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INTRODUCTION 

Reading is a very important skill in the English learning process. In fact,in recent 

years, educators and researchers such as Richard and Bamford (2008) have 

increasingly focused on reading because they have identified the significant impact of 

reading, especially on academic achievement. Hence, the role of teachers is crucial in 

terms of providing the students with alternative materials that they would not find in 

textbooks, in other words, the task of teachers is not to delude the language learner 

but to prepare him, giving him the awareness and necessary skills so as to understand 

how language is actually used. 

Incorporating authentic materials in the process of teaching a foreign language 

have been considered with the student benefiting from the exposure to real language 

being used in a real context. Among the aspects that proved positive when using 

authentic materials were that they are highly motivating, giving a sense of 

achievement and encourage further reading. They are also very versatile (they can be 

used different ways to promote different skills) and can be used more than once as 

well as being updated. Anything can be used as authentic materials but for developing 

reading one of the most useful sources is the Internet, with large amounts of varied 

material being easily accessible. 

In this regard, the current undergraduate research project has the aim to explore 

the impact of the use of authentic materials in the reading proficiency of students 

from Readings and Conversation I course. It is often taken for granted that students at 

this level have developed the skills and strategies needed for academic reading. 

Actually, they are expected to have reached the C1 Level (CEFF) when they finish the 

English Advanced II course. However for most of the students that is not the case, in 

fact, the reading skill has traditionally been put aside in the intensive English courses. 

Students lack reading techniques, vocabulary and reading habits. Key aspects to 

become proficient readers in any language. 

Readings and Conversation I course aims to develop the learners´ skills in reading, 

vocabulary building also, as it is stated on the syllabus major, one of the main targets 

is to help learners in developing reading fluency and reading comprehension. It is 
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important to highlight that for this semester teachers planned to include authentic 

texts in the reading area of the course to develop the major units. In this sense, they 

collected texts from different sources (web articles, newspapers, magazines, etc) as an 

alternative to the textbook. Therefore, the research group pretends to assess the 

impact that the authentic materials might have on the students reading competence 

after being exposed to these types of material, expecting that this information can be 

useful for teachers and students later on. 

The contents of this research project are presented as follows: 

 The first one is the statement of the problem. This describes the reasons why this 

investigation is going to be researched; also, it has the general and specific objectives 

that set the goals to achieve while this research is carried out as well as the 

justification, which states the reasons why this research is important.  

The second is the theoretical framework which establishes a description of the 

history of the use of authentic materials; besides, it contains the different concepts, 

definitions and notes taken from the literature related to enhance authentic material, 

whose main concern is the reading proficiency in a target language. It also presents a 

variety of terms and its definitions such as: authentic material, reading, reading 

proficiency and proficiency and others that could better explain the content of this 

research.  

The third chapter states the type of study used to carry out the investigation 

appropriately. Chapter four presents the hypotheses, the ones that provide possible 

ÁÎÓ×ÅÒÓ ÔÏ ÔÈÅ ÒÅÓÅÁÒÃÈÅÒÓȭ ÑÕÅÓÔÉÏÎÓ ÁÎÄ ÓÐÅÃÕÌÁÔÉÏÎÓ ÃÏÎÃÅÒÎÉÎÇ ÔÈÅ ÁÕÔÈÅÎÔÉÃ 

material and reading proficiency. Then in chapter five the research team describes the 

research design to be applied, the methodology, this is based on the steps of 

identifying, describing, classifying and analyzing the collected data. In order to carry 

out this undergraduate project it is necessary to implement some procedures, 

techniques and instruments to obtain all the necessary and reliable information about 

the study.  
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The sixth chapter deals with the population and sample that was considered in the 

execution of this project. It details the accurate number of participants that were 

taken into account. The seventh chapter describes the data collection instruments that 

were administered to develop the investigation successfully.  

After that, it comes one of the crucial steps in the project which is the analysis and 

the interpretation of data. In the analysis and interpretation the results are 

established by the design of bar graphs in order to show statistical data.  

Finally, conclusions and recommendations mention some results shown at the end 

of this investigation as well as some suggestions that could be taken into account in 

order to improve the use of authentic materials in Readings and Conversation I 

course. 
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I. STATEMENT OF THE PROBLEM 

Historical framework  

The relentless push since the mid 1970s toward communicative approaches to 

language teaching has brought along with it the need to develop students skills for 

real world. Teachers therefore, must stimulate this world in the classroom. One way of 

doing so is to incorporate the use of authentic materials. Students argue that the use 

of authentic materials help to bridge the gap between classroom knowledge and 

students capacity to participate in real-world events. In other words, incorporating 

authentic materials helps the students acquire an effective communicative 

competence in the target language (Musallam, 2007).  

In teaching English, there are four macro skills. They are listening, speaking, 

reading and writing. From the four skills afford mentioned, reading is of a great 

importance in the English learning process. Through reading learners increase their 

vocabulary, develop new concepts, study how words are used in context and get much 

knowledge.  

In teaching reading, teachers should introduce other materials as alternative to 

the textbook in order to provide the students with diverse situations. Regarding 

ÁÌÔÅÒÎÁÔÉÖÅ ÍÁÔÅÒÉÁÌÓ ×Å ÆÉÎÄ ÁÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ×ÈÉÃÈ ÁÒÅ ÄÅÆÉÎÅÄ ÁÓȠ ȰÁÎÙ ËÉÎÄ ÏÆ 

materials taken from the real world not specially created for the purpose of language 

ÔÅÁÃÈÉÎÇȰȢ (Johnson, 1994) 

Incorporating authentic materials in teaching a foreign language offer several 

advantages. According to Kilickaya (2004) the use of authentic texts is now 

ÃÏÎÓÉÄÅÒÅÄ ÔÏ ÂÅ ÏÎÅ ×ÁÙ ÆÏÒ ÉÎÃÒÅÁÓÉÎÇ ÓÔÕÄÅÎÔȭÓ ÍÏÔÉÖÁÔÉÏÎ ÆÏÒ ÌÅÁÒÎÉÎÇ ÓÉÎÃÅ ÔÈÅÙ 

give the learner the feeling that he or she is learning the real language. Empirical 

ÓÔÕÄÉÅÓ ɉ"ÁÃÏÎ Ǫ&ÉÎÎÅÍÁÎÎȭÓȢ ρωωπȠ /ÔÔÅȟ ςππφȠ 4ÈÁÎÁÊÁÒÏȟ ςπππɊ ÈÁÖÅ ÃÏÎÆÉÒÍÅÄ 

that ÓÔÕÄÅÎÔÓȭ ÍÏÔÉÖÁÔÉÏÎ ÁÎÄ ÓÅÌÆ-satisfaction increased after exposure to authentic 

texts. What is more, authentic materials encourage reading for pleasure especially 

because they contain topics of interest for learners. In other words the 
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implementation of authentic materials when teaching reading skills should be ideal to 

improve EFL students reading proficiency. 

A. DESCRIPTION OF THE PROBLEM 

The University of El Salvador, the only public university in the country, is 

composed of many schools, departments and thousands of students registered in 

different majors. One of the largest schools on campus is the Foreign Languages 

Department (FLD).Within the department there are two majors devoted to the 

teaching of foreign languages (English and French); which are Licenciatura en Idioma 

Inglés Opción Enseñanza and Licenciatura en Lenguas Modernas. Among the subjects 

included in the study plan for both majors are Readings and Conversation in English I 

and II courses.  

It is expected that at the end of these courses students master the high level of 

reading proficiency required to become competent readers and future professionals 

in the English teaching field. Specifically the Readings and Conversation in English I 

course aims to develop the learners´ skills in reading, vocabulary building and critical 

thinking. In this course one of the main targets is to help learners develop reading 

fluency and reading comprehension as it is stated on the syllabus. 

 For years, teachers from the FLD have made attempts to introduce authentic 

materials in their English lessons, since they are aware of the importance of using 

them. According to a short diagnose that the research group conducted with some of 

ÔÈÅ ÔÅÁÃÈÅÒȭÓ ÓÔÁÆÆ ÆÒÏÍ ÔÈÅ &,$ȟ ÔÅÁÃÈÅÒÓ ÁÇÒÅÅÄ ÔÈÁÔ ÔÈÅ ÉÎÔÅÎÓÉÖÅ ÕÓÅ ÏÆ ÁÕÔÈÅÎÔÉÃ 

materials engages students into the class and also motivates them. Moreover when 

the research group asked if they had tried authentic materials in their classes all of 

them said yes, besides the teachers claim they make use of some types of authentic 

materials such as; songs, newspaper articles and videos from time to time. Therefore, 

at the beginning researchers considered to conduct an investigation to measure the 

impact of the intensive use of reading authentic materials on the reading proficiency 

from students of Readings and Conversation I course. The idea was to carry out a pure 
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experiment to prove that the intensive use of authentic materials help students to 

reach a high level of reading proficiency.  

In this sense, the research group was supposed to intervene in Readings and 

Conversation lessons by presenting and providing authentic texts for a period of six 

weeks. However, the data gathering plan was rearranged after noticing that in the 

syllabus for Readings and Conversation I the course methodology suggest that there 

was no structure book to follow, instead the reading aspects of the course took texts 

from different information sources (newspapers, videos, magazines, etc.) to develop 

the major units/topics. In this way, the teachers were the ones in charge to present 

the material to students as well as developing all the activities required into the 

classes. Since all the Readings and Conversation I groups were using authentic 

materials intensively there will be no control group. Therefore, the research design 

was modified from a pure experiment to a pre experiment because this type of design 

does not require a control group. 

Based on the information previously mentioned, the researchers consider the 

following questions in order to carry out this investigation: 

General Question:  

What is the impact of the use of authentic materials on the students reading 

proficiency in English language? 

Subsidiary Questions:  

1. Does the implementation of authentic materials in Readings and Conversation I 

course become an alternative over using the traditional approach? 

2. Does the exposure to authentic materials expand the vocabulary of Readings 

and conversation I students? 

3. Do authentic texts really stimulate the students´ interest for reading? 
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B. OBJECTIVES 

 

GENERAL OBJECTIVE: 

To explore the impact of the use of authentic materials on the reading proficiency of 

students from Reading and Conversation in English courses at the Foreign Languages 

Department at the University of El Salvador. 

 

SPECIFIC OBJECTIVES: 

V To determine to what extent the use of authentic materials influence the 

reading proficiency level of students of Reading and Conversation in English 

courses at the Foreign Languages Department. 

 

V 4Ï ÁÓÓÅÓÓ ÓÔÕÄÅÎÔÓȭ ÒÅÁÄÉÎÇ ÐÒÏÆÉÃÉÅÎÃÙ ÂÅÆÏÒÅ ÁÎÄ ÁÆÔÅÒ ÂÅÉng exposed to the 

use of authentic materials. 

 

V To assess the level of improvement on reading proficiency obtained by 

students of Reading and Conversation in English courses after being exposed to 

the use of reading authentic materials based on the studentsȬÏÕÔÃÏÍÅÓ. 
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C. JUSTIFICATION  

Reading as one of the four-macro skills, is an integral part in the learning process 

of a second language. Hence, the task of teachers to provide the students with reading 

ÔÅØÔÓ ÔÈÁÔ ×ÏÕÌÄ ÆÕÌÆÉÌÌ ÔÈÅ ÓÔÕÄÅÎÔÓȭ ÎÅÃÅÓÓÉÔÉÅÓ as well as increase their motivation 

and interest. In this regard, using authentic materials in reading courses becomes a 

good alternative. 

!ÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ÁÒÅ ÄÅÆÉÎÅÄ ÁÓȠ Ȱȣ ÒÅÁÌ ÌÉÆÅ ÔÅØÔÓȟ ÎÏÔ ×ÒÉÔÔÅÎ ÆÏÒ ÐÅÄÁÇÏÇÉÃ 

ÐÕÒÐÏÓÅÓȱ ɉ7ÁÌÌÁÃÅ ρωωςȡρτυɊȢ 4ÈÅÙ are therefore written for native speakers and 

ÃÏÎÔÁÉÎ ȰÒÅÁÌȱ ÌÁÎÇÕÁÇÅȢ !ÃÃÏÒÄÉÎÇ ÔÏ 0ÅÁÃÏÃËȟ ÁÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ÁÒÅ ÔÈÅ ÏÎÅÓ ÔÈÁÔ 

have been produced to fulfill some social purpose in the language community. 

Authentic texts are meant to foster engagement and interest in students while 

delivering important reading instruction. Studies have shown that students have 

higher comprehension when they are motivated and engaged in texts they are 

reading. 

Authentic materials are easy to find since there is a plethora of literature and 

media available from which to choose besides, authentic texts are generally up to date, 

especially texts pulled from websites and other online sources in a wide variety of 

types from newspapers, flyers, menus, magazines, bills to e-books, tickets, cards, etc. 

Having this in mind, the aim of this study is to measure the impact that the use of 

authentic materials has on the reading proficiency of students of the Readings and 

Conversation courses of The Foreign Languages Department at The University of El 

Salvador.  Because the research group believes that the implementation of authentic 

materials might have a significant impact on the students reading competence due to 

the fact that the use of these texts allows students to get used to reading in the real 

world which increases student motivation and interest, key factors in advancing 

comprehension strategies. Using pre-reading, while-reading and after-reading 

strategies are important aspects of an authentic text based reading program.Besides 

that some graduation works concerning reading proficiency have been done, but none 
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concerning with measuring the students reading proficiency after being exposed to 

authentic materials. 

 

D. DELIMITATION OF THE PROBLEM 

The aim of the investigation was to explore the impact of the use of reading 

authentic materials on the reading proficiency of students from Readings and 

Conversation I course at the Foreign Language Department at University of El 

Salvador (UES). This undergraduate research project was carried out during the 

second semester from August to November, 2014. 

To conduct this research project, the researchers selected three groups from 

the total amount of students registered in Readings and Conversation I. this 

investigation was developed at the beginning of the second semester of the academic 

year 2014. 

With the results obtained in this undergraduate research project it is expected 

to contribute to enrich the academic experience in the language teaching 

implementing the  use of authentic materials to enhance reading proficiency. In this 

sense, this research might be used as a tool for teachers who are planning to work 

with the subject of Readings and Conversation later on.  
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II. THEORETICAL FRAMEWORK 

Background  

Interest in authentic materials has a history as long as 1890s and Henry Sweet 

(1899) is believed to be one of the first advocates who favored the use of authentic 

materials and discussed their benefits over contrived ones. He believed that natural 

ÔÅØÔÓ ȰÄÏ ÊÕÓÔÉÃÅ ÔÏ ÅÖÅÒÙ ÆÅÁÔÕÒÅ ÏÆ ÔÈÅ ÌÁÎÇÕÁÇÅȱ ×ÈÉÌÅ ÁÒÔÉÆÉÃÉÁÌ ÍÁÔÅÒÉÁÌÓ ÉÎÃÌÕÄÅ 

ȰÒÅÐÅÔÉÔÉÏÎ ÏÆ ÃÅÒÔÁÉÎ ÇÒÁÍÍÁÔÉÃÁÌ ÃÏÎÓÔÒÕÃÔÉÏÎÓȟ ÃÅÒÔÁÉÎ ÅÌÅÍÅÎÔÓ ÏÆ ÔÈÅ ÖÏÃÁÂÕÌÁÒÙȟ 

certain combinations of words to the almost total exclusion of others which are 

ÅÑÕÁÌÌÙȟ ÏÒ ÐÅÒÈÁÐÓ ÅÖÅÎ ÍÏÒÅ ÅÓÓÅÎÔÉÁÌȱ ɉÃÉÔÅÄ ÉÎ 'ÉÌÍÏÒÅȟ ςππτɊ ÔÈÅ ÁÐÐÅÁÒÁÎÃÅ ÏÆ 

authenticity according to Gilmore (2004) dates back to the discussion raised by 

Chomsky (1965) and Hymes (1972) who remarked that communicative competence 

does not only comprise the knowledge of the language but the need for contextualized 

communication. The climax of this view was seen in communicative language 

teaching. 

As Lin (2004) puts it, from 1980s the importance of teaching authentic texts in 

culturally authentic contexts rather than texts designed pedagogically has been 

emphasized by communicative approaches. This is also mentioned by Guariento and 

Morley (2001) who believes that using authentic materials relates to the onset of 

communicative movements in which there was an attempt to stimulate real world in 

the classroom.  Many language teachers (Shrum and Glisan, 2000; Richards, 2001; 

Kilickaya, 2004, etc) believe that authenticity has proved its beneficial role in 

language teaching and there is no argument regarding this. 

Nowadays, Khaniya (2006) believes that in the course of the decade, the use of 

authentic materials has become increasingly popular in learning situations ranging 

from traditional intensive ESL to language training for professionals. Particularly in 

the latter setting, he believes that a larger number of teachers are starting to identify 

the benefits of authentic materials and the options that such texts may provide. Thus, 

these options may be applied to diverse settings, learning objectives or tasks. As Bax 

(2003) states, for materials developer and syllabus designers on one hand, and task-
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based approaches and communicative language teaching on the other, authenticity 

has played a focal role. According to Shomoossi and Ketabi (2007), hitherto, syllabus 

designers and materials developers used to base materials development on the 

arrangement of the content materials and activities while ignoring authenticity 

criterion. Nevertheless, as oxford (2001) cited in Shomoossi and Ketabi (2007) states 

some teaching practices such as multiple intelligences, cooperative learning, task-

based learning, and content-based learning lead to authentic interaction in classroom. 

Richards (2001) referring to the facilitating role of authentic materials believes that 

communication which takes place in the class must simulate as much as possible the 

communication observable in the real world outside. 

In recent years, educators and researchers such as Richard and Bamford 

(2008) have increasingly focused on reading because they have identified a significant 

impact of reading, especially on academic achievement. Educators know that reading 

help students to increase an extensive vocabulary as well as better comprehension 

when reading. It is crucial to mention that teachers play an important role in 

improving sufficient reading authentic materials. However, educators are concerned 

about students´ disinterest that is why they are dealing with finding out ways and 

sources with the purpose to encourage students to read.   

A language is an essential tool that provides students a way to communicate in 

different contexts, interact with others, and express their ideas. Therefore, learning a 

second language becomes a necessity to deal with globalization phenomenon in which 

people are immersed nowadays. In this sense, English as a Second Language (ESL) 

students need to go beyond grammatical structure of a language. In fact, what they 

need is to use it in order to develop the communicative competence; so students will 

be able to use language to understand, interpret, express, and share opinions and 

ideas in a very situation.  

a. Definition  of authentic materials.  

Nunan (1989) refers to authentic materials as any material that has not been 

specifically produced for the purpose of language teaching. In this sense, authentic 
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materials are not created to be used in the classroom; however, they make an 

excellent learning tool for students precisely not only because they are authentic 

materials but also because authentic materials keep students informed about what is 

happening in the world, so they have an intrinsic educational value.  

As Sanderson (1999), says teachers are educators working within the school 

system, so in this concern, education and general development are part of their 

responsibilities. Taylor (1994) defines authentic materials as items that have been 

designed for general community and not specifically for language learners. Regarding 

the previous definitions, one might say that authentic materials are the ones that are 

created for a real life context for native speakers; in spite of this, authentic materials 

are used to fulfill a social purpose such as teaching a second language. Authentic 

materials are written by native speakers therefore the language they contain is 

considered real. In fact, this language is the one that students need for a real world 

communication. 

b. Types and sources.  

The sources to obtain authentic material are infinite, nevertheless, 

Miller(2003) highlights four of the most common which are; Newspaper and 

magazines, radio, television/ video and internet. Regarding the types of authentic 

materials, this research project will focused mostly on the use of authentic texts such 

as the following: 

Newspapers 

Newspapers are an invaluable source of authentic materials, and their use in the 

language classroom is very much in keeping with current thinking and practice in 

teaching pedagogy. The enormous variety of subject-matter in newspapers means that 

any one newspaper will invariably contain something of value or concern to every 

reader. This makes them interesting and motivating for students to work with. 

Newspapers report real-life events, and this arouses our natural curiosity about the 

world around us and our fellow human beings.  
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Furthermore, newspapers contain a wide variety of text types and languages 

styles not easily found in conventional language-learning materials (e.g. general 

course books), and students need to become familiar with such language forms.  

Newspapers provide a natural source of many of the varieties of written English 

that become increasingly important to students and valuable for language study as 

they progress. Grundy (1993) has dealt with newspapers as authentic materials for 

English classroom where he provides based activities for teachers and the main 

approaches taken in order to build confidence with their use. He has claimed that 

newspapers represent a clear picture of foreign society with all its habits, ways of 

thinking and its prejudices. Finally, reading inside the classroom can help students 

discover their own tastes and interests. This in turn can play an important role in the 

process of motivating them to read of their own accord outside the classroom, thereby 

extending their contact with English. 

Magazines 

They are produced for public consumption, but they can be useful in the 

classroom because of their relevance and interest. In addition, advertisements for 

products, illustrations and diagrams may also be selected. English language magazines 

are the most available materials in major cities around the world. Besides that, 

magazines as authentic material offer more than real language use, but authentic and 

personal responses. It is rich of relevant topics and cultural ideas that may motivate 

the learners for reading. Teachers from their use want to create original and practical 

applications, and learners aim at the same time to feel that they are doing successful 

language learning MakhloufiAkila (2013). 

Product information  

These are often represented in glossy brochures where they offer information 

about products and services of the company for clients. Sometimes companies 

produce these with general content directed to non-specialist; others have specific 

technical information for business people. Further, they can be used in teaching for 

discussing techniques for advertisements, or relating to learners own products. Thus 
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they are interesting with abroad range of learners, both pre-experienced and job-

experienced 

c. How can teachers incorporate authentic materials in the teaching of a 

target language?  

