle, anccotirsethe Spanisiversion was
read in his classThis story was popular and usually read to toddlers but many of his students
remembered itlt was used to review colors because the basic storyline was that a brown bear
saw a yellow duck that saw a blue horse and scAacording to the North Carolina Course of
Study, TPR is fna teaching approach in whicl
increasingly complex teacher commands. 0 TPR

many years and was a very useful teaghaid.

TPR will be the term used instead of TPRS due to the shortness of the story and the
limited vocabulary. This particular lesson takes less than ten minutes. (Waebeamples are
in Spanish, TPR can be used in teaching any second language) Uig&RI ior two phrases:
QuéVes?(What do you see?) armko (I see). These phrases show the grammatical concept of
verb conjugation; noun/adjective placement is used but is not explicitly expregéeehnever
students heaQué Ves? They shrug their shoulds. The shrugging is done because it is a
guestion, and as question words are later introduced there are different motions for each
one. Forveo,students point to their ey®uring the teaching of the parts of the body, students

touch the part that tyeare learning, sojo (eye) is also learned by pointing to the eye.

The description of this particular lesson is limited in part to limited objectives and
limited time devoted to the lesson. Hisjectives are to introduce two conjugations of the verb

i t soe everid Spanishand to reinfoce the vocabulary for colors. Head this story before
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teaching the students commands, conjugatemd noun/adjective agreemedts motivation

for using TPR in general and for reading this particular sty promee longterm recallHe

want hisstudents to be able to tell their parents what they did in Spanish class. James Asher,
the founder of the TPR method, provides three explanations for thisdongecall production

in his book,Learning Another LanguageThroughActions and the following can be found

within the first seventeen pages of this book.

The first explanation is caltethe motor skills hypothesigsher finds that any manual
skill such as swimming, bicycling and ickasing, has longterm rec. He contrasts this
method with students sitting quietly, listening and repeating the skill does not utilize the
studmt 6s muscul ar Hre sap csmos ec asl i sst edridlReachihghaegl mo st
available ®he second explanation fise believabiliy hypothesisHe states that students are
resistant fAto the assi mil @ohidhren ssttardeegea,s ahredk
and they have heard it several times before, they believe in the connectieerméte phrase
and the actiorEventually, students will see (using their eyes, one of the senses) and hear (using

another sense) the phrase in Spanish.

Therefore, hey find this believable because another sense is involved and their
resistance to starg that information is brokersher calls this breaking down the resistance a
shortcircut.Seei ng the action adds a | eve@®imeahschkdi
seeld QEvesd Wh a't do you see?0 Asher uses the
e X p er iltésmardeto deny a memory that you have experienced as opposed to one learned
by memorizatonAs her 6s t hird expl anat i Dunng speechtthee r i gl
left brain communicates while the right brain is mRéysical actions are right brain &dies,
and by getting both sides involvedntpterm recall is more likelyPhysical actions used in TPR
include, but not limited to the following: pointing, gesturing, touching and
pantomime.Through TPR, the audilingual and translation are procedse the left brain while

the physical motion is processed in the right brain.

This article endeavors to show an example of both how | use TPR as a primary grade
teacher. The mein of research is to show why hedl this teaching method in the primary
grades tgpromote longterm recall. At his school, heacles students from grades8< so he

has most of his students for multiple years. élghthrgrade students remember the stories,
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activities, vocabulary and motions to words learned in firatlg andkindergarten. For him at
least, he hasexperienced and se¢he longterm recall. From hipersonal experience anain

a small amount of research, he found that TPR works for d&muthe would encourage other
primary grade teachers to use it as well.

2.8How 1st graders learn English in Latin America and in El Salvador

In Latin America, different countries take upon different strategies to introduce EFL
starting in # grade so that children benefit from learning another language at a very young age.
Furthermore, each country seeks for the best ways possible to make the learning process for
children a joyful and interesting experience.

2.8.1 In Latin America

In Latin American, although not all countries currently have a national English strategy,
the ones that do have one served as model s f
model for both Colombia arfdleru The consultancy terms of reference seeking the creation of
a document outlining Perudbds national Engl i sh
Chile and Colombia(Cronquist & Fiszbein, 2017Therefore, these threeountries have
strategies that have all of the necessary components of a strong national strategy in which they
must have a mission and vision statement, general and specific objectives, and strategies that

help the institutions to achieve their goals adoay to the needs of their students.

In Chile, the didactics used to teach English to primary school students are songs,
rhymes, tales, technology and others; that is to say that teaching English corresponds to the likes
and preferences of the stude(ifuiete & Morales, 2003\s expressed above, an easy way to
enhance motivation and interaction between students is by using methods and techniques that
students in this level prefer; in that way, students will be involved inlsowacommunicative

activities according to their context.

In Colombia, a study based on two groups of 25 students which age range was between
6-7-year old each were taught by native Colombianteachensi s st udy6s goal wa
a connection betaen English and Spanish development at the preschool and early primary
levels; also, the curriculum stated that only oral communication must be done from preschool

up to third grade. This was to allow the students to advance in their Spanish literasg proce
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before a different reading system was introduced. In addition, games were the main source of

English oral performances at this level.

One of the teachers stated that performances based on games made leaning more real
and enjoyable for student@Guevara & Ordofiez, 2012Qs it can be seen, when teaching
English to young learners, it is important to consider their context and the level of their current
competences so that the introduction of L2 does not cause a negatige imipa acquisition
of L1. In addition, oral communication is again a main focus in teaching English which permits
the use of different activities that can go

Besides games, the teachers used story reading and songs ascacth@municative
performances. One of the teachers expressed that students would always ask for story readings
because they like it. The way in which story reading was done in that study consisted by teachers
using big books with colorful images, frequigrasking students to participate by saying words
from the story and the students seemed very ensticsand participated active(fsuevara &
Ordofiez, 2012)In other words, using readings such as tales and stories widmttuaf this
age makes them learn new vocabulary words in English according to the meaning in the context
of the story and connecting what was said in the book with the pictures they saw.

Learning and singing songs were some of the activities perforrmedsnof the classes
as well. In addition to enjoying singing, little children produced a lot of language in an easy and
amusing way while practicing the songs. One of the teachers enthuBiastimhthat children
loved it (Guevaa & Ordoiiez, 2012)As mentioned before, along with stories and games, the
usage of songs with students can facilitate the acquisition of English since this activity makes
students eager to participate and as a result, students learn differensierprgshrases, and

words.

In Mexico, a study expressed that one of its elements they took into account to teach in
1%t grade were audiovisual media, social communication instruments directly related to
photography, audio and digital documents, which aeful in teaching the phonological skills
of a foreign languagéSanchez H. & Galan H., 2018Yloreover, technological resources can
enhance studentsd performances in the | earni

easy to find media that combines photographs and music to teach different topics like fruits,
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animals, clothe, and others; also, it is easy to find videos that permits to interact with the

audience by asking them to repeat after them the words or ptitatase being said.

Also, in the study, it is mentioned another important aspect such as the evaluation
process. It is recommended to set aside written exams, as they would not be recommended to
evaluate language learning in young children. Therefiosepreferable for the teacher to adopt
the continuous assessment model in order to monitor student progress and provide feedback in
areas where students need special atte(fianchez H. & Galan H., 201&s express, theay

of evaluating studentsd performance is al so

For that, it is likely to evaluate students according to their skills and level of English,
and the use of written test to do so withgtaders is not recommendableai the fact that the
main focus of language acquisition of the students relies mainly in listening and speaking skills.
As it was mentioned, continuous assessment p
different type of tasks. For instants, afstudents have watched a video about animals, a mini
presentation can be assigned as a follpwactivity to evaluate and provide feedback, and the

results of the activity can be used as part of the result of the final grade.

In Nicaragua, El Ministerio @ Educacion (MINED) decided to provide training & 1
grade English teachers in all public schools in order to enhance their pedagogical abilities. For
this, it was proposed to work with children through games, songs,sminyees, visual aid,
and real objectAguirre,2018) As expressed, it is acknowl edg
and way they learn best in order to facilitate and better their language learning process.

To conclude, ELL (English Languad.earning) programs exist in different parts of
Latin America; however, these programs may differ in some factors or aspects since these are
designed according to their different technological, cultural and educational background.
Nevertheless, it can s®en that what all these programs have in common is that they adequate
their didactic according to the interests and level of students so that learning EFL can be

interesting and positive.
2.8.2 In El Salvador
In El Salvador, the specialists in Englishn@eel Vasquez and Herbert Aparicio from

MINED state that regarding teaching English frotiid.6"grade, there is no official curriculum
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as there is in middle school and high schdipez & Salguero, 2016As a result, learing
EFL in I'grade is not part of the current national educational program, and there are no official

guidelines, programs or policies that promote the introduction of English in this level so far.

As spokesmen for MINEDyasquez and Aparicio say théave submitted proposals
and that study programs froni'1o 68" have been developed, yet the process has not been
followed. At the same time, they assure that a pilot test was carried out in 2002 and 2003 with
certain public schools, but the process iggland must go through the Legislative Assembly
(Lopez & Salguero, 2016Because of this, it can be known that proposals and tests have been
made to introduce English starting ift drade; however, the progress of these psajs are
really unknown to schools or the public in general, or what are the possible failures or

improvements that these programs may have.

The government budget problems prevent MINED from designing and implementing
English teaching programs from kindarten to high school because they do not have the funds
to hire enough specialist teachers in the subject. For this reason, public schools are currently
obliged to teach the subject frorff grade to high school for three hours a wegk. Prensa
Grafica, 2014) As presented previously, this problem can be seen as the major reason why
teaching EFL to % graders does not present any progress when it comes to the possible
resources to be used, or what type of approach or methdd be the right one to develop a

program that can work according to the context of all students in the country.

Altogether, in El Salvador, there are no national programs available to introduce EFL to
1%t graders. This may be due the fact that propals and plans are being made, yet not

implemented because of lack of resources and funds.
2.9ldeal and real situation of the problem
Below, it is stated the ideal and real situation of the problem of this thesis work based
on the investigation done and the things observed at C. E. Tomas Medina.
2.9.1 Ideal situation of the problem

Students at an early age are like sponges sincatugyre everything they listen to and
see. They love learning new things and are always expecting to do something else. Similarly,

regarding a foreign language, children and students in general are going to learn if they are
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exposed to the language at amlygage. Parents as well as teachers are responsible for teaching
children new things that make them think more, say more, and do frwiearn a foreign
language at an early age brings students several benefits swchdisgfear to makenistakes,
improving their macro academic skills: listening, reading, writing, and speaking which benefits
them in other subjects as well, displaying positive attitude towards other cultures and customs,
improving problem solving and creativity, and giving them greaterfidence that benefits

thempersonally as well as academicgllyanguages, n.d.)
2.9.2 Real situation of the problem

Students at C.E. Toméas Medinamiat receive English classes since 2 yagxabecause
there has not begmersonnel at school to teach EFL. Besides all that, EFL is not part of the
national program. This éelsthe problem to be worsence the school principal has taken action,
and EFL is seen as less important than the stitgects are~urthermore, througthe interview
with the school principal, the research team knew that the English teacher that taught first
graders before did not have any plan to teach EFL as the government does not have it. This was
the reason why the research team decided to cregtiabus and a macilesson plan based on
the TPR approach with technology to introdlEFL to first grade students.

Moreover, in El Salvador, in some institutions, English is taught grdde because the
institutions have decided so. It is the deaisa the principal to hire someone who speaks
English or someone who knows a little English to teach this language to children, but that is on
their own initiative because it is not mandatory MINED (Lépez & Salguero, 2016)To
illustrate this, previously, the school had English teachers but they were assigned a class in
which they would have to teach all the main subjects for the rest of the year. Therefore, the
English subject was taken otiherefore, in El Salvador, theage no official national programs
provided by MINED to public schools regarding the acquisition of EFE'graders, and there
are no studies that talk about this issue; therefore, there is also lack of interest to improve the

actual situation of teaamg EFL in the country.
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CHAPTERMETHODOLOGI CAL DESI GN

This chapter contains al/l the steps that
Total Physical Response (TPR) Approach through Technology to Introduce EFL tradst G
Millennium Learners aC.E. Tomds Medtia 0. Ther ef or etype bflmesearphar adi g
and the methodology used in this project are carefully explained as well as the tools
implemented are described in detail. In this chapter, a depiction of the ethical aspects is

presentecs well.

3.1 Paradigm and type of research

To carry out the thesis work AThe Tot al f
Technology to I ntroduce EFL to 1st Grade Mi

research team made use of the qualitgieradigm and they did a projective research.

3.2 Description of the environment

This thesis work was carried out at C. E.
35 v 37 calle poniente Colonia el PalVear , Sa
202T0h.e students ofasbhes Bonhbblfl amaldeadeqguat e
popul ation of eddh cdfastsh®ognsau Eledkimnabadent
every t @aadleessk ¢tamnadi r as wehé . .gdAbmsahi nentermperi scl
so teaclaerps] at&vevhere to keep books, not eboc
mat er i bwever, theset ccassatoowmmst hda echnol ogi
computer s, speakers, sdrech@b|l pgo¢taek¢e oesedbaé
nes®ary becauseswihkb s8bémol count

3.3 Units of observation

I n this thesis woilbnst wer enmddrstssd f agroda dtelr esi:
acquitshrtdawogh TPR and technol ogy.

3.4 Samplingprocedure

In this thesis work, the research team used convenience sampling bibegusarred

out the thesis work with the two afternogroupssection D and E out of the fivigst grades
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that are in C. E. Tomas Medina because those were the gradesetle available for the
research team. In these groups, there were twenty seven students in each classroom. Besides
that, the research team took into account the two groups because the school @skepal

them to take botimto account to do thimterventionof English classes so that they all could
benefit.
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3.5 Operationalization of variables

GENERAL SPECIFIC VARIABLE DEFINITION OF INDICATORS TOOLS TIME
OBJECTIVE | OBJECTIVES VARIABLE
To introduce| 1 gescribe % 1stgrade | As stated in Grad( “©a9€" o learn ney gom; 2 hour class
EFL to 1st grade millennium | (n.d.), first grade is ¢ things structured
grade millennium learners |year of primary -have fun observation
millennium l earner ¢ education in schooll ~&ctive participants in th| guide
learners acquisition in many nations. It ig learning
through  the through TPR an( the first school yeal -social and
Total Physical technology  a after  kindergarten communicative activities
Response CE. Tomas Pupils are usually { accading to their contex|
(TPR) Medina. to 7 years old in thi -perform actions
approach using grade level: they ar -social generation
technology  af sometimes callet
C.E. Tomas To design s "first gracers".
Medina
syllabus and 4
maco-lesson The Total ACCOfding to _Physica| movements
plan to introduce Physical Sem 2 hour class
EEL to F arade Rowland (n.d.) the | -Mimicking words
9 Response | 1ol Physical structured
millennium (TPR) -Gamelike movements

Response (TPR) is ¢
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learners througt
the Total
Physical

Response (TPR
approach using
technology  al
C.E. Tomas

Medina

-To describe the
functionality of
the syllabus an(
the macrelesson
plan to introduce
EFL to T grade
millennium
learners througt
the Total
Physical
Response (TPR
approach using

technology al

approach
using

technology

method of teaching
language or
vocabulary concepts
by using physical
movement to react
to verbal input. The
process mimics the
way that infants
learn  their first
language, and it
reduces studen
inhibitions and
lowers stress. The
purpose of TPR is tg
creat a brain link
between speech an|
action to boost
language and
vocabulary learning.
Moreover,

technology can

make students active

-Videos

-Digital flashcards
-Commands
-Verbal input

-songs

observation

guide
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C.E. Tomas

Medina

-To provide a
syllabus and 4
macrelesson
plan to introduce
EFL to T grade
millennium
learners throug}
the Total
Physical
Response (TPR
approach using
technology  al
C.E. Tomas

Medina

participants in the
learning, engaging
in problem solving,
mastery  learning
and conversation,
They have the
control to make
things happen ang
can play and replay
activities, while
experimenting with
variations  (Age,
2017, pag. 3)
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3.6 Data collection instruments

To ansver the research quest®andachieve the objectives of this thesisrk, the
research team used thramls to gather the necessary data. Thus, these instruments were
designed based on the objectives, variables, and indicators of this holistic research. The
instruments used werevo semistructured observation guidaddressed to first gradéudents
of C. E. Tomas Medina and one checklist to validate the project propadss@mistructured
observatiorguide(Appendix A was designed to help the research team get information on how
18tgrade students learn EFL through the TPR approach and the usenolaggh

The other semstructured observatioguide (Appendix B was designed to help the
research team get information on how the TPR approach and the use of technology were
developed in the classroomhe checklist (Appendix Cwas designed for the vehtors to
evaluate the project proposahd validate itMoreover, these were done in order to collect
reliable data which consisted d@escribing how ¥ grade students of C. E. Tomas Medina
learned the English language through the TPR approach anddlad technology in the
classroom andn describingthe functionality of the syllabus and the matasson plan to
introduce EFL to ¥ grade millennium learners through the Total Physical Resp@iRR)
approach using technology.

3.7 Approaching the fieldof the study

In order to approach the field of study, during the second week of February of the current
year, the research team asked the principal of C.E Tomas Mediparmissionto carry out
the thesis work in the institution. That is why, the resedaeam wrote a lettdAppendix D
addressed to the principal of the institution taaut a threemonth interventiorio introduce
EFL to first graders through the use of the Total Physical Approach (TPR) using technology;
however, the research teawutd only implement it for one month due to the COMIB since
schools had to close March Also, the research team went to the school and had an interview
(Appendix B with the principal to know why first graders did not receive English classes. The
information provided by the principal through the interview helped the research team describe
the current situation in a better way. Moreover, the research team made sure they informed the

principal the purposes of the study.
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The daygo administer the tools to first grade students were set on Thursdays and Fridays
from February until March. The research team explained to the teachers the project and how the
instruments were going to be applied and did not explain to the studentshenaeere first
graders. The research team administéwezisemistructure observation guides. One of them
was to get information on how first grade students learned EFL through TPR and technology
and the second one was to know how this approach wasogedein he classroom using
technology.Since the beginning, the research team divithednselves to do the intervention
and to observe at the same tiasefollows

One member of theesearch team did the intervention Thursdays and the other two
membes observed the class. On Fridays, another member of the research team did the
interventionand the other two members observed the class. It is important to mention that the
research team did it this way because there were Ywgoatle groups to do the @rvention so
one of the members of the research team did not teach because the research team was
recommended not to be changing roles with the students. To carry out the tools, the research
team got to the classroom and sat at the back of it in ordéw mderrupt the class and to have
a better perspective of the class. The research team took notes during the whole class and

checked the indicators on the observation guide.

3.8 Methods to analyze the information

In this thesis work, to analyze the qualive data, the research teamde the analysis
based on the data gathered frtime semistructured observation guidesd the checklist
Similarly, the research team organized the data according to the objectives of the thesis work,
variables and indicats. The data gathered frdire semistructured observiain guides and the
checklist wereuseful to prove that the combination of the Total Physical Response (TPR)
approach with the use of technology was a better way to introduce English as a foreign language
(EFL) to F'grade millennium learners.

On the other hand, the quantitative data araayzed and interpreted by all the research
team members with the help of grapimsl frequency tabldés have a transparent ungtemding
of the results. Furthermaréhe data fromhe semistructured observation guidesd the
checklist wereuseful to aalyze the impdance of combining the TPRith technology to
introduce EFL to ¥ grade millennium lemers. Finally the research team interpreted the data
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gathered and realized the need of a change in the introduction of EFlgtade millennium

leamers.

3.9 Validity and reliability of data collection instruments

In this thesis workiwo out of the thresastrumentsthe two semstructured observation
guides,created by the research nedo obtain data werpresented t@n expert in the arda
validate them After making small changes in each of the instruments, the research team
adminigered them during the interventiowhich lasted one montfthe other instrument, the
checklist, was presented to three experts in the area of English teachmgdrade students.
Thosepeople were in charge of providimgmments anduggesbns to better the proposil
necessary. For this, the research team provided a validation sheet, based on the
operationalization of ththesis work, with the criteriadm one to ten tevaluate the proposal
The changes suggested by the experts were | e€
not to make any change in the proposal since these changes were in some way profitable for

some students and did not affdwt rest.

3.10 Ethical aspects

Ethical aspects are a very important oer a researciso that the information collected
from the target population can be reliable. This is why, the research team adopts some codes
related to research ethics. Tlegles are presented as follow

A. Honesty. The research team compromises themselves to report honestly all data and

results of the investigation.

B. Objectivity. The research team compromises themselves to avoid bias and place
personal interests that might affélce research.

C. Openness. The research team agrees to be open to criticism and new ideas and share

data, results, or ideas.

D. Anonymity and Confidentiality. The research team makes the compromise to protect

confidential communications.

E. Protection from harmThe research team compromises themselves to protect the

participants from any type of injury.
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F. Informed ConsenfThe research team binds to agree in all the steps of this project, and
at the same time, they ask the population their consent for participatitigs

investigation.

G. Information. The research team communicates to the population all the issues related

with the investigation.
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CHAPTER IV: ANALYSIS AND INTERPRETATION OF DATA

This chapter comprises the analysis and interpretation of the coldatadhatwas
organized by the research teahhis was doné order to know the results obtained from the
semistructuredbbservation guides addressed to first grade millennium learners at C. E. Tomas
Medinaand from the checklist desigméor the validadrs tovalidatethe project proposalong
with the resear ch olbhg Tetal tPhysical Respon§EPR} Apgramchi e s o f
through Technology to Introduce EFL to 1st Grade Millennium Learners at C.E. Tomas

Medina .

4.1 First grademillennium| ear ner s6 EFL acqui sition

During the observations to first grade students sections D and E at C. E. Tomas Medina,
the research team got similar results and could realize that students from both sections acquired
EFL similarly as they acquired their mothhengue. That is to say, they listenedhe teacher
and then repeate®@esides that, they did it having fun at the same time; for them, games were
essential when leaing EFL. They loved participating slass and expressing themselves when
singing or @sturing. Furthermore, it was observed that the more interactive the activity was,
the more they participated and got along with their classmates. It was also observed that first

grade students got very engaged in the activities when it came to perfans.act

Similarly, when the teacher asked them to pay attention and just look at her and then
repeat, they understood. It was incredible to see how little by little, they were acquiring the
language; they repeated the language very naturally and sporgign&dlen the teacher asked
them to stand up and sing, they were happy and eager to do it. This way, the research team
realized that to include technology in a class with first grade millennium learners was vital to

encourage students to learn.

Moreover,n every class, it was observed that students were iatdhgsted in learning
new things. At the beginign of the class, the teacher did a short review of the last class, and it
was awesome to see how much students rememberethiedest class. They reembered the
vocabulary learned and the gestures and actions they learned in the last class. There were even
some students who loved going to the front and dance or repeat the things the teacher had taught

them. Thus, it was noticed how much students cgaiare when they are in a millenial learning

46



environment. That is to say, to bring technology to the classroom can be very useful nowdays;

students are more interested and feel very attached because that is their world now.

Finally, it was noticed that the combination thfe Total Physical Response and
technonolgy can definitely help students get more angaged ieatmeng process aratquire
the language naturally due to that gestures, repetitions, demonstrations,audiomsvements

bring students to a more realistic environement in the class.

Graph Al: Showing Eagerness to Learn New Things

H YesmNo

Source: Researchersdé own creati on

In graph A1 Showing Eagerness to Learn New Things, it is stated that in a one hundred
percent, students from both sections D and E were happy when learning new things in an EFL
class. That allowed students to acquire the language in a better way because theégnestedin
in everything being studied; they always showed a happy face and much energy when the
teacher told them they were going to study a new tdpias,they were never reluctant to learn

new things.
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Graph A2: Having Fun while Learning

H Yesm No

Source: Researchersdé own creati on

In graph A2: Haing Fun while Learning, it is observed that in a one hundred percent,
students from both sections D and E were having fun while learning EFL. Students were always
happy due to that the teacher included different gestures and movements, music, flashcards or
real objects. Besides that, they always did everything the teacher asked them to do in the class,
so that allowed them to get engaged in the class, to pay attention, and to learn the language.
Meanwhile they had fun, they acquired the language. Afterttadydone certain activities, the

teacher always checked what they had learned, and they answered correctly.
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Graph A3: Active Participants in the Learning Process

H Yes mNo

Source: Researchersdé own creati on

In graph A3: Active Participants in the Learning Process, it is noticed that in a one
hundred percent, studes from both sections D and E were active participants in their learning
process. Students took part in all the EFL classes. Furthermore, they liked participating in all
the activities they teacher brought to the classroom. They developed the actefitesdwvere
even raising their hands to participate. This way, they acquired the language better because they

were the protagonists of their own learning process.
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Graph A4: Communicative Activities according to the Context

H Yes mNo

Sour ce: Researchersdé own creati on

In graph A4: Communicative Activities according to thentext, in is stated that in a
one hundred percent, students from both sections D and E, got communicative activities
according to their context such as going to the front and greeting one another making
movements. This allowed students to be in a meatistic learning environment. Moreover,
students loved talking to their classmates, and that was an advantage for the teacher because she
could implement activities where students talked to them. They were so happy speaking English

that they did not evefeel ashamed or scared to speak.
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Graph A5: Action Performance

H yes mNno

Source: Researchersdé own creati on

In graph A5:Action Performance, it is se¢hat one hundred percent of the students
from both sections D and E were performing all the actions stated by the songs. While listening
to the songs, students were having fun, and at the same time, they were using body movements
to perform the actions. This helped students to associate the movements to the vocabulary they
were learning through the songsd have a better understanding of theaning of the

vocabulary being learned.
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Graph A6: Socializing with Classmates

mYes

= No

Source: Researchersdé own creati on

In graph A6: Socializing with Classmates, it is observed thatam®$% percent of the
students from both sections D and E socialized with their classmates during theeactiviti
developed by the teacher. The 14% percent did not socialize with their classmates; they

preferred to be apart doing some activities.

4.2 The Total Physical Response (TPR) approach meeting technology for the first time

During the observations addrested t he first grade Engl i sho
at C. E. Tomas Mdina to get information ohow the TPR approach was developed using
technology in theclassroom, the research team hadilar results realizing that the use of
technology makes studenparticipate more actively in classes. During the class development,
the teacher made students used physical movements while listening to songs as part of the
learning process, so the teacher made students mimic words so that they could relate the word
to its meaning by their own through games. Also, the teacher was always dancing, moving her
body, explaining through gestures, making movements with her mouth, and raising her arms to
give students a better idea about what she was saying, so studentsingthedsame.

Furthermore, videos and digital flashcamlere supposed to be part of the learning
process, but due to COVHD9, therewas not time to get to use them during the class
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development since schools had to close. Also, the teacher made stademvocabulary
concepts by using physical movements to react to verbal; imitht this, students could learn

the English language the same way they learned their mother tongue. Finally, songs were an
essential part of the studedlsarning process siedhey helpdstudents learn new vocabulary

and also learn the exact pronunciation of words. To sum up, the incorporation of technology
helped the teacher have students more emigaglee activities and acquire the English language

easily.

Graph B1: Learning through Physical Movements

mYes

= No

SourceResearchersé own creati on

As it is displayed in graph B1: Learning through Physical Movements, the teacher made
studentgrom both sectionkarn new vocabulary while making physical movements Sifée
focuses merely on repetition and physical movemdittas students can acquire vocabulary
easily, and by doing so, students can relieve their stress while learning a new lamgilege
having a lot of benefitsior example the pairing of movement with language is innately
associated with effective learnirend students actively use both the left and right sides of their

brains.
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Graph B2: Let's Mimic

mYes
= No
Source: Researchersdé own creati on
As it 1s shown in graph B2: Letds Mimic,

words listened in the songs so that students could tektaimic with the meaning of the word

by their own, so while listening to the songsudents stood up and started singing and
mimicking at the same time making noticeable the TPR approach trough actions and
instructional language.
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Graph B3: Games Are always Welcome

mYes

= No

Source: R@ave @emtio her s 6

As it is seen in graph B3: Games are always welcomee#iehér made use of games,
so students acquired the language through an unconscious process since TPR usés game
which movementsare included. Thigctuallymakes learning quite fun and takes some stress
off of students, so students did not feel pressured to learn; instead, they were having fun while

learning.
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F 1
Graph B4: Videos Are Part of the Class
myes
B no
L |
Source: Researchersod6 own creati on

In graph B4Videos are Part of thel&ss, vickos are ahays significant in théearning
process since students not only learn tle@mpnciation of a word but alsbey can learn how to

write a word; however, the teacher did not haveoghgortunity to use videos tlasses.
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Graph B5: Flashcards Are Used in this Process

myes

®no

Source: Resedaoncher sé6 own <cr ea

In graph B5: Flashcards are used in this process; flashcards are a great tool for learning
English since students can see the drawing that represents the word. There are some flashcards
that have two sides in one student can see the drawing andathéreone they can observe
how to write the word; nonetheless, the teacdoeld not use flashcards in class
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Graphs B6: Instructional Work in Class

myes

®no

Source: Researchersdé own creati on

In graph B6: Instructional Work in class, the teacher asked students to repeat different
words whilemoving their body which makes students to be eager to learn new things since
moving their body comes naturally and make students be more engale learning process.

All students enjoyed moving their body while learning a new word, so the teacheashuitf

a word while performing the action.
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Graph B7: Verbal Input Is Essential in Class

myes

®no

Source: Researchersdé own creati on

In graph B7: Verbal input is Essential in Class, the teacher taught some basic expressions
to the students, so they could have the opportunity of speaking while shodiagiag. All
students were asked to participate, and they were not afraid to do it. The teacher used

motivational expressions, so students feel confident while presenting their drawing.
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Graph B8: Songs Are of a Great Importance

myes

®no

Source: Researchersdé own creati on

In graph B8: Songs are of a€at importancethe teacher played songsadlass, and
students were eager to participate since they were dancing and singing with a lot of energy and
happiness. All students were learning commands unconsciously while they were singing and
following the @mmands that the teacher performddhe students were having fun while

learning newwords thaimakes the class meaningful.
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4.3 Results gotten from the observations made to the syllabus

1. It outlines the course development.
Xi Fi Fr Fr%
1 0 0.00 0%
2 0 0.00 0%
3 0 0.00 0%
4 0 0.00 0%
5 0 0.00 0%
6 0 0.00 0%
7 0 0.00 0%
8 0 0.00 0%
9 1 0.33 33%
10 2 0.67 67%
Total 3 1.00 100%

As seen in the previous frequency table, 1 out of 3 validators graded 9, being 33% that

it outlines the course development, and 2 out of 3, being 67% graded 10 in this indicator.
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2. It gives teachers an overview of wha
the course will beabout.
Xi Fi Fr Fro%
1 0 0.00 0%
2 0 0.00 0%
3 0 0.00 0%
4 0 0.00 0%
5 0 0.00 0%
6 0 0.00 0%
7 0 0.00 0%
8 0 0.00 0%
9 1 0.33 33%
10 2 0.67 67%
Total 3 1.00 100%

The previous frequency table shows that 1 out of 3 validators, being 33% graded 9 that
it gives teachers an overview of what the course will be about, and 2 out of 3, being 67 % graded

10 in this indicator.
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3.1t outlines thef
cour se.
Xi Fi Fr Fro%
1 0 0.00 0%
2 0 0.00 0%
3 0 0.00 0%
4 0 0.00 0%
5 0 0.00 0%
6 0 0.00 0%
7 0 0.00 0%
8 0 0.00 0%
9 1 0.33 33%
10 2 0.67 67%
Total 3 1.00 100%

As seen in the previous frequency table, 1 out of 3 validators, being 33% graded 9 that i
outlines the basic elements of a course incl.
and a I|ist of tests, ae s ghtameepst of,3, baing®7% hei r
graded 10 in this indicator.

63



4. 1t guides teacher
of Engl i sh as a
(EFL) .

Xi Fi Fr Fr%

1 0 0.00 0%

2 0 0.00 0%

3 0 0.00 0%

4 0 0.00 0%

5 0 0.00 0%

6 0 0.00 0%

7 0 0.00 0%

8 0 0.00 0%

9 0 0.00 0%

10 3 1.00 100%

Total 3 1.00 100%

As seen in the previous frequency table, the 3 validators, being 100% gradedil® that

gui des

teachers

t hrough

t he

teaching

of
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5 1t provides teacher
overview of the cour
|l earning out comes,
strategies
Xi Fi Fr Fro%
1 0 0.00 0%
2 0 0.00 0%
3 0 0.00 0%
4 0 0.00 0%
5 0 0.00 0%
6 0 0.00 0%
7 0 0.00 0%
The 3 0 0.00 0% previous
frequency table shows that 1 out
0,
of 3 validators, 9 1 0.33 33% being 33%
graded 9 that it 10 2 0.67 67% provi des
teacher s Téﬁ\félth 3 1.00 100% comprehensi v
overvi ew—of t—he course's air
and objectives, | earni ng andzooatofddseing 678ghded s s e s

10 in this indicator.
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t he

of

6. The objectives refl
Physical R e)s paopnpsreo a(c
as the use of techn

Xi Fi Fr Fro%

1 0 0.00 0%

2 0 0.00 0%

3 0 0.00 0%

4 0 0.00 0%

5 0 0.00 0%

6 0 0.00 0%

7 0 0.00 0%

8 0 0.00 0%

9 2 0.67 67%

10 1 0.33 33%

Total 3 1.00 100%

The previous frequency table shows that 2 out of 3 validators, being 67% graded 9 that

objectives
t e c hn o lamdd gput of 3 bend 3B% graded 10 in this indicator.

refl ect

t he

us e

of

t he
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7. Students are the protagonists of their owr
learning process participating in class ang
producing the language spontaneously.

Xi Fi Fr Fr%

1 0 0.00 0%
2 0 0.00 0%
3 0 0.00 0%
4 0 0.00 0%
5 0 0.00 0%
6 0 0.00 0%
7 0 0.00 0%
8 0 0.00 0%
9 1 0.33 33%
10 2 0.67 67%
Total 3 1.00 100%

As presented in the previous frequency table, 1 out of 3 validators, being 33% graded 9
that students are the protagonists of their own learning process participating in class and

producing the language spontaneouahd 2 out of 3, being 67% graded 10 in this indicator.
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has

8.1t has a consisten
concise |l anguage.
Xi Fi Fr Fro%
1 0 0.00 0%
2 0 0.00 0%
3 0 0.00 0%
4 0 0.00 0%
5 0 0.00 0%
6 0 0.00 0%
7 0 0.00 0%
8 0 0.00 0%
9 0 0.00 0%
10 3 1.00 100%
Total 3 1.00 100%

As seen in the previous frequency table, the 3 validators, being 100% gradedil® that

a

consi s

tent

and

simpl e

| ayout

wi t h
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As presented

frequency
being
out | i

such

table,
100%
nes

as

number 0

any
ti me

meet i

and

9. It outlines some b¢g
courtsiet | e and numb
credit s, cour se 0
requi sites, day, ti
meetings.

Xi Fi Fr Froo
1 0 0.00 0%

2 0 0.00 0%

3 0 0.00 0%

4 0 0.00 0%

5 0 0.00 0%

6 0 0.00 0%

7 0 0.00 0%

8 0 0.00 0%

S 0me
9 0 0.00 0%

counse

f ;]:Or eld i t3s 1.00 100%
p rTetal 3 1.00 100%
pl ace of

ngs .

in the previous
the 3 validators,
graded 10 that t

basic i
titl e and
cour se

requi sites,

t he
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10.1 t hel ps t o unde
direction, expe
requirements, for
|l earning objective

Xi Fi Fr Fro%

1 0 0.00 0%

2 0 0.00 0%

3 0 0.00 0%

4 0 0.00 0%

5 0 0.00 0%

6 0 0.00 0%

7 0 0.00 0%

8 0 0.00 0%

9 0 0.00 0%

10 3 1.00 100%

Total 3 1.00 100%

As presented in the previous frequency table, the 3 validators, being 100% graded 10 that

it hel

goal s,

ps to understand

| earning

the course direction

objectives and

expectations.
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11.1t includes technological resources such g
educational videos, songs, digital and pape€
flashcards as well adifferent apps where
students can have access to homewo
assignments.