 When teachers are using reading authentic materials into the classroom, they 

always start with a purpose. It will depend on their students´ needs and goals to 

motivate students for reading. Griffiths and Keohane (2000) suggest the incorporation 

of authentic materials for learners since for decades authentic materials have been 

used for language learning. 

Concerning the selection of authentic materials, teachers have to consider certain 

aspects such as the ones distinguished by (Nuttall , 1982) these are; readability, 

suitability of content and the exploitability of the authentic text. 

Readability  

At this stage, the focus is mainly on the language difficulty of the text, structures 

and vocabulary. For example at the lexical level, the set of vocabulary in the text 

should go in line with the level of the students, but at the same time it is worth having 

introduce new words that can be understood by the context, and even promote the 

use of dictionary. On the other hand readability covers also the matter of structures. 

The structural difficulty of the text is usually expressed by the sentence length and its 

complexity.  

Suitability  

As Widdowson (1990) pointed out that authentic in reading lies on authentic 

responses of readers towards intentions of the writer. This argument stresses on the 

prior knowledge that a learner will bring to the text rather than the language level of 

the text. It means that a learner who has passion for a particular topic can make a well 

sense of the text on the same topic simply because he has good prior knowledge of it.  
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Hence, the relevance of the content to the learners, their interest, experience with 

text and the appropriateness of the text are the keys to conducting the text 

successfully. In this sense, how we can make this high interest content of authentic 

text accessible by learners. 

Exploitability  

This is the third important criterion in selecting texts. The text which cannot be 

exploited for teaching ÐÕÒÐÏÓÅÓ ÃÁÎÎÏÔ ÄÅÖÅÌÏÐ ÌÅÁÒÎÅÒȭÓ ÓËÉÌÌÓ ÉÎ ÒÅÁÄÉÎÇȢ 4ÈÅ 

intention her is shifted towards the way of reading that make learners effective 

readers. Exploitability of text, therefore defined in the use of the text to develop a 

practical purpose or skill. 

 

Authentic texts in the classroom  

It is hard for many teachers to achieve the real notion of authentic proposed by 

Meinholf. It is assumed that whatever the authentic material is, there is a problem of 

using texts outside their natural socio-cultural environment such as the classroom. 

According to Meinholf, a strict interpretation of authentic would include only original 

pieces of written and spoken which occurred naturally between native speakers and 

ÃÏÕÌÄ ÔÈÅÒÅÆÏÒÅ ÁÃÃÅÐÔÅÄ ÁÓ ȰÇÅÎÕÉÎÅ ÃÏÍÍÕÎÉÃÁÔÉÏÎ ÁÃÔÓȱɉ7Állace, 1992). 

Authentic sources in the classroom therefore are aimed for pedagogic purposes 

where they have lost authenticity. In this case, Meinholf suggests that the learners can 

be involved in the selection of texts. The teacher may bring a selection of magazines 

from which learners can choose articles. 

In addition to this, bringing authentic texts to the classroom should be done 

ÁÌ×ÁÙÓ ×ÉÔÈ Á ÃÌÅÁÒ ÐÕÒÐÏÓÅ ÁÓ ÈÉÇÈÌÉÇÈÔÅÄ ÂÙ 3ÅÎÉÏÒȠ Ȱȣ×Å ÎÅÅÄ ÔÏ ÈÁÖÅ Á ÃÌÅÁÒ 

pedagogic goal in mind: what precisely we want our students to learn from these 

ÍÁÔÅÒÉÁÌÓȱ ɉ3ÅÎÉÏÒ 2005). Students feel more confident when handling authentic 

materials as long as the teacher gives them pedagogical support.  
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!ÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ÓÈÏÕÌÄ ÂÅ ÉÎ ÁÃÃÏÒÄÁÎÃÅ ×ÉÔÈ ÓÔÕÄÅÎÔÓȭ ÁÂÉÌÉÔÉÅÓȟ ×ÉÔÈ ÓÕitable 

task being given in which total understanding is not important. In order to overcome 

the problems created by difficult authentic texts, a possible solution is to simply them 

according to the level of the learner. This can be done by removing any difficult words 

ÏÒ ÓÔÒÕÃÔÕÒÅÓ ÂÕÔ ÔÈÉÓ ÃÁÎ ÁÌÓÏ ÒÅÍÏÖÅ ÂÁÓÉÃ ÄÉÓÃÏÕÒÓÅ ÑÕÁÌÉÔÉÅÓȟ ÍÁËÉÎÇ ÔÈÅ ÔÅØÔ ȰÌÅÓÓȱ 

authentic. The basic parameters to consider when simplifying texts are: 

¶ Linguistic simplicity: grammatical structures, lexical items and readability. 

¶ Cognitive simplicity: age, education, interest of learner. 

¶ Psychological simplicity: does it follow traditional social norms? 

Another possible solution is to provide the students with related tasks. There are 

three basic types: 

Pre-reading:  This activity pretends to prepare the students for coming linguistic 

difficulties and more cultural and conceptual ones. In addition, it gives the students 

the opportunity to active the prior knowledge about the whole issue. 

While -reading:  This task aims to make learners flexible and active readers. It is 

usually reinforced by the genre which leads the reader to read with a particular 

purpose. 

Post-reading:   It is like pre and while reading promoting the interaction with the text 

that is suitable to genre, content, context and reading purpose. 

 

d. How can students benefit from Reading Authentic Materials?  

Nowadays learning a foreign language is not only a process of acquiring 

grammatical structures, vocabulary items or the main concepts of a language in a 

traditional way but also it means to go beyond as well as to interact in a real context 

developing communicative competence. Hence, the source for English learning does 

not to be limited to a specific set of textbooks and practices (Griffiths & Keohane, 

2000) but rather to incorporate the use of authentic materials for learners as it is 
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suggested by Widdowson (1990). In this sense, the implementation of authentic 

materials in the teaching of a foreign language can help students in the acquisition of a 

target language in a significant way.  

Reading as a receptive skill constitute an essential part in the acquisition of a 

second language, through reading students gain new vocabulary, practice 

pronunciation, see how words are used in context, etc, therefore teachers are concern 

about the type of reading materials they provide to students whether if they are 

suitable for them or not or if they fulfill their students necessities and expectations. 

Ȱ)Ô ÈÁÓ ÂÅÅÎ ÔÒÁÄÉÔÉÏÎÁÌÌÙ ÓÕÐÐÏÓÅÄ ÔÈÁÔ ÌÁÎÇÕÁÇÅ ÐÒÅÓÅÎÔÅÄ ÔÏ ÌÅÁÒÎÅÒÓ ÓÈÏÕÌÄ ÂÅ 

simplified in some way for ease and acquisition. Nowadays the recommendation is 

ÔÈÁÔ ÔÈÅ ÌÁÎÇÕÁÇÅ ÐÒÅÓÅÎÔÅÄ ÓÈÏÕÌÄ ÂÅ ÁÕÔÈÅÎÔÉÃȱ ɉ7ÉÄÄÏ×ÓÏÎ ρωωπɊȢ Authentic 

materials benefit in a great manner to students in the learning process of a target 

language. Regarding authentic materials (Sanchez, Perex, & Gomes, 2010) claim that 

authentic materials provide opportunities for language use in a more relevant and 

communicative way.  

In other words, authentic materials enable learners to interact with the real 

language and content rather than the form.  

Using authentic materials in the classroom, even when it is not in an authentic 

situation, it still provides the learners with the following benefits: 

 

Authentic materia ls motivate students in reading:  

Through the implementation of authentic materials into the classrooms there is an 

important element that teachers have to take into account which is the motivation. 

Since the motivation is the set of thoughts and feelings which the learners want to and 

continue to want to do something and which turn their wishes into action, the 

motivation is very important in language learning because is one of the key factors 

that helps make language learning successful. 
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Ȱ7ÈÅÎ ×ÏÒËÉÎÇ ×ÉÔÈ ÒÅÁÄÉÎÇ ÁÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ÔÈÅ ÓÔÕÄÅÎÔÓ ÁÒÅ ÓÏ ÍÏÔÉÖÁÔÅÄ ÁÎÄ 

ÁÔ ÔÈÅ ÓÁÍÅ ÔÉÍÅ ÔÈÅÙ ÉÎÃÒÅÁÓÅ ÔÈÅÉÒ ÉÎÔÅÒÅÓÔ ÉÎ ÒÅÁÄÉÎÇȱ ɉ-ÁÒÔÉÎÅÚȟ ςπππɊȢ )Î ÒÅÁÄÉÎÇȟ 

the motivation is essential especially in the learning process of a target language 

because if students are immersed in a comfortable environment in which they can 

develop their autonomy and creativity they will learn effortlessly acquiring the 

necessary knowledge. According to Tomlinson (1998) authentic materialscan 

helpstudents to feelcomfortable into the classroomwhen the readingsengage with 

differentenvironmentsand cultures. Hence, this type of authentic materials allows 

students to develop confidence through the activities that strength and develop their 

reading skills using real situations that lead them to be creative, imaginative and 

analytical.  

Ȱ!ÕÔÈÅÎÔÉÃ ÔÅØÔÓ ÃÁÎ ÂÅ ÍÏÔÉÖÁÔÉÎÇ ÂÅÃÁÕÓÅ ÔÈÅÙ ÁÒÅ ÐÒÏÏÆ ÔÈÁÔ ÔÈÅ ÌÁÎÇÕÁÇÅ ÉÓ ÕÓÅÄ 

for real- ÌÉÆÅ ÐÕÒÐÏÓÅÓ ÂÙ ÒÅÁÌ ÐÅÏÐÌÅȱ ɉ.ÕÔÔÁÌÌȟ ρωωφɊȢ  

Moreover, Freeman and Holden (1986) have asserted that authentic materials have 

a positive effect on learner motivation in the foreign language classroom due to 

authentic materials, are intrinsically more interesting or stimulating than artificial or 

non- authentic materials. For that reason, teachers have to take into account some 

factors at the moment of selecting the material that he or she pretends to use in the 

teaching of a language such as students interests and necessities as well as the cultural 

context. In other words, it is necessary to provide to students with materials that 

contain new information, achievable challenges, etc. All of them in order to raise the 

ÓÔÕÄÅÎÔȭÓ ÍÏÔÉÖÁÔÉÏÎ ÔÏ ÌÅÁÒÎ ÁÎÄ ÉÎÔÅÒÁÃÔ ×ÉÔÈ ÔÈÅ ÌÁÎÇÕÁÇÅ ÓÔÕÄÅÎÔÓ ÁÒÅ ÌÅÁÒÎÉÎÇȢ 

 

Authentic Materials expose stud ents to real language:  

Ȱ!ÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ËÅÅÐ ÓÔÕÄÅÎÔÓ ÉÎÆÏÒÍÅÄ ÁÂÏÕÔ ×ÈÁÔ ÉÓ ÈÁÐÐÅÎÉÎÇ ÉÎ ÔÈÅ ×ÏÒÌÄȟ 

ÓÏ ÔÈÅÙ ÈÁÖÅ ÁÎ ÉÎÔÒÉÎÓÉÃ ÅÄÕÃÁÔÉÏÎÁÌ ÖÁÌÕÅȱ ɉ3ÁÎÄÅÒÓÏÎȟ ρωωωɊȢ Since authentic 

materials provide real language in which the students can feel that they are immersed 

in the context of the real use of a language; another important benefit that students 

can obtain regarding to authentic materials is that students are exposed to real 

language (Nunan, 1999; Spelleri, 2002).  
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Ȱ!ÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ÁÒÅ ÒÅÁÌ ÌÉÆÅ ÔÅØÔÓȟ ÎÏÔ ×ÒÉÔÔÅÎ ÆÏÒ ÐÅÄÁÇÏÇÉÃÁÌ ÐÕÒÐÏÓÅÓȱ 

ɉ(ÁÒÍÅÒȟ ρωωρɊȢ !ÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ÁÒÅ ÓÉÇÎÉÆÉÃÁÎÔ ÓÉÎÃÅ ÉÔ ÉÎÃÒÅÁÓÅÓ ÓÔÕÄÅÎÔÓȭ 

motivation for learning and at the same time make the learner be exposed to the real 

language as point out Guariento & Morley (2001). The authors that were mentioned 

ÂÅÆÏÒÅ ÁÒÅ ÉÎ ÁÇÒÅÅÍÅÎÔ ×ÈÅÎ ÔÈÅÙ ÒÅÆÅÒ ÔÏ ÁÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ÁÓ ÔÈÅ ȰÅØÐÏÓÕÒÅ ÔÏ 

ÒÅÁÌ ÌÁÎÇÕÁÇÅ ÁÎÄ ÉÔÓ ÕÓÅ ÉÎ ÉÔÓ Ï×Î ÃÏÍÍÕÎÉÔÙȱȢ 2ÏÇÅÒÓ ÁÎÄ -ÅÄÌÅÙ ɉρωψψɊ ÄÅÆÉÎÅ ÉÔ 

ÁÓ ȰÁÐÐÒÏÐÒÉÁÔÅȱ ÁÎÄ ȰÑÕÁÌÉÔÙȱ ÉÎ ÔÅÒÍÓ ÏÆ ÇÏÁÌÓȟ Ïbjectives, learner needs and interest 

ÁÎÄ ȰÎÁÔÕÒÁÌȱ ÉÎ ÔÅÒÍÓ ÏÆ ÒÅÁÌ ÌÉÆÅ ÁÎÄ ÍÅÁÎÉÎÇÆÕÌ ÃÏÍÍÕÎÉÃÁÔÉÏÎȢ  

!ÃÃÏÒÄÉÎÇ ÔÏ 3ÈÒÕÍ ÁÎÄ 'ÌÉÓÁÎ ɉςπππɊ ȰÁÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ÐÒÏÖÉÄÅ ÁÎ ÅÆÆÅÃÔÉÖÅ 

means for presenting real language, integrating culture, and heightening 

ÃÏÍÐÒÅÈÅÎÓÉÏÎȢȱ &ÉÒÓÔȟ ÂÙ ÅØÐÏÓÕÒÅ ÔÏ ÓÕÃÈ ÍÁÔÅÒÉÁÌÓȟ ÓÔÕÄÅÎÔÓ ×ÉÌÌ ÂÅ ÐÒÏÖÉÄÅÄ ×ÉÔÈ 

the opportunity to see language as is used in real world to serve a real purpose. 

Second, such materials can be considered as a rich source of cultural content. As Burns 

ÁÎÄ 3ÅÉÄÌÈÏÆÅÒ ɉςππςɊ ÓÕÇÇÅÓÔȟ ȰÁÕÔÈÅÎÔÉÃ ÔÅØÔÓ ÃÁÎ ÉÎÔÒÏÄÕÃÅ ÓÔÕÄÅÎÔÓ ÔÏ Á ÆÕÌÌ ÒÁÎÇÅ 

of transactional aÎÄ ÉÎÔÅÒÐÅÒÓÏÎÁÌ ÓÐÅÅÃÈȱȢ !Ó ÔÈÅÙ ÐÕÔ ÉÔ ȰÔÈÅÙ ÃÁÎ ÈÉÇÈÌÉÇÈÔ ÌÁÎÇÕÁÇÅ 

ÖÁÒÉÁÔÉÏÎ ÁÎÄ ÃÈÏÉÃÅ ÒÁÔÈÅÒ ÔÈÁÎ ÆÉØÅÄ ÁÎÄ ÆÏÒÍÁÌ ÓÅÔÓ ÏÆ ÒÕÌÅÓȢȱ 

 

Investigations of Day and Bamford (2008) and Hunter (2009) have identified a 

significant impact of reading on academic achievement. They affirm that reading can 

empower students with extensive vocabulary, syntax, and other language expertise 

that will enrich their use in the target language. Authentic materials such as books, 

articles, newspapers, and so on contain a wide variety of text types, and language 

styles not easily found in conventional teaching materials. Thus, it can help student 

extend their vocabulary and help memorize them in a number of meaningful recycling 

(Martinez, 2000). In other words, the teaching of a language not only is based on a 

specific grammatical function but authentic materials allow students to interact with a 

natural language, knowing new expressions, acquiring new vocabulary as well as 

ÇÉÖÉÎÇ ÔÈÅÍ Á ÓÅÎÓÅ ÏÆ ÁÃÈÉÅÖÅÍÅÎÔȢ ȰThe more the learner reads, the better a reader 

he will become. Extracting real information from a real text can be extremely 

ÍÏÔÉÖÁÔÉÎÇȢ 4ÈÅÒÅÆÏÒÅȟ ÉÎÃÒÅÁÓÉÎÇ ÓÔÕÄÅÎÔÓȭ ÍÏÔÉÖÁÔÉÏÎ ÆÏÒ ÅØÐÏÓÉÎÇ ÔÈÅÍ ÔÏ ÒÅÁÌ 

ÄÉÓÃÏÕÒÓÅȱ ɉ'ÕÁÒÉÅÎÔÏ Ǫ-ÏÒÌÅÙ ςππρɊȢ  
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Authentic materials help in th e improvement of reading skills : 

Ȱ!ÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ÁÒÅ ÖÅÒÓÁÔÉÌÅȟ ÔÈÅÙ ÁÒÅ ÉÄÅÁÌ ÔÏ ÔÅÁÃÈȾÐÒÁÃÔÉÓÅ ÍÉÎÉ-ÓËÉÌÌÓȱ 

(Martinez 2000). In this sense, another important benefit that Martinez point out 

regarding to the use of authentic materials is that teachers can use this kind of 

material in the teaching of the mini-skills on reading, as well as students can improve 

their mini -skills on reading such as scanning, skimming, etc.  

Authentic materials provide  authentic cultural information:  

Knowing a language goes beyond the knowledge of grammatical rules, vocabulary 

items and pronunciation of these items. Successful language learning requires 

language users to know that culture underlying language in order to get the meaning 

across.  

Culture in English language teaching materials has been subject to discussion for 

many years. As -Ã+ÁÙȟ ɉςπππɊ ÐÏÉÎÔÓ ÏÕÔ ȰÔÈÅ ÒÅÁÓÏÎ ÆÏÒ ÔÈÅ ÕÓÅ ÏÆ ÃÕÌÔÕÒÁÌ ÃÏÎÔÅÎÔ ÉÎ 

ÔÈÅ ÃÌÁÓÓÒÏÏÍ ÉÓ ÔÈÁÔ ×ÉÌÌ ÆÏÓÔÅÒ ÌÅÁÒÎÅÒÓ ÍÏÔÉÖÁÔÉÏÎȱȢ +ÅÌÌÙ ÅÔ ÁÌȢ ɉςππςɊ ÓÔÁÔÅ ÔÈÁÔ 

when used effectively, authentic materials help bring the real world into the 

classroom and to a considerable point can bring life inside the ESL class. By exposing 

learners to cultural features in a text, a deeper understanding of the topic can be 

generated and thus interest in the text may be raised. On one hand, the students 

develop their ability to recognize relevant information, and on the other, they learn 

how to disregard what is not relevant.   

According to Stuart and Nocon (1996), Learning about the lived culture of actual 

target language speakers as well as about one's own culture requires tools that assist 

language learners in negotiating meaning and understanding the communicative and 

cultural texts in which linguistic codes are used".  

 

Tseng (2002) suggests that culture effects changes in individual perception and is 

vital for expanding an individual's perspective of the world. Also, Paltridge (2001) 

states that in order to produce awareness of language and its related skills, authentic 
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materials must be used. Chavez (1998), in the same way agrees that using authentic 

materials is to the benefit of the students because they are more enjoyable and 

students find a chance to interact with the language and its use. 

 

e. Reading proficiency.  

First of all, it will be necessary to define what reading proficiency is; in other 

words, how authors point it out. Based on studies in the (Academic English reading 

proficiency at the University level: A Norwegian case study) reading is understood as 

a more complex process than simply decoding the written words in a text. It is the 

active creation of meaning in an interactive process between information in a text and 

the knowledge of the reader. Moreover, the focus is on reading in a second language 

(L2), and thus, it is useful to look very briefly at reading in an L2 as opposed to in an 

,ρȢ !ÌÄÅÒÓÏÎ ɉςπππɊ ÓÕÍÍÅÄ ÕÐ ÔÈÅ ÉÓÓÕÅ ÁÓ ÆÏÌÌÏ×Óȡ Ȱ7Å ÄÏ ÎÏÔȟ ÁÎÄ ÉÎÄÅÅÄ ÆÉÎÄ ÉÔ 

difficult to, draw a clear distinction between first and foreign language reading; in fact, 

it is not clear to what extent reading in a foreign language is different from reading in 

Á ÆÉÒÓÔ ÌÁÎÇÕÁÇÅȱȢ )ÎÄÅÅÄȟ ÍÕÃÈ ÉÎÄÉÃÁÔÅÓ ÔÈÁÔ ÔÈÅ ÒÅÁÄÉÎÇ ÐÒÏÃÅÓÓ ÉÎ ÁÎ ,ς ÉÓ ÌÁÒÇÅÌÙ 

the same as in an L1, as it is point out below. 