Xi Fi Fr Fro%

1 0 0 0

2 0 0 0

3 0 0 0

4 0 0 0

5 0 0 0

6 0 0 0

7 0 0 0

8 0 0 0

9 0 0 0

10 3 1.00 100%
Total 3 1.00 100%

As presented in the previous frequency table, the 3 validators, being 100% graded 10
thatit includes technological resources such as educational videos, songs, digital and paper

flashcards as well as different apps where students can have access torkamsigoments.
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12. 1 t comprises what
material the teache
Xi Fi Fr Fro%
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 3 1.00 100%
Total 3 1.00 100%

As seen in the previous frequency table, the 3 validators, being 100% graded 10 that

it comprises what type of technol ogi cal mat e
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13.The <content refl ect
Physical Reappneach

Xi Fi Fr Fro%
1 0 0 0

2 0 0 0

3 0 0 0

4 0 0 0

5 0 0 0

6 0 0 0

7 0 0 0

8 0 0 0

9 0 0 0

10 3 1.00 100%

Total 3 1.00 100%

As presented in the previous frequency table, the 3 validators, being 100% graded

10thatt hceont en't reflects the use of the Tot al P h
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14The materi al refl ects

Response (TPR) approa
Xi Fi Fr Fro%
1 0 0.00 0%
2 0 0.00 0%
3 0 0.00 0%
4 0 0.00 0%
5 0 0.00 0%
6 0 0.00 0%
7 0 0.00 0%
0,

The 8 0 0.00 0%
frequency 9 1 0.33 33%
that 1 out of 3 10 2 067 67%
being 33%

Total, 3 1.00 100%
t he materi al
of Tot al Physi cal

indicator.

previous

table

shows

validators,

graded

refl

9 that

ects
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.4 Results gotten from the observations made to thmacro-lesson plan

1.1t i ncludes header
teachame of t he cl
subject, grade | eve
and unit) and ti me
Xi Fi Fr Fro%
1 0 0.00 0%
2 0 0.00 0%
3 0 0.00 0%
4 0 0.00 0%
5 0 0.00 0%
6 0 0.00 0%
7 0 0.00 0%
8 0 0.00 0%
9 1 0.33 33%
10 2 0.67 67%
Total 3 1.00 100%

As seen in the frequency table shows that 1 out of 3 validators, being 33% graded 9 that
header that
(Il asdoonntinbanahd22outofs, barlg 6786t gnaded 10,in this

it i ncludes

topi c,

indicator.

has name

of

t he

75

t eacl



2. It includes materials needed where the
teacher does not include standarq
classroom equipment (e.g., chalkboard

Xi Fi Fr Fro%

1 0 0 0

2 0 0 0

3 0 0 0

4 0 0 0

5 0 0 0

6 0 0 0

7 0 0 0

8 0 0 0

9 0 0 0

10 3 1.00 100%

Total 3 1.00 100%

As presented in the previous frequency table, the 3 validators, being 100% graded 10 that
it includes materials needed where the teacher does not include standard classroom equipment
(e.g., chalkboard).
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3. The objectives which have to be longerm
objectives that describe the lesson as part (
a larger idea, such as a onday lesson or
short-term (lesson) objectives that ar€
measurable and specific, phrased in term:
of "the student will..." can be introduced.
Xi Fi Fr Fr%
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 3 1.00 100%
Total 3 1.00 100%

As presented in the previous frequency table, the 3 validators, being 100% graded 10 that
the objectives which have to be leteym objectives that describe the lesson as part of a larger
idea, such as a oy lesson or shoterm (lesson) olectives that are measurable and specific,
phrased in terms of "the student will..." can be introduced.
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4. It stars with a hook (an attention getter) to
introduce the lesson

Xi Fi Fr Fr%

1 0 0 0

2 0 0 0

3 0 0 0

4 0 0 0

5 0 0 0

6 0 0 0

7 0 0 0

8 0 0 0

9 0 0 0

10 3 1.00 100%
Total 3 1.00 100%

As presented in the previous frequency table, the 3 validators, being 100% graded

10 that it stars with a hook (an attention getter) to introduce the lesson.
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5. It comprises i nstr
how the goals of th
what the students
objectives.

Xi Fi Fr Fro%

1 0 0.00 0%

2 0 0.00 0%

3 0 0.00 0%

4 0 0.00 0%

5 0 0.00 0%

6 0 0.00 0%

7 0 0.00 0%

8 0 0.00 0%

9 1 0.33 33%

10 2 0.67 67%

Total 3 1.00 100%

The previous frequency table shows that 1 out of 3 validators, being 33% graded 9 that i
comprises instruction. This is about how th
students wi |l d o and 2 out oé3 leing 67% gadex 1 iretlistindigars |,
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6. It includes independent work. This
includes follow-up work done in class or as
homework.

Xi Fi Fr Fro%

1 0 0 0

2 0 0 0

3 0 0 0

4 0 0 0

5 0 0 0

6 0 0 0

7 0 0 0

8 0 0 0

9 0 0 0

10 3 1.00 100%
Total 3 1.00 100%

As presented in the previous frequency table, the 3 validators, being 100% graded 10 that

it includes independent work. This includes follaw work done in class or as homework.
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7. Itincludes reflection.
Xi Fi Fr Fro%
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 3 1.00 100%
Total 3 1.00 100%

As seen in the frequency table, the 3 validators, being 100% graded 10 that it includes
reflection.
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8. It includes technological resources such &
educational videos, songs, digital and pape
flashcards to have a more complete class,
students feel ager to learn new things and have
fun as well.
Xi Fi Fr Fro%
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 3 1.00 100%
Total 3 1.00 100%

As noticed in the frequency table, the 3 validators, being 100% graded 10 that it includes
technological resources such as educational videos, songs, digital and paper flashcards to have

a more complete class, so studentsdager to learn new things and have fun as well.
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9. Learners acquire EFL through an unconscious
process.

Xi Fi Fr Fro%

1 0 0 0

2 0 0 0

3 0 0 0

4 0 0 0

5 0 0 0

6 0 0 0

7 0 0 0

8 0 0 0

9 0 0 0

10 3 1.00 100%

Total 3 1.00 100%

As noticed in the frequency table, the 3 validators, being 100% graded 10 that learners

acquire EFL through an unconscious process.
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10. Videos include the writing of the word or
phrase being taught.
Xi Fi Fr Fro%
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 3 1.00 100%
Total 3 1.00 100%

As presented in the frequency table, the 3 validators, being 100% graded 10 that videos

include the writing of the word or phrase being taught.
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11. It includes activities of repetition, physical
movements, action commands or instructions, an(
gestures so that students can acquire the languag
easily.

Xi Fi Fr Fro%

1 0 0 0

2 0 0 0

3 0 0 0

4 0 0 0

5 0 0 0

6 0 0 0

7 0 0 0

8 0 0 0

9 0 0 0

10 3 1.00 100%

Total 3 1.00 100%

As shown in the frequency table, the 3 validators, being 100% graded 10 that it includes
activities of repetition, physical movements, actions or commands, and gestures so that students

can acquire the language easily.
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12. Theteacher is the role model for students ir
class.

Xi Fi Fr Fro%

1 0 0 0

2 0 0 0

3 0 0 0

4 0 0 0

5 0 0 0

6 0 0 0

7 0 0 0

8 0 0 0

9 0 0 0

10 3 1.00 100%

Total 3 1.00 100%

As seen in the frequency table, the 3 validators, being 100% graded 10 that the teacher

is the role model for students in class.
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13. Students are the protagonists of their owi
learning process participating in class ang
producing the language spontaaously.

Xi Fi Fr Fr%

1 0 0 0

2 0 0 0

3 0 0 0

4 0 0 0

5 0 0 0

6 0 0 0

7 0 0 0

8 0 0 0

9 1 0.33 33%

10 2 0.67 67%

Total 3 1.00 100%

In the previous frequency table, 1 out of 3 validators, being 33% graded 9 and 2 out of
3, being 67% graded 10 that students are the protagonist of their own learning process

participating in class and producing the language spontaneously.
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14. The content reflects the use of the Totg
Physical Response (TPR) approach.
Xi Fi Fr Fro%
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 1 0.33 33%
10 2 0.67 67%
Total 3 1.00 100%

As seen in the frequency table, 1 ouBafalidators, being 33% graded 9 and 2 out of 3,
being 67% graded 10 that the content reflects the use of Total Physical Response (TPR)

approach.
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As noticed in the frequency table, 1 out of 3 validators, being 33% graded 9 and 2 out
of 3, being 67% graded 10 that the materilects the use of the Total Physical Response

(TPR) approach.

15. The material reflects the use of Total Physicg

Response (TPR) approach.

Xi Fi Fr Fr%

1 0 0 0

2 0 0 0

3 0 0 0

4 0 0 0

5 0 0 0

6 0 0 0

7 0 0 0

8 0 0 0

9 1 0.33 33%

10 2 0.67 67%
Total 3 1.00 100%
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CHAPTER V: PROJECT PROPOSAL
5.1 Description

The incoming proposal for the introduction of EFL to 1st grade millennium learners
through the Total Physical Response (TPR) approach tesshgology at C. E Tomas Medina
I's based on the findings of the project: ATh
Technology to Introduce EFL to 1st Grade Mil
proposal has its basis in the combinatminThe Total Physical Response approach with
technology to teach English to first grade millennium learn&ftsat is more, his proposal is
made of a syllabus, a madesson plan, and appendices on the implementation of the TPR
approach and the use of b@ology to introduce EFL for a complete academic year.

According to the data gathered in the thesis work, the TPR approach is a teaching method
that helps children develop different skills emphasizing two macro skills such as listeding
speakingBesices that, this method helps children learn the same way they learn their mother
tongue through listening and doing. On the other hand, according to different authors,
technology is a great help nowadays ibe chil d
themselves, to explore the world, to be more engaged in their learning, and to be the protagonists
of their learning process. As a result, the combination of the TPR approach and technology
helps the introduction of a foreign language because childrea the opportunity of learning

English by listening, doing, and watching with the help of technology.

Moreover, itis expected that children learn the language directly as it is since technology
allows them to have a range of audiovisual materials ascsongs, videos, digital flashcards,
and paper flashcard as well. That is why, in line with information gathered in the thesis work
AThe Tot al Physi cal Response (TPR) Approach
Grade Millennium Learnersat CEo m8s Medi na o, t helessonpldnareus an

devel oped in a way to facilitate studentsdo |

This way, he syllabus comprises all the information regarding the course such as
objectives, introduction, course description, units, contesmsl, different process as the
homework, evaluation, makg assignment, and behavior process to guide the teacher along

the year. Furthermore, the madesson plan includes all the units and contents developed with
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different activities to teach EFL to $ir grade millennium learners. These activities are aimed
to make students be engaged and be the protagonists of their own leaning process as they are
based on listening, doing, and watching how the language can beeaisgdhe teacher their

role model.

5.2 Justification

This project is the resutif a scientific research done@iE Tomas Medina whefest
graders did not receive English classes. English was taught someageatthe school, but
there havéreen changes in the school dekn lack of personal to teach English. Besides all
that, English is not part of the national program. Moreover, The Total Physical Response
approach has been used for many years, yet it has not been combined with technology in the
classroom, so the intesieof this project is to get to know how this approach can be innovated

by including technology to teach EFLficst graders.

In addition, sudents will not only be learning through gestures and commands as the
approach describes and as it has beelmnpaupractice along the years, but also they would be
engaged in a technological environment that would allow them to develop another skills and
have fun at the same timfeurthermorea syllabus was created to foaus teaching English to
15 graders makig use of this approach and technolegyelp the English teacher during the
whole year course with the units and contents of the English suBgsities a macro lesson
plan was also created in which the development of all the contents of eight e@méady to be

taught using TPR and technology.

Additionally, the purpose of this project is to test the effectiveness of the combination
between the TPR approach and technology. On the other hand, the goal of this project is the
acquisition of the English languagéth the Total Physical Response approach combiritd w
technology so that students through physical movements can react to verbal input to make the
learning process more meaningfand acquirable. Finallyin this millennial education,
technology cannot be left apart since technolafigws children to ermge more in their
learning process as they are most of the time surrounded by it, so they have a spedsginnte
it.
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5.3 Objectives of the project
5.3.1 General objective

f To introduce EFL to % grade millennium learnersy combining the Total Physical

Response (TPR3pproach and technology.

5.3.2 Specific objectives:

f To provide the necessary tools to introduce EFLStgrade millennium learners at C.E

Tomas Medina by using the Total Physical Response (TPR) througiotegy.

1 To aid teachers with educational pro@sshrough nnovating the learning techniques
by using educational technology such as Godgjessroom, Educaplagomputes,
speakers, videos, presentations, digital flashcards, and songs.

1 To improveEF L st Uledreing tpodess withnteractive dynamic educational

resources of the Total Physical Response (TPR) approach and technology.

5.4 Content of the project

This proposal consists of a syllabus, a mdesson plan, and appendices to guidertitu
English teachers to introduce EFL tdrade millennium learnersoreover,all the elements
that compose this proposal are based on the combination of the Total Physical Response (TPR)
approach and the use of technology as a way of showing how these two tools can be innovated
in the teaching and learning ar@ae syllabus was created basegmvious physical resources
such as Cool Kid4 book and Lighthousé& book and digital resources such as First Grade
Syllabi that show the path to teach the foreign languagé'@rdde students, so it contains a
front page, an introduction, a course dggmon, general and specific objectives, and units and
contents which are divided into eight units having four topics each of them. Here, each unit has
its areas of learning, vocabulary, language structure, argl(I6fbrmation and Communication

Technol@ies).

Besides that, it includes the corresponding homework process, the evaluation process, the
makeup assi gnment process and | astl vy, expect e

macrelesson plan was created based on different activities tHatdenphysical movements,
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actions, commands, gestures, and roles in which students are the protagonists of their own
learning process. The madesson plan has a format based on researches that show the design
of a macreesson plan based on TPR; thisluaes; warrup activity, presentation, wrayp

activity, follow-up activity and reflection.

Based orthe time a class lasti&rty-five minutes, in the macrtesson planwhich has
eight units in total whereach of the units lasts three hundred smiyutes thais equal to eight
hours classeach topic will be developed inrm@ty minutes (two hours class). Moreowdis
proposal holds the corresponding appendices for each of the clasths theappendices were
created to help the teacher withthe necessary material in the English classes, so it comprises
all the worksheets that students will use in class. That is why, they go in order from unit one to

eight and in the order they will be used as well.

5.5 Activities to develop

To carry outhis proposal, mainly, the school must count wnitiernet connectiorgertain
technological resources such as computer, speakers or tape recorders, LCD projector, USBs,
and the corresponding cables. Second, the teacher in charge should be prepared thisnast
equipment in the class. He should also download and listen to the songs beforehand so that he
sings and dances it in the class to be the role model for students. Moreover, the teacher should
check and download the videos and digital flashcardsdéfie class so that he masters the
vocabulary then to teach it to students. The links to download the material needed is at the end

of each activity in the mac#esson plan.

Furthermore, the teacher needs to prepare certain material for some of shascthe
macraelesson plan presents. In some cases, he has to prepardlgstpeards thaare in the
appendices already, so he just needs to have the appendix, cut it out, and paste it on certain hard
material to present them to students in class. That means, he is going to need carton, glue,

scissors, paper bond, or any other material hesatanise to create these paper flashcards.
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5.6 Timeline of the project

NAME AND TOFPICS TO BE COVERED PER. MONTH
NUMBER OF

UNIT January February March April May June July

Angust September October

WEEKS 1

CLASSROOM
SETTING
DECORATION

UNIT 1: SCHOOL
I3 COOL

Topic number 1

Topic number 2 X

Topic number 3 X

Topic number 4 X

UNIT 2: MY
HOUSE

Topic number 1




NAME AND TOPICS TO BE COVERED FERE MONTH

NUMEBER OF UNIT
January February March April May June July Augnst September October

WEEKS 1|12 141
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Topic number 2

Topic number 3 X

Topic number 4 X

UNIT 3: MOVE
YOUR BODY

Topic number 1

Topic number 2 X

Topic numhber 3 X

Topic number 4 X

UNIT 4:
DELICIOUS FOOD

Topic number 1

Topic number 2




NAME AND
NUMBER OF UIMIT

TOFICS TO BE COVERED FER MONTH

January

February

March

April

May

June

July

September

October

WEEKS

Topic sumber 3

Topic sumber 4

THNIT 5: AMATING
ANIMALS

Topic sumber 1

Topic sumber 2

Topic sumber 3

Topic sumber 4

UNIT &:
EXFLORING MY
TOWN

Topic sumber 1

Topic sumber 2

Topic sumber 3
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NAME AND

NUMBER OF UNIT

TOPICS TO BE COVERED PER MONTH

Jamuary

Fabmary

Mlarch

April

M=y

June

Tuly

Octobar

WEEKS

Topic number 4

UNIT 7: LET'S
HAVE FUN!

Topic number 1

Topic number 2

Topic number 3

Topic number 4

UNIT §: LET'S
FLAY!

Topic number 1

Topic number 2

Topic number 3

Topic number 4
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5.7 Hace of the project

This project is designed for C.E Tomas Medina for first grade stydemigever, any
other institution that aims to teach EFL in first grade can also Usdlis school, the majority
of students came from a lkaround of poverty where sometbem have to work in the morning
with their parents in marketand in the aft@oon theyattendschool. Besids, there are many
students whao not even have lunch before going to school, and sometimegsio not receive
money from their parents to buy something ditosd, so the food given ithe school is very

important for them, but they do not receitall the time.

On the other hand, the classrooms are well preparethéolearning process to take
place They have enough space and deekgood conditions to be used; the classre@are
always neat and clean. Visual materials like the alphabet, magic words, the schedule, and the
auto control are displayed around the classroom. Furthermore, the whiteboandagadellent
condition to be used.
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5.8 Budget

Type of supplies Name Costper Number Total
item of item
School Supplies | Print $0.10 25 $2.50
Tape $1.25 4 $1.00
Colors $2.25 1 $1.00
Glue stick $1.00 3 $15.00
Photocopies $0.02 150 $3.00
Folders $0.25 6 $1.50
Fasteners $0.15 6 $0.90
Services Data $1.10 10 $11.00
Internet $50.00 2 $100
Food $2.50 20 $50.00
Transportation $0.20 24 $4.80
Validators $20.00 3 $60.00
Human Researchers $0.00 $0.00
Resources
Personal to apply the surve $5.00 20 $100.00
Personal to Observe $10.00 4 $40.00
Personal to Interview $20.00 4 $80.00
Total: $470.70
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5.9 Syllabus

UNIVERSIDAD DE EL SALVADOR

FACULTAD MULTIDISCIPLINARIA DE
OCCIDENTE

FOREIGN LANGUAGE DEPARTMENT
CENTRO ESCOLAR TOMAS MEDINA
FIRST GRADE ENGLI SH SYLLABUS

TEACHING ENGLISH AS A FOREIGN LANGUAGE (EFL) THROUGH THE
TOTAL PHYSICAL RESPONSE (TPR) APPROACH COMBINED WITH
TECHNOLOGY FOR THE FIRST TIME

SCHOOL PRI NCI PALG6S NAME:

TEACHEROGS NAME:

AUTHORS:
ESTER ELIZABETH BOLANOS VEGA
FLOR IDALMA SANDOVAL BATRES
JAZMIN DANIELA ALARCON CONTRERAS

MARCH, 2020
SANTA ANA, EL SALVADOR, CENTROAMERICA
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X%%%%%%%%%X%%%%%%i

English as a foreign language or EFL refers to learning and using English as
additional language inangangl i sh speaking country. E [ i s
most widely used and commonly spoken language today, and the need to learn Enkjlitsh fo&
has increased exponentially with this growth. x

The English syllabus focuses on teaching Englishrsp graders based on the Totalx
Physical Response (TPR) approach through technology. The Total Physical Response is
method of teaching language or vocabulary concepts by using physical movenreatt to e@%
verbal input. The process mimics the way that chitdearn their first language, and it reduce%r
student inhibitions and lowers stress. The purpose of TPR is to create a brain link betwee
speech and action to boost language and vocabulary learning. &

The use of the approach with technolagiyl enhance riationships between teachers
and students. Technologpelps makeaeachingand learning more meaningful and fyn This
way, the methodology used by the teacher will be about joining the approach and the u&[
technology such us songs, educational viddmgtal flashcards, and short dialogues to teach

7

EFL to ®'grade millennium learners %
Finally, the Engl i bepthe Englishatdachduding thdwhele t.i Ve

year course with the units andntents of the English subjecthat is why, iincludes the course

/.

desciption to have a better idea twow the English classes will be developed, the objectiv

5

which are expected to be accomplished by students, the daily schedule to respect time and day,

/%

and the description of the homework, evalmatiand makelp assessment process.
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COURSE DESCRIPTION N

This English course is intended to last one school yepresients the generahd the x
specific objectives to achieve throughout the course year; it also presents all the contents diided
into eight units where each unit includes fodifferent topics to be developed in an orderly
manner to make learning more mewful. Moreover each topic will last two hours class; thatx
means ninety minutes since each class lasty-five minutes, so a coptete unit will be x
covered in one month. Besidént, itpresents thbomework procesgvaluationprocessand
the expectati ons i therclassroomBuethretmsré, wdbshta vreae rx
worksheets&indchannels fovideos are recommendedtbat the teacher can have the necessa%

tools and resources to create an efficient learning process.

In addition it aims to have SLgrade students recognize and produce a wide rangei?x
vocabulary related tdneir daily lives.It also means to hawtudents identify and produce basic
and short phrase®lated to their environment, andwill be developed based on the Total
Physical Responassingtechnology. During the English classes, the teacher willya\wa the x
role model for students. Thawitate what he does or asks them to perform by using vide&%
songs and digital flashcards. In the first English classes, students are not expected to prégduce
any utterancsince they will only listeror watch the multimedia presented by their teacradt %

astime passes by, they will feel ready to produce some English words. x

Since the approach focuses on listening and speaking skills, the English classés wi
graders will be mainly abouistening and speaking by usingultimediaeventhough students
will be exposed totherskills such as writing for them to leammore about English as a Foreign
LanguageAs the approach is based on how children learn their mother torftgraders will

also learn Englishs they have learned their mother languaget i§ to say, they will firslisten

ST E

and then speak. This will givudents a more odfortable environment wheredrnng English

will be like starting to speak again. It is expected that students feel the classroom like ho a

2

safe place where they speaken they are ready to do it.
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General objective:

Specific objectives:
At the end of each classtudents will be able to:

1 To use vocabulary greetings, farewells, classroom objects and school objects throu

NNV

OBJECTIVES

71 Students will be able to learn the English language by listening and doing through soK's,

games, digital and paper flashcards, and videos.

songs, and videos, and making physical movements.

To name parts of the house, house objects, family members and house chorex:by

watching videosnd mimicking.

A istesiaad

To identify fruits, vegetables, drinks, and likes and dislikes through videos, songs, and
digital flashcards by making physical movements and performing actions.

To differentiate among different animal categories by singing songs, makimglso

and physical movements.

To describe means of transportation, city places, professions, and directions by sin ,

watching a videpand following commands.

S ES

Toidentify days of the week, months of the year, holidays, their birthday through sor&

videos, and making physical movements.

To recognize sports, toys, hobbies, and action commands through videos, songs, digi

flashcards, performing actiorend mimicking words.

4
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UNITS AND CONTENTS

x  School places

am tired | am

hungry, | am

not so good

Good moring,
good afternoon

good night

Goodbye
Bye
See you later!

See you soon!

book, crayon
chair, table,
pencil, glue

stick, scissors

This and that

Units and contents Areas of Vocabulary Structures ICTs
learning
UNIT 1 7 SCHOOL | Greeting peopld Hello, | am| Verb to be CD player
IS COOL! and responding good, | am USB
Tobics: to farewells
PICS. great, | amwhat 6s |Computer
x  Greetings ol . twonderful Projector
alking abou
x Farewells .
School objects Where is it?
x Classroom and School
objects places How are you? |

iAo diddddsssdaaaaaad
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@% eraser, x
Q& sharpener Q&
x Bathroom, x
classroom,
g& playground, Q&
x cafeteria. x
Q& UNIT 2 - MY HOUSE | Expressing Living room,| Verb to be CD player @x
Topics: different parts of bedroom, USB
the house an( bathroom,
x Parts of the|phouse objects | kitchen, garden Simple presen| Computer
Q%; house Projector x
x House objects - -
. : Talking about| Table,  chair,| Affirmative
x x  Family family members bed, desk| Sentences x
members and housg cupboard,
x x House chores | chores stool, couch x
x and bench x
x Mother, father, x
sister, brother
x grandma, x
x grandpa x
Clean the
x house, make x
the bed, wasl
x the dshes, and x
organze  the
x bedroom x
UNIT 3 - MOVE | Recognizing shoulder, Verb to be CD player
x YOUR BODY parts of he body| knees, and toes USB x
. and clothing
x Topics: items Itis Computer Q&
x Parts of the Shirt, pants Projector
body socks, hat, coal _
) shoes,  scarf Affirmative
x % Clothing sentences x
x Colors
A\ 05\
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X

numbers

Describing
colors
numbers

and

mittens, ano

bag

Purple, green
blue, red,
orange, yellow
and black

From 1to 10

X

X

X

UNIT
DELICIOUS FOOD

4

Topics:

Fruits
vegetables
drinks

likes
dislikes

and

Expressing likes
and dislikes
about fruits,
vegetables anf

drinks.

Banana, lemon

apple,
cherry,

grapes

watermelon,
peach,
persimmon,
strawberry
orange,
pineapple, anc

melon

Broccoli,
potato, tomato
carrot,
mushroom,
eggplant,
cucumber,
corn, onion,
pumpkin,
lettuce,

pepper

greer

Verb to be

Simple presen

Negative and
affirmative

sentences

Likes

dislikes

and

CD player
USB
Computer

Projector

iAo diddddsssdaaaaaad
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milk, juice, pop

(soda), tea
coffee

| like apples; |
do not like

peaches; | like
carrots; | do nof

like potatoes; |

cow, and turkey

like bananas;
do not like
cherries; | like
cucumbers;
do not like
onions; 1 like
pirates.
UNIT 5 - AMAZING | Talking about| Dog, cat, bird, Verb to be CD player
ANIMALS pets, farm | lion, hamster USB
Topics: animals,  and goldfish, rabbit,| Computer
x Pets wild animals monkey, lizard, Simple presen Projector
x Farm animals turtle, parrot,
x  Wild animals . spider What is this?
x Action verbs Recognizing
different verbs
Pig, duck, Do you have
horse, sheef gny pets a

home?

iAo diddddsssdaaaaaad
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Elephant,

hippo,
zebra, monkey

shake
tiger, giraffe,
lion, rhino, and

alligator

Clap, stomp

swing, dance
touch, and

shake

UNIT

TOWN

X

EXPLORING

6 T
MY

Topics:

Means of
transportation

City places
Professions

Directions

Getting to know|
means of
transportation,
city places,
professions

Giving
directions

Car, airplane
train, boat,
motorcycle,
and bus

Park, hospital
supermarket,
school, house
library, cinemal
and church

Doctor,
teacher,
firefighter,
police officer,
and vet

nurse

left,
right, go up, go
down, turn left,

Down,

and turn right

Verb to be

Itis

Prepositions

CD player
USB
Computer

Projector

iAo diddddsssdaaaaaad
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UNIT 7 1T LETZ
HAVE FUN
Topics:

x Days of the
week

x Months of the
year

x Holidays
x My birthday

Expressing day:
of the week,
months of the
year, holidays

and birthdays

Monday,
Tuesday,
Wednesday,
Thursday,
Friday,
Saturday,
Sunday

January,
February,
March,
May,

April,
June,
July, August,
Septembr,
October,
November,

December

Ne w y e
thanks giving,
Christmas,
birthday,
Easter,
wedding,
valentine's day
father's  day
mother’'s day
summer
vacation,

international

Today i

Verb to be

My birthday is
on &

CD player
USB
Computer

Projector

iAo diddddsssdaaaaaad
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women  day,
Labor Day,
children day,
Halloween.

Happy birthchy
to you! Happy

birthday to
youl! Happy
birthday!
Happy
birthday!

Happy birthday

to you!

UNIT
PLAY

X
X

X

8 1

Topics:

Sports
Toys
Hobbies

Classroom
actions
commands

LET(

and

Talking about
different sports,
toys, and
hobbies

Following basic
actions in the
classroom

Baseball, golf,
soccer, tennis
rollerblading,
ballet, running,
boxing, karate
and volleyball

Ball,
block,
dinosaur, doll
kite, plane,
robot, and @in

bear,
car,

My hobby is
playing guitar,
my hobby is
swimming, my
hobby is bike

riding, my

Verb to be

What is your
hobby? /What
do you like to
do?

I Il i keé
I donot

Actions and

commaunls

CD player
USB
Computer

Projector

iAo diddddsssdaaaaaad
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hobby is
playing tennis,
my hobby is
reading books
my hobby is
cooking, my
hobby IS
singing, my
hobby is
photography,
my hobby is
fishing, my
hobby is
surfing, my
hobby IS
drawing

pictures, ang
my hobby is
dancing

Come in, sit

down, open
your book,
close your|
book, read

listen, repeat
write, be quiet,
stand up, anc

go out

(Brenda & Robin, 2009)

(Fernandez, 2011)
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HOMEWORK PROCESS N

Homework process is abowinforcing skills, conceptad information learned in class.
In addition, it preparesstudents forupcoming class topics, teachesudents to work
independently and delm selfdiscipline, encouragestudents to take initiative and
responsibilityfor completing a task, allowparents to have an active role in thehld's
education and helghem to evaluate their child's pregs. All this igelatingto what is learned
in school to children's Ies outside of school and heligsconnect school learning to the real

world.

For ' grade students, time will be provided at the end of the class for them to get a

L4

piece of paper stuck to their notebooks with the explanation of the homework assignme
Unfinished class work may be assigned as homework as well. Asoe homework x
assignnents will be based on paper work or practice such as worksheets and creative homeyor
such as posters and crafts. Students must also hand in homework assignments on tim:%gy

must also be neat and individual unless the teachers allow them to do thers ar geoups.

Moreover the teacher is going to pdsbmework on Fridayon the phtform Google
ClassroomTo have access to this platform, the teacher only has to download the app and th
create an accounising his Gmail account. After that, he caeate the clas&ach unit will
have four homework assignmerasd each of them will havepercentage thatill be 15% of

the global grade. The homework assignments will be dividiedfaur types: guides, videos,

da4 a4

songs,andworkshees thatare going to be createon Educaplay and then peston Google

Classroom.

To have access to Educaplay, the teacher must download the app and then crate a profile
using his Gmail. There, the teacher will have access to create a variety of activitias ABh

gamesgcrosswords puzzles, dialogue games, and dictation games, fill in the blanks, map iz,

& /3

matchng column games, memory gameisidles, unscramble word games, videguiz and
words search puzzles. It is important to mention that these twoaappgsee to download. It

means that the teacher will not have to pay anything to get them and create an account. x

N
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EVALUATION PROCESS x

Toeval uate student-grade gasswogm eas be ai challeage sfinic&t
students have limited ways to show wktay know. That is why, first grade teachers mus%
employ a variety of strategies to monitor progress to ensure all students are meeting the %

level standards.

Some types ofvaluations are considergdo o d t o check student\\0

after the different contents studied in the units. Some of the evaluations are the following:

44

Formative assessmenit refers to all the ways teachers check the students for progress as %

learn new conceptand develop skills.

Z

Diagnostic: it allows teachers to adjust lessons or reteach concepts based on how the stu

are doing.

Observation: it is a powerful tool for first grade teachers. Observing students while t

i/

practice a specific skill allowgachers to see firstand whichstudents understand the concept

and which students need help.

Summative assessment:they aresome form of a test at the end of a unit or lesson;
assessment that is given a grade to determine how well the student tearmederial after the

content has been completely taught.

/7

Notebook revision:it is important to check if students do all the homework assignments a

7

copy the classes to see the interest of the students in the subject, so they compromise the

%

subjectto learn more every day.

(72}
—

Online tests:itcanbeused n or der to cover specific

o]

o dasedd

knowledge. These online texould becreated o Google Classroom.

113
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MAKE -UP ASSIGNMENT PROCESS x

Students are responsible for completagsignments that are missed when they a&
absent. For planned absences, parents Nul
assignments prior to the absence. The teacher will assign students certain days to cor&

makeup assignments.

The dfferent types of evaluations are goitagbe worked online by using the platform
Google Classroorm which there is an available class callitst Grade Toméas Medind@he

othertool the teacher camse isEducaplaywhere a variety foactivities such a&\BC games,

&7

crosswords puzzles, dialogue games, dictation games, fill in the blanks, map quiz, matc
column games, memory games, riddles, unscramble word games, videos quiz and words grarch

puzzles can be created.

Formative assessment During the whole year Percentage
Diagnostic At the beginning of the unit 10%
Observation During the whole term 10%
Summative assessment Every Thursday 25%
Notebook review At the end of the term 20%
Written test Each month at the end of th 35%

unit

Total 100%
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EXPECTATI ONS FOR STUDENTS® BEHAV&R

4

The following standards of good behavior are expected from students to be succes
in classandto create a good learnirenvironment in the English class at C.E Tomas Medin
These should be read at the beginninghefcourse and pasted on the wall by the teacher

/7

charge for students temember theralways
Be on time
Respect yourseHlnd others
Respect property
Be prepared to learn and have all the required materials

Complete class assignments

1

1

1

)l

1

1 Stay ontask
1 Use appropriate voice and language

1 Respect the school and classroom environment
9 Do not eat in class

9 Ask for permission to go out

|

Leave desks clea
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RECOMMENDED MATERIAL

Here there are some wsibes and YouTube channels where the teacher willeficich

material to work with first grade students anytime he wants to incorporate more activities.
x  Websites
(Adrformation, 2010)
(Versvik, Brand, & Brooker, 2012)

(Ankit & Deepak, 2015)

x YouTube channels
(walrus, 2012)
(songs, 2006)

(cocomelon, 2006)
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5.10 Macro-lesson plan

UNIVERSIDAD DE EL SALVADOR

FACULTAD MULTIDISCIPLINARIA DE
OCCIDENTE

FOREIGN LANGUAGE DEPARTMENT

CENTRO ESCOLAR TOMAS MEDINA

FIRST GRADE ENGLISH MACRO -LESSON PLAN
TEACHING ENGLISH AS A FOREIGN LANGUAGE (EFL) THROUGH THE
TOTAL PHYSICAL RESPONSE (TPR) APPROACH COMBINED WITH
TECHNOLOGY FOR THE FIRST TIME

SCHOOL PRI NCI PALG6S NAME:

TEACHEROGS NAME:

AUTHORS:
ESTER ELIZABETH BOLANOS VEGA
FLOR IDALMA SANDOVAL BATRES

JAZMIN DANIELA ALARCO N CONTRERAS

AUGUST, 2020

SANTA ANA, EL SALVADOR, CENTROAMERICA
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Centro Escolar Tomas Medina

Teacher:

Level: 15t grade

Lesson 1: Unit 1:SCHOOQOL IS COOL

Topics: greetings, farewells, classroom objects, and school objects

Class time:360 minutes (8 hours class)

Target structure: verb to be, simple present and affirmative sentences

Target content: identifying greetings, farewells, classroom objects and school oh

Objective: to use vocabulary greetings, farewells, classroom objects and s

objects through songs, and videos by making physical movements

Materials: pencil, worksheets, colors, projector, speaker, notebook, and bond p
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TOPIC NUMBER 1: SCHOOL IS COOL

Warm up: K nock knock Time: 10 minutes

1. Teach students to knock the door before entering the classroom and greet the teack.\.

e

2. Ask studats to form a line and knodke door and greet the téwe iGood afternoon
teacheo.

3. Tell students to mimic as if it iglready at night, and they have to gfreomeone else
fiGood nighd.

4. Ask st udent sandtgreetifi theomotniaisdodentbming.

Presentation: Hello song Time: 25 minutes

Pre activity: (5 minutes)

1. Askstudents to mention the different greetings they know.
2. Tell students to write the greetings in the notebook.
3. Ask students to share the greetings with a classmate next to them

During activity: (15 minutes)

1. Ask students to stand up.
2. Sing the song and mimtbe different greetings with the students.
3. Tell students to sing the soatpud

Hello, | am good, | am great, | am wonderful.
How are you? | am tired, | am hungry, | am not so good.

The link for the songhttps://www.youtube.com/watch?v=tVIcKp3bWHS8

Post activity: (5 minutes)

1. Ask some students to pass to the front.

2. Ask them to explain what the song was about.
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3. Tell students to remember the differentvements and ask them to perform them.