 

Subsequently, research considered reading in an L2 as a process largely similar to 

ÔÈÁÔ ÏÆ ÒÅÁÄÉÎÇ ÉÎ Á ,ρ ÂÕÔ ÏÎÅ ÔÈÁÔ ÉÓ ÓÕÂÊÅÃÔ ÔÏ ȰÁ ÎÕÍÂÅÒ ÏÆ ÁÄÄÉÔÉÏÎÁÌ ÃÏÎÓÔÒÁÉÎÔÓ ÏÎ 

ÒÅÁÄÉÎÇ ÁÎÄ ÉÔÓ ÄÅÖÅÌÏÐÍÅÎÔȱ ɉ'ÒÁÂÅȟ ρωωωɊȢ 4ÈÅ ÃÕÒÒÅÎÔ ÖÉÅ×ȟ ÈÏ×ÅÖÅÒȟ ÉÓ ÔÈÁÔ 

ÒÅÁÄÅÒȭÓ approach L2 reading with a dual-language system (Koda, 2005, 2007). For 

many, the resulting dual processing might even be an advantage in the L2. After all, an 

L2 reader will as often as not have the advantage of having developed reading 

proficiency and a large sight vocabulary in the L1. Cummins (2000) argued that 

ȰÁÃÁÄÅÍÉÃ ÐÒÏÆÉÃÉÅÎÃÙ ÔÒÁÎÓÆÅÒÓ ÁÃÒÏÓÓ ÌÁÎÇÕÁÇÅÓ ÓÕÃÈ ÔÈÁÔ ÓÔÕÄÅÎÔÓ ×ÈÏ ÈÁÖÅ 

developed literacy in their first language will tend to make stronger progress in 

acquiring literacy in their second language. 

 

 It is often taken for granted that university students have developed the skills 

and strategies needed for academic reading in their L1 and that they should be able to 
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transfer them to their reading of English as an L2 (Koda, 2005, 2007). However, the 

ability to do so depends on their L2 proficiency, also known as the linguistic threshold 

ÌÅÖÅÌȢ 4ÈÉÓ ÍÅÁÎÓ ÔÈÁÔ ÉÆ Á ÒÅÁÄÅÒȭÓ ,ς ÐÒÏÆÉÃÉÅÎÃÙ ÆÁÌÌÓ ÂÅÌÏ× Á ÃÅÒÔÁÉÎ ÌÅÖÅÌȟ ÔÈÅ 

transfer of these skills and strategies to the L2 is prevented even though the student is 

a fluent reader in the L1 (Alderson, 2000; Bernhardt &, 1995). With particular 

ÒÅÌÅÖÁÎÃÅ ÆÏÒ ÁÃÁÄÅÍÉÃ ÒÅÁÄÉÎÇȟ !ÌÄÅÒÓÏÎ ÐÏÉÎÔÅÄ ÏÕÔ ÔÈÁÔ ȰÔÈÉÓ ÌÉÎÇÕÉÓÔÉÃ ÔÈÒÅÓÈÏÌÄ ÉÓ 

not absolute but must vary from task to task: The more demanding the task, the 

higher the linguistic threshold. This automatic word recognition, which in turn 

provides the basis for higher-level processing, that is, the creation of meaning in an 

ÉÎÔÅÒÁÃÔÉÖÅ ÐÒÏÃÅÓÓ ÂÅÔ×ÅÅÎ ÔÈÅ ÉÎÆÏÒÍÁÔÉÏÎ ÉÎ ÔÈÅ ÔÅØÔ ÂÅÉÎÇ ÒÅÁÄȟ ÔÈÅ ÒÅÁÄÅÒȭÓ 

knowledge of the language and content, and his or her processing skills and strategies. 

 

 Word recognition process  

With a fluent reader, the process of word recognition proceeds effortlessly and 

rapidly in the working memory. When the reader encounters a problem, an unfamiliar 

word, for instance, the process may slow down or even stop entirely while the reader 

attempts to use other knowledge sources, regardless of their level in the processing 

hierarchy to deduce meaning. However, due to the limited processing capacity of the 

working memory, this will reduce reading speed and fluency as pointed out 

(Bernhardt, 2005). This slowdown highlights the importance of a large sight 

vocabulary for fluent reading, an area where one finds the main differences between 

reading in an L1 and in a foreign language. 'ÒÁÂÅ ɉρωψψɊ ÁÒÇÕÅÄ ÔÈÁÔ ÔÈÅ ÌÁÃË ÏÆ ȰÁ 

massive receptive vocabulary that is rapidly, accurately and automatically processed . 

Ȣ Ȣ ÍÁÙ ÂÅ ÔÈÅ ÇÒÅÁÔÅÓÔ ÓÉÎÇÌÅ ÉÍÐÅÄÉÍÅÎÔ ÔÏ ÔÈÅ ÆÌÕÅÎÔ ÒÅÁÄÉÎÇ ÂÙ %3, ÓÔÕÄÅÎÔÓȱȢ 

 

Grabe (2009) repeated that for reading in a foÒÅÉÇÎ ÌÁÎÇÕÁÇÅ ÔÈÅ ȰÉÍÐÏÒÔÁÎÃÅ ÏÆ 

×ÏÒÄ ÒÅÃÏÇÎÉÔÉÏÎ ÉÓ ÈÁÒÄ ÔÏ ÏÖÅÒÅÓÔÉÍÁÔÅȱȢ !ÌÄÅÒÓÏÎ ɉςπππɊ ÐÕÔ ÔÈÉÓ ÁÓ ÆÏÌÌÏ×Óȡ 

Ȱ-ÅÁÓÕÒÅÓ ÏÆ Á ÒÅÁÄÅÒͻÓ ÖÏÃÁÂÕÌÁÒÙ ËÎÏ×ÌÅÄÇÅ ÒÏÕÔÉÎÅÌÙ ÃÏÒÒÅÌÁÔÅ ÈÉÇÈÌÙ ×ÉÔÈ 

measures of reading comprehension, and are often, indeed, the single best predictor of 

ÔÅØÔ ÃÏÍÐÒÅÈÅÎÓÉÏÎȱȢ 4ÈÅ ÉÍÐÏÒÔÁÎÃÅ ÏÆ ÖÏÃÁÂÕÌÁÒÙ ËÎÏ×ÌÅÄÇÅ ÎÏÔ×ÉÔÈÓÔÁÎÄÉÎÇȟ 

fluent reading in an academic context also requires the ability to integrate text and 
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background information appropriately and efficiently. This involves using background 

knowledge, that is, content knowledge and knowledge of the language and text types. 

It also involves other cognitive processes.  

 

 Metacognitive mo nitoring and reading strategies  

To start with background knowledge, research has shown that this not only 

influences what a reader remembers from a text, but also his or her understanding of 

the content (Alderson, 2000). Indeed, knowledge of the world in general and 

knowledge of the topic in question can, to a limited extent, support understanding 

when needed to compensate for language difficulties. Nevertheless, in a study of 

ÓÔÕÄÅÎÔÓȭ ÁÃÁÄÅÍÉÃ %ÎÇÌÉÓÈ ÒÅÁÄÉÎÇ ÐÒÏÆÉÃÉÅÎÃÙȟ #ÌÁÐÈÁÍ ɉρωωφɊ ÆÏÕÎÄ ÔÈÁÔ ȰÌÁÎÇÕÁÇÅ 

ÐÒÏÆÉÃÉÅÎÃÙ ÁÐÐÅÁÒÅÄ ÔÏ ÈÁÖÅ Á ÍÕÃÈ ÓÔÒÏÎÇÅÒ ÅÆÆÅÃÔ ÏÎ ÓÔÕÄÅÎÔÓȭ ÓÃÏÒÅÓ ÔÈÁÎ ÄÉÄ 

background knowledge. However, the comparative importance of the variables 

ÓÅÅÍÅÄ ÔÏ ÄÅÐÅÎÄ ÏÎ ÔÈÅ ÓÐÅÃÉÆÉÃÉÔÙ ÏÆ ÔÈÅ ÔÅÓÔÓȱȢ )Î ÏÔÈÅÒ ×ÏÒÄÓȟ ÓÈÅ ÆÏÕÎÄ ÔÈÁÔ ÐÏÏÒ 

language proficiency prevented her respondents from compensating for their lack of 

understanding by using a top-down strategy such as drawing on subject matter 

knowledge to guess the meaning of unknown words and phrases, or, if the specific 

topic was unfamiliar, to build up understanding from the text using a bottom-up 

strategy. By contrast, the linguistically proficient readers in her sample could 

compensate for a certain lack of background knowledge by making full use of their 

language resources.Next, when faced with an apparent inconsistency in a text or in 

their understanding of the content, proficient readers can use metacognitive 

monitoring. This denotes the ability to monitor understanding across the text and use 

linguistic and/or content knowledge to repaircomprehension (Alderson, 2000). In 

fact, this is one of the main factors distinguishing good readers from poor readers 

(Alderson, 2000). 

 

Alderson (2000) argued that good readers are more sensitive to 

inconsistencies in the texts and tend to use meaning-based cues to evaluate whether 

they have understood what they read whereas poor readers tend to use or over-rely 

on word-level cues, and to focus on intrasentential rather than intersentential 
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consistency. This focus on word-level cues and on intrasentential relations may 

explain the tendency of many poor readers of foreign languages to focus on and be 

hindered by unfamiliar vocabulary. More proficient readers, on the other hand, seem 

better able to decide when to ignore unfamiliar words and avoid unduly disrupting 

the reading process. 

 

The last point in this brief overview concerns skills and strategy use. A strategy 

can be described as a set of abilities that is under the conscious control of the reader, 

×ÈÉÌÅ ÔÈÅ ÕÓÅ ÏÆ ÓËÉÌÌÓ ÉÓ ÁÕÔÏÍÁÔÉÃȢ $ÅÐÅÎÄÉÎÇ ÏÎ ÔÈÅ ÒÅÁÄÅÒȭÓ ÐÒÏÆÉÃÉÅÎÃÙȟ ÓÏÍÅ ÏÆ 

decisions will be made consciously, others automatically. Depending on whether their 

use is based on a conscious decision or automatic, are rereading to sort out a 

discrepancy in meaning, guessing to sort out the meaning of unknown words, and 

ignoring unclear meanings if possible. Others are adjusting how one reads to the 

purpose of reading, such as skimming to get the main points of a text, searching to find 

particular information, and scanning to find a particular name or phrase. Further 

examples are engaging in careful reading at the local level to understand the syntactic 

structure of a sentence or clause and careful reading at the global level to comprehend 

the main ideas of a text. 

 

To sum up, reading proficiency can be described as more than simply the ability 

to decode the written words in the text; it is also the active creation of meaning in an 

interactive process bet×ÅÅÎ ÉÎÆÏÒÍÁÔÉÏÎ ÉÎ Á ÔÅØÔ ÁÎÄ ÔÈÅ ÒÅÁÄÅÒȭÓ ËÎÏ×ÌÅÄge. For 

fluent reading in the L2, this to a large extent language proficiency in general and 

vocabulary knowledge in particular. 
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III. TYPE OF STUDY 

Having considered the different approaches that exist and in accordance to the 

nature of the current investigation. The research group agreed on making use of both 

the quantitative and qualitative approach, which in turns becomes a mixed approach. 

!ÃÃÏÒÄÉÎÇ ÔÏ 3ÔÁÎÇÅ + ÅÔ ÁÌ ɉςππφɊ ÍÉØÅÄ ÁÐÐÒÏÁÃÈÅÓ ȰÉÎÖolved integrating 

quantitative and qualitative approaches to generating new knowledge and can involve 

either concurrent or sequential use of two classes of methods to follow a line of 

ÉÎÑÕÉÒÙȱȢ "ÅÓÉÄÅÓȟ ÉÎ ÍÉØÅÄ ÁÐÐÒÏÁÃÈÅÓ ÔÈÅ ÖÁÒÉÁÔÉÏÎ ÉÎ ÄÁÔÁ ÃÏÌÌÅÃÔÉÏÎ leads to a 

greater validity; also, it answers the question from a number of perspectives. 

The reason why the current undergraduate research project is a mixed approach 

is because both qualitative and quantitative research, in combination, will provide to 

the researchers through the data obtained a better understanding about the 

phenomenon in study, as well as the possibility to obtain reliable information about 

the impact of the use of reading authentic materials on the reading proficiency of 

students from Readings and Conversation I at the Foreign Languages Department at 

the University of El Salvador. 

In concern to the type of study to be used, this undergraduate research project is 

ÂÁÓÅÄ ÏÎ Ô×Ï ÔÙÐÅÓ ÏÆ ÓÔÕÄÙȢ 4ÈÅ ÆÉÒÓÔ ÏÎÅ ÉÓ ÄÅÓÃÒÉÐÔÉÖÅ ÓÔÕÄÙȢ Ȱ$ÅÓÃÒÉÐÔÉve studies 

search to specify important properties of people, groups, communities or any 

ÐÈÅÎÏÍÅÎÏÎ ÔÈÁÔ ÉÓ ÓÕÂÍÉÔÔÅÄ ÔÏ ÁÎÁÌÙÓÉÓȱ ɉ$ÁÎËÈÅȟ ρωψφɊȢ 4ÈÅÙ ÍÅÁÓÕÒÅ ÏÒ ÅÖÁÌÕÁÔÅ 

dispersed aspects, dimensions or components of the phenomenon or phenomena to 

be researched. The research group decided to make use of this type of study 

(descriptive) because it is necessary to have an approach with the research topic as 

well as describing the changes on the variables.  

The second type of study required to develop the research is the correlational 

study.  Correlational studies measure two variables which are pretended to be 



IMPACT  OF  THE  USE OF  AUTHENTIC  MATERIALS  ON  THE  READING  PROFICIENCY  OF  STUDENTS 
 

UNDERGRADUATE  RESEARCH  PROJECT  23 
 

determined as related or no related to the same subjects and afterwards analyze the 

correlation. In this case since the research project deals with the impact of the use of 

reading authentic materials on the students reading proficiency, the independent 

variable is: The use of authentic materials and the dependent variable is: the reading 

proficiency. In this way, researchers pretended to study the relation between the 

aforementioned variables. 
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IV. HYPOTHESES 

 

The following hypothesis to be tested is part of the research project with the topic: 

Impact of the use of authentic materials on reading proficiency from students of 

Readings and Conversation I courses. Hypotheses are precise guidelines for the 

research problem or phenomenon being studied.Also, hypotheses indicate what we 

are looking for or trying to prove and can be defined as tentative explanation 

formulated as prepositions of the phenomenon being researched. Hypotheses make 

statements about relations between variables and provide a guide to the researchers 

as to how the original hunch might be tested (Judith Bell, 2010). 

 

A. General Hypothesi s 

 

ü The use of authentic materials influences on a significative way the reading 

proficiency level of students of Readings and Conversation I course. 

 

 

 

 

 



IMPACT  OF  THE  USE OF  AUTHENTIC  MATERIALS  ON  THE  READING  PROFICIENCY  OF  STUDENTS 
 

UNDERGRADUATE RESEARCH PROJECT 25 

 

IV. HYPOTHESIS 

Topic: Impact of the use of authentic materials on the reading proficiency of students from Readings and Conversation I at the Foreign Language 

Department at UES during the year 2014. 

GENERAL HYPOTHESIS 

 
RESEARCH 
QUESTIONS 

 
OBJECTIVES 

 
HYPOTHESIS 

 
VARIABLES 

 
CONSTRUCTS 

 
INDICATORS 

 
QUESTIONS 

(INSTRUMENTS) 

 
TECHNIQUE 

 
 
What is the impact 
of the use of 
authentic materials 
ÏÎ ÔÈÅ ÓÔÕÄÅÎÔÓȭ 
reading proficiency 
in English 
language? 

 
 
To explore the 
impact of the use 
of authentic 
materials on the 
reading 
proficiency of 
students from 
Readings and 
Conversation I of 
the Foreign 
Language 
Department at 
UES. 

 
 
The use of 
authentic 
materials 
influences on a 
significative way 
the reading 
proficiency level 
of students of 
Readings and 
Conversation I 
course 

 
 
Independent 
variable: 
 
The use of 
authentic 
materials 
influences on a 
significative 
way. 
 
 
 
Dependent 
variable: 
 
The reading 
proficiency level 
of students of 
Readings and 
Conversation I 
course 

 
 
 
 
 
In classes 
 
 
 
 
 
 
 
 
 
Out of class 

 
 
 
 
Á frequency 
Á type of 

materials 
Á type of 

activities 
 
 
 
 
 
Á quantity 
Á type of 

homework 
assignment 
Á type of 

materials 
 
 
 
 

 
How often are 
authentic 
materials used in 
classes? 
 
 
What types of 
authentic 
materials are used 
in classes? 
 
 
What type of 
homework 
assignment is 
given to students 
out of classes? 
 
Does your teacher 
provide you 
authentic 
materials? 
 
 
 

 
 
 
Á Observation 

guide 
 (non- participant).  
 
Á Test  
(pre and post-test) 

 
Á  Groups´ 

interview  
 

Á Teachers´ 
interview  
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CONCORDANCE  TABLE.  

 
RESEARCH 
QUESTIONS 

 
OBJECTIVES 

 
HYPOTHESIS 

 
VARIABLES 

 
CONSTRUCTS 

 
INDICATORS 

 
QUESTIONS 

(INSTRUMENTS) 

 
TECHNIQUE 

 
 
Does the 
implementation 
of authentic 
materials in 
Readings and 
Conversation I 
become an 
alternative over 
using the 
traditional 
approach? 

 
 
To determine to 
what extent the 
use of authentic 
materials 
influences on 
the reading 
proficiency level 
of students of 
Readings and 
Conversation I 
course? 

 
 
The use of 
authentic 
materials 
influences on a 
significative 
way the 
reading 
proficiency 
level of 
students of 
Readings and 
Conversation I 
course. 

 
 
Independent 
variable: 
 
The use of 
authentic 
materials 
influences on a 
significative way. 
 
 
 
Dependent 
variable: 
 
The reading 
proficiency level of 
students of 
Readings and 
Conversation I 
course 

 
 
 
In classes 
 
 
 
 
 
 
 
 
 
 
Out of classes 

 
 
Á Frequency 
Á type of 

materials 
Á type of 

activities 
 

 
 
 
 
 
 
 
 
Á quantity 
Á level of reading 

comprehension 
 
 

 
How often are 
newspaper 
articles used in 
class? 
 
How often are 
magazines used 
in class? 
 
How often are 
videos used in 
class? 
 
 
 
How often do 
teachers provide 
students with 
authentic 
materials in the 
virtual platform? 
 

 
 
 
 
Á Observation 

guide 
 (non- 
participant).  
 
Á Test  
(pre and post-
test) 

 
Á  Groups´ 

interview  
Á Teachers´ 

interview  
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CONCORDANCE  TABLE.  

 
RESEARCH 
QUESTIONS 

 
OBJECTIVES 

 
HYPOTHESIS 

 
VARIABLES 

 
CONSTRUCTS 

 
INDICATORS 

 
QUESTIONS 

(INSTRUMENTS) 

 
TECHNIQUE 

 
 
Does the exposure 
to authentic 
materials expand 
the vocabulary of 
students? 

 
 
To asses 
ÓÔÕÄÅÎÔÓȭ ÒÅÁÄÉÎÇ 
proficiency 
before and after 
being exposed to 
authentic 
materials. 

 
 
The use of 
authentic 
materials 
influences on a 
significative 
way the 
reading 
proficiency 
level of 
students of 
Readings and 
Conversation I 
course.. 

 
 
Independent 
variable: 
 
The use of 
authentic 
materials 
influences on a 
significative way. 
 
 
 
Dependent 
variable: 
 
The reading 
proficiency level 
of students of 
Readings and 
Conversation I 
course 

 
 
 
In classes 
 
 
Out of classes 
 
 
 
 
 
 
 
 
 
 
 
In classes  

 
 
 
Á frequency 
Á type of 

materials 
Á type of 

activities 
Á methodology 
 
 
 
 
 
 
 
 
 
Á quantity 
Á reading 

activities 
Á methodology 
 
 
 

 
 
How often are 
students exposed 
to authentic 
materials? 
 
What types of 
authentic materials 
are used? 
 
What kinds of 
activities are 
included to expose 
students to 
authentic 
materials? 
 
How often 
arereading 
activities used? 
 
How often does the 
teacher make use 
of reading 
strategies? 

 
 
 
 
Á Observation 

guide 
 (non- 
participant).  
 
Á Test  
(pre and post-
test) 

 
Á  Groups´ 

interview  
Teachers´ 

interview  
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CONCORDANCE  TABLE.  

 
RESEARCH 
QUESTIONS 

 
OBJECTIVES 

 
HYPOTHESIS 

 
VARIABLES 

 
CONSTRUCTS 

 
INDICATORS 

 
QUESTIONS 

(INSTRUMENTS) 

 
TECHNIQUE 

 
 
Do authentic texts 
really stimulate 
the students 
interest for 
reading? 

 
 
To asses the level 
of improvement 
on reading 
proficiency 
obtained by 
students of 
Readings and 
Conversation I 
after being 
exposed to 
authentic 
materials based 
ÏÎ ÔÈÅ ÓÔÕÄÅÎÔȭÓ 
outcomes. 

 
 
The use of 
authentic 
materials 
influences on a 
significative 
way the 
reading 
proficiency 
level of 
students of 
Readings and 
Conversation I 
course. 

 
 
Independent 
variable: 
 
The use of 
authentic 
materials 
influences on a 
significative way. 
 
 
 
Dependent 
variable: 
 
The reading 
proficiency level 
of students of 
Readings and 
Conversation I 
course 

 
 
 
In classes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Out of classes 

 
 
 
Á frequency 
Á type of 

authentic 
materials 
Á strategies 
 
 
 
 
 
 
 
 
 
Á quantity 
Á reading 

activities 
Á frequency 

 
 
 
 

 
 
 
What types of 
authentic materials 
are used? 
 
How often are 
authentic materials 
used? 
 
What kinds of 
reading activities 
are implemented? 
 
 
 
What kinds of 
reading activities 
are included to 
increase the 
reading proficiency 
of students? 
 
How often are 
reading activities 
used? 
 
 

 
 
 
 
Á Observation 

guide 
 (non- 
participant).  
 