4. Repeat the process with other students.

Wrap up: Draw it Time: 10 minutes

1. Give the students a piece of paper.

2. Each student will write their favorigreeting with the drawing that represent it.
A sun for good morning, a sun and two cloud$or good afternoon, a moon for @od
night

Students will draw in the page and wrap it and through it in the classroom.
Each student needs to have a page.

Ask studers to bok at the picture and say the greeting that repregent

S

Ask some students to pass to the front and say the name of the greeting.

Warm up: Greet the neighbors Time: 10 minutes

. Ask students to form a circle in the classroom.
. Choose one of the studentscome to the middle of the circle.

1
2
3. Greet the rest of the students by saying a greeting and perform a movement.
4. Askthe rest of the students to repeat the greeting and make the movement.
5

. Repeat the process with the rest of the students.

Wrap up: Memory game Time: 15 minutes

Ask students to get in pairs.
Tell students to write in the notebook the different greetings they know.

Give students 5 minutes to write it and memorize them.

0N P

Ask volunteergo come to the front.
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5. Tell students to find the pair of the twloawings thatepresents the greetings.

6. Ask for more volukeers.

vvvvvv 4358 Duwwn ColOrINGPAGES 1 Linet

Afte? oon- G ~+( zj%

6 i
10147

@@@@ﬂ nighlt!

Duwn ColoringPages  iinet

Follow up activity: Trace and color Time: 20 minutes

Tell students to take out a pencil and colors.
Ask students to work on the page.
Trace the different greetings with the pencil.

Color the drawingsind the letters.

ok~ 0N PF

Check student’s work.
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Learn and trace
Good affternoon

Reflection
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TOPIC NUMBER 2: FAREWELLS

Warm up: Claps Time: 10 minutes

1. Ask the students to stand up and make a circle, students will have to repeat what Simo
says.
2. Simon says Good morning, Simon says Good night, Simon says Geoih@simon

says Good morning.

Presentation: Digital flashcards Time: 25 minutes

Pre activity: (5 minutes)

1. Ask students to get in pairs and repeat the following words:
2. Ask some volunteers to pass to the front.

3. Give feedback to students if need it

Goodbye
Bye
See you later!
See you soon!
During activity: (15 minutes)

Tell students to stand up and take a sit on the floor.
Ask students to keep in silent.
Look at the virtual flashcards and ask students to lshesfully to the pronunciation.

Ask students to repeat after the teacher by using the talk meter.

ok~ 0N PF

Invite some students to come to the front and say the vocabulary.
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Post activity:(5 minutes)

1. Ask the students to work in the notebookiting the letter to form the different

farewells.
Goodbye
Bye

See youl!

Wrap up: Dramatize it Time: 10 minutes

1. Ask students to mimic the different farewells.
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2. Ask the students to guess what is the farewell that the student is trying to dramatizix
Goodbye!
See you later!
See you soon!

Bye!

Warm up: Guess Time: 10 minutes

Show the students s@ pictures that represent the farewells.
Ask the students to form two groups.
Each group will choose a representative, and guess the two drawing.

S

The group who guess more will win.

B See you s " . 1\} !§

\ v ' 4 e ~

) soon! A\ -~ See you S Goodbye
‘ o S later! VTR o
' 4 . -

See you
N

e - : WGe.

) soon! . See you & £ v Goodbhye
‘ o > later! N Bl r)

Y 4 A e b

Wrap up: Cover it Time: 15 minutes

1. Ask students to take out their notebook, a pencil and some colors.
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Tell the students to create a drawing based on the topic study in the class.
Give five minutes to the stients to create the drawing.

Ask somevolunteers to present the cover of the notebook.

o b~ 0N

Tell the rest of the class that all students will present the new cover.

Follow up activity: Summary Time: 20 minutes

Ask students to make a summary of the class.

Tell students to write the different farewells in a page with a corresponding drawin

St d a4

Give a page to the students and five minutes to create the summary.
Ask students to share the summary with the person néx¢no.

Tell students to pass to the front and share the summary.

o gk w b E

Check studentds pronunciati on.
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Reflection

TOPIC NUMBER 3: SCHOOL OBJECTS

Warm up: Crazy sounds Time: 10 minutes

1. Ask students to stand up and sit down on the floor.

2. The students will repeat some words and make the sounds of the words by clapping thir
hands.

3. Tell all the students to repeat the following words:

Table, chair, scissors, book, glue stick, crayon

Presentation: Digital flashcards Time: 25 minutes

Pre activity:(5 minutes)

1. Show the students some virtual flashcards and ask them to repeat the words.

2. Students will repeat the words as many times as possible.
During activity: L5 minutes)

1. Tell students to pay carefully attention.
2. Show the virtual flashcards and ask studentthfemame.

3. Pronounce the name of the school objects.
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4. Ask students to repeat the name of the objects while they look the different virf&
flashcards.

5. Tell students to mimic the sounds that the teacher does by using the talk meter.

Link to the digitalflashards:

a4

https://drive.google.com/file/d/1FabcKtilBbOXhOIEePFOUwBpNjc3vtHA/View?usp=sharing

Post activity:(5 minutes)

1. Ask the students to take out their notebook.

2. Draw and color the school objects.
Chair, scissors, book, glue stick, crayqnable

3. Write the name of the school objects.

Wrap up: Back to back Time: 10 minutes

1. Ask students to get in pairs.
2. Students need to stand up.
3. Tell students that the teacher will say a word in Spanish and the student who knows

Word in English has to turn and say the Walaud

Book, crayon, chair,table, pencil, glue stick, scissors, eraser, sharpener

Warm up: Bingo Time: 10 minutes

1. Ask students to get in pairs

2. The teacher will give a piece of paper with 4 squares

3. The studentsvill choose four School objects and draw them
4

. Play bingo and the one who wins will get a candy
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Book, crayon, table, chair

Wrap up: Paper slide Time: 15 minutes
1. Tell students to make groups of 5 and get together.

2. Ask students to make a sketch that represent what they learn in the class.

3. Tell the students to take a photo of the sketch akdtdents to save the picture.
4. Ask the students to share with the class whaskle¢ch is about.

5. Have students in front of the class with the drawing.

Follow up activity: W orksheet Time: 20 minutes
1. Ask students to take out the pencil and colors.

2. Give students the worksheet and divem 5 minutes to work.

3. Tell students to work by matching the number and the correct object.

4. Color the different drawings in the worksheet.

5. Check studentsd wor k.

e o . o . . o 2, o . 2, .3 . 2., . 0,

i <=
e

object.

oooooo
ooooooooo
ssssssss
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Reflection

TOPIC NUMBER 4: SCHOOL PLACES

Warm up: How is it? Time: 10 minutes

1. Tell the students some characteristicdéscribe some school places.
2. The students need to guess the name of the place.

Bathroom, it is where the students go to do their necessities.
Classroom it is where the students receive classes, sing and dance with the teacher.

Playground, it is where thestudents play in the recess and jump, run and walk with their

SO

Friends.

Cafeteria, it is where the students buy something Delicious to eat.

Presentation: ideo Time: 25 minutes

Pre activity:(5 minutes)

1. Ask students to stand up and make a circle.

2. Ask students to mention a place of the school and explain what it is for.
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3. Give students an example.
4. All students have to participate.
During activity: (L5 minutes)

1. Tell students to take a sit in tHeor looking at the whiteboard.
2. Ask students to pay carefully attention.

3. Play the video the first time, and the second time.

4

. The third time students will repeat the vocabulary.

Link to the videohttps://www.youtube.com/watch?v=yfT2D2hO6No

Post activity:(5 minutes)

1. Tell the students to mention their favorite place in the school and justify.
2. Ask all students to mention it.
3. Give feedback to students with the pronunciation.

Wrap up: Show and Tell Time: 10 minutes

1. Ask students to stand up and form a circle.

2. Sit down on the floor with the teacher.

3. Ask each student to pass to the front and mention the two School places.
4. Give each studentsgrade depending on how they do it.

Warm up: Frozen Time: 10 minutes

1. Play a song.

2. Ask students to walk in the classroom while the song played.

3. Tell the student that they will be frozen when the music stops.

4. The ones who move will mention something that they have learned in the class.

Wrap up: Snowstorm Time: 15 minutes
132
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1. Students wite down what they learned @npiece of scratch paper and wrapp.
2. Given a signal, they throw their paper snowballs in the air. Then each learner picks

a nearby response and reads it aloud.
3. Ask students to share with the classroom what they leaveed in the class.

Follow up activity: Word search

Time: 20 minutes

0N PE

belongs

Ask students to take out a pencil.
Tell students to find the different words assign by the teacher.
Give 5 minutes to the students tonk on the page.
Tell students to identify the different places and write the bemto the drawing it
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Centro Escolar Tomas Medina

Teacher:

Level: 15t grade

Lesson 2: Unit 2:MY HOUSE

Topics: parts of the house, house objects, family members, and house chores

Class time:360 minutes (8 hours class)

Target structure: verb to be, simple present and affirmative sentences

Target content: identifying parts of the house, pointing out house objects, descr

family members, and mimicking house chores

Objective: to name parts of the house, house objects, family members and

choresby watching videos and mimicking

Materials: laptop, LCD projector, USB memory, worksheets, corns, flashcare
speaker or a tape recorder

135
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TOPIC NUMBER 1: PARTS OF THE HOUSE

Warm up: Freeze dance Time: 10 minutes

Before beginningexplain the activity and show how it works to students

4]

Put on the song fAAction songo and t
When the music stops, they must freeze.

Anyone whodoes nofreeze is out of the game.

o bk~ 0N PE

The last one left standing wins!
Link to the song Action Song:

https://www.youtube.com/watch?v=dUXk8Nc5qQ8

Presentation: ideo about parts of the house Time: 35 minutes

Pre activity: (5 minutes)

=

Tell students theywil watch a video about the

©
Q

A idd aadsdaaaaaad

. Students will watch on the videliving room, bedroom, bathroom and kitchen.

w

. Ask them to tell the parts of their house in Spanish or ask them if someone knows

=

to say them in English.

4. Ask them to be quiet and pay attention.
During activity: (20 minutes)

Play the video the first time for them to watch it completely.

When it finishes, ask them to say the rooms they remember.

Play the video for the second time.

This time ask them to repethe parts of the house.

Pause the video for students to have a breath and recall the rooms.
Continue with the video and repeating

Play the video the last time completely.

Now ask them to say the parts of the house they watched in the video.

© © N o g A~ wDdPRE

Clarify words they do not know.
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Post activity: (10 minutes)

1.

N

o o bk~ w

Put students in a circle.

Whisper a word learned in class to the student on your left. Words to whisper ca

bedroom, bathroom, kitchen, living room.

They whisper the word to the person on their left and so on.

The last person to hear the word has to salpiid

Repeat the game with most of the words learned.

Wor k on studentsodé pronunciation.

Link to the video parts of the house:

https://www.youtube.com/watch?v=gZyJPZxsmZk

Warm up: T rain ride game Time: 10 minutes

. Explain to students how this works.
. Let them know the instructions:
. Have students form a train (standing in line holding onto each other).

. Make choo choo around the classroom and call out instrudf@gsfaster, slower,

turn left/right, stop, go).

Remember to be the role model for stutdeto understand what they have to do.

Wrap up Time: 20 minutes

iAo diddddsssdaaaaaad

NNV
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Give students the worksheet, below, on the parts of the hbedeoom, bathroom,
living room, and kitchen and add garden.

Ask students to color them the color they want.

When they finish, give them some corngtd on each part of the house.

Say the parts of the house one by one.

Let students mark the parts of the house with their corns.

Check if everyone did it well.

If students mistook, have a review of the topic.

137
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Follow up activity Time: 15 minutes

1. Now, include gestures for students to identify the parts of the house.

(7]

SIS ES ST

. Ask them to stand up and the teacher says for exafplh er e y o u
make the sleeping gesture.

3. Everybodyhastosdybedr oo mo .

4. Continue sayingiwher e kgo @ tsdodwake lthe gesture of taking a

shower.

5. Continue sayingi wh er e y @anud mpke she gesture as if you are in the
bathroom.

6. Everybody hastosdyb at hr oo mo .

7. Finally, sayi wh er e y @and make thekglesiure of cooking. x

8. Everybody hastosayk i t cheno. x

9. Addiwher e you wa tarel make theewatpringagestuse! 0

10.Everybody hastosaygar den o . x

—

11.Roles can be interchangeable. The teacher can say the part of the house and st%s

can make the gestures and say the phrases if possible.

iAo diddddsssdaaaaaad
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Reflection

TOPIC NUMBER 2: HOUSE OBJECTS

Warm up: Word recognition game Time: 10 minutes

1. Have these images about words students have learned in previous lessons.
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2. Have all the students stand at one end of the room and the teacher in the middle.

3. Hold up one card and students come forward and whisper the word in the teacher's e

4. If correct,they can go over to the other side of the rodmot, they must stay in the
same side.

5. You can have the same flashcard some time so that all students participate.

6. Students can have as many guesses as possible.

Presentation:Video aout house objects Time: 35 minutes

Pre activity: (5 minutes)

1. Tell students they will watch a video

2. The house objects they will see aable, chair, bed, desk, cupboard, stool, couch,
and bench.

3. Ask them to tell some house objects in Spanish or ask them if someone knows how\to

say them in English.
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4.

Ask them to be quiet and pay attention.

During activity: (15 minutes)

© © N o g B~ wDdPRE

Play the video thérst time for them to watch it completely.
When it finishes, ask them to recall some house objects.
Play the video for the second time.

This time ask them to repeat the house objects.

Pause the video for students to have a breath and recall the objects.

Continue with the video and repeating.
Play the video the last time completely.
Now ask them to say the house objects they watched in the video.

Clarify words they do not know.

Post activity: (15 minutes)

0N PE

Divide the class into two or three teams.

Onre representative from each team comes to the board.

If the representative does not know the word, someone in the group may help.
Say an object house in Spanish and the first person to get to the board and say the ¢

object in English wins a point ftsis/her team. Words to say dable, chair, bed, desk,

cupboard, stool, couch, and bench.

If they all miss the word, you take the answer from the first person in the audience

raises his hand.

Be sure to keep this game moving to minimize wastedftiome students moving to and

from the board.

Link to the video house objects:

https://www.youtube.com/watch?v=eVbzkcKWMro&t=97s

SIS

(@]

Tee

Warm up: Sports gallery

Time: 10 minutes

1. First, explain to students how it works.

\
\
\
\
\

2. Students have to mimic the sport the teacher says and mimics for at least 10 sec%

141 x
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3. After a while the teacher speeds up the time. A few sports skills the teacher can&
out: Shooting a jump shot, juggling a socer ball, dancing like a ballerina,

batting a baseball, swinging, a golf club, downhill skiing, serving a tennis ball,

4

shooting an arrow, etc.

Wrap up Time: 20 minutes

Give students a worksheet on the different parts of the house only withrtres

Give them a page with the different house objects.

Taas

Now ask them te@ut themout and place them on the corresponding room

They have to glue the objeat the different parts of the house where they belong.

ok~ 0N PE

Check student sd worHousaaobjdctsicarécly. t h e m | ace

e L

bedroom bathroom

kitchen living room
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Directions: cut the images cut ond place them on the comresponding room.

.

'TF

Follow up activity Time: 15 minutes

Ask some students to pass to the front one byusimg the worksheet number.
Ask them to name the objects they place and to name where they placed them.

Help them pronounce if they mistake.

w0 nh o

Make them repeat mispronounce words correctly.

Reflection
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TOPIC NUMBER 3: FAMILY MEMBERS

Warm up: Apple pass Time: 10 minutes

1. First, explain to students how it works. They must say house objects in English, fo

exampletable, chair, bed, desk, cupboard, stool, couch, and bench.

Have all students sit in a circle.

Use a fake apple and toss it to one S, but you must say one English word as you
The student then throws to another student and says a different Evgldsh

If the student you threw it to drops it, he/she is out.

o ok w N

And the game keeps going until you have one winner.

Presentation:Video about family members Time: 35 minutes

Pre activity: (5 minutes)

1. Tell students they will watch a video abdue mi | y member s ocal |

2. The family members students will watch aj@ndma, grandpa, mommy, daddy,
sister, brother, baby.

3. Ask them to tell their family members in Spanish or ask them if someone knows ho
say them in English.

4. Ask them to bejuiet and pay attention.

During activity: (15 minutes)

Play the video the first time for them to watch it completely.

When it finishes, ask them to recall some family members.

Play the video for the second time.

This time ask them to repeat the famitgmbersafter the videos shows each of them
Pause the video for students to have a breath and recall the family members.
Continue with the video and repeating.

Play the video the last time completely.

© N o 0o b~ W hBE

Now ask them to say the family members they watched in the video.

AL AL AL AL LR
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9. Clarify words they do not know.
Post activity: (15 minutes)

Explain to students that each of their fingers is going to be one family member.
Their thumb is going to be their grandpa.

Their index finger is going to be their grandma

Their middle finger is going to kbeir daddy.

Their ring finger is going to be their mommy

S o

Their little finger is goingto bethenEx pl ain it to them

(7))

PIPPIIPELII IS

on the video.
7. Now they hae to present their family and raise their thumb andfsdayh i s
grandpa, t hi s i s my grandma, this is my
8. Itis possible to do the same with the other hand to present the rest of the family if th

is time.
Link to the video family members:

https://www.youtube.com/watch?v=u9kpdmCtO34

Warm up: Category game Time: 10 minutes

1. The teacher says different categories studied in class, for exgrapkeof the house,
house objects, and family members".

2. Students have to tell as many words as they can which belong to that category.

3. Correct pronunciation and clarify mistakes if students say a word for a differe

category.
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Wrap up Time: 20 minutes

a4

1. Give students a worksheet where they will match the family members.
2. Explain to them that there are 2 forms to call daddy andmmyg father and mother. Say Q&

the differences in Spanish.
3. They will also trace the family memb:&é)

4. Help them know what the names means since they do not know the written form.

&

will be a little practice on it.
5. Check students” work.

6. When they finish, make them say the namlesid
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Follow up activity Time: 15 minutes

1. Explain to students they are going to imitate how their family is.

2. First make the gestureSor example, my father is happy.

3. And everybody has tbe happy.

4. Then you continue sayingj)y mother is angry.

5. Say my brother is hungry.

6. My sister is sad.

7. Make sure everybody does the gestures.

8. Translate when it is necessary.

9. Choose some students to go to the front and head the activityaiitdrave already

taught them how to do it.