Á Test  
(pre and post-
test) 

 
Á  Groups´ 

interview  
Teachers´ 

interview  
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V. RESEARCH DESIGN 

To define the research design to be used, it was necessary to go back to the topic 

for this investigation which is:  The impact of the use of authentic materials on reading 

proficiency of students from Readings and Conversations I of the Foreign Languages 

department at the university of El Salvador.Then researchers realized that for 

ÍÅÁÓÕÒÉÎÇ ȰÁÎ ÉÍÐÁÃÔȱ ÁÓ ÔÈÅ ÔÏÐÉÃ ÓÕÇÇÅÓÔÓ ÉÔ ×ÁÓ needed to conduct an experiment. 

Once having considered that, the research team agreed on using the experimental 

design to develop the investigation. In experimental research, researchers planned an 

intervention and study its effect on groups or individuals. The intervention is called 

the independent variable (or treatment), while the outcome measure is called the 

dependent variable. In experimental studies to compare groups, the experimental 

group members receive treatment, while members in the control group either receive 

the traditional approach (e.g., teaching method) or do not receive any treatment. 

Experimental design is divided in three categories: pure experiment, Pre experiment 

and quasi-experiment.  

At first it was planned to use a pure experiment, in which students from a group 

of Readings and Conversation I would be exposed to authentic materials intensively 

for a period of time (Experimental group) while other group from the same subject 

would not receive any stimulus( Control group). However, just a few days before 

beginning the experiment, researchers noticed that all the groups from Readings and 

Conversation I would be actually working with authentic material, therefore there 

would be no control group to compare. As a result of these new conditions, the 

research team had to adjust the research design from a pure experimental to a pre 

experimental design since it does not require a control group. In this sense, the 

researchers planned to employ a type of pre experimental design which is called: one 

group pretest-posttest design. 3ÔÕÄÙȭÓ ÐÁÒÔÉÃÉÐÁÎÔÓ ÁÒÅ ÕÓÅÄ ÁÓ ÔÈÅÉÒ Ï×Î ÃÏÎÔÒÏÌ ÒÁÔÈÅÒ 

than being compared to another group that may serve as the control group.  
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Nevertheless, for this research project not only one group was studied but three 

groups instead. In those three groups a pre and post test was applied prior to the 

stimulus. The stimulus, in this case, the implementation of authentic materials in the 

course was provided by the Readings and Conversation I professors since the teachers 

staff agreed upon not using a structured book, instead the major units/topics were 

explored, developed and discussed taking texts from different information sources 

(newspaper, videos, magazines, etc.) as it is detailed in the syllabus for this subject. 

Students were exposed to authentic materials during a great part of the course, in 

fact, they were expected to participate actively in discussions, presentations and 

debates that the material presented generated. Moreover, they were working with 

authentic materials in a virtual platform by reading articles, watching videos and 

solving different tasks related to the topics in study given by the teacher. 

Researchers followed this process carefully. In this regard, three groups from 

Readings and Conversations I were the subject for this study. Those groups were pre 

tested prior to the stimulus using a standardized reading test to determine the 

reading proficiency of students before the treatment. In addition, researchers 

observed classes for a period of six weeks in which the objective was to verify how 

authentic materials are actually used, the different activities that the teacher 

developed to present the materials and the students reaction towards authentic 

materials .The observation was non-participant and the research group made use of 

an observation guide as a tool for checking the criteria. 

Finally, a pretest was administered to assess the reading proficiency of students 

after being exposed to authentic materials. Test scores were compared at the end, as 

well as the results obtained through the observation phase in order to test the 

hypotheses and answer the research questions stated at the beginning of the research 

project.
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VI. POPULATION AND SAMPLE 

 

A. Population  

The current undergraduate research project was carried out at the University 

of El Salvador, at the School of Arts and Sciences in the Foreign Language 

Department during the second semester of the year 2014. The population 

consisted of 166 students from Readings and Conversation I course however, for 

the sample the researchers selected only 73 students who are officially registered 

in this course. In this way, the participants were students from Readings and 

Conversation I; so that, the researchers worked with three groups. One of this was 

taken from Modern Languages which represents 23 students of the population and 

two groups which represent 50 students are taken from English Teaching. This 

represents the 50% of the population selected in order to gather the required 

information for this research project.        

 

B. Sample 

Having clear the amount of students that were included in the data gathering 

process in order to choose the sample, it was necessary to take into account the 

type of sample. The type of sample for this research project was non-probabilistic 

because in non-probabilistic sample the election of the elements does not depend 

on the probability but the relationship of the causes and the characteristics to the 

investigation. Likewise, non-probabilistic sample does not follow a probabilistic 

formula. However, it is based on the process of decisions by the researchers since 

to select between a probabilistic and non-probabilistic sample depend on the 

studies objectives as well as the plan of the investigation. It means that in this 

investigation the three groups were not chosen randomly; instead they were 

selected based on some characteristics such as; the same subject (Readings and 

Conversation I), the same place (Foreign Languages Department) and the 

accessibility and cooperation from teachers expressed to be part of this 

undergraduate project. 
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Groups of Licenciatura en Idioma Ingles opcion Enseñanza: 

CICLO VI 

 

CODE 

PRE-

REQUISITE 

 

GROUP 

 

SUBJECT 

  

SCHEDULE 

 

ROOM 

 

PROFESSOR 

 

 

LCIII4  

 

Advanced 

English 

Intensive II  

 
01 

 

Readings and 

Conversation I  

 
30 

 
8:00ɀ 10:00 a.m. 

 
IF- 4 

 
Lic. Francisco 
Rodriguez  

 
03 

 
20 

 
3:00- 5:00 p.m. 

 
IF 3 

* 
Lic. Rene 
Hernandez  

*This group went through some inconsistences, since most of the semester 
students were in charge of the teacher assistant due to the reason that the official 
teacher of the course had a medical disability. 

 

Groups of Licenciatura en Lenguas Modernas: 

CICLO VI 

 

CODE 

PRE-

REQUISITE 

 

GROUP 

 

SUBJECT 

  

SCHEDULE 

 

ROOM 

 

PROFESSOR 

  

Advanced 

English 

Intensive II  

 
 

06 

 

Readings and 

Conversation I  

 
 

23 

 
 

5:00- 7:00 p.m. 

 
 

Maestria  

 
 
Licda. Grace 
Gomez 
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VII. DATA GATHERING PROCESS 

A. Research instruments.  

Due to the nature of the current investigation, it was necessary to employ the 

accurate instruments in order to compile reliable data that was required to answer 

the research questions stated as well as testing the hypotheses. The research 

instruments were selected based upon the research design which is experimental. 

Within the experimental design this undergraduate research project is in the category 

of pre experimental design. Generally, experimental designs make use of pre and post-

test which primarily purpose is comparing groups and/or measuring change resulting 

from experimental treatments. Pre-test and post-test are useful instruments 

commonly used in the quantitative research field as well as non-participant 

observation guide. In addition to this, researchers made used of qualitative 

instrument such as semi structured interviews.  

The description and application of the aforementioned instruments is detailed as 

follows:  

B. Data gathering plan  

 

   Reading Proficiency Pre -test and Post-test 

For the execution of this undergraduate research project, a set of instruments was 

required in order to gather important information. To begin with a pre-test and post-

test were administered to the three groups of Readings and Conversation I during the 

second week of the semester II. The pre-test and post-test are standardized reading 

tests which aim at  assessing the reading proficiency level of students in accordance 

with the Common European Framework of Reference (CEFF). For selecting the most 

appropriate reading test, the researchers verified the syllabus of Advanced Intensive 

English II in order to check the level of reading proficiency that students are expected 

to reach at the end of this course (LOW C1) which precedes the Readings and 

Conversation I course. 
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#ÏÎÓÉÄÅÒÉÎÇ ÔÈÁÔ  Á ÔÅÓÔ ÉÓ Á ÍÅÔÈÏÄ ÏÆ ÍÅÁÓÕÒÉÎÇ Á ÐÅÒÓÏÎȭÓ ÁÂÉÌÉÔÙ ÏÒ ËÎÏ×ÌÅÄÇÅ 

in a given domain the research team opted to use the CAE test specifically the reading 

part which is made up from texts of between 450 to 1,200 words each and a total of 

42 questions. The texts that are included in the different reading passages of the test 

were taken from the following sources: newspaper, magazines, journals, brochures 

and leaflets. They can be informational, descriptive, narrative, persuasive, give advice 

or opinions. Each part of the test is devoted to measure certain skills in reading.  

&ÏÒ ÉÎÓÔÁÎÃÅ ÐÁÒÔÓ ρ ÁÎÄ τ ÁÒÅ ÍÕÌÔÉÐÌÅ ÍÁÔÃÈÉÎÇ ÔÁÓËÓȟ ×ÈÉÃÈ ÔÅÓÔ ÔÈÅ ÓÔÕÄÅÎÔÓȭ 

ability to find the specific information in a text.  

0ÁÒÔ ς ÉÓ ÔÈÅ ÇÁÐÐÅÄ ÔÅØÔ ×ÈÉÃÈ ÁÉÍ ÉÓ ÔÏ ÔÅÓÔ ÓÔÕÄÅÎÔÓȭ ÁÂÉÌÉÔÙ ÔÏ ÕÎÄÅÒÓÔÁÎÄ ÔÈÅ 

structure and progression of a text, to identify a logical sequence of ideas and to 

understand linking words and discourse features. 

0ÁÒÔ σȡ -ÕÌÔÉÐÌÅ ÑÕÅÓÔÉÏÎÓȟ ÔÈÉÓ ÐÁÒÔ ÔÅÓÔ ÔÈÅ ÓÔÕÄÅÎÔÓȭ ÁÂÉÌÉÔÙ ÔÏ ÆÉÎÄ ÓÐÅÃÉÆÉÃ 

information in the text, to deduce meaning from context and to understand small but 

important differences in meaning. 

 

Observation Guide (Non -participant)  

Another important data collection instrument is the observation guide which was 

useful to verify how the use of authentic materials influences the reading proficiency 

of students. The observation guide was designed by the research group taking as 

criteria certain aspects: selection of authentic materials (suitability, exploitability and 

ÒÅÁÄÁÂÉÌÉÔÙɊȠ ÐÒÅÓÅÎÔÁÔÉÏÎȟ ÔÅÁÃÈÅÒȭÓ ÍÅÔÈÏÄÏÌÏÇÙ ÁÎÄ ÓÔÕÄÅÎÔÓ ÁÔÔÉÔÕÄÅ ÔÏ×ÁÒÄÓ 

authentic materials. The observation guide was structured and non-participant since 

the researchers were not engaged in any activities during the observation period. 

Besides, the same observation guide was applied to the three groups; researchers 

took one group each to be observed.  The compiled information was useful to compare 

the impact of the use of authentic materials in the three groups. 
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  Semi structured Interview (group interview)  

Finally, within the set of gathering instruments the researchers administered a 

semi structured interview to collect information, supplement and extend the 

knowledge in order to obtain more detailed information about the use of authentic 

materials in Readings and Conversation I classes. The semi-structured interview 

contained open-ended questions and was conducted in the mode of face to face with 

the three groups of Readings and Conversation I course that have were already 

selected to be part of the sample of this research. The interviewers developed two 

different interviews: In the first one, the researchers interviewed four students of 

each group of Readings and Conversation I course administering the same questions 

of the interview to the three groups. The second one was conducted to three of the 

teachers in charge of these courses. This interview had the purpose to obtain their 

opinions and experiences about the implementation of authentic materials as well as 

their appreciation on the performance of students while the authentic materials were 

used. Both interviews were tape recorded and transcribed verbatim afterwards. 
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TIMETABLE FOR DATA GATHERING PLAN 

 

 

 

Activities  Date Place Responsible  

To administer reading 
proficiency Pre-test 
 

August 18thȭ-22nd 
2014 

FLD -UES Research 
group 

To conduct Non -
participant observation 
guide to Readings and 
Conversation I groups 
 

September 8th- 
October 20th 2014 

FLD -UES Research 
group 

To administer reading 
proficiency Post- test 
 

October 16th- 23rd 
2014 

FLD -UES Research 
group 

To conduct Semi 
structured interview to 
Readings and Conversation 
I teachers 
 

October 27th- 31rd 
2014. 

UES Research 
group 

To conduct  Semi 
structured  group 
interview with Readings 
and Conversation I 
students 

October 27th- 31rd 
2014. 

UES Research 
group 

To introduce the data 
collected from the 
instruments to statistical 
program 

November 3rd-7th 
2014 

FLD -UES Research 
group 

To analyze the research 

instruments administered 

November 3rd-7th 

2014 

UES Research 
group 

To make conclusions and 

recommendations 

November 

10th2014 

UES  Research 
group 

Hand in the Final report November 13th  

2014 

UES Research 
group 
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VIII. DATA ANALYSIS 

According to the nature of the research project, the researchers used the Statistical 

Package For Social Sciences(SPSS), which is a statistic program that helpedthe 

researchers in the analysis of the obtained data from the research instruments 

administered such as reading proficiency test (pre and post-test) and the non-

participant observation guide, in a better and ordered way, with all the information 

collected. SPSS is one of the most popular statistical programs that have the ability to 

work with a large data base for most of the analyses in research. Likewise, it was 

helpful to organize and graph data which in turns allows researchers to describe, 

summarize and report the data.  

In complementing the analysis of the results, measures of central tendency will 

play an important role.A measure of central tendency is a single value that attempts to 

describe a set of data by identifying the central position within that set of data. There 

are three commonly used measures of central tendency: mode, median and mean. The 

mean is obtained by adding up the scores and dividing that sum by the number of 

scores. The median is the middle point of a distribution of scores that are ordered. 

Fifty percent of the scores are above the median and 50% are below it. The mode of a 

distribution is the score that occurs most frequently in that distribution. In addition to 

this, the Standard deviation is a measure of dispersal that is of special relevance to the 

normal distribution; it is the square root of the variance. It counts every score, and it 

is a sensitive dispersion measure. 

On the other hand, for the bivariate analysis researchers needed to establish the 

correlation between the two variables, in this case, the pre-test and post test scores. A 

correlation may be defined as the relationship or association between two or more 

variables. These variables have to be related to each other or paired. The strength, or 

degree of correlation, is indicated by a correlation coefficient, in this regard,the most 

commonly used correlation procedure is the Pearson product coefficient, this one was 

also obtained through SPSS, after obtaining the correlation coefficient the next step 

was to evaluate and interpret it.  
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Finally, the process for analyzing the semi- structured interview  for students from 

Readings and Conversation I groups; 01,03 and 06, as well as for two of the professors 

teaching this subject, the researchers implemented the research technique of content 

analysis. This technique was developed with the purpose of comparÉÎÇ ÐÒÏÆÅÓÓÏÒÓȭ 

ÁÎÄ ÓÔÕÄÅÎÔÓȭ ÒÅÓÐÏÎÓÅÓ ÁÂÏÕÔ ÔÈÅ ÕÓÅ ÏÆ ÁÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ÉÎ ÔÈÉÓ ÃÏÕÒÓÅ according 

ÔÏ ÔÈÅ ÐÁÔÔÅÒÎÓ ÆÏÕÎÄ ÉÎÓÉÄÅ ÔÈÅ ÉÎÔÅÒÖÉÅ×ÅÅÓȭ ÒÅÓÐÏÎÓÅÓȢ 

 The data was grouped and segmented into meaningful and relevant units so that, 

the whole connection was maintained 
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UNIVARIATE    ANALYSIS: 

× Reading Proficiency Pre -test  in Readings and Conversation I Group 01  

Scores gotten by students of Readings and Conversation I in the reading proficiency 

Pre-test. 

 

 

 

 

 

 

 

 

Source: Reading proficiency pre-test administered to Readings and Conversation I group 01 

Analysis:  

The graph shows that for group 01 the majority of students (70.8%) positioned in the range 
from 21 to 30 scores, it means that most of them were far from the reading proficiency level 
expected prior to the stimulus. They were followed by the 20.8%   the ones that are placed in 
the range from 11 to 20 scores. On the other hand, a small portion of them the 4.17% obtained 
scores in the range from 31- 40, these students did better on the test in relation to the 
majority of them. Finally the students who scored lower on the pre-test represent the 4.17% 
with scores ranging from1 score to 11, this due to the reason that they were not willing to 
answer the test appropriately or perceived that test was too demanding that they did not give 
their best effort.          

Number   of   students 
 

 

24 

  

 Mean 2.75 

Median  3.00 

Mode 3 

Std. Deviation  .608 

Range 3 

Minimum  1 

Maximum  4 

Scores  

range 

Frequency  Percent  ValidPe

rcent  

 

1-10 1 4.2 4.2 

11-20 5 20.8 20.8 

21-30 17 70.8 70.8 

31-40 1 4.2 4.2 

Total 24 100.0 100.0 
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× Reading Proficiency Post -test in Readings and Conver sation I Group 01  

Scores gotten by students of Readings and Conversation I in the reading proficiency 

post-test 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Reading proficiency pre-test administered to Readings and Conversation I courses in English teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

 

Analysis:  

Concerning to this graph, for group 01 the majority of students (45.83%) positioned in the 
range from 21 to 30 scores, it means that most of them maintained the reading proficiency 
level expected post to the stimulus, They were followed by the 29.17%  the ones that  are 
placed in the range from 31-40 scores. Finally, the students who scored lower on the post-test 
represent the 25.00% with scores ranging from11 score to 20 this due to the reason that they 
were not willing to answer the test appropriately or perceived that test was too demanding 
that they did not give their best effort.         

 

Number of 

students  
 24 

Mean 3.04 

Median  3.00 

Mode 3 

Std. Deviation  .751 

Range 2 

Minimum  2 

Maximum  4 

Scores 

 range 

Frequency  Percent  ValidPerc

ent  

 

11-20 6 25.0 25.0 

21-30 11 45.8 45.8 

31-40 7 29.2 29.2 

Total 24 100.0 100.0 



IMPACT  OF  THE  USE OF  AUTHENTIC  MATERIALS  ON  THE  READING  PROFICIENCY  OF  STUDENTS 
 

UNDERGRADUATE RESEARCH PROJECT 41 

 

× Reading Proficiency Pre -test  in Readings and Conversation I Group 03  

Score gotten by students of Readings and Conversation I students Group 03 in reading 

proficiency pretest 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Reading proficiency pre-test administered to Readings and Conversation I courses in English teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

 

Analysis:  

For this group of Readings and Conversation I, the majority of students (73.3%) are placed on 
the range of 21-30 scores, followed by the ones located in the range of     11-20 scores which 
represent the 20% of students in the group, these are very low scores in relation to what they 
are expected to reach at this level. Finally, a percentage of 6.67 % of students range in the 
scores from 31-40 for the reading proficiency pre-test 

 

 

Number  of 

students  

 15 

  

Mean 2.87 

Median  3.00 

Mode 3 

Std. Deviation  .516 

Range 2 

Minimum  2 

Maximum  4 

Scores  

range 

Frequency  Percent  Validperc

ent  

 

11-20 3 20.0 20.0 

21-30 11 73.3 73.3 

31-40 1 6.7 6.7 

Total 15 100.0 100.0 
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× Reading Proficiency Post -test  in Readings and Conversation I Group 03  

Score gotten by students of Readings and Conversation I students Group 03 in the 

reading proficiency post-test 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

Source: Reading proficiency pre-test administered to Readings and Conversation I courses in English teaching at the 
Foreign Languages Department at the University of El Salvador. 

 

Analysis:  

According to the graph above, it seems that the greatest part of the students in this group 
(46.6%) still remain in the range from 21 to 30 scores, meaning that those students improved 
just a little bit or did not improve at all their reading performance. They are followed by 
students who obtained scores in the range from 11 to 20 which represents the 33.3% of them, 
most these students scored low on the second and third part of the exam which had more 
weighting on the test. Then, the 13.3% of students scored in the range from 31 to 40 scores; in 
this case, these students sow an improvement actually, even though that is not enough to 
reach the proficiency level expected. Finally the 6.6% of students obtained the lowest scores 
ranging from 1 to 10 scores. In this case, most of these students left many unmarked spaces on 
the test, probably because they were not interested in answering the test 

 

Number  of 

students  

 15 

 0 

Mean 2.67 

Median  3.00 

Mode 3 

Std. Deviation  .816 

Range 3 

Minimum  1 

Máximum  4 

Scores 

 range 

Frequency  Percent  Validperce

nt  

 

1-10 1 6.7 6.7 

11-20 5 33.3 33.3 

21-30 7 46.7 46.7 

31-40 2 13.3 13.3 

Total 15 100.0 100.0 
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× Reading Proficiency Pre -test in Readings and Conversation I Group 06  
 

Scores gathered by students of Readings and Conversation I in the Reading 

Proficiency Pre- test. 

 

 

Source: Pre- test applied to Readings and Conversation I to Modern Languages at the Foreign Languages at the University 

of El Salvador. 

Analysis: 

 

This graph presents the scores that the Readings and Conversation I group 06 obtained in the 
reading proficiency pre-test. In first place, the 50% of students are located in the range of 21-
30 scores, followed by the 31.2% of them who are in the range of 11-20 scores. The 12.5% 
reached scores around 41 to 50. Finally a short percentage of students, 6.2%of them obtained 
scores on the range from 31 to 40 scores.  