Reflection

TOPIC NUMBER 4: HOUSE CHORES

Warm up: Up, down, stop, go! Time: 10 minutes

iAo diddddsssdaaaaaad

1. Children have to listen very carefully!

2. Show them how it works.

3. Explain thedirections first:

4.

5. On GO- children must movearound the space either walking or running.
6. On DOWN- children must sit or lay down.

7. On UP - children must stretch up to the ceiling.

8

. Make students do the actions alone after you have mimicked for at least one minut

NNV

On STOP - children must stop.
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Presentation: Song about cleaning up Time: 35 minutes

Pre activity: (5 minutes)

1. Explain to students what house chores are.

S

1
pu—y

2. Tell students they willisten to a songboutc | eani ng up call ed

3. Ask them to say some house chores in Spanish or ask them if someone knows ho
say them in English.

4. The house chores they will listen to on tlvagare:clean up, tidy up, put the toys
away, put the books away, put the crayons away, put the plates away, put the cups
away, put the snacks away, put the blocks away, put the glue away, put the sheets
away, put the scissors away, put the pots away, put the pans away.

5. Ask them to be quiednd pay attention.

During activity: (15 minutes)

Play the songrst time for then to listen tat completely.

When it finishes, ask them stand up and sing with you.
Playthe song for the second time and sing.

This time ask them to repedt the song lyric out loud.

Play thesong the last time completely and let them sing alone.
Now ask thento say the house chores they listen.

N o g bk Db RE

Make sure to gesture everything that the song mentions for students to understand
each actions means.

8. Clarify words they do not know.
Post activity: (15 minutes)

Teach students new house chores by doing the following.

=}
o
o

SOOI RS ST

Call outa command . g . "t he t dhedidhest. says,

1
1
M Continue with:
1

Take out the trash
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|
Link

https://www.youtube.com/watch?v=gPq7wzGEjqE

Hang the clothes

Make the bed

Sweep youhouse

Tidy your room

Walk the dog

Do the dishes

Look after the siblings

Mop the floor

Water the plants

Model the movement correctly.

Let students follow you as long as you continue saying house chores.
When students have understood what to do, just sagotmmand, but do not mimic
anything.

Check if everyone is doing it right.

It is possible to choose students who want to do it at the front.

to the song itds time to clean up

Warm up: W ord recognition game Time: 10 minutes

Bring flashcards related to house chores.

. Present them to students one by one.

1.

2

3. Let them say the correct house chal@ud

4. Ask some students to come to the front and head the activity.
5

. Correct mispronunciation.

Wrap up Time: 20 minutes

iAo diddddsssdaaaaaad

1. Give students a worksheet on the house chores.

NNV
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2. Ask them to cut them.
3. When they finish, ask them to listen to you.
4. Say the house chores in this order.

5. Students will glue the house chores in their notebodk mamber from 1 to 10.

NNV

Directions: cut out the images and follow your teacher’s indications.

Take out the trash
Hang the clothes
Make the bed

Sweep your house
Tidy your room

Walk the dog

Do the dishes

Look after the siblings
Mop the floor

Water the plants

150
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6. Check if everybody has it correctly.

7. Let students know if they mistook.

Follow up activity Time: 15 minutes

1. Ask students to stand up.

2. Tell them they are going to imitate the house chores:
1 Take out the trash

Hang the clothes

Make the bed

Sweep your house

Tidy your room

Walk the dog

Do the dishes

Look after the siblings

Mop the floor

= =4 4 -4 -4 -4 -2 -2 -

Water the plants
. First, do the mimic for each house chore for them to know how to do it.

<

APPPPP PP

3

4. Then begin saying one house chore by one in the ordeprgder.

5. Then | et them do the mimics al one.
6

. Just call out the house chores and check if all students do it right.

Reflection
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Centro Escolar Tomas Medina

Teacher:

Level: 18t grade

Lesson 3: Unit 3:MOVE YOUR BODY

Topics: parts of the body, clothing, colors, numbers

Class time: 360 minutes (8 hours class)

Target structure: verb to be, simple present, affiative sentences

Target content: identifying parts of the bodygecognizing different clothing itemg

distinguishing colors, recalling numbers from one to ten.

Objective: to name parts of the body, clothing, colors, and numbers through vi

songs, and flashcard by performing actions and mimicking words.

Materials: Laptop, LCD projector, USBnemory, CD player, speakers, worksheg
sheets of white paper.
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TOPIC NUMBER 1: PARTS OF THE BODY

Warm up: Character freeze Time: 10 minutes

1. Tell the students to walkédely in the room untiyou yellfreeze.

aas

2. The students must atbp moving and annountlee kind of claracter the students should

be:Old lady, serious man,a scared woman, surprised girl.

3. One everyone has their characters, tiedl students to mowvagain until someone yells Q&

freeze.

4. Switch the characters

Presentation: ng aboutparts of the body Time: 35 minutes

Preactivity: (10 minuteg

Touch some of younody parts (arm, leg, head, shoulder, nose)

Tell studentgouch theparts of their bodieghat the teacher already mentioned.

SO

Havethem repeat the parts of the body.
Have students to touch again the pafttheir bodies already mentioned, but they Willx

A

have to do it without the teacher 6s NMmi C

During activity: (15 minuteg

s

1. Have studentsdit en t o athe sbogl dde, knees, a t o

2. Have students make the physical movement the song says. K

3. Have students repeat the parts of the body mentioned in thefsdng a d , S h%l d
knees, and toeso

4. Have students make the movements and sing altthghe song.

Post activity:(10 minute}

2. Havethem to come to the front and point some body parts they know.
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Link to the ®ng:

https://www.youtibe.com/watch?v=WX8HmogNyCY

Warm up: Guess the drawing Time: 10 minutes

1. One person comes to the ft@nd starts to draw a pictusam, leg, head, toesfinger,

SIS

ear, mouth, nose, eye, knee, neck.
2. The students must try to guess what the picture is before the person has finished draxing
it.

3. The person who guesses correctly comes to the front toadratluer picture.

Wrap up: My Body Time: 20 minutes

1. Have students work on the followingprksheet.
. Have students match the body parts with the picture.
3. Check students work and answers.

WMy Body
Warteh +he body parts with +he picture.

[ NOSE ] [ TOE ] [ HEAD

([ eme ) [ Foor ] [ Amm

[ F-maaz] [ KNEE } [
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Follow up activity Time: 15 minutes

. Have one student to come to the board.
. Have him to movene part of his body so that his classmates can say in English.

. The first one to get the right answer is the rd@coming to the board to move another

part of his body.

Reflection

TOPIC NUMBER 2: CLOTHING

Warm up: Change places Time: 10 minutes

. Get all the students to sit @hairs in a circle.

. The teabers stands next to the circle.

The teachers calls out one instruction.fed;dnge ifyou are wearing a skirt change

if you are wearing sneakers, change if you are wearing socks, change if you are

Cad s dddsaaaaad

wearing a skirt. 0 @%
. All the people wearing a white shirt must stand up and change places. The last pers

left standing without a chair left the circle, and one desk is taken away.

4
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4. The teacher call s out anot her i nstruct on

playingfor a few minutes.

Presentation: Song about clothes Time: 35 minutes

Preactivity: (10 minuteg

1. Ask studentsbout the clothing items people usually wear in summer and winter.
2. Have students tell what they wear in summer and winter.

3. Have students identify the clohg items they are wearing now.
During activity (20 minutes)

1. Have students listentotseo n g dif @éstsed f or the daybo
2. Have students rgat the clothing items the somgentions shirt, pants, socks, hat,
coat, shoes, scarf, mittens, and bag

3. Have students sing alongside the song.

. Have students simulate they are putting on those clothing item thrduwggical

movement while listening to the song.
Postactivity: (5 minute3

1. Give students a worksheet about clothes and body parts.

2. Have students match the images on the worksheet to their corresponding images o
I‘Ig ht Clothes And Body Parts AR oy
o '
= - - &

& - - 8
.- -2
©- R
ﬂ.
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Link to the songhttps://www.youtube.com/watch?v=KDEG6i_ZZkFU

Warm up: Kim’s game Time: 10 minutes

. Divide the group in two teams.

The teacher collects-B0 small pieces of paper wittrawn clothing itemsa skirt,

pants, a shit, shoes, a scarf, a hat, a cap, a dress, a blouse, and gloves

. The teacher picks one piece of paper up at a time and holds them up and the stuent

ASS7SS 7

call out what it is.

The team that shouts first the English name of each item wins a point.

Wrap up: Ball toss Time: 15 minutes

. Students make a circle and toss a ball from one to another.

. The student who catches the ball will quickly give one thingheelearned in the class

. Have students toss the ball until most of them patrticipate.

today.

Follow up activity Time: 20 minutes

1. Give students a page where they divide the four seasonsysddhe
. Have students draw clothing items people wear in each season.

3. Have students come to the board and present their drawing to the whole class na

NNV

the different clothes.
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Reflection

TOPIC NUMBER 3: COLORS

Warm up: Colors race Time: 10 minutes

. Draw a line down the middle of the whiteboard and divide the class into two group

. Give each team two pieces of paper eaclpwple, green, blue, red, orange, and

3. Give them some pieces of masking tape.
4. Sayblueandhave member of each team run to the board and stick the piece of pap

5. The first student to do it correctlyins a point for his/her team.

POLIIPPL S

yellow, black.

4

r.

Presentation: Mideo about colors Time: 35 minutes

Preactivity: (5 minuteg

1. Have students tell which their favorite color is.

2. Ask studerg which objects have that color, and make them draw them.
During activity (20 minute$

1. Have stuénts watch a video callddc ol.or s 0

NNV
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2. Have students to pay attention to the difféi@iors mentioned in the videoed, blue, x
yellow, green, orange, pink, purple, brown, black, white, and grey.

3. Have students repeat the colors alongside the video.
Post activity: (10 minute¥

1. Have students tell the colors they can observe in the classroom.

FLSSTTSS T

2. Have students follow some commands. Whentélaeher says: yellow = jump, red

shout, green = turn around, blue = clap.

Link to the songhttps://www.youtube.com/watch?v=ghOTU8_1Af4

Warm up: Red light, green light Time: 10 minutes

1. The teacher stands in front of the classroom.

2. The students form a line at the other end of the classroom.

3. Tell them to pretend that they are standing behind an imagiratingtline. When the
caller (teacher) yells "green light", the students can move forward towards the cal
When "red light" is called, the students must freeze in whatever position they are i
the caller catches a participant in motion, she/henstssck to the starting line.

4. The goal is to be the first to reach the caller.

Wrap up Time: 20 minutes

N
1. Divide students into teams of five. x
2. Throw a ball to a volunteer and ask Q&
1 What color is your pencil, notebook,raser, sharpener, backpack, desk%

classroom, book, and pen?

a4
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Follow up activity Time: 15 minutes

1. Show students the image above.
2. Ask them which colors they can observe in the image.

3. Have them answer the colors in English

Reflection
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TOPIC NUMBER 4: NUMBERS

Warmup:Let 6 s cl ap

Time: 10 minutes

Point to any number.

R

three.

Write numbers from 1 t&0 on the whiteboard.

Have students clap the corresponding number of times.

Repeat the procedurbut this time have students count each elapd oneé

—

Presentation: Video about numbers

Time: 35 minutes

Preactivity: (5 minuteg

1. Have student look at the image below.
2. Have stidents tell how mangbjects they can see in it.
3. Havestudents count thebjects so that they can give the right answer.
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During activity (20 minutes)

7

1. Have students watchl@ovideo fAcount. ng@\\§r 0
2. Have students to paytantion to the numbersentioned in the videane, two, three,
four, five, six, seven, eight, nineand ten.

3. Have students repedttet numberslongside the video.
Postactivity (10 minutes)

1. Have students to walk around the classroom.
2. Have them count different objects in the classroom.

3. Have them sharneir answersf the objects they could count.

Link to the videohttps://www.youtube.com/watch?v=D&EDsHCGA

Warm up: Numbers Time: 10 minutes

1. The teacher tells the students they need to count from one to ten following these rules
1 Only one person can speak at a time
1 Only one numberan be saict a time

1 Each person may only provide one number

VIO N SIS

2. If any of these rules are broken, the game starts again at number one. The teache

=

g
students time to work and try to achieve the goal.

Wrap up: Happy birthday! Time: 20 minutes

Tel | students that wdewbhaocglebrath ther pighday.i r t h
Then,draw a cake on the bahr
Ask a volunter to come to the front and close his eyes.

A

Show students a number from 1 to 10 with your fingers, and get them remember how

say it in English. Then, the volunteer opens his eyes and has three chances to gue e

L idsdadd
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number. The class says yes or not adtath guess. If the volunteer does it correctly, thx
whole class calls ollappy Birthday!And the volunteer can eat a piece of the birthda
cake by erasing a piece of it.

5. Repeat the procede until all the volunteers haeaten a piece of cake.

Follow up activity Time: 15 minutes

1. Have students color the worksheet according to the color of each number.
2. Have students repeat the color and the number in EnglisQregyellow, two-blue,

threegreen, etc.

1 - yellow @- green 5- orange
2 - blue @- dark green @®- brown
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Centro Escolar Toméas Medina

Teacher:

Level: 15t grade

Lesson 4: Unit 4:DELICIOUS FOOD

Topics: fruits, vegetables, drinks, likes and dislikes.

Class time:360 minutes (8 hours class)

Target structure: verb to be, simple present, affirmative and negative sentence

Target content: differentiating between fruits and vegetables, naming differ

drinks, and telling likes and dislikes.

Objective: to memorize fruits, vegetables, drinks, and likes and dislikes thr
videos, songs, and digital flashcards by making physical movements and perfq

actions.

Materials: Laptop, LCD projector, USB memory, CD playspeakers, worksheet
sheets of white paper.
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TOPIC NUMBER 1: FRUITS

Warm up activity: The broken telephone Time: 10 minutes

e aas

1. Have students to make three lines.

2. Have students chooseepresentative to start the game.

3. Show the representative a fruit, and tell him how it is pronounced in Engpgite, Q&
orange, grapes, watermelon, pear, cherry, strawberry, pineapple, mango, banana,
and peach.

4. Have students go, and tell the last persahefine the word.

5. Have students pass the word through the line till it gets to the first person of the lin

6. The first line who says it correctly will win a point.

7. The line with more point wins the game.

Presentation: Digital flashcards about fruits Time: 35 minutes

iAo diddddsssdaaaaaad

Pre activity:(5 minute$

1.
2.
3.

During activity: (18 minute}

1.
2.
3.

5. Have them recall their names.

Post activity:(12 minute}

Ask students what their favorite fruit is.
Have students share their answers.
Ask students if they know how to say their favorite fruit in English.

Have studenta/atch the digital flashcards.
Have students pay attention to the fruits” naarebtheir pronunciation.

Have student s namgs.bamdna, terhom, apfple,ugrapes,ocherry,

LSS

watermelon, peach, persimmon, strawberry, orange, pineapple, and melon.

Have students remember the fruitsod nam

44
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1. Have students to draw and color their favorite fruit they saw in the flashcards in thel

notebooks.

—h

dad: 4

2. Have 5 studentstocometton e b oar d and show their
3. Have students tell the name of the fruit and the color that it has.

Link to the flashcardshttps://www.youtube.com/watch?v=UssT9¥CDU

Warm up: Guess the fruit Time: 10 minutes

1. The teacher will describe by using gestures some fruits so that students can guesith
fruit the teacher is talking abowt:atermelon: it is big and round, and it is greéom
the outside and red inside.

Orange:it is round, and it is orange.
Banana:it is large and thin; it is yellow.
Strawberry: it is red and small. It has seeds.
Cherry: itis small and red. It is round.
Grapes: they are round and small. They are perpl
. Have students guess the fruits by saying their English names.

Wrap up: Worksheet Time: 20minutes

Have students workmothe worksheet below.
Have them count the numbers of fruits of ekictul.

Have students color the fruits according to their corresponding color.

0N

Have 5 students come to the front and say the number of one fruit in English, and als

NS

its color. Eg: seven bananas. They are yellow.
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Follow up activity: Bingo! Time: 15 minutes

P WD

Have students draw a bingo card with their favorite 4 fruits learned in class.

Have students make some paper balls to put on the bingo squares.
The teacher will say the name of some fruits alreadsynl in class.

The firg studentwho completes the bingo card wins.

Reflection
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TOPIC NUMBER 2: VEGETABLES

Warm up: Categories Time: 10 minutes

1. Have students to makecacle. x

2. Tell students that the teacher will assign a category in which they have to provide,an
English word of the categarygolors, numbers, fruits, body parts, school objects, X
family members, parts of the house.

3. If a studendoes not know a word within that category, he will leave the circle.

4. Continue playinguntil there is a winner, or all the categories have been used.

Presentation: Digital flashcard about vegetables Time: 35 minutes

1. Ask students what their favorite vegetable is.
2. Have them share their answers.

3. Ask them if they know how their favorite vegetable is in English.
During activity: (20 minutes)
1. Have students watch the digital flashcards.

\

\

\

\

Pre activity: (5minutes) x
y: x

\

\

\

@%

2. Have students pay attentibono t he veget abl esd names

Q

3. Have student s r e p e a tbroctoh, epotatoe tgreatoa d¢alrog s
mushroom, eggplant, cucumber, corn, onion, pumpkin, lettuce, green pepper.
4. Have students r emember hghthem theflgshcardsb | e s

5. Have them recall their names.

1. Have students make a circle.

Post activity:(20 minutes) Q&

2. Have them recall the vegetables they saw in the flashcards.

w

Have them create a movement for each vegetable by saying a vegetable and makln
movement; then, the other person next to him has to repeat the vegetable anx
169
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movement. Then, he will call out another vegetable and create a movement for tha&
too.
4. Have them do this until they mentioned all the vegetables studied in the flashcasds

adding a movement.

Link to the flashcardshttps://www.youtube.com/watch?x8iUs4mnUUl

Warm up: Mmm, yuck, mmm! Time: 10 minutes

Divide the board intéwo parts.
Draw a smiley face on the left side and a face showing disgust on the right side.

Have students stand up in their place.

0N

Explain that the teacher is going to name different vegetables and fruits, and that <rey
should move to the left if theykie or to the right if they dislike itapple, carrot, onion,

strawberry, grapes, broccoli, cucumber, potato, banana, watermelon.