 

Number of 

students  

 16 

  

Mean 3.00 

Median  3.00 

Mode 3 

Std. Deviation  .966 

Range 3 

Minimum  2 

Maximum  5 

Score  

range 

Frequency  Percent  ValidPerc

ent  

 

11-20 5 20.8 31.3 

21-30 8 33.3 50.0 

31-40 1 4.2 6.3 

41-50 2 8.3 12.5 

Total 16 66.7 100.0 

     

Total  100.0  
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× Reading Proficiency Post -test in Readings and Conversation I Group 06  
 
Scores obtained by students of Readings and Conversation I in the reading proficiency 
post-test 

 

Source: Pre- test applied to Readings and Conversation I to Modern Languages at the Foreign Languages at the University 

of El Salvador. 

 

Analysis:  

In the above graph scores for the reading proficiency post test seem to be varied for this 
group, for instance, most of the students (37.5%) range in the scores from 21 to 30 scores, this 
reflects that the situation haven not changed much from the results obtained in pre test, what 
is more, it shows that a great part of students have not reached the C1 level in reading 
proficiency. In second place, the 31.2% of them remain in the range from 11 to 20 scores that 
means they did not present an improvement on their reading performance. However, it seems 
to be a part of students specifically the 18.5%, that have improved  their reading performance 
after being exposed to authentic material in the Readings an Conversation I course those 
students are located in the range from 31 to 40 scores. Finally, the graph suggests that just a 
short percentage of students(6.2%) reached more than 50 scores, which means that they did 
better on the post test, and also reached the C1 level in reading proficiency. In contrast, the 
same percentage of them(6.25%), shows a decline on the post test positioning on the range 
from 1-10 scores. 
 

Number of students  
 

 

16 

  

Mean 2.94 

Median  3.00 

Mode 3 

Std. Deviation  
1.18

1 

Range 5 

Minimum  1 

Maximum  6 

Scores 

range 

Frequency  Percent  ValidPercent  

 

1-10 1 4.2 6.3 

11-20 5 20.8 31.3 

21-30 6 25.0 37.5 

31-40 3 12.5 18.8 

more than 50 1 4.2 6.3 

Total 16 66.7 100.0 

     

Total  100.0  
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ANALYSIS:                                NON-PARTICIPANT OBSERVATION GUIDE 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching at      

the Foreign Languages Department at the University of El Salvador. 
 

Analysis: According with the obtained results, the bar chart shows that the type of authentic 
material that was more used during the classes that were observed in group 01 was 
newspaper with 41.67%, followed by video with 33.33%, audio 16.67% and other with 
8.33%. Hence, the authentic material that is more representative in classes is newspaper. 

 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at the Foreign Languages Department at the University of El Salvador. 

 
Analysis : 
Concerning to the result that was obtained, this graphic shows that the implementation of 
introductory activities that were closely related with the type of authentic material used in 
class in group 01 of Readings and Conversation I got the most representative percentage, 
being this 75% and the rest that were no related to authentic materials only was 25%.  
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A. SELECTION OF AUTHENTIC MATERIAL :          Suitability:  
 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at the Foreign Languages Department at the University of El Salvador. 

 
Analysis:  
According to the results that this bar graph shows, in the category of selection of authentic 
material concerning to suitability (the material selected is appropriate in accordance with 
students needs and abilities) from non-participant observation guide that was applied to 
Readings and Conversation I group 01 the 66.67% reached the criteria of acceptable in terms 
of appropriate to students, while a 33.33% was outstanding. Therefore, the type of authentic 
ÍÁÔÅÒÉÁÌ ÓÅÌÅÃÔÅÄ ×ÁÓ ÉÎ ÁÃÃÏÒÄÁÎÃÅ ×ÉÔÈ ÓÔÕÄÅÎÔÓȭ ÎÅÅÄÓ ÁÎÄ ÁÂÉÌÉÔÉÅÓȢ 
 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at  the Foreign Languages Department at the University of El Salvador. 

 

Analysis: Concerning to the obtained results that the bar graph shows, in the category of 
ÓÅÌÅÃÔÉÏÎ ÏÆ ÁÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌ ÃÏÎÃÅÒÎÉÎÇ ÔÏ ÓÕÉÔÁÂÉÌÉÔÙ ɉÔÈÅ ÔÅØÔ ÅÎÈÁÎÃÅÓ ÔÈÅ ÓÔÕÄÅÎÔÓȭ 
interest to read) from non-participate observation guide applied to Readings and 
Conversation I group 01 the most representative criteria was acceptable with the 66.67% 
while the outstanding criteria only the 33.33%. Hence, the text selected to this course 
enhanced students to read in the classes. 
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Exploitability:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at  the Foreign Languages Department at the University of El Salvador. 

 

Analysis: The results that the bar graph shows concerning to exploitability (the text is 
compatible with the course objectives) in the category of selection of authentic 
material, the highest percentage is represented by 83.33% in the criteria of 
acceptable, while the 16.67% is for outstanding. Hence, the text that was selected to 
this course had a compatibility acceptable with the course objectives established. 

 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at  the Foreign Languages Department at the University of El Salvador. 

 
Analysis:  
Concerning to the results obtained in the bar graph, regarding to exploitability (the text 
develop reading skills on students) in the category of the selection of authentic material, the 
criteria acceptable obtained the 75% while 25% was for outstanding. Therefore, in 
thedeveloping of reading skills on students, the texts that were selected to the course 
contribute in an acceptable way on students. 
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Readability:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at  the Foreign Languages Department at the University of El Salvador. 

 

Analysis: According to the results that this bar graph shows, concerning to the level of 
difficulty of the text is appropriate for students (readability) that is included in the 
category of selection of authentic material; the 75% is represented by a level of 
difficulty acceptable to students, while the 25% is for outstanding. Hence, the level of 
difficulty  contained in the texts that were used in the course were appropriate for 
students. 
 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at  the Foreign Languages Department at the University of El Salvador. 

 

Analysis:  
The results obtained in the bar graph above, shows a significative percentage concerning to 
the exposure of students to a new vocabulary through the use of authentic materials, being 
this in the rank of acceptable with the 50% and outstanding with the 50%. Hence, it can be 
concluded that in fact, the implementation of authentic materials in the Readings and 
Conversation I course expose students to a new vocabulary in a significative way in the 
learning process of a language. 
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Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at  the Foreign Languages Department at the University of El Salvador. 

 

Analysis:  
According to the obtained results that the bar graph shows concerning to readability (the 
materials presented to students is structurally demanding) all the material that was 
presented to students in classes the 66.67% is in the range of acceptable while 33.33% is 
outstanding. Therefore, it can be concluded that the authentic material that was presented by 
the teacher in classes had an acceptable criteria regarding structure and content. 

 

B. PRESENTATION: 

 
Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 

at the Foreign Languages Department at the University of El Salvador. 

 

Analysis: According to the results obtained in the bar graph above in relation to the category 
of presentation (the material is atractive to students) a significative percentage was the 
results in both criteria, acceptable with the 50% as well as outstanding with the 50%.Hence, it 
can be concluded that in fact, the presentation of authentic material in the class catch the 
students attention. 
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Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 

at  the Foreign Languages Department at the University of El Salvador. 

 

Analysis: According to the obtained results that the bar graph shows concerning to the 
category of presentation of authentic materials in class, the 58.33% is represented by the 
criteria outstanding while the 41.67% is for acceptable. Therefore, the presentation of 
authentic materials reveals that is an important part in order tÏ ÇÒÁÂ ÔÈÅ ÓÔÕÄÅÎÔÓȭ ÁÔÔÅÎÔÉÏÎȢ 

 

C. 4%!#(%23ȭ -%4(/$/,/'9ȡ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at  the Foreign Languages Department at the University of El Salvador. 

 

Analysis:The results obtained in the bar graph shows a significative percentage concerning to 
ÔÅÁÃÈÅÒÓȭ ÍÅÔÈÏÄÏÌÏÇÙ ÉÎ ÔÈÅ ÁÐÐÌÉÃÁÔÉÏÎ ÏÆ ÒÅÁÄÉÎÇ ÓÔÒÁÔÅÇÉÅÓ ÔÈÒÏÕÇÈ ÔÈÅ ÕÓÅ ÏÆ ÁÕÔÈÅÎÔÉÃ 
materials, being the 58.33% for outstanding and the 41.67% for acceptable. Hence, it can be 
concluded that in fact, in group 01 of Readings and Conversation I the application of reading 
strategies was one of the most important parts using authentic materials. 
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Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at  the Foreign Languages Department at the University of El Salvador. 

 

Analysis: The results of the bar graph above shows when the teacher activated prior 
knowledge of students. The 50% of the time the way in which the teacher activated prior 
knowledge was outstanding. Whereas, the 41.67% reflects the times in which the teacher did 
acceptable. Finally, a low percentage 8.33% of times, teacher activated prior knowledge 
ȰÐÏÏÒÌÙȱ ÏÒ ÄÉÄ ÎÏÔ ÁÃÔÉÖÁÔÅ ÉÔ ÁÔ ÁÌÌȢ  
 

 
Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 

at  the Foreign Languages Department at the University of El Salvador. 

 
 
Analysis: According to the results in the bar graph, concerning to the teachers methodology 
in relation to the introduction of new vocabulary properly, the 66.67% is acceptable and the 
33.33% outstanding. 
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Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at  the Foreign Languages Department at the University of El Salvador. 

 
 

Analysis: Concerning to the result that was obtained, the bar graph shows a significative 
percentage regarding to teachers methodology while the use of authentic materials in class. In 
relation to monitors students comprehension while they are reading applied by the teacher in 
class, the 50.00% was acceptable and 50.00% outstanding. Hence, the assistance of the 
teacher in the learning process of students was adequate. 

 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at the Foreign Languages Department at the University of El Salvador. 

 
Analysis: Concerning to the result that was obtained, this graphic shows that the 
implementation of post-readings strategies with the type of authentic materials used in class 
in group 01 of Readings and Conversation I course had a significative implementation, being 
this of 66.67% as outstanding and the 33.33% for acceptable. Hence, the post-readings 
strategies that were implemented by the teacher in charge of this group had an significative 
participation in the learning process of students. 
  



IMPACT  OF  THE  USE OF  AUTHENTIC  MATERIALS  ON  THE  READING  PROFICIENCY  OF  STUDENTS 
 

UNDERGRADUATE RESEARCH PROJECT 53 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 

at  the Foreign Languages Department at the University of El Salvador. 
 

Analysis: Concerning to the results obtained, this graphic shows that according with the 
ÔÅÁÃÈÅÒÓȭ ÍÅÔÈÏÄÏÌÏÇÙ ÉÍÐÌÅÍÅÎÔÅÄ ÉÎ ÔÈÅ ÇÒÏÕÐ πρ ÏÆ 2ÅÁÄÉÎÇÓ ÁÎÄ #ÏÎÖÅÒÓÁÔÉÏÎ )Ƞ ÔÈÅ 
strategy of encouraging students to work in pairs using authentic materials in the different 
activities previously planned by the teacher in charge of the course had an acceptable 
application with the 58.33% in the majority of classes; the 33.33% in activities of discussion 
about the topics studied and the 8.33% in homework assignment. Therefore, the 
implementation of this strategy related to the use of authentic materials is very useful to 
encourage students to work with this kind of materials in the learning process of a language. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 

at  the Foreign Languages Department at the University of El Salvador. 
 

Analysis: !ÃÃÏÒÄÉÎÇ ÔÏ ÔÈÅ ÒÅÓÕÌÔÓ ÏÂÔÁÉÎÅÄȟ ÔÈÅ ÂÁÒ ÇÒÁÐÈ ÓÈÏ×Ó ÔÈÁÔ ÉÎ ÒÅÌÁÔÉÏÎ ÔÏ ÔÅÁÃÈÅÒÓȭ 
methodology implemented in the group 01 of Readings and Conversation I; the strategy of 
encouraging students to work in groups using authentic materials in the different activities 
previously planned by the teacher in charge of the group 01 had an acceptable 
implementation with the 50.00% in the majority of classes; the 33.33% as outstanding in 
activities of discussion about the topics studied and the 16.67% in homework assignment. 
Therefore, the implementation of encouragingstudents to get in groups in relation to the use 
of authentic materials was very useful to enhance ÓÔÕÄÅÎÔÓȭ motivation in the learning process 
of a language. 
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Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at  the Foreign Languages Department at the University of El Salvador. 

 

Analysis: !ÃÃÏÒÄÉÎÇ ÔÏ ÔÈÅ ÒÅÓÕÌÔÓ ÏÂÔÁÉÎÅÄȟ ÔÈÉÓ ÂÁÒ ÇÒÁÐÈ ÓÈÏ×Ó ÔÈÁÔ ÉÎ ÒÅÌÁÔÉÏÎ ÔÏ ÔÅÁÃÈÅÒÓȭ 
methodology implemented in the group 01 of Readings and Conversation I; the strategy of 
encouraging students to work individually using authentic materials in the different activities 
previously planned by the teacher in charge of the group 01 had an acceptable percentage 
with the 83.33% in the majority of classes about the topics studied and a low percentage in 
the outstanding criteria with the 16.67% in homework assignment. Therefore, the 
implementation of encouraging students to get in groups in relation to the use of authentic 
materials was very useful into the classroom in order to enhance studeÎÔÓȭ ÍÏÔÉÖÁÔÉÏÎ ÉÎ ÔÈÅ 
learning process of a language. 

 

D. 345$%.43ȭ !44)45$%  4/7!2$3 !54(%.4)# -!4%2)!,3: 

 
 

 

 

 
 
 
 
 
 
 
 
 
 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at  the Foreign Languages Department at the University of El Salvador. 

 
Analysis: Concerning to the results obtained in the bar graph above in relation to the category 
ÏÆ ÓÔÕÄÅÎÔÓȭ ÁÔÔÉÔÕÄÅ ÔÏ×ÁÒÄÓ ÁÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓȟ ÓÈÏ×Ó Á ÃÏÎÓÉÄÅÒÁÂÌÅ ÐÅÒÃÅÎÔÁÇÅ ÔÏ ÔÈÅ 
accepÔÁÂÌÅ ÃÒÉÔÅÒÉÁ ×ÉÔÈ ÔÈÅ υψȢσσϷ ÉÎ ÒÅÌÁÔÉÏÎ ÔÏ ÓÔÕÄÅÎÔÓȭ ÐÁÒÔÉÃÉÐÁÔÉÏÎ ÉÎ ÔÈÅ ÍÁÊÏÒÉÔÙ ÏÆ  
classess while the 41.67% is for outstanding. Hence, it can be concluded that in fact, the use of 
authentic material in class generates a considerable level of participation on students in the 
learning process of a language. 
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Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 
at  the Foreign Languages Department at the University of El Salvador. 

 

Analysis: According to the results obtained, the bar graph above in relation to the category of 
ÓÔÕÄÅÎÔÓȭ ÁÔÔÉÔÕÄÅ ÔÏ×ÁÒÄÓ ÁÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓ ÓÈÏ×Ó Á ÓÉÇÎÉÆÉÃÁÔÉÖÅ ÐÅÒÃÅÎÔÁÇÅ ÉÎ ÔÈÅ  
ÁÃÃÅÐÔÁÂÌÅ ÃÒÉÔÅÒÉÁ ×ÉÔÈ ÔÈÅ χυȢππϷ ÉÎ ÒÅÌÁÔÉÏÎ ÔÏ ÓÔÕÄÅÎÔÓȭ ÁÔÔÉÔÕÄÅ ÉÎ ÔÈÅ ÍÁÊÏÒity of  classess 
while the 41.67% is for outstanding. Hence, it can be concluded that the use of authentic 
material in classes generates an enthusiastic attitude on students in the learning process of a 
language. 

 

 

 

 

 

 

 

 

 

 

 

Source: Non-participant observation guide applied to Readings and Conversation I courses in English teaching 

at  the Foreign Languages Department at the University of El Salvador. 

 
Analysis: 4ÈÅ ÒÅÓÕÌÔÓ ÏÂÔÁÉÎÅÄ ÉÎ ÔÈÅ ÂÁÒ ÇÒÁÐÈ ÁÂÏÖÅ ÉÎ ÒÅÌÁÔÉÏÎ ÔÏ ÔÈÅ ÃÁÔÅÇÏÒÙ ÏÆ ÓÔÕÄÅÎÔÓȭ 
attitude towards authentic materials, shows a significative percentage of 75.00% in the 
acceptable criteria regarding to the improvement on reading skills of students from group 01 
while the 25.00% is for outstanding. Hence, it can be concluded that using authentic materials 
in class helps in a considerable way to the improvement of reading skills on students in the 
learning process of a language. 
 



IMPACT  OF  THE  USE OF  AUTHENTIC  MATERIALS  ON  THE  READING  PROFICIENCY  OF  STUDENTS 
 

UNDERGRADUATE RESEARCH PROJECT 56 

 

ANALYSIS:          NON-PARTICIPANT OBSERVATION GUIDE GROUP 03 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis: The percentages represented on the bar graph reflect the types of authentic 
material used the most during the Readings and Conversation I group 03. It seems that the 
ÐÒÅÄÏÍÉÎÁÎÔ ÃÁÔÅÇÏÒÙ ÆÏÒ ÔÈÉÓ ÇÒÏÕÐ ÉÓ ȰÏÔÈÅÒÓȱ ×ÉÔÈ ÔÈÅ χπϷȟ ÔÈÉÓ ÄÕÅ ÔÏ ÔÈÅ ÆÁÃÔ ÔÈÁÔ ÔÈÅ 
teacher opted present mostly the web articles from CNN news. In second place, the 20% 
corresponds to newspaper. Finally, in last place the 10% represents the use of video with the 
lowest percentage of frequency. 

 

 

 

 

 

 

 

 

Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis: The graph above suggests whether if the teacher made use of an introductory 
activity to engage students into the lesson or not.  In this case, it seems that most of the 
lessons lacked an introductory activity specifically the 60% of the lessons observed. On the 
other hand, there was a good part of the time (40%) in which the teacher devoted time to 
have an introductory activity such as; a warm up, a short discussion, etc. This was beneficial 
for students. 
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A.       SELECTION OF AUTHENTIC MATERIAL 

Suitability:  
 

 

 

 

 

 

 

 

 

 
Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis: For this category, the graph presents that the 100% of the time the authentic 
ÍÁÔÅÒÉÁÌ ÓÅÌÅÃÔÅÄ ×ÁÓ ȰÁÃÃÅÐÔÁÂÌÅȱ ÉÎ ÁÃÃÏÒÄÁÎÃÅ ×ÉÔÈ ÓÔÕÄÅÎÔÓ ÎÅÅÄÓ ÁÎÄ ÁÂÉÌÉÔÉÅÓȟ ÔÈÉÓ ÉÎ 
terms of suitability which is an important aspect in the selection of authentic material. 

 

 

 

 

 

 

 

 

 
Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis: This graph reflects to what extent the authentic texts selected enhanced students 
ÉÎÔÅÒÅÓÔ ÔÏ ÒÅÁÄȢ /Î ÏÎÅ ÈÁÎÄȟ ÔÈÅ χπϷ ÏÆ ÔÈÅ ÍÁÔÅÒÉÁÌ ×ÁÓ ȰÁÃÃÅÐÔÁÂÌÅȱȟ ÔÈÉÓ ÍÅÁÎÓ ÔÈÁÔ ÔÈÅ 
material was appropriate but not as much as to enhance a great interest to read. On the other 
ÈÁÎÄȟ ÔÈÅ σπϷ ÏÆ ÔÈÅ ÍÁÔÅÒÉÁÌ ×ÁÓ ȰÏÕÔÓÔÁÎÄÉÎÇȱ ÉÎ other words, the material contained 
relevant topics that aimed students to do further reading 
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Exploitability:  

 

 

 

 

 

 

 

 

 

Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

Analysis: For this group, the graph suggests that the 90% of the material presented was 
ȰÁÃÃÅÐÔÁÂÌÅ ȰÉÔ ÍÅÁÎÓ ÉÔ ×ÁÓ ÃÏÍÐÁÔÉÂÌÅ ×ÉÔÈ ÔÈÅ ÃÏÕÒÓÅ ÏÂÊÅÃÔÉÖÅÓȢ )Î ÔÅÒÍÓ ÏÆ ÅØÐÌÏÉÔÁÂÉÌÉÔÙȢ 
The other 10% of the material was consÉÄÅÒÅÄ ȰÏÕÔÓÔÁÎÄÉÎÇ ȰÓÉÎÃÅ ÉÔ ÆÕÌÆÉÌÌÅÄ ÔÈÅ ÁÉÍÓ ÏÆ ÔÈÅ 
course in the reading area. 

 

 

 

 

 

 

 

 
Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis: In terms of developing reading skills on students the 70% of the material selected 
×ÁÓ ȰÁÃÃÅÐÔÁÂÌÅȱȟ ÓÉÎÃÅ ÍÏÓÔ ÉÔ ÁÌÌÏ×ÅÄ ÓÔÕÄÅÎÔÓ ÔÏ ÐÒÁÃÔÉÃÅ ÒÅÁÄÉÎÇ ÓËÉÌÌÓȟ ÓÕÃÈ ÁÓȠ ÓËÉÍÍÉÎÇȟ 
scanning, guessing meaning from context and finding the main idea. Followed by the 20% of 
ÔÈÅ ÍÁÔÅÒÉÁÌ ÔÈÁÔ ÆÉÔ ÔÈÅ ȰÏÕÔÓÔÁÎÄÉÎÇȱ ÃÒÉÔÅÒÉÁ ÂÅÃÁÕÓÅ ÉÔ ÆÕÌÌÙ ÄÅÖÅÌÏÐÅÄ ÒÅÁÄÉÎÇ ÓËÉÌÌÓ ÏÎ 
ÓÔÕÄÅÎÔÓ ÆÒÏÍ ÔÈÉÓ ÃÏÕÒÓÅȢ )Î ÃÏÎÔÒÁÓÔȟ ÔÈÅ ρπϷ ÏÆ ÔÈÅ ÍÁÔÅÒÉÁÌ ×ÁÓ ȰÂÅÌÏ× ÓÔÁÎÄÁÒÄÓȱ ÂÅÃÁÕÓÅ 
the text did not develop the students reading skills as it was expected. 
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Readability:  

 

 

 

 

 

 

 

 

 

 

 
Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

Analysis:According to the bar graph, the majority of texts presented to students (70%) were 
ȰÁÃÃÅÐÔÁÂÌÅȱ ÉÎ ÔÅÒÍÓ ÏÆ ÔÈÅ ÌÅÖÅÌ ÏÆ ÄÉÆÆÉÃÕÌÔÙȠ ÉÎ ÏÔÈÅÒ ×ÏÒÄÓȟ ÔÅØÔÓ ×ÅÒÅ ÒÅÁÄÁÂÌÅ ÁÎÄ 
understandable for students. Whereas, the 30% of the texts to what students were exposed 
during the observation phase ×ÅÒÅ ȰÏÕÔÓÔÁÎÄÉÎÇ Ȱȟ ÉÔ ÍÅÁÎÓ ÔÈÅÙ ×ÅÒÅ ÔÏÔÁÌÌÙ ÁÐÐÒÏÐÒÉÁÔÅ ÆÏÒ 
students. 