SRS SRS

5. Finally, get several students to name vegetables or fruits items akbhsay, i t 6 t h

are delicious! Oryuck, i t 0 shorridleh ey o0 r e

/0

Wrap up: Listen and Draw! Time: 20 minutes

1. Have students be prepared with their notebooks.

2. Explain them that the teacheilivgay a vegetable and a numbene cucumber, two
carrot, one potato, three lettuce, five corn, four tomato.

3. Havestudents draw the numberwdgetabls said by the teacher.

4. Atthe end, have students come to the front and sheiwdtawing by saying the number
and the vegetabl ebs name.
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Follow up activity: W orksheet Time: 15 minutes

1. Have students workmothe following worksheet.
2. Have students color the vegetables based on the mentionesl color

3. Have students repeat the colors and the vegetableswotksheet.

S Y el

yellow potato orange carrot red tomato

G

green cabbage vellow corn

= )

green courgette purple aubergine yellow onion

pink radish green avocado green salad

Reflection
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TOPIC NUMBER 3: DRINKS

(7))
=y

o d i dases taadaad

Warm up activity: Letods speates Englli

1. Have studentos | ist names.

2. Tell students that can you call out their names they have tondgaygishword instead
of sayingPresent!

3. Once the teacher has finished calling their names, elicit some of the words students<id
most frequently.

Presentation: Song about drinks Time: 35 minutes

Pre activity: b minute$

1. Have students look at the following image.

tea coffee

2. Have tell the type of drinks there are in the image.

3. Ask them what their favorite drink is amdy.
During activity: 0 minuteg

1. Tell students they will listen to song related to drinks.
2. Have students |isten to the song dlE Thi

3. Have students repeat the different drinks mentioned in the swlkgjuice, pop (soda),

172 Q&
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4. Wi t h t h e elp, bazecstudemntdsmg atongside the song.

7

5. While sings the song have students pretend they are drinking those beverages by maying

movements.
Post activity: 15 minute$

1. Have students to decode and tell drinks.

2. Draw on the boarda cow for milk; fruits for jui ce; a bottle of glass for sodaa cup
for tea; an ocean for water.

3. Have students decode those drinks by inviting 5 volunteer to come to the board.

4. Have students give their English names to the drinks.

Link to the songhttps://www.youtube.com/watch?v=Gtb_jK1scL8

Warm up: Guess what | am drawing Time: 10 minutes

=

Dive the class into two teams.

N

Explain them that teacher will start drawing a drink and they have to guessat,
juice, tea, milk, soda,and coffee.

3. Slowly start drawing a picture of a driok the board.

4. Students from both teams take turns guessing what is being drawn.

5. The teamguessing more drinks is the winner.

Wrap up: Letds dr aw! Time: 20 minutes

Give students a sheet of white paper.
Have students draw their favorite drink.

Ask them to stand up and walk arouthé classroom with their drawing.

SIS

w0 N PE
L

When the teacher sagop! They have to find a partner, show their drawing, and make
the following statemerii | | i k e saadngtoywhatitheyehave drawn.

5. Repeat the procedure several times.

Follow up activity: Clap Time! Time: 15 minutes
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1. Have students form a circle.

2. Tell them they will have to say fruits and vegetables they remember in English.

a4

3. The teacher will stand in the middle; when the teachentgat someone that person has
to say a vegetable or fruit. They teacher is the one who will choose whether it is a fr
or vegetable.

4. Ifitis afruit, they will clap up but if it isavegetablethey will clap down.

5. If they do not do it right, thewill leave the circle.

(o2}

. Continue playinguntil a winner is left.

Reflection
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TOPIC NUMBER 4: LIKES AND DISLIKES

Warm up: Simon says Time: 10 minutes

1. Tell students that the teacher will say some instructions they have to follow.

2. When the teacher will say Simon says clap your hands, students have to perform tho
actions:Simon saysclap your hands,Simon saydouch your head, Simon says jump,
Simon says stand in one foot, Simon says shout, Simon says move one arm, Sim
says smile.

3. Have students perform the actions and have fun.

Presentation: Video about likes and dislikes Time: 35 minutes

Pre activity: b minute$

SISV

1. Ask students what the thing they like are, and the ones they dislike.
2. Explain students that when they like something in English they say I like, but when th
dislike they say | do not like.

During activity: 0 minute}

1. Havestd ent s watch the video fALike DonEt L% ke

I

2. Have students pay attention at the likes and dislikes mentioned in the Viden:
apples; | do not like peaches; | like carrots; | do not like potatoes; | like bananas;
| do not like cherries; | like cucumbers; | do not like onions; | like pirates.

3. Have students repeat the likes and dislikes mentioned in the video.

a4

4. Havestudents epeat | | i keé |1 do not | i keé
Post activity: {0 minute}

1. Divide the classroom in two. Thiike &ide and thédislikeo side.
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2. Say some sentences in which students will decide ifltkeyr not by choosing a side: x
| like ice cream; | like English; | like school; | like homework; | like vegetables; |

like fruits; | like coffee; | like colors.

4

3.1 f there students in the dislike side, h a

Link to the videohttps://www.youtube.com/watch?v=W_siaVSv3Qs

Warmup: Ispy somet hi ngeée Time: 10 minutes

1. Divide the class into two teams.

2. Have students guess what the teacher is spying.

3. The teachers looks around tblassroom andising the colors a y Isspy sdinething
greem, for example.

4. Students have to guess what it is the teacher is spying.

5. If they got it right, they win a point.

6. Repeat several times, and have fun.

Wrap up: Like and Dislike Time: 20 minutes

Give students a sheet of white paper.
Ask them to divide the page in two by drawing a line in the middle.
Have them write in one side | like and in the other one | do not like.

Have students draw thihey like and dislike in each side.

ok~ 0N PF

Have students use all the vocabulary already studied so that they can draw things<\e
know their names in English.

6. Have students come to the front and share their likes and dislikes.
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Follow up activity: Find someone whe Time: 15 minutes

. Explainto students the queash:Do you | i keé?
. Give students the worksheet below.

. Explainto students they will ask that question while mentioning one of the things in

. Have them look foclassmates who like those things by asking the question.
5. Have them write their classmateséo

. When they finish, have them share their answers.

h

—

worksheet.

5
o
3

FIND SOMEONE WHO LIKES ...

SRR S0 SRR R SRR R RSN

Reflection
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Centro Escolar Tomas Medina

Teacher:

Level: 15t grade

Lesson 5: Unit 5:AMAZING ANIMALS

Topics: pets, farm animals, wild animals, and action verbs

Class time:360 minutes (8 hours class)

Target structure: verb to be, simple present, what is this? angaohave any pets

at home?

Target content: talking about pets, recognizing farm and wild animals, and expre

complete ideas with action verbs

Objective: to differentiate among different animal categoriessinging songs anc

making sounds and physical movements

Materials: laptop, LCD projector, USB memory, worksheets, corns, flashcar

speaker or a tape recorder

178
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TOPIC NUMBER 1: PETS

1. Have studentstart at one end of the classroom.

Warm up: Red Light, Green Light Time: 10 minutes x
Y

2. Instruct hemto run fast when you shodii,gr een | i ght o, sl ow w n
AYell ow |l ighto, and stop when you say,\)Ar

3. You may also have any signal to indicate the color you are shouting either circlesaqr

squares.

4. As theygo to the opposite end of the classroom, keep shouting commands.
5. When theyget to the opposite end of the classroom, start the game again so that th

can go to where the game started.

Presentation: S>ng about pets Time: 35 minutes

Pre activity: (10 minutes)

1. Tell students they wil!/ l'isten to a

(7))

SOESTT T A

(o]

2. AskthemfiDo you have a pet?0
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3. Tell them howto answer. They have to answer this waye s , I d a If thay, % do
have, they sayl:have a cator the pet they have at home.

4. In the song, students will hear the following pedsyg, cat, bird, lion, hamster,
goldfish, rabbit, monkey, lizard, turtle, parrot, and spider.

5. Ask them to pay attention to the song.
During activity: (10 minutes)

1. Play the song the first time for student to get familiar with it.

(7))

SO TSI SIS

2. Play the song the second time and ask students to stand up and sing with you. Mak
students repeat the song lyric correctly.
3. Play the song the third time for students to sing alone.

4. Ask them to say the pets they remember from the song. Help theemimmthem!
Post activity: (15 minutes)

1. Ask studentso draw their favorite pet.

2. Ask them to color the pet.

3. Choose some students to pass to the front and $ay h a v depending artwhat pet
they have, but they have to use the strudiute h av e é 0

Link to the song Do you have any pets:

https://www.youtube.com/watch?v=M4frKpXL8

Warm up: Simon says Time: 10 minutes

Explain to students how it works.
They have to first look at yoto know how to do the gestures.

After that,you will only call out a command, and they will have to do it.

A

If one students mistakes, he or she has to come to the front and call out a comman

A

together with the teacher.
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5. Bend over and touch your toes, jump up and down, run in a circle, and move your

arms may be some of the commands.

Wrap up Time: 20 minutes

1. Have some flashcards on the pets students have studied.

2. Make a review on these pets so that all students remember how to call them.

3. Tell students you are going ésk,iwhati s t &and go@ are going to show the dog
sothey havetoanswiri t Es a dogo.

4. Then you continue showing the flashcards asking,iwhati s t, And théydave
tosayit 6s a cat, ités a parrot, itods

5. Ask some students to come to the front and make the question to their classmates
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Follow up activity Time: 15 minutes x
1. Give each student this worksheet. x
2. They will color it by numbers. Q&
3. Help them remember the numbers they have already studied.

4. They have to follow the color as it is on the worksh&dar brown, 2 for yellow, 3 for x
blue, 4 for green, 5 for red, and 6 for pink. Q&
5. Check studentsd work while they are \N%ki

seq

6. When they finish, ask some students to pass to the front and say the colors they use

’”'.ﬁa 4
oy
4
1=brown 3= blue 5= red

2=yellow 4=green 6= pink
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Reflection

TOPIC NUMBER 2: FARM ANIMALS

Warm up: Animals and actions Time: 10 minutes

1. Explain to students how it works.
2. You are going to say that some animals do some actions.

3. Students are going to repeat those actions.

4. The rabbit is jumping, the turtle is walking, the dog is barking, the cat is running,
the bird is singing, the hamster is crying, the parrot is talking, etcThese are the

actions students have to follow.
. Ask some students to come to the front and do the activity with you.

6. Remember to be the role model and to help students do the actions and have fun.

Presentation: ng about farm animals Time: 35 minutes

Pre activity: (5 minutes)

2

1. Tellstudents hey wi | | |l i sten to a song calle A o

2. In the song, students will hear the following farm animplg; duck, horse, sheep,

cow, and turkey.
3. Ask them to pay attention to the song.

During activity: (15 minutes)

Cad i dsad s aad
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Post activity: (15 minutes)
1.

2.

Link to the song old MacDonald had a farm:

https://www.youtube.com/watch?v=_6HzoUcx3eo0

Play the song the first time for student to get familiar with it.
Play the song the second time and ask students to stand up and sing with you. MakeX\xx\r

students repeat the song lyric correctly.
Play the song the third time for students to sing alone.

Ask them to say the farm animals they remember from the song. Help them rememb

3

SIS LS

them!

Put students in a circle.

Tell them you are going to imitate all farm animals they just sagy, duck, horse,

sheep, cow, and turkey.
Theywill have to quickly say the name of the animal that makes that sound.

Roles can change. Ask for volunteers to make the sounds and the rest to guess

4

animals it is.

Give opportunities to shy students if there are. Do not allow the same students to

participate.

Warm up: The mime Time: 10 minutes

iAo diddddsssdaaaaaad

NNV

Have all the images of the animals students have studied so far in a smdtdpacat,
bird, lion, hamster, goldfish, rabbit, monkey, lizard, turtle, parrot, spider, pig,
duck, horse, sheep, cow, and turkey.

Show students how this works first.

Chooseone student by one.
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4. Ask him to pick an image without seeing.

5. He has to say the name of the animal he got and make the sound of that animal.

Wrap up Time: 20 minutes

1. Give each students this worksheet.

2. Say the directions in Spanish aadglish.

3. They have to colopets in yellowandfarm animals in orange
4. Check their work.

5. When they finish, give them a star or a sticker if they completed it.

Direcfion: color pets in yellow and farm animals in orange.

Follow up activity Time: 15 minutes
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=

the animals.
2. Make lines of students. It may be one of girls and one of boys.
3. Make sounds of each animal for students to say the name.

4. Students will pasene by one, but if one student does not say the name correctly, he,o

she has to continue making the sounds.

When students have finished the previous worksheet, make a review on the names%

-

T L L4

Reflection

TOPIC NUMBER 3: WILD ANIMALS

Warm up: Coming up with actions Time: 10 minutes

1.

2.

Ask students to stand up.

They have to be ready to do every gesture you will make.

Make sure you mimic the actions correctly.

Students do not do it at first but after they have seen you doing it.

Actions to be done arenake a circle, hold your hands, elbow with elbow, go

down, jump, take a seat, hands on the table, head on the table, sleep, wake u

SISO 7

and dance.

Repeat it twice or thrice. Then call out the names only, let students follow th

directions alone.

Presentation:Video about wild animals Time: 35 minutes

iAo diddddsssdaaaaaad
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Pre activity: (5 minutes)
1. Tell students they will watch a video al

2. In the video, students will hear the following farm animalephant, hippo, snake,

zebra, monkey, tiger, giraffe, lion, rhino, and alligator.
3. Ask them to pay attention to the video.
During activity: (15 minutes)
1. Play the video the first time for stugteto get familiar with it.

2. Play the video the second time and ask students to say the animal names with you.

sure students repeat correctly.
3. Play the video the third time for students to say them alone.

4. Ask them to say the wild animals they rem@&mfsom the video. Help them remember
them!

Post activity: (15 minutes)

1. Put students in a circle.

N

. Tell them you are going to imitate all wild animals they just salephant, hippo,

snake, zebra, monkey, tiger, giraffe, lion, rhino, and alligator.

3. You can imitate animals with sounds or movements so that students get them easier.

ST IRS 7

4. They will have to quickly say the name of the animal that makes that sound.

5. Roles can change. Ask for volunteers to make the sounds and the rest to guess

&

animals it s.

6. Give opportunities to shy students if there are. Do not allow the same student%

participate.
Link to the video wild animals for kids:

https://www.youtube.com/watch?v=wl0BeLWajNE
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Warm up Time: 10 minutes

1. Put students in a circle.

2. Give some students a flashcard on the wild animals they have steléiglgant, hippo,

snake, zebra, monkey, tiger, giraffe, lion, rhino, and alligator.
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3. Ask each of the students to say the name of the animal he got and describe the apim
saying the color of the animal. Students have to use verb to bexkomle,the
elephant is grey, the lion is orange, the snake is green, etc. If the animal has to
colors that stand out, the student has to say them, for example, the zebra is white
and black.
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4

4. Make sure you model first how they have to say it. Make them repeat as many times
possible until they manage it to say it. Q&

5. After some students have participat include more students so that most of the%
participate. x

Wrap up: Categories Time: 20 minutes Q&

1. Ask students to stand up orderly. Q&

2. Students may be in groups or individually. As you prefer your students work better.

3. Say the animal categories they have studied: pets, farm animals, and wild animarin
order.

4. When you say a category, students have to say all the animals they remember that bel

to that category.

Follow up Time: 15 minutes

iAo diddddsssdaaaaaad

1.
2.
3.

4.

NNV

Give each studerthe worksheet below.
Explain the directions in both languages.
They have to circle pets, mark farm animals with an X, and color wild animals.

Let them do the task in orddfirst, they circle all pets. When they finish that, they.
continue marking theafmanimals and at last, they color wild animals.

Check studentsd wor k.
Help them do it if they do not get it correctly.

Give them a star or a sticker if they complete the task.
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Reflection
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TOPIC NUMER 4: ACTION VERBS

Warm up: Classroom races Time: 10 minutes

1.

Line students up and tell them the action they have to do during the race and then sho

go.

/S

2. Make 2 or 3 lines if possible.

3. Actions include:giant strides, little steps, run backwards, skip, jump, hop, and
crawl like a crab/baby, hop like a rabbit/frog, fly like a bird, walk quickly/slowly
and so on.

Presentation: Sng about action verbs Time: 35 minutes

iAo diddddsssdaaaaaad

Pre activity: (10 minutes)
1.

2.

3.
During activity: (10 minutes)
1.

2.

4.
5.
Post activity: (15 minutes)

1.

NNV

Tell students they wild!@ |l isten to a

(7))

S e desaad

In the song, students will hear the following action vedtsp, stomp, swing, dance,

sing, jump, touch, and shake.

Ask them to pay attention to the song.

Play the song the first time for student to get familiar with it.

Make sure to make the gestures for each of the verbs so that students understand easie

-

Play the song the second time and ask students to stand up and sirguwiitake sure
students repeat the song lyric correctly.

Play the song the third time for students to sing alone.

Ask them to say the pets they remember from the song. Help them remember them:

Give students the cards belowtthe different animals they have studied.
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2. Students have to say an action they do as the animal they got. For exgumpfelike
the rabbit, | walk like the turtle, | dance like the monkey, | stomp like the elephant,

| sing like the bird, | shake like the monkey, | swing like the bird, etc.

3. Make sure to model the activity first so that students get it right.
4. Each student has to go to the front and do it.
Link to the song I d&dm so happy:

https://www.youtube.com/watch?v=dUXk8Nc5gqQ8

Warm up: Follow the leader Time: 10 minutes

1. Students line up behind the teacher and follows him/her around the classroom.
2. Shout out the word for that action.

3. They copy the action and repela¢ tword. Good actions includevave hello/goodbye,
it's cold/hot, stop, go, run, hop, skip, crawl, walk backwards, jump, sit down, and

stand up.

Ca il ssaaaad
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4. Include students to be the leader and head the activity.

5. They have to shduhe action and lead the line around the classroom.

Wrap up Time: 20 minutes

oA iddddsdsdaaagaad

1. Since students manage some of the action verbs because they use them in all clas

include other action verbs that help students in their daily life.

2. Bring the flashcards below about something tept@sents the verb.
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8.
9.
10. Let them guess the verb, if not, helpthem@aya k e a shower 0.