 

 

 

 

 

 

 

 

 

Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the Foreign Languages 

Department at the University of El Salvador. 

Analysis:For this group, most of the texts to which students were exposed (70%) were 

ȰÏÕÔÓÔÁÎÄÉÎÇȱȟ ÉÎ ÔÅÒÍÓ ÏÆ ÐÒÏÖÉÄÉÎÇ ÌÏÔÓ ÏÆ ÎÅ× ÖÏÃÁÂÕÌÁÒÙ ÒÅÌÁÔÅÄ ÔÏ ÔÈÅ ÔÏÐÉÃÓ ÉÎ ÓÔÕÄÙȢ /Î 

ÔÈÅ ÏÔÈÅÒ ÈÁÎÄȟ ÔÈÅ σπϷ ÏÆ ÔÈÅ ÔÅØÔÓ ×ÅÒÅ ȰÁÃÃÅÐÔÁÂÌÅȱȟ ÓÉÎÃÅ ÅÖÅÎ ÔÈÏÕÇÈ ÔÈey provided new 

vocabulary it was not very relevant in comparison to others. 
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Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 
Foreign Languages Department at the University of El Salvador. 

 
 

Analysis:Regarding to the complexity of structures founded within the authentic texts were 
ȰÏÕÔÓÔÁÎÄÉÎÇȱ ÂÅÃÁÕÓÅ ÔÈÅ ÓÔÒÕÃÔÕÒÅÓ ×ÉÔÈÉÎ ÔÈÅÍ ×ÅÒÅ ÁÐÐÒÏÐÒÉÁÔÅ ÎÏÔ ÔÏÏ ÄÅÍÁÎÄÉÎÇ ÆÏÒ 
students. In second place, the graph shows that the 50% of the ÔÅØÔÓ ×ÅÒÅ ȰÁÃÃÅÐÔÁÂÌÅȱȟ ÉÔ 
means they were a little too demanding for the level of students. 

B.PRESENTATION: 
 

 

 

 

 

 

 

 

 

 
Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis: Concerning to the presentation of the material, the graph shows that the 40% of 

ÍÁÔÅÒÉÁÌÓ ×ÅÒÅ ȰÁÃÃÅÐÔÁÂÌÅȱ ÉÎ ÔÅÒÍÓ ÏÆ ÁÔÔÒÁÃÔÉÖÅÎÅÓÓ ÆÏÒ ÓÔÕÄÅÎÔÓȠ ÔÈÉÓ ÍÉÇÈÔ ÂÅ ÄÕÅ ÔÏ ÔÈÅ 

format in which the materials were presented, or it if contained images, colors, etc. This 

ÆÏÌÌÏ×ÅÄ ÂÙ ÔÈÅ σπϷ ÏÆ ÔÈÅ ÍÁÔÅÒÉÁÌ ÔÈÁÔ ÆÉÔ ÔÈÅ ȰÏÕÔÓÔÁÎÄÉÎÇ ȰÃÒÉÔÅÒÉÁ ÉÎ ÔÅÒÍÓ ÏÆ ÐÒÅÓÅÎÔÁÔÉÏÎȢ 

&ÉÎÁÌÌÙ ÁÎ ÅÑÕÁÌ ÐÒÏÐÏÒÔÉÏÎ ɉσπϷɊ ÒÅÐÒÅÓÅÎÔÓ ÍÁÔÅÒÉÁÌ ÉÎ ÔÈÅ ȰÐÏÏÒȱ ÃÒÉÔÅÒÉÁ ÓÉÎÃÅ ÔÈÅÙ ÌÁÃËÅÄ 

an attractive presentation which becomes a key factor when engaging the reader interest in 

texts. 
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Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis:Another important aspect to consider, in respect to the presentation of the material 
is if it grabs students attention. In this case, the graph shows that most of the times the 
ÍÁÔÅÒÉÁÌ ÐÒÅÓÅÎÔÅÄ ×ÅÒÅ ȰÐÏÏÒȱ ÒÅÐÒÅÓÅÎÔÉÎÇ ÔÈÅ τπϷȢ /Î the contrary the 30% of the 
ÍÁÔÅÒÉÁÌ ÐÒÅÓÅÎÔÅÄ ÉÎ ÃÌÁÓÓ ×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ÔÏ ÂÅ ȰÁÃÃÅÐÔÁÂÌÅȱ ÁÎÄ ÆÉÎÁÌÌÙ ÁÎ ÅÑÕÁÌ ÐÏÒÔÉÏÎ ÏÆ 
ÍÁÔÅÒÉÁÌ ×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ȰÏÕÔÓÔÁÎÄÉÎÇȱ ÓÉÎÃÅ ÔÈÅ ÏÂÓÅÒÖÅÒ ÐÅÒÃÅÉÖÅÄ ÔÈÅ ÃÈÁÎÇÅ ÉÎ ÔÈÅ 
ÓÔÕÄÅÎÔÓȭ ÁÔÔÉÔÕÄÅ ÔÏ×ÁÒÄÓ ÔÈÅ ÍÁÔÅÒÉÁÌȟ ÉÎ ÔÈÉÓ case, a positive attitude. 

A. 4%!#(%23ȭ -%4(/$/,/'9ȡ 

 

 
 

 

 

 

 

 

 

Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the Foreign Languages 

Department at the University of El Salvador. 

Analysis:According to what the graph reflects, almost half of the time (40%), the teacher 

made use of reading strategies such as; pre-reading, while-reading and post-reading.  

Followed by the 30% of the time in which teacher used either one or two reading strategies. 

Then the 20% of times all these strategies were applied appropriately fitting the 

ȰÏÕÔÓÔÁÎÄÉÎÇȱ ÃÒÉÔÅÒÉÁȢ &ÉÎÁÌÌÙȟ ÔÈÅ ρπϷ ÔÈÁÔ ÉÎÄÉÃÁÔÅÓ ȰÂÅÌÏ× ÓÔÁÎÄÁÒÄÓȱȟ ÔÈÉÓ ÂÅÃÁÕÓÅ ÔÈÅ 

ÔÅÁÃÈÅÒ ÄÉÄÎȭÔ ÁÐÐÌÉÅÄ ÁÎÙ ÓÔÒÁÔÅÇÉÅÓ ÁÔ ÁÌÌȢ 
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Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis: The graph above shows when the teacher activated prior knowledge of students. In 
this case the 40% of the time the way in which the teacher activated prior knowledge was 
ȰÁÃÃÅÐÔÁÂÌÅȱȢ 7ÈÅÒÅÁÓȟ ÔÈÅ σπϷÒÅÆÌÅÃÔÓ ÔÈÅ ÔÉÍÅÓ ÉÎ ×ÈÉÃÈ ÔÈÅ ÔÅÁÃÈÅÒ ÄÉÄ ÁÎ ÅØÃÅÌÌÅÎÔ ÊÏÂ ÉÎ 
ÁÃÔÉÖÁÔÉÎÇ ÐÒÉÏÒ ËÎÏ×ÌÅÄÇÅ ÐÏÓÉÔÉÏÎÉÎÇ ÉÎ ÔÈÅ ȰÏÕÔÓÔÁÎÄÉÎÇȱ ÃÒÉÔÅÒÉÁȢ 4ÈÉÓ ×ÁÓ ÄÏÎÅ ÔÈÒÏÕÇÈ 
discussions and activities in order to get students notions in the topic about to be studied or 
reviewed. Finally, a high percentage (40%) of times, teacher activated prior knowledge 
ȰÐÏÏÒÌÙȱ ÏÒ ÄÉÄ ÎÏÔ ÁÃÔÉÖÁÔÅ ÉÔ ÁÔ ÁÌÌȢ  

 

 

 

 

 

 

 

 

 
Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis: !ÎÏÔÈÅÒ ÉÍÐÏÒÔÁÎÔ ÁÓÐÅÃÔ ÉÎ ÒÅÇÁÒÄ ÔÏ ÔÅÁÃÈÅÒȭÓ ÍÅÔÈÏÄÏÌÏÇÙ ×ÈÅÎ ÐÒÅÓÅÎÔÉÎÇ 
authentic material is the accurate introduction to new vocabulary. In this sense, the graph 
shows that the majority of the time (50%), the way in which the teacher introduced the new 
ÖÏÃÁÂÕÌÁÒÙ ×ÁÓ ȰÁÃÃÅÐÔÁÂÌÅȱȢ 4ÈÅÎ ÔÈÅ τπϷ ÏÆ ÔÉÍÅ ÔÅÁÃÈÅÒ ÄÉÄ ȰÐÏÏÒȱ ÉÎ ÔÈÉÓ ÁÒea or lacked 
the introduction of new vocabulary. Finally, only the 10% of times the introduction of the new 
ÖÏÃÁÂÕÌÁÒÙ ×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ȰÏÕÔÓÔÁÎÄÉÎÇȱ ÂÙ ÔÈÅ ÏÂÓÅÒÖÅÒȢ 
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Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis:)Î ÔÅÒÍÓ ÏÆ ÍÏÎÉÔÏÒÉÎÇ ÓÔÕÄÅÎÔÓȭ ÃÏÍÐÒÅÈÅÎÓÉÏÎȟ ÔÈÅ ÂÁÒ ÇÒÁÐÈ ÓÈÏ×Ó ÔÈÁÔ ÔÈÅ φπϷ 
ÏÆ ÔÉÍÅ ÔÅÁÃÈÅÒ ÍÏÎÉÔÏÒÉÎÇ ×ÁÓ ȰÁÃÃÅÐÔÁÂÌÅȱ ÆÒÏÍ ÔÈÅ ÏÂÓÅÒÖÅÒȭÓ ÐÅÒÃÅÐÔÉÏÎȢ This followed by 
ÔÈÅ ςπϷ ÏÆ ÔÉÍÅÓ ÉÎ ×ÈÉÃÈ ÔÈÅ ÏÂÓÅÒÖÅÒ ÆÏÕÎÄ ÔÈÅ ÔÅÁÃÈÅÒ ÍÏÎÉÔÏÒÉÎÇ ȰÏÕÔÓÔÁÎÄÉÎÇȱȢ 4ÈÅÎ ÔÈÅ 
ρπϷ ÏÆ ÔÉÍÅÓ ×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ȰÐÏÏÒȱ ÁÎÄ ÁÎ ÅÑÕÁÌ ÐÁÒÔ ÏÆ ÔÈÅ ÔÉÍÅ ɉρπϷɊ ÔÅÁÃÈÅÒ ÄÉÄ ÎÏÔ 
ÍÏÎÉÔÏÒ ÓÔÕÄÅÎÔÓ ÁÔ ÁÌÌȟ ÔÈÅÒÅÆÏÒÅȟ ÉÔ ÆÉÔ ÔÈÅ ȰÂÅÌÌÏ× ÓÔÁÎÄÁÒÄÓȱ ÃÒÉÔÅÒÉÁȢ 

 

 

 

 

 

 

 

 

 
Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis:The bar graph suggests that the 40% of times when teacher made use of post 
ÒÅÁÄÉÎÇ ÓÔÒÁÔÅÇÉÅÓ ×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ȰÏÕÔÓÔÁÎÄÉÎÇȱȢ &ÏÌÌÏ×ÅÄ ÂÙ ÔÈÅ σπϷ ÏÆ ÔÉÍÅÓ ÔÈÁÔ ×ÅÒÅ 
ÃÏÎÓÉÄÅÒÅÄ ȰÁÃÃÅÐÔÁÂÌÅȱȢ 4ÈÅÎȟ ÔÈÅ ςπϷ ÏÆ ÔÉÍÅÓ ÔÅÁÃÈÅÒ ÄÉÄ ȰÐÏÏÒȱ  ×ÈÅÎ ÕÓÉÎÇ ÔÈÉÓ ËÉÎÄ ÏÆ 
reading strategies and finally the 10% of times the teacher did not used post reading 
ÓÔÒÁÔÅÇÉÅÓ ÔÈÅÒÅÆÏÒÅ ÆÉÔÓ ÔÈÅ ȰÂÅÌÏ× ÓÔÁÎÄÁÒÄÓȱ ÃÒÉÔÅÒÉÁȢ 
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Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

Analysis:For this group, the observer noticed that students were not asked to work in pairs in 
every single lesson, in this sense, the times that students were encouraged to work in pairs 
ÍÁËÅÓ ÔÈÅ σπϷ ÃÏÎÓÉÄÅÒÅÄ ȰÁÃÃÅÐÔÁÂÌÅȱȟ ÔÈÉÓ ÆÏÌÌÏ×ÅÄ ÂÙ ÔÈÅ ςπϷ ÏÆ ÔÉÍÅÓ ÉÎ ×ÈÉÃÈ ×ÁÓ 
ÃÏÎÓÉÄÅÒÅÄ ȰÏÕÔÓÔÁÎÄÉÎÇ ȰÂÁÓÅÄ ÕÐÏÎ ÔÈÅ ÔÙÐÅ ÏÆ ÔÁÓËÓ ÔÈÅÙ ÁÓËÅÄ ÔÏ ÄÏ ÁÎÄ ÔÈÅ ÒÅÓÕÌÔÓ 
obtained. Then the same portion (30%) of times teacher did not require students to work in 
ÐÁÉÒÓ ÓÏ ÉÔ ÃÏÒÒÅÓÐÏÎÄÓ ÔÈÅ ȰÂÅÌÏ× ÓÔÁÎÄÁÒÄÓȱ ÃÒÉÔÅÒÉÁȢ &ÉÎÁÌÌÙȟ ÔÈÅ ςπϷ ÏÆ ÔÉÍÅÓ ÔÈÉÓ ÁÃÔÉÖÉÔÙ 
×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ȰÐÏÏÒȱ ÂÙ ÔÈÅ ÏÂÓÅÒÖÅÒȢ 

 

 

 

 

 

 

 

 

 

Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

 

Analysis:The results obtained in the graph indicate that the 60% of time the teacher did not 

ÁÓËÅÄ ÓÔÕÄÅÎÔÓ ÔÏ ×ÏÒË ÉÎ ÇÒÏÕÐÓ ÐÏÓÉÔÉÏÎÉÎÇ ÉÎ ÔÈÅ ȰÂÅÌÏ× ÓÔÁÎÄÁÒÄÓȱ ÃÒÉÔÅÒÉÁȢ 4ÈÅÎ ÔÈÅ ςπϷ 

ÏÆ ÔÉÍÅÓ ×ÈÅÎ ÔÅÁÃÈÅÒ ÁÓËÅÄ ÓÔÕÄÅÎÔÓ ÔÏ ÄÏ ÔÈÉÓ ÉÔ ×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ȰÁÃÃÅÐÔÁÂÌÅȱȢ &ÉÎÁÌÌÙȟ ÊÕÓÔ 

ÔÈÅ ςπϷ ÏÆ ÔÈÅ ÔÉÍÅÓ ×ÈÅÎ ÔÅÁÃÈÅÒ ÄÉÄ ÉÔ ×ÁÓ ÐÅÒÃÅÉÖÅÄ ÁÓ ȰÏÕÔÓÔÁÎÄÉÎÇȱ 
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Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis:As the bar graph shows most of the times teacher did not encourage students to 
×ÏÒË ÏÎ ÔÈÅÉÒ Ï×Î ÓÏ ÔÈÁÔȟ ÉÔ ÒÅÆÌÅÃÔÅÄ ÔÈÅ χπϷ ÁÎÄ ÃÏÒÒÅÓÐÏÎÄÓ ÔÏ ÔÈÅ ȰÂÅÌÏ× ÓÔÁÎÄÁÒÄÓȱ 
criteria. This, against the 20% of times in which the observer perceived that this activity was 
ȰÏÕÔÓÔÁÎÄÉÎÇȱȢ &ÉÎÁÌÌÙȟ ÔÈÅ ρπϷ ÏÆ ÔÉÍÅÓ ×ÈÅÎ ÔÅÁÃÈÅÒ ÁÓËÅÄ ÓÔÕÄÅÎÔÓ ÔÏ ×ÏÒË ÉÎÄÉÖÉÄÕÁÌÌÙ ÉÔ 
×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ȰÁÃÃÅÐÔÁÂÌÅȱȢ 

D.345$%.43ȭ !44)45$% 4/7!2DS AUTHENTIC MATERIALS: 
 

 

 

 

 

 

 

 

 

 
Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis: In respect to the students participation while the teacher used authentic material, 
ÔÈÅ ÏÂÓÅÒÖÅÄ ÃÏÎÓÉÄÅÒÅÄȱ ÁÃÃÅÐÔÁÂÌÅȱ ÉÎ Á χπϷȟ ÓÉÎÃÅ ÍÏÓÔ ÏÆ ÔÈÅ ÔÉÍÅ ÓÔÕÄÅÎÔÓ ×ÅÒÅ ÅÁÇÅÒ ÔÏ 
ÐÁÒÔÉÃÉÐÁÔÅ ÉÎ ÁÌÌ ÔÈÅ ÁÃÔÉÖÉÔÉÅÓȢ 4ÈÅÎ ÔÈÅ ÌÅÖÅÌ ÏÆ ÐÁÒÔÉÃÉÐÁÔÉÏÎ ÓÈÏ× ÓÁÍÅ ÐÒÏÐÏÒÔÉÏÎ ÆÒÏÍȱ 
ÂÅÌÏ× ÓÔÁÎÄÁÒÄÓȱ ÁÎÄ ȰÐÏÏÒȱ ÔÏȱ ÏÕÔÓÔÁÎÄÉÎÇ ȰÇÅÔÔÉÎÇ  Á ÐÅÒÃÅÎÔÁÇÅ ÏÆ ρπϷ ÅÁÃÈȢ 
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Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

 

Analysis: The graph above shows that the majority of the time (60%) the attitude of the 
ÓÔÕÄÅÎÔÓ ×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ȰÁÃÃÅÐÔÁÂÌÅȱ ×ÈÅÎ ÂÅÉÎÇ ÅØÐÏÓÅÄ ÔÏ ÁÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌȟ ÔÈÉÓ ÍÉÇÈÔ ÂÅ 
due to the fact that that they were willing to participate in all the activities, and expressed 
ÔÈÅÉÒ ÏÐÉÎÉÏÎÓ ÒÅÌÁÔÅÄ ÔÏ ÔÈÅ ÔÏÐÉÃÓ ÓÔÕÄÉÅÄȢ 4ÈÉÓ ÁÇÁÉÎÓÔ ÔÈÅ σπϷ ÏÆ ÔÉÍÅÓ ÉÎ ×ÈÉÃÈ ÓÔÕÄÅÎÔÓȭ 
ÁÔÔÉÔÕÄÅ ×ÁÓ ÐÅÒÃÅÉÖÅÄ ÁÓ ȰÐÏÏÒȱȢ !ÎÄ ÆÉÎÁÌÌÙȟ ÔÈÅ ρπϷ ÃÏÒÒÅÓÐÏÎÄÓ ÔÏ ÔÈÅ ÔÉÍÅÓ ÉÎ ×ÈÉÃÈ 
ÓÔÕÄÅÎÔÓȭ ÁÔÔÉÔÕÄÅ ÓÅÅÍÅÄ ÔÏ ÂÅ ȰÂÅÌÏ× ÓÔÁÎÄÁÒÄÓȱ 

 

 

 

 

 

 

 

 

Source: Non-participant observation guide applied to Readings and Conversation I in English Teaching at the 

Foreign Languages Department at the University of El Salvador. 

Analysis:The results obtained from the observation period reflect an improvement on the 
students ÒÅÁÄÉÎÇ ÓËÉÌÌÓ ÉÎ Á χπϷ ÃÏÎÓÉÄÅÒÅÄ ȰÁÃÃÅÐÔÁÂÌÅȱȢ 3ÔÕÄÅÎÔÓ ÓÅÅÍÅÄ ÔÏ ÂÅ ÕÓÉÎÇ ÔÈÅ 
reading techniques, a better comprehension of texts and read faster. On the contrary the 
ÒÅÓÕÌÔÓ ÓÈÏ× ÔÈÁÔ ÉÎ Á ςπϷ ÓÔÕÄÅÎÔÓ ÄÉÄ ÎÏÔ ÉÍÐÒÏÖÅ ÍÕÃÈ ÆÉÔÔÉÎÇ ÉÎ ÔÈÅ ȰÐÏÏÒȱ ÃÒÉÔÅÒÉa. Finally 
in a 10% students did not reflect an improvement in reading skills at all. 
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ANALYSIS:         NON-PARTICIPANT OBSERVATION GUIDE GROUP 06 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis: According to this bar graph, it is appreciated that the most outstanding type of 
authentic materials is video since it represents the 62.50% of this group 06. It does not mean 
that newspaper, audio and others are not used because they have 12.50% each one. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis:Based on the observation guide, the teacher made use of an introductory activity in 
order to begin the class since in this graph the introductory activity represents a 100% it 

means that in every class observed the teacher made use of this. 
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A. SELECTION OF AUTHENTIC MATERIAL : Suitability  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis: In this graph, it is observed that the type of material selected in classes is 
appropriate for students´ needs and abilities. Based on the observation guide, acceptable and 
outstanding are the highest criteria; so that, as it is points out on the graph acceptable 
represents 37.50% and outstanding points out 62.50% which is the highest percentage. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis: "ÁÓÅÄ ÏÎ ÔÈÉÓ ÆÉÎÄÉÎÇȟ ÉÔ ÓÅÅÍÓ ÔÈÁÔ ÔÅØÔÓ ÅÎÈÁÎÃÅ ÔÈÅ ÓÔÕÄÅÎÔÓȭ ÉÎÔÅÒÅÓÔ ÔÏ ÒÅÁÄ 
since outstanding points out an 87.50% of the percentagewhileacceptable shows a 12.50% of 
the score. In other words, the texts provided to students fulfill the students´ needs.  
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Exploitability:  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 
 Analysis: In this graph, it can be observed that the text is compatible with the course 
objective since outstanding, which is the highest criteria, has 100% of the score.  It means that 
the materials provided to students show an improvement in their reading skill. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis: According to the graph, it is observed that texts develop reading skills on students 
because outstanding represents a 75% while acceptable points out 25% of the criteria 
observed through the classes. It means that texts fulfill the students´ expectations.  
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Readability:  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis:Based on these findings, it can be appreciated that the level of difficulties of the text 
is appropriate to the students´ level since outstanding represents the highest score which is 
87.50% while acceptable shows a 12.50% of the percentage.   That means that students were 
exposed to new vocabulary. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis:According to this graph, it is observed that students are exposed to a new 
vocabulary since outstanding gets the highest score while acceptable gets 25% of the score. 
Based on this, it can be said that authentic texts help students in the acquisition of new 
vocabulary. 
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Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis:Also in this graph, it can be said that the material presented to students is 
structurally demanding; besides that, outstanding shows a 100% of the score. For that reason 
previously mentioned, authentic texts are considered a meaningful tool in order to fulfill the 
students´ needs. 

 

B. PRESENTATION: 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis:This bar graph shows a significant result in relation to the material studied in class 
since these authentic materials are crucial and attractive for students. In addition, as it is 
observed on the graph that outstanding shows an 87.50% of the score while acceptable gets a 

12.50% of the score. 
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Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis:Based on this significant result, it can be appreciated that there are some materials 
that grab the students´ attention more since acceptable got the highest score which is 50%, 
and outstanding shows a 37.50% of the score while poor got 12.50% of the score. 
 

C. 4%!#(%23ȭ -%4(/$/,/'9ȡ 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis: According to this bar graph, the results show some differences regarding to the 
scores; why, because the use of reading strategies do not show a significant finding since 
outstanding just represents 12.50% which is the lowest score. Acceptable points out a 37.50% 
which means, sometimes, they are used. So, the highest score for this chart is poor which 
shows a 50% the score of reading strategies. 
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Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis: In this bar graph, the results are considered acceptable because outstanding shows 
the highest score and acceptable represents a 25% of the score. In that way,  teacher activates 
prior knowledge of students; however, poor shows an important score which is 12.50% it 
means that in some cases activating prior knowledge of students is missing.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis:According to this bar graph, the highest score is acceptable which shows a 62.50% 
and outstanding just represents a 25% of the score while poor got a 12.50% of the score. 
Based on these results, it can be said that sometimes new vocabulary is introduced properly. 
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Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis:According to this bar graph, it seems that teacher monitors students´ 
comprehension while they are reading. Therefore, outstanding shows a significant result 
which is an 87.50% of the score while acceptable points out a 12.50% of the score. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis:Based on this bar graph, the highest score is acceptable which shows a 62.50% of 
the percentage while outstanding represents a 25% of the score and poor points out a 12.50% 
of the score. 
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Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the        
Foreign Languages Department at the University of El Salvador. 

 

Analysis: Based on this bar graph, the teacher encourages students to get in groups 
frequently. The chart shows the highest scores which are outstanding (62.50%) and 
acceptable (37.50%). Also, the results got from the observation guide show a 
meaningful finding. 

 
 

 

 

 

 

 

 

 

Source: non-participant observation guide  applied to Readings and Conversation I in Modern Languages at the        

Foreign Languages Department at the University of El Salvador. 

 

Analysis: In this bar graph, it is seen that teacher encourages students to work in pairs due to 

the fact that the highest score is outstanding which is 50% and acceptable shows an 

improvement of 37.50% of the score while poor just 12.50% of the score. 
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Source: non-participant observation guide  applied to Readings and Conversation I in Modern Languages at the        

Foreign Languages Department at the University of El Salvador. 

 

Analysis:with regard to the individual work in this bar graph of group 06, it seems that the 
highest percentage is outstanding which represents an 87.50% while acceptable represents a 
12.50% of the score. This bar graph shows that the individual work was used as a tool to 
develop reading activities during this class. 
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Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the        

Foreign Languages Department at the University of El Salvador. 

 

Analysis:Based on this bar graph, the results show such meaningful findings because 
outstanding represents a 50% as well as acceptable got 50% of the score. This is because the 
majority of students really like to participate and enjoy reading as well speaking. 
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Source: non-participant observation guide applied to Readings and Conversation I in Modern Languages at the        

Foreign Languages Department at the University of El Salvador. 

 

Analysis: In this bar graph, it is seen that students show an enthusiastic attitude through the 
class. The highest score is acceptable because it shows 62.50% of the score while outstanding 
represents a 37.50% of the score. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: non-participant observation guide applied to Readings and Conversation I course in Modern Languages at the  

Foreign Languages Department at the University of El Salvador. 

 

Analysis:Based on this bar graph, it can be said that the highest score is acceptable since it 
shows an 87.50% of the score while outstanding shows a 12.50% of the percentage. In this 
way, those students who attended classes frequently show a significant improvements than 
those who do not. 
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UNIVARIATE ANALYSIS: COMPARISON AMONG GROUPS 01, 03 AND 06 FROM READINGS AND CONVERSATION I. 

 

Analysis:  

Regarding to the results gathered from Readings and Conversation I groups (01, 03 and 06), it can be seen that the type of authentic materials used have 
some differences in each group since in group 01 newspaper has the higher position (41.67%) while group 03 and 06 newspapers have a low score; in other 
words, in this group, newspapers were more used than group 03 and 06. However, it is appreciated that videos in group 06 has a higher score in comparison 
with group 01 and 03 which is 62.50%  it means that videos in group 06 were more used since group 01 and 03 only have (33.33%) and (10%) as it can be 
seen on the bar graph. Finally, in group 03 is the opposite because others materials has a higher score (70%) while group 01 and 06 have a low range 
(8.33%) and (12.50%). 

In short, it can be said that teachers have some preferences on the material used to teach class but the most important thing is that the three of them make 
use of authentic materials.
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Analysis:  

In the bar graphs above, it is inferred that the texts are compatible with the course objectives because the three groups 01, 03 and 06 show a positive 

finding. In the first group, as it is seen on the bar graph acceptable got an (83.33%) while outstanding got a low score (16.67%) it means that it has a 

positive result. The same occurs with the third group since acceptable got a (90%) while outstanding got (10%) of the score. On the other hand, the group 

with  the highest percentage is 06 because outstanding got the 100%. That means, the three groups show a positive result regarding the compatibility of the 

texts with the course objectives.  
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Analysis:  

Respecting, the results of the bar graphs it can be said that the three groups 01, 03 and 06 got meaningful results because group 01 as it is 

appreciated on the graph got the same percentage (50%) for both acceptable and outstanding which is considered that the material is 

attractive to students. in group 03, the score shows some differences because acceptable only got a (40%) and outstanding got (30%) while 

poor got (30%) of the percentage. However, group 06 got the highest percentage since outstanding got an (87.50%) and acceptable got 

(12.50%) of the percentage. Indeed, it is considered that the materials provided to students were attractive to students since the graphs can 

reflect a meaningful finding.  
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Analysis: The graphs for the three groups suggest that teachers in charge of the subject devoted time to include reading strategies such as, 

pre-reading, while- reading and post ɀreading, in their lessons. These strategies are an effective complement when using authentic texts in 

order to enhance reading profÉÃÉÅÎÃÙȢ )Î ÍÏÓÔ ÏÆ ÔÈÅ ÃÁÓÅÓ ÔÈÉÓ ×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ÁÓ ȰÁÃÃÅÐÔÁÂÌÅȱ ÆÒÏÍ ÔÈÅ ÏÂÓÅÒÖÅÒÓȭ ÐÅÒÓÐÅÃÔÉÖÅȟ ÒÅÁÃÈÉÎÇ Á 

percentage of 41% in group 01, 40% in group 03 and 62% for group 06.  

In second place observers considered the teachers usage of reading strategieÓ ÁÓ ȰÏÕÔÓÔÁÎÄÉÎÇȱ ÏÂÔÁÉÎÉÎÇ Á ÐÅÒÃÅÎÔÁÇÅ ÏÆ υψϷ ÉÎ ÇÒÏÕÐ πρȟ 

20% for group 03 and 25% for group 06. In contrast there were occasions in which observers perceived the use of reading strategies as 

ȰÐÏÏÒȱ ÆÒÏÍ ÔÈÅ ÐÁÒÔ ÏÆ ÔÅÁÃÈÅÒÓ ÇÅÔÔÉÎÇ σπϷ  ÆÏÒ ÇÒÏÕÐ πσ Ánd 12,5% for group 06. Finally there is a low percentage that represents the 

times in which the teacher did not use reading strategies at all,ÔÈÉÓ ÉÓ ÔÈÅ ÃÁÓÅ ÆÏÒ ÇÒÏÕÐ πσ ÔÈÁÔ ×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ȰÂÅÌÏ× ÓÔÁÎÄÁÒÄÓȱ ρπϷ ÏÆ 

the time. 
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Analysis: The graphs above coincided in the fact the teachers activated prior knowledge of students before introducing a new topic, or start 

a discussion which is very good for students. )Î ÔÈÉÓ ×ÁÙȟ ÏÂÓÅÒÖÅÒÓ ÆÒÏÍ ÇÒÏÕÐÓ πρ ÁÎÄ πφ ÐÅÒÃÅÉÖÅÄ ÔÈÉÓ ÁÃÔÉÖÉÔÙ ÁÓ ȰÏÕÔÓÔÁÎÄÉÎÇȱ ÇÅÔÔÉÎÇ 

percentages of 50% and 62% respectively. 

 9ÅÔȟ ÔÈÅÒÅ ×ÅÒÅ ÔÉÍÅÓ ÉÎ ×ÈÉÃÈ ÔÈÅ ÁÃÔÉÖÁÔÉÏÎ ÏÆ ÐÒÉÏÒ ËÎÏ×ÌÅÄÇÅ ×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ȰÁÃÃÅÐÔÁÂÌÅȱ ÆÒÏÍ ÔÈÅ ÏÂÓÅÒÖÅÒÓȭ ÐÏÉÎÔ ÏÆ ÖÉÅw, this was 

reflected in the percentages obtained; 41% for group 01, 40% for group 03 and 25% for group 06. Nevertheless in two of the groups there 

were times in which the activation of prior knowledge was not included in the lessons or was not effective. Those times it was considered 

ȰÐÏÏÒȱ ×ÉÔÈ ÔÈÅ ψϷ ÉÎ ÇÒÏÕÐ πρ ÁÎÄ ÔÈÅ ρςϷ ÉÎ ÇÒÏÕÐ πφȢ 
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Analysis: Concerning to the use of post reading strategies ÅÆÆÅÃÔÉÖÅÌÙȟ ÏÂÓÅÒÖÅÒÓ ÆÒÏÍ ÔÈÅ ÔÈÒÅÅ ÇÒÏÕÐÓ ÐÅÒÃÅÉÖÅÄ ÔÈÉÓ ÁÓ ȰÏÕÔÓÔÁÎÄÉÎÇȱ ÉÎ ÔÈÅ 
majority of the lessons. For instance, group 01 got a percentage of 66%, group 03 got 40% , while group for just the 25%. In addition to this, 
ÓÏÍÅÔÉÍÅÓ ÔÈÅ ÕÓÅ ÏÆ ÒÅÁÄÉÎÇ ÓÔÒÁÔÅÇÉÅÓ ×ÁÓ ÖÉÅ×ÅÄ ÁÓ ȰÁÃÃÅÐÔÁÂÌÅȱ ×ÉÔÈ Á ÓÉÍÉÌÁÒ ÐÅÒÃÅÎÔÁÇÅ ÆÏÒ ÇÒÏÕÐÓ πρ ÁÎÄ πσ ɉσσϷ ÁÎÄ σπ% 
respectively) different in comparison to the percentage got in group 06 that is 62%.  

-ÏÒÅÏÖÅÒȟ Ô×Ï ÏÆ ÔÈÅ ÏÂÓÅÒÖÅÒÓ ÆÏÕÎÄ ÔÈÉÓ ÁÃÔÉÖÉÔÙ ÁÓ ȰÐÏÏÒȱ ÁÓ ÉÔ ÉÓ ÄÅÍÏÎÓÔÒÁÔÅÄ ÉÎ ÇÒÏÕÐ πσ ÁÎÄ πφ ÇÅÔÔÉÎÇ ςπϷ ÁÎÄ ρςϷ ÒÅÓpectively.  
&ÉÎÁÌÌÙȟ ÊÕÓÔ ÇÒÏÕÐ πσ ÒÅÐÏÒÔÅÄ Á ÐÅÒÃÅÎÔÁÇÅ ÏÆ ρπϷ ÔÈÁÔ ÒÅÐÒÅÓÅÎÔÓ ÔÈÅ ȰÂÅÌÏ× ÓÔÁÎÄÁÒÄÓȱ ÃÁÔÅÇÏÒÙȢ 
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Analysis:  

Based on the results from the observation applied to groups 01, 03 and 06 from Readings and Conversation I, in terms of participation by 
students in classes while using authentic materials; the bar graphs reveal that in the three groups the level of participation from students in 
the majority of classes was acceptable being this of 70.00% in group 03; 58.33% group 01 and 50.00% in group 06 followed by the 
outstanding criteria with the 50.00% in group 06; 41.67% group 01 and only the 10.00% for group 03. 

Finally, it can be concluded that the use of authentic materials in classes has a considerable impact in relaÔÉÏÎ ÔÏ ÓÔÕÄÅÎÔÓȭ ÐÁÒÔÉÃÉÐÁÔÉÏÎȢ 
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Analysis:  

According to the results obtained from the observation guide applied to groups 01, 03 and 06 in Readings and Conversation I course in 

ÒÅÌÁÔÉÏÎ ÔÏ ÓÔÕÄÅÎÔȭÓ ÁÔÔÉÔÕÄÅ ÔÏ×ÁÒÄÓ ÁÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌÓȟ ÔÈÅ ÂÁÒ graphs above reveal that from the three groups observed ÔÈÅ ÓÔÕÄÅÎÔÓȭ 

attitude in class was in the acceptable range, being this of 75.00% for group 01; 62.50% in group 06 and 60.00% group 03 in the major part 

of the treatment period followed by the outstanding criteria with 37.50% in group 06 and 25.00% in group 01. 

Finally, it can be concluded that authentic materials contribute in a way to generate on students a positive attitude in classes in relation to the 

learning process of a foreign language.
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BIVARIATE ANALYSIS:0ÅÁÒÓÏÎȭÓ #ÏÒÒÅÌÁÔÉÏÎ 

Correlation coefficient obtained from the pre -test and post -test  scores. 

Readings and Conversation I 

group 01  

scores got by 

students in the 

pre -test 

scores got by 

students in the post -

test 

scores got by students 

in the  pre-test 

Pearson 

Correlation 
1 .691** 

Sig. (2-

tailed) 

 
.000 

 24 24 

scores got by students 

in the post-test 

Pearson 

Correlation 
.691** 1 

Sig. (2-

tailed) 
.000 

 

N 24 24 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

Analysis:  
The correlation coefficient Obtained in the relation of the reading proficiency pre-test 

and post-test scores gained by students from Readings and Conversation I group 01 is 

Ȣφω ×ÈÉÃÈ ÉÓ ÃÏÎÓÉÄÅÒÅÄ ȰÈÉÇÈȾÓÕÂÓÔÁÎÔÉÁÌȱ ÉÎ ÁÃÃÏÒÄÁÎÃÅ ÔÏ Á ÌÉÓÔ ÏÆ ÇÕÉÄÅÌÉÎÅÓ ÆÏÒ 

interpretation  of the strength of the correlation coefficients (see table below). In 

addition to this the 2-tailed testing reveals that the correlation is significant at the 

0.01 level. 

Interpretation of correlation coefficients.  

Correlation   Interpretation 

.00 - Ȣςπ         .ÅÇÌÉÇÉÂÌÅ ÔÏ ÌÏ× ɉÁ ÃÏÒÒÅÌÁÔÉÏÎ ÏÆ ππ ×ÏÕÌÄ ÂÅ ÄÅÆÉÎÅÄ ÁÓ ȰÎÏ ÃÏÒÒÅÌÁÔÉÏÎɊ 

.20 - .40                Low 

.40 - .60               Moderate 

.60 - .80                High/substantial  

.80 ɀ ρȢππ           6ÅÒÙ ÈÉÇÈ ɉÁ ÃÏÒÒÅÌÁÔÉÏÎ ÏÆ ρȢππ ×ÏÕÌÄ ÂÅ ÄÅÆÉÎÅÄ ÁÓ Á ȰÐÅÒÆÅÃÔ ÃÏÒÒÅÌÁÔÉÏÎȱɊ
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Correlation coefficient obtained from the pre -test and post -test  scores 

 

 

 

 

 

 

 

 

 

 

 

Analysis:  

The chart above represents the correlation coefficient resulting from the pre- test and 

post-test scores obtained by students from Readings and Conversations I group 03 

ÍÁÊÏÒÉÎÇ ÉÎ %ÎÇÌÉÓÈ ÔÅÁÃÈÉÎÇ ×ÈÉÃÈ ÉÓȟ  Ȣυφ ÔÈÉÓ ÃÏÒÒÅÌÁÔÉÏÎ ÉÓ ÃÏÎÓÉÄÅÒÅÄ ÁÓ ȰÍÏÄÅÒÁÔÅȱ 

according to the interpretation of correlation coefficients. Furthermore, the 2-tailed 

testing shows that the correlation is significant at the 0.05 level. 

 

 

 

 

Readings and Conversation I  

group 03  

Score got by 

students in the 

pre -test 

Score got by 

students in the 

post-test. 

Score got by 

students in the pre-

test 

Pearson 

Correlation 
1 .565* 

Sig. (2-tailed)  .028 

N 15 15 

Score got by 

students in the 

post-test 

 

Pearson 

Correlation 

.565* 1 

Sig. (2-tailed) .028  

N 15 15 

*. Correlation is significant at the 0.05 level (2-tailed). 
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Correlation coefficient obtained from the pre -test and post -test  scores. 
 

Readings and Conversations I group 06.  scores got by 

students in the 

pre -test 

scores got by 

students in the 

post-test 

scores got by students of 

Readings and Conversation I 

pretest 

Pearson 

Correlation 
1 .701** 

Sig. (2-tailed)  .002 

N 16 16 

scores got by students of 

readings and Conversation I 

posttest 

 

Pearson 

Correlation 

.701** 1 

Sig. (2-tailed) .002  

N 16 16 

**. Correlation is significant at the 0.01 level (2-tailed). 
 

Analysis:  

In respect to the correlation coefficient derived from the scores obtained in the 

reading proficiency pre- test and post-test. The results show a correlation of .70 which 

is considered to be high/ substantial. In other words the scores got in both test are 

highly related one another. In addition to this, the 2 tailed testing suggest that the 

correlation is significant at the 0.01 level. 
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SEMI- STRUCTURED INTERVIEW ANALYSIS FROM READINGS AND CONVERSATION I 

STUDENTS 

Question 1: What are authentic materials for you?  

This question was oriented to determine the notions that students have about 

authentic materials expressed in their own words. In this question most of the 

interviewees expressed that authentic material were created to inform and entertain 

people. In addition to this, some of them said those materials were taken from real life 

and that their function was not teaching a language. Therefore, from these opinions 

the researchers perceived that students have an idea of what authentic materials are. 

(Ï×ÅÖÅÒȟ ÔÈÅÙ ÄÏÎȭÔ ËÎÏ× ÅØÁÃÔÌÙȟ ÔÈÅÉÒ ÒÏÌÅ ÉÎ ÔÅÁÃÈÉÎÇ Á ÆÏÒÅÉÇÎ ÌÁÎÇÕÁÇÅȟ ÏÒ ÅÖÅÎ 

ignore the types of materials in existence. 

Question 2: Have your teachers used authentic materials in previous  
courses? Which ones? 
 

For question two the aim was to make students recall the times in which they were 

exposed to authentic materials and to identify the types of materials employed by 

the teachers in previous courses along the English Teaching major. 

In this case, the majority of the interviewed students said that they actually 

remember the use of authentic in previous courses, in fact, some of them said that 

they have used them since they began studying the major in the different English 

courses. Moreover, they mentioned some of the materials such as; newspaper 

articles and YouTube videos. 