11.Repeat the verbshowing the cards as many times as possible until students mana

Ask themwhat does the food card represertt In Spanish and then in English.
Helpthemsayi e at o .

Then ask therwhat does the drink card present?

Helpthemsayidr i nk o .

Ask themwhat does the card of the girl represent?

Let them guess the verb. If they do not say it, help themisay e e p 0 .

To finish, ask themvhat does the card of the boy represent?

TSI

them.

Follow up Time: 15 minutes

iAo diddddsssdaaaaaad

1.

2.

8.
9.
10.They have to sayhe lion eats meat.
11. What does the turtle eat?

12. They saythe turtle eatslettuce.

NNV

Bring images on some of the animals students have studied.
Bring images on some food and drinks that these animals eat or drink.

Past them on the board. The food or drink card mag&bie next to the animal that eat
or drinks that kind of food.

L4

Make sure to model how they have to answer.
Ask studentsvhat does the monkey eat?

They have to answethe monkey eats bananas.
Ask themwhat does the bird drink?

They have to sayhe bird drinks water.

Continue asking thenvhat does the lion eat?
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13.What does the rabbit eat?
14.They saythe rabbit eats carrots.
15.What does the cat drink?

16.They saythe cat drinks milk.
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Centro Escolar Tomas Medina

Teacher:

Level: 18t grade

Lesson 6: Unit 6:EXPLORING MY TOWN

Topics: means of transportation, buildjs, professions, and directions

Class time:360 minutes (8 hours class)

Target structure: verb to be, simple present and affirmative sentences

Target content: identifying means of transportation, buildings, professions
directions

Objective: by the end of the unitstudents will be able to describe means
transportation, city places, professions, and directions by singing, watching a

and following commands.

Materials: projector, computer, worksheets, colors, pieces of paper, and penci
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TOPIC NUMBER 1: MEANS OF TRANSPORTATION

Warm up: Memory game Time: 10 minutes

1. Tell students what the game is about.

2. Show students the different cards they may find in the game suchrasirplane,

truck, submarine, air balloon, rocket, boat, and excavator.

3. Tell one student to pass to the front and choose one card (see the card and tell th me

AP0

to the students) choose another card and see if it matches.

4. Ask another student to pass to the front and if it has the pair take another turn if%
choose other stent.

(l)o e ;‘o) @
O || 60

@ ..g <'>o.

: o‘ov'o)

g 1 ¢
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Presentation: Song about means of transportation Time: 35 minutes

Pre activity: (10 minutes)

=

1. Give students a piece of paper and ask them to draw their favorite mean

transportation.

SRS

2. Tell students the name in Englishthe different means of transportation.

3. Ask some students to mention the name of the transportations they know in English
During activity: (15 minutes)

1. Ask students to be in silence and listen to the song.

2. Play the song a second time and ask studeisdgahe song.

3. Tell students to sing the soatpud

4. Divide the group and ask students to sing and mimic the song.

5. Choose a winner and ask the rest of students to give them a clap.
Link of the songMeans of transportation by the singing Wairus
https://mww.youtube.com/watch?v=tHbauKzDw
Post activity: (10 minutes)

1. Tell students to form groups of five.

2. Give each student of the group a piece of paper.

3. Ask students to draw one means of transportation.

4. Ask the memberof the group to guess whicthe correct name of the mean of

transportations in English.

Warm up: Mimicking Time: 10 minutes
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of transportation. (&r)

(Car, truck, airplane, rocket, and air globe)

2. Tell the studento mimic it while the rest of the group is guessing the name.

3. Ask for another student and continue with the steps.

1. Ask one student to pass to the front and give it a piece of paper with thehamean Q%

Wrap up: Crossword

Time: 15 minutes

spaces.

4. Give stidents some minutes to work ibn

1. Ask students to get in paiend take a sit together.

2. Tell students to work in the crossword puzzle.

3

0

eooéoogoo
000

0

DD%DDW 0000000~

)
)

#
0

iAo diddddsssdaaaaaad

[Mleans of ransport

Crossword Puzzle
o=

NNV

3. Explain to students that each drawing means a word, and they have to write it in th
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Follow up activity Time: 15 minutes

1. Ask students to divide the class in two groups.

2. Choose a representative for each group.

3. Tell the two representatives to pass to the front.

4. Show the students a picture and ask them to drawthe whiteboard.
5. Ask the two groups two guessatit is, and the one who guess first will be the winner.

6. Ask 4 more volunteers. The words will be the following omes; airplane, truck, air

globe, and rocket.

Reflection

TOPIC NUMBER 2: BUILDINGS

Warm up: Picture prompt Time: 10 minutes

1. Paste a city drawing on the board.
2. Ask students to look at it for 2 minutes.

3. Tell students tanemorize what they see in the city drawing.
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4. Give students a piece of paper.
5. Ask them to draw the things they remember in the picture.

6. Tell the students to share with the person next to them what they could draw.

PLACES IN A CITY

- 1 .
""" S TeTe] &) H
“m“m-ﬁ Wilowald R )
hospital post office  police station

ot
fire station

Presentation: City places Time: 25 minutes

Pre activity: (5 minutes)
1. Tell the students to mention which city places they know.
2. Ask some students to pass to the front and share their answers.
3. Providefeedback if needed

During activity: (15 minutes)

1. Ask students to pay carefattention to the video.

Ca il i ddsaaaad
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2. Play the video once while students are quiet.
3. Tell students to repeat the words they hear in the video.
4. Ask students to memorize some of the city places.
The link for the video: https://www.youtube.conaieh?v=EfD2k9bef
Post activity: (5 minutes)
1. Copy the name of the city places.
2. Ask students to copy the name of the city places in their notebook.
3. Check studentds notebook.

4. Provide a seal in the notebook.

Wrap up: Matching words to the pictures Time: 10 minutes

1. Give students the worksheet.
2. Ask them to work in pairs.

3. Tell students to match the words with the drawings.
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4 Check studentsod work

Draw a line matching the words to the pictures

GV PLAEES s
(—‘ restaurant

ool
f:& ® * park

® hospital

® police station

® school

_—

L1 LIPS ® house

1Ll L

b .
® clty
® library

Warm up: Chalk talk Time: 10 minutes

1. Write aword or a phrase onthebodi@ ty p.l acesd6
2. Have a student eordinate his or her colleagues as they walk up to the board.

3. Comeupin small groups or individually to write on the board anything related to ci

SO 7SS SIS 777777

places.

4. Give feedback to students if needed.

Wrap up: Snowstorm Time: 10 minutes

1. Students write down a word they learned on a piece of scratch paper and wad it u

L4

2. Given a signal, they throw their paper snowballs in the air.
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3. Then each learner picks up a nearby response and reads it aloud.

Follow up activity: Simulation Time: 25 minutes

1. Form tios with students, and ask them to takesa sogether.

2. Givestudents a piece of paper wiélctity place.

3. Take 5 minutes to check which place they have.

4. Each group will create simulation which the place they have.

5. Pass to the front to simulate the city place they have by performing the actions peo
do in that place.

SV

6. Askvolunteerdo make the simulation without talking while the rest of the class gu

A

the city place.

7. Give feaback to the students dme pronunciation.

Reflection
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TOPIC NUMBER 3: PROFESSIONS

Warm up: The broken telephone

Time: 10 minutes

1.

Tell students to form two lines.

2. The teacher will whisper a word, and students have to passebsage by doing the

same.
The message will be said when the first person of the line knows it.
The first student who gethe message will say it at loud.

(Waiter, teacher, stuent, doctor, secretary, lawyer)

Presentation: Dialogue

Time: 25 minutes

iAo diddddsssdaaaaaad

1.

2.

3.

4.

1.

2.

3.

4.

A-

Pre activity: (5 minutes)

Ask students to get in pairs and take a sit together.

Read the dialogue and ask students to pay carefully attention.

Tell students to mention tltifferent professions they listen in the dialogue.

Ask students

During activity: (15 minutes)

Give the dialogue to students who are in couples.

Read it twice and the second one, students have to repeat it.
Give 5 minutes for practicing the dialogue.

Ask for volunteers to pass to the front to say the dialogue.

Hello, how are you?

B- I am fine. And you?

NNV
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A- | am happy. Thank you!

B

Do you have the homework?
A- Yes! | have the three professions. And you?

B- Yes! But | only have two professions.

>

| have lawyer, doctor and wear. And you?

©

| have student and secretary.

>

You can write teacher.

B

Yes! Thank you!
A- Your welcome!
Post activity: (5 minutes)
1. Ask students what the dialogue is about.
2. Tell students to write the different professions they could listen.
3. Check srotebbaknt s o

(Waiter, teacher, stuant, doctor, secretary, lawyer)

Wrapup: When | grow upé Time: 10 minutes

=

Ask students to think about their favorite profession.

N

Tell students to create a drawing of their favorite profession.

W

Tell students tanvite their classmates to guess the profession.

4. Give feedback with the pronunciation if necessary.

Warm up: Toss the ball Time: 10 minutes

1. Toss the ball to a stient and ask him or her whitheir favorite professiors.

2. Encourage the student to answer the question.
208
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3.

Ask the student to give you the ball, and the teacher will repeat the process.

Wrap up: Drawing it Time: 15 minutes

1.

2.

3.

Ask students to divide in two groups.

Give each group Bieces opapes with a profession written in it.

Ask students to choose a representative, and give it the three paper.
The rest of the group h&s guess the name of the profession.

The group whagyjuess more will be the winner.

Follow up activity: Dictation Time: 20 minutes

iAo diddddsssdaaaaaad

1.

2.

3.

Ask students to have on the desk a notebook and a pencil.
Dictate some professions and check students work.

Ask students torder the letters and guess the 7 professions.
Tell some students to say the professions in front of the class.

Give feedback to students.

NNV
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Reflection

TOPIC NUMBER 4: DIRECTIONS

Warm up: Shake yourself Time: 10 minutes

1. Ask students to stand up and shake their body.
2. Tell students to mimic the different movements the teacher does.
3. Show the students the movements and ask them to repeat thaloache
Up
Down
Left
Right
Go up
Go down
Turn left

Turn right

Presentation:Video Time: 25 minutes

Pre activity: (5 minutes)
210
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1. Tell students to mention the directions they know.

2. Ask students to write them on the notebook.

3. Check studentsd notebook.

4. Write the different directions on the board and ask them to copy them.
During activity: (5 minutes)

1. Ask students to watch the video.

N

. Tell students to pay carefaltention.

w

Watch the video and ask students to mention what the video is about.

h

—

A iddddsssdaaaaaad

4. Play the video for the third time and ask them to share with the classmate next to

what the video is about.
The link for the videohttps://www.youtube.com/watch?v=N53w1cz40go
Post activity: (5 minutes)
1. Ask students to get in pair and answer the following questions.
Which was the problem?
Where did they go?
What was the first direction theydk?

2. Tell students to share their answer with the class.

Wrap up: Coloring my town Time: 10 minutes

1. Tell students to take out the colors.
2. Giveeach student a page and give him orSherinutes to color it.
3. Ask students to describe where some places are such as:

The park, the school and the supermarket.
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Warm up: Dramatize

Time: 10 minutes

. Ask each student to take a paper from a box.

2. Tell them tocheck which direction they have in the paper.
3. Give 3 minutes to the students to analyze the direction they have.
4. Tell students that they will have 30 seconds to dramatize the direction.

5. Ask for some volunteers and have students to guess it.

Wrap up: How is my towr?

Time: 15 minutes

=

N

iAo diddddsssdaaaaaad

NNV

Ask students to get in pairs and give them a piece of paper.
Tell students to draw a city place and ask them to write the name of it.
3. Give some minutes to finish the drawing, and ask them to color it.

4. Paste the drawings on the whiteboard to create a city.
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5. Ask some volunteers to pass to the front and ask them the direction to get to one of t

places.

6. Repeat the procedure many times.

Follow up activity: Giving directions Time: 20 minutes

1. Give a piece of paper to every student.

2. Readaloudfor students the different dialogues that are in the page.
3. Tell students to repeat the dialogues with the teacher.

4. Ask students what it is about and explain them if they do not know.
5. Read the third time and give clue to the students to match the questions with the answ\s.

6. Ask some volunteers to read the questions and answers.

Match the
questions with the
answers.

(Join with arrows)

Reflection
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Centro Escolar Toméas Medina

Teacher:

Level: 15t grade

Lesson 7: Unit 7:LET'S HAVE FUN

Topics: days of the week, months of the year, holidays, my birthday

Class time:360 minutes (8 hours class)

Target structure: verb to be, affirmativeentences, simple present

Target content: recognizingdays of the week, months of the year, holidays,
birthday

Objective: by the end of the unistudents will be able to identifyays of the week
months of the year, holidays, my birthddwough songs, videos by making physic

movements

Materials: worksheets, bottle, pencil, colors, speaker, projector, USBc@mguter
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TOPIC NUMBER 1: DAYS OF THE WEEK

Warm up: Worksheet Time: 10 minutes

1. Ask students to get in pairs and take a sit together.
2. Tell students to work othe worksheet.
3. Have students tracing the days of tieek and add the capital letter.

4 Check studentsd work and have student

Trace the names for the day of the week.
Capitalize the first letter.

Sundar - undav—
“Monday- - onday -

Presentation: Sngabout days of the week Time: 25 minutes

Pre activity: (5 minutes)
1. Ask students toepeat the days of the week.

2. Tell students to make different movements while saying the days.
216
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3. Ask some students to pass to the front and say the days.
4. Have students the rest of the students repeating the days.
During- activity: (15 minutes)
1. Play the sondpr the children to listen and point to the days of the week.

2. Play the song again, pausing after every second line so that you can all make up acion

for the activities mentioned in the song.

3. Play the song again for the children to listen and do thenasctiEncourage children to
sing the song by themselves.

SLESS S

Link for the songhttps://www.youtube.com/watch?v=mXMofxtDPUQ
Post activity: (5 minutes)

1. Write the days of the week on the whiteboard.

2. Ask students to look at the whiteboard.

3. Tell students to say the days of the week by using the talk meter.

Wrap up: Unscramble Time: 10 minutes

1. Ask students to work in the worksheet.
2. Tell studentgo take out a pencil and an eraser.

3. Give students 5 minutes to unscramble the letters to form the days.
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Directions: unscramble the days of the week and write the correct form in the line next to

each set of letters.

irFday

taSurday

daynoM

deWsneday

Tsdayue

nudays

sdayhurT

Warm up: Jump rope the days of the week Time: 10 minutes

1. Ask students to stand up and take turns to useofie
2. Tell students to jump as many times as possible while saying the days of the week.

3. Have all students to pass to the front and jump.

Wrap up: My favorite day Time: 15 minutes

1. Givestudents a piece of paper and ask them to take out a pencil and colors.

2. Ask students to write their favorite day in a piece of paper and some drawings tat

explains why they likehatday.
3. Tell students to pass to the front and Hagir favorite day and ky they like it.

4. Give feedback to students with the pronunciation.

Follow up activity: Worksheet Time: 20 minutes

1. Tell students to take out a pencil and an eraser.
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2. Ask students to work in the page.

3. Write the days of the week in the white rectangles.

4. Write the following day next to the day.

5. Dictate to students some days and ask them to write it.

Sunday, Thursday, Wednesday, Saturday, Monday, Friday, Tuesday

3. Listen and join with arrows

a ] Monday
a1 Tuesday

S Wednesday
p ] Thursday
J Friday
a1 Saturday
a1 Sunday

%. Write the following day

Monday, Tuesday, Wednesday, ...
Thursday, Friday, Saturday, «..c.cceeeieanan
Tuesday, Wednesday, Thursday, «....c.wses

Friday, Saturday, Sunday, .......
Wednesday. Thursday, Friday, ...
sunday, Monday, TUESdaY, .....cusaanses

Saturday, Sunday, Monday, ...ccccccaaseanes

S. Listen and write
| o) | Q) |
[ | @ |
d |

Reflection
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TOPIC NUMBER 2: MONTHS OF THE YEAR

Warm up: W orksheet months of the year Time: 10 minutes

1. Write the months of the year on the whiteboard.

2. Tell students to repeat them with tieacher.

3. Ask students to take out a pencil and an eraser.

4. Give students the worksheet and give them 5 minutes to work.

5. Ask some volunteers to read the months in front of the class.

Presentation: Dialogue about months éthe year Time: 25 minutes

Pre activity: (5 minutes)
1- Ask students to get in groups of four and take out a pencil.
2- Give students a piece paper with the dialogue.
3- Tell students to work in the dialogue by filling the spaces.

4- Ask students for th answers and check if it is correct.
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Amy: what is your favorite month of the year, Grandma?

Grandma: | like J . The first month of the year.

Amy:what month dondét you I|ike?

Grandma: | donot | i ke S__ : How about ou
Amy:llikeJ ~~  because of tealkhh@®r 6s day, but do

Tim: what is your favorite month of the year, Grandpa?

Grandpa: | like D

Tim: what month dondét you | i ke?
Grandpa: |l dondét | ike N__ . How about u,
Tim:Ilike M___ because ot her 6s Day, but | dondot |

During- activity: (15 minutes)
1. Ask students to repeat the dialogue with the teacher two times.

2. Tell students to practice for 5 minutes with the group.

w

Have students repeat tlasttime all together.

4. Ask for somevolunteers to read it in from of the class.

Amy: what is your favorite month of the year, Grandma?

Grandma: | like January. The first month of the year.

R

Amy:what month dondét you I|ike?
Grandma: I dondét | i ke September. How about ywu,
Amy: I li ke June beuthudenot té&eh@cﬁsbdaf&

Tim: what is your favorite month of the year, Grandpa?

4
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Grandpa: | like December.
Tim: what month dondét you | ike?

Grandpa: | doné6ét | i ke November. How about vy

SOOI IS EEL S

D

Tim: | like May becausefo Mot her 6s Day, but | donoét
Post activity: (5 minutes)

1. Ask students to read the dialogue one more time for themselves in silent.

2. Tell students to save the dialogue and take out the notebook.

3. Write the following questions for students:

WhatisGr andmadés favorite month?

What i s Grandpads favorite month?

Wrap up: | nvitation party Time: 10 minutes

. Ask students to take out the colors.

2. Give students a piece of paper.

3. Tell students to creatan invitation party for their own party.

4. Provide students an example of what they have to write but let them be creative.

5. Give students five minutes and ask them to show their classmates their work.
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