Question 3: What do you think about the use of authentic texts within the      
Readings and Conversation I course? 
 

This time the research team pretended to find out students appreciation of the use 

of authentic materials in the course. In accordance to their responses most of them 

agreed that it was a good idea and that it was interesting, also they said it was a 

good way to discover new vocabulary. Furthermore, students share the opinion that 

they feel motivated when using authentic materials, what is more one of them 

mentioned. 
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Ȱ7Å ÆÅÅÌ ÍÏÔÉÖÁÔÅÄ ÁÎÄ ÙÏÕ ÔÈÉÎË ÔÈÁÔ ÙÏÕ ÁÒÅ ÐÁÒt of the language and the culture of        

ÔÈÁÔ ÃÏÕÎÔÒÙȱ ɉZulma Moreno, student majoring in Modern Languages). 

 

Question 4 : How do you think that authentic materials influence on your  
reading performance? In which aspects?  
 
For question number four the idea was to know if authentic materials influenced 

students reading performance. In this way, students claimed that they were 

influenced mostly by the acquisition of lots of new vocabulary, also they highlighted 

that they were able to applied reading techniques when using this type of materials 

and become more knowledgeable in different topics.  

In this regard, Yvette Quintanilla, a student majoring in English Teaching who is 

ÃÕÒÒÅÎÔÌÙ ÔÁËÉÎÇ ÔÈÅ ÓÕÂÊÅÃÔ ÉÎ ÇÒÏÕÐ πσ ÓÁÉÄȠ Ȱ)Ô ÈÅÌÐÓ ÍÅ ÔÏ know more about 

ÔÏÐÉÃÓ ) ÈÁÖÅ ÎÅÖÅÒ ÈÅÁÒÄȱȢ 

Question 5: Does your teacher pr ovide the course with authentic   
materials out  of class (virtual platform) ?  Explain . 
 

Here the intention was to figure out if students were provided with authentic 

material out of class. In this case two groups from Readings and Conversation were 

using the social network Facebook, actually those groups have created a group in 

order to be in contact with the teacher  while a group of Modern Languages used 

Moodle  as a virtual platform to be in contact with those materials out of class. 

Question 6: What type of homework assignment are you given through  
the virtual platform and how often?  
 

The idea here was to know what type of homework assignment were students 

given through the virtual platform and the frequency in which they were asked to a 

task using authentic materials virtually. 

According to the interviewees responses the assignments given varied from one 

group to another. Some of them were asked to watch a video in order to discuss it in 

class, others said they had to read articles in order to answer a reading control test 

later on, or just receive instructions about further tasks. 
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Question 7: In your opinion, do you consider that authentic material  
helped you in the acquisi tion of new vocabulary ? 
 

In respect to the acquisition of new vocabulary most of the participants agreed that 

they did, they got lots of new vocabulary from authentic texts presented in the 

course. In fact, some of them recognized that it lead them to try to guess the 

meaning of several words within the texts. Mario Beltran, a student taking the 

subject this semester pointed out;  

Ȱ!ÕÔÈÅÎÔÉÃ ÍÁÔÅÒÉÁÌ ÆÏÒÃÅÄ ÍÅ ÔÏ ÌÅÁÒÎ Á ÌÏÔ ÏÆ ÎÅ× ÖÏÃÁÂÕÌÁÒÙȱȢ 

 

Question 8: In general, do you consider that authentic materia ls helped you to        
improve your reading fluency and reading comprehension?  

 
Based on studeÎÔÓȭ ÒÅÓÐÏÎÓÅÓ ÆÏÒ ÔÈÉÓ ÑÕÅÓÔÉÏÎȟ ÒÅÓÅÁÒÃÈÅÒÓ ÃÁÎ ÉÎÆÅÒ ÔÈÁÔ ÁÕÔÈÅÎÔÉÃ 

materials helped them to get more vocabulary which in turns enhances reading 

comprehension. Moreover, students consider that they were able to apply the reading 

techniques studied at the very beginning of the course such as; skimming, scanning, 

guessing meaning from context, etc.  Finally students claimed that authentic materials 

are useful as reading became an easier and faster activity for them. 
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SEMI- STRUCTURED INTERVIEW ANALYSIS FROM READINGS AND CONVERSATION I 

PROFESSORS 

Question 1: What are authentic materials for you?  

Based on the teachers´ answers, in the first question which is what are authentic 

materials for you? It can be said that authentic materials are all kind of sources that 

teachers can use for having students understand some topics taken from real context. 

That means, this information that students get from newspaper, magazines and videos 

has the purpose to inform students. On the other hand, one teacher added a 

meaningful complement for this question. She said that authentic materials have not 

been designed for a teaching purpose because these materials can be found in every 

situation. 

Question 2: Do you think that using authentic materials is crucial in learning a  
foreign language?  
 
The research group asked teachers if they consider that authentic materials are 

crucial in learning a foreign language and they answered yes, since teachers agreed 

that authentic texts can be relevant to students. Besides this, teachers consider that 

authentic materials help students to improve their skills (reading, writing, listening 

and oral). In short and based on their testimonies and experiences, authentic 

materials give students the chance to get more vocabulary and to improve their 

comprehension as well. 

Question 3: What type of authentic material do you prefer to use in your  
classes and why? 

 
Teachers were asked about what type of authentic materials they prefer to use in 

classes and they agreed that it depends on the purpose they are teaching. Based on 

this, one teacher pointed out some relevant topics already used in Readings and 

Conversation I such as; happiness, economics, magazines and surrogacy. Those are 

taken from the web and those topics for sure are written by experts. Of course, it is 

crucial to detail the most common sources used in Readings and Conversation I such 

as; newspaper articles, magazines, videos and authentic books. 
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Question 4: What criteria do you follow in the selectionof  
authentic materials?  
 
According to the teachers´ answers, the first criteria followed to select authentic 

ÍÁÔÅÒÉÁÌÓ ÉÓ ÔÈÅ ȰÌÅÖÅÌ ÏÆ ÓÔÕÄÅÎÔÓȱ ÓÉÎÃÅ ÔÅÁchers agreed that is very important to look 

for information that can be understood by students or at least students can show 

interest to this information. Also teachers pointed out that students who are attending 

Readings and Conversation I have already finished the five levels of English; it means, 

as teachers said, they are supposed to have reached  the level C1 according to the 

common European Framework of reference (CEFF). So, the material should be 

selected based on these criteria. 

Question 5: In your opin ion, which are the benefits that authentic  
materials provide  on students reading competence ? 

 
It is appreciated that authentic materials have some benefits since as teachers pointed 

out if students compare what they have to study in a book which is not authentic and 

then they get inform about what is going on in real life with other issues, problems 

and situations that happen around the world, for sure students will realize this 

updated information with new vocabulary used in those articles is even more relevant 

and motivational in terms of feeling of achievement than those from books with 

limited vocabulary. Besides that, students get used to listen to videos which are 

essential to improve their listening skill since it is considered another benefit. 

 
Question 6: Do you consider that the implementation of authenticmaterials in  

the Readings and Conversation I course  has an advantage over using 
the traditional approach (course book)?  

 
 
In accordance to this question which is related to the advantages to the 

implementation of authentic materials; in a way, teachers agreed that authentic 

materials have some advantages over using the traditional approach. Based on this, 

the first advantage is that teachers have some freedoms to choose the materials they 

think  students will be interested in because the idea is to motivate them to participate 

more. Also as one teacher pointed out, students are not submitted in a book because 
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books are restrictive and very limited. So in that way, vocabulary found in authentic 

materials is more expanded than the ones from the book. Indeed, books usually follow 

stages and that can be considered boring or simply students can show not interest. 

Question 7: Based on your experience, which have been the students reaction     
towards the  exposure to authentic materials?  
 
According to the teachers´ answers it can be said that students have some reactions 

ÓÐÅÃÉÁÌÌÙ ÔÏ ÐÁÒÔÉÃÉÐÁÔÅ ÁÓ ÔÅÁÃÈÅÒÓ ÓÁÉÄ ȰÔÈÅÙ ÁÒÅ ÖÅÒÙ ÅÁÇÅÒ ÔÏ ÐÁÒÔÉÃÉÐÁÔÅȱ ÉÔ ÍÅÁÎÓ 

that most of students have a positive reaction because when students read they want 

to participate and they get involved in some discussions as well. However, teachers 

added that at the beginning it is kind of difficult because some of them did not 

participate. In this sense, it can be said that it depends on the topic students are 

studying as one teacher mentioned that a topic related to animals can be more 

attractive than others that students can feel less motivated for expressing their 

opinion. In fact, through the participation students can demonstrate they are eager to 

read about a new topic given by a teacher.  

Question 8: In general, which has been your app reciation to the implementation  
of authentic materials in the course?  

 
Regarding to this information gathered from teachers it can be appreciated that 

teachers make use of authentic materials because students show an interest to the 

topics they are working with. Even though, looking for authentic materials means 

more work for teachers since they need to look for those materials appropriate for 

students. but as one teacher mentioned, if teachers take the time in advance they 

could be ready at the beginning of the unit in order to prepare this kind of materials 

for students, with the purpose of expanding new vocabulary and reading 

comprehension as well. 
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RESULTS AND CONCLUSIONS OF THE INTERVIEW QUESTIONS ADDRESSED TO 

STUDENTS AND PROFFESORS OF ENGLISH TEACHING AND MODERN LANGUAGES OF 

READINGS AND CONVERSATION I COURSE AT THE FOREIGN LANGUAGE DEPARTMENT 

Based on the interview questions administered to teachers and students of 

English Teaching and Modern Languages of Readings and Conversation I linked to 

group 01, group 03 and group 06 have demonstrated that the implementation of 

authentic materials into the class have a meaningful impact that give the chance to the 

research group not only to analyze the current subject which is Readings and 

Conversation I, but also to give an academic contribution over using authentic 

materials for subsequent  Readings and Conversation courses. 

With regard to the interview results gathered from teachers and students, it can 

be mentioned that both results point out that authentic materials have been good 

inputs not only in Readings and Conversation I but also in previous courses of English 

teaching. First because teachers have more freedom for looking for those authentic 

articles such as newspapers, magazines and videos that are oriented to the students´ 

expectations that is why, students are enthusiastic to read and to participate as well 

since it is something new to the students and give them the  opportunity to go beyond 

and acquire new vocabulary. In that way, Students feel motivated and eager to 

participate. On the other hand, teachers detailed that authentic materials have some 

advantages in a way. Why in a way, because looking for new information means that 

teachers have to follow some criteria like the source of the article and the level of 

students. In other words, teachers have to verify if those articles are appropriate to 

them and also if the texts fulfill the course objectives even though this means more 

time consuming for teachers. 

When referring to the homework assignment out of class, students mentioned 

that teachers made use of virtual platform and social networks like Facebook. So it can 

be inferred that those were created with the purpose to encourage students to read 

for checking some new vocabulary before attending classes. Same occurred with 

videos, students watched it before going to classes for making some discussions. In 
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addition to this, students were required to answer some questions about different 

topics studied in classes (animals, surrogacy, happiness, economics in the 21st century 

and biotechnology) and read articles in order to answer a reading control test in 

classes. 

For those reasons previously mentioned it can be said that authentic materials 

really help student to learn new vocabulary and facilitate their reading 

comprehension. Also, students show an interest towards authentic texts by 

demonstrating their participation in classes and out of class. 
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IX. FINDINGS 

A. Hypotheses´ test 

In order to test the hypothesis formulated at the beginning of the current 

undergraduate research project, the following hypothesis is followed: 

The use of authentic materials influences on a significative way the reading 

proficiency level of students of Readings and Conversation I course.  

For the purpose of testing the research hypothesis, the researchers administered a 

standardized pre-test to assess the level of reading proficiency of students from 

Readings and Conversation I.  This test was administered before the treatment period 

in the three groups that were selected for this study.  Then the same test was 

administered as a post-test to assess the level of reading proficiency of students after 

being exposed to authentic materials. 

The results gathered from both, pre-test and post-test were submitted to the 

Pearson´s Correlation Coefficient to find out if it was a correlation between the tests. 

Correlation coefficient obtained from the pre -test and post-test  scores. 

Readings and Conversation I 

group 01  

scores got by 

students in the 

pre -test 

scores got by 

students in the post -

test 

scores got by students 

in the  pre-test 

Pearson 

Correlation 
1 .691** 

Sig. (2-

tailed) 

 
.000 

 24 24 

scores got by students 

in the post-test 

Pearson 

Correlation 
.691** 1 

Sig. (2-

tailed) 
.000 

 

N 24 24 

**. Correlation is significant at the 0.01 level (2-tailed). 
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Interpretation of correlation coefficients.  

Correlation   Interpretation 

.00 - .20         Negligible to ÌÏ× ɉÁ ÃÏÒÒÅÌÁÔÉÏÎ ÏÆ ππ ×ÏÕÌÄ ÂÅ ÄÅÆÉÎÅÄ ÁÓ ȰÎÏ ÃÏÒÒÅÌÁÔÉÏÎɊ 

.20 - .40                Low 

.40 - .60               Moderate 

.60 - .80                High/substantial 

.80 ɀ ρȢππ           6ÅÒÙ ÈÉÇÈ ɉÁ ÃÏÒÒÅÌÁÔÉÏÎ ÏÆ ρȢππ ×ÏÕÌÄ ÂÅ ÄÅÆÉÎÅÄ ÁÓ Á ȰÐÅÒÆÅÃÔ ÃÏÒÒÅÌÁÔÉÏÎȱɊ 

 

The correlation coefficient obtained in the relation of the reading proficiency pre-test 

and post-test scores gained by students from Readings and Conversation I group 01  is 

Ȣφω ×ÈÉÃÈ ÉÓ ÃÏÎÓÉÄÅÒÅÄ ȰÈÉÇÈȾÓÕÂÓÔÁÎÔÉÁÌȱ ÉÎ ÁÃÃÏÒÄÁÎÃÅ ÔÏ Á ÌÉÓÔ ÏÆ Çuidelines for 

interpretation of the strength of the correlation coefficients (see table below). In 

addition to this the 2-tailed testing reveals that the correlation is significant at the 

0.01 level. 

 

 

 

 

 

 

 

 

 

 

 

 

The chart above represents the correlation coefficient resulting from the pre- test and 

pos-test scores obtained by students from Readings and Conversations I group 03 

ÍÁÊÏÒÉÎÇ ÉÎ %ÎÇÌÉÓÈ ÔÅÁÃÈÉÎÇ ×ÈÉÃÈ ÉÓȟ  Ȣυφ ÔÈÉÓ ÃÏÒÒÅÌÁÔÉÏÎ ÉÓ ÃÏÎÓÉÄÅÒÅÄ ÁÓ ȰÍÏÄÅÒÁÔÅȱ 

Readings and Conversation I group 

03 

Score got by 

students in the 

pre -test 

Score got by 

students in the 

post-test. 

Score got by 

students in the pre-

test 

Pearson 

Correlation 
1 .565* 

Sig. (2-tailed)  .028 

N 15 15 

Score got by 

students in the post-

test 

 

Pearson 

Correlation 

.565* 1 

Sig. (2-tailed) .028  

N 15 15 

*. Correlation is significant at the 0.05 level (2-tailed). 
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according to the interpretation of correlation coefficients. Furthermore, the 2-tailed 

testing shows that the correlation is significant at the 0.05 level 

Readings and Conversations I group 06.  scores got by 

students in the 

pre -test 

scores got by 

students in the 

post-test 

scores got by students of 

Readings and Conversation I 

pretest 

Pearson 

Correlation 
1 .701** 

Sig. (2-tailed)  .002 

N 16 16 

scores got by students of 

readings and Conversation I 

posttest 

 

Pearson 

Correlation 

.701** 1 

Sig. (2-tailed) .002  

N 16 16 

**. Correlation is significant at the 0.01 level (2-tailed). 
 

In respect to the correlation coefficient derived from the scores obtained in the 

reading proficiency pre- test and post-test. The results show a correlation of .70 which 

is considered to be high/ substantial. In other words the scores got in both test are 

highly related one another. In addition to this, the 2 tailed testing suggest that the 

correlation is significant at the 0.01 level. 

 

To concludeȟ ÁÆÔÅÒ ÈÁÖÉÎÇ ÓÕÂÍÉÔÔÅÄ ÔÈÅ ÏÂÔÁÉÎÅÄ ÒÅÓÕÌÔÓ ÔÏ 0ÅÁÒÓÏÎȭÓ #ÏÒÒÅÌÁtion the 

results reveal that statistically there is a significant (high/substantial)correlation 

between the pre and post ɀtest scores obtained by the students of Readings and 

Conversation I group 01 and 06 whereas  group 03 obtained a moderate correlation. 

In other words, the researchers rejected the null hypothesis and asserted the research 

hypothesis. Therefore, it can be concluded that authentic materials has a positive 

influence on students´ reading proficiency. 
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B. Answer to  the research questions  

General Question:  

What is the impact of the use of authentic materials on the students reading 

proficiency in English language? 

In order to answer this current research question, it will be necessary to go deeply to 

the results gathered from the instruments: pre-test and post-test, non-participant 

observation guide and semi-structure teachers and students´ interview. 

In the first place, it is inferred that pre-test and a post-test have not shown the 

expected improvement. The following charts reveal the data obtained from pre and 

post-test mean and standard deviation for each group tested. 

Pre and post -test findings for group 01  

 Scores got by 

students of 

Readings and 

Conversation I 

pre-test 

Scores got by 

students of 

readings and 

Conversation I 

post-test 

Mean 2.75 3.04 

N 24 24 

Std.Deviation .608 .751 
Table representing the mean and standard deviation in the Reading 

ProficiencyPre-test and post-test for group 01. 

 

 

The table above showsthat there is a short difference (0.29) between the scores got by 

students in the pre-test being this of 2.75 and 3.04 for the post-test. In respect to the 

standard deviation, it seems that for the pre-ÔÅÓÔ ÓÔÕÄÅÎÔÓȭ ÓÃÏÒÅÓ ×ÅÒÅ ÍÏÒÅ 

consistent showing a standard deviation of .608, whereas for the post-test the 

standard ÄÅÖÉÁÔÉÏÎ ÉÎÃÒÅÁÓÅÄ ÂÅÉÎÇ ÔÈÉÓ ÏÆ Ȣχυρȟ ÔÈÉÓ ÓÕÇÇÅÓÔÓ ÔÈÁÔ ÔÈÉÓ ÔÉÍÅ ÓÔÕÄÅÎÔÓȭ 

scores show more variability in relation to the mean. 
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Table representing the mean and standard deviation in the ReadingProficiency 

Pre-test and post-test for group 03. 

 

The results represented on the chart above in relation to the pre-test and post-test 

scores obtained by students from Readings and Conversation group 03.   The mean for 

the pretest was 2.87, whereas for the post-ÔÅÓÔ ÓÔÕÄÅÎÔÓȭ ÓÃÏÒÅÓ ÅØÐÅÒÉÅÎÃÅÄ Á 

decrease of 0.2 obtaining a mean of 2.67 .On the other hand, the standard deviation for 

the pre-test was .516, while in the post-test the standard deviation was .816, in this 

ÓÅÎÓÅȟ ÓÔÕÄÅÎÔÓȭ ÓÃÏÒÅÓ ÓÈÏ×ÅÄ ÍÏÒÅ ÃÏÎÓÉÓÔÅÎÃÅ ÉÎ ÔÈÅ ÐÒÅ-test in comparison to 

what they showed in the post-test iÎ ÒÅÌÁÔÉÏÎ ÔÏ ÔÈÅ ÍÅÁÎȢ )Î ÏÔÈÅÒ ×ÏÒÄÓȟ ÓÔÕÄÅÎÔÓȭ 

performance was better in the pre-test than in the post-test. 

 

 

 

 

 

 

 

 

 

Pre and post-test findings for group 03.  

 Scores got by 

students of Readings 

and Conversation I 

pre-test 

Scores got by 

students of Readings 

and Conversation I 

post-test 

Mean 2.87 2.67 

N 15 15 

Std. Deviation .516 .816 
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Pre and post-test findings for group 06  

 scores got by 

students of 

Readings and 

Conversation I 

pretest 

scores got by 

students of 

readings and 

Conversation I 

posttest 

Mean 3.00 2.94 

N 16 16 

Std. Deviation .966 1.181 

Table representing the mean and standard deviation in the Reading 

Proficiency  Pre-test and post-test for group 06 

 

The results represented on the chart above in relation to the pre-test and post-test 

scores obtained by students from Readings and Conversation group 06. The mean for 

the pretest was 3.00, whereas in the post-ÔÅÓÔ ÓÔÕÄÅÎÔÓȭ ÓÃÏÒÅÓ  ÄÅÃÒÅÁÓÅ ÏÆ πȢφ 

obtaining a mean of 2.94 .On the other hand, the standard deviation for the pre-test 

was .966, while in the post-test the standard deviation was 1.181, in this sense, 

ÓÔÕÄÅÎÔÓȭ ÓÃÏÒÅÓ ÓÈÏ×ÅÄ ÍÏÒÅ ÃÏÎÓÉÓÔÅÎÃÅ ÉÎ ÔÈÅ ÐÒÅ-test in comparison to what they 

showed in the post-test regarding to the mean. In other worÄÓȟ ÓÔÕÄÅÎÔÓȭ ÐÅÒÆÏÒÍÁÎÃÅ 

was better in the pre-test than in the post-test. 

 

In addition to this, the graphs below will be useful to answer this research questions
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PRE- TEST RESULTS FOR GROUPS 01,03 AND 06. 

 

Analysis:The current graphs present the scores gained by students from Readings and Conversation I groups; 01, 03, 06 in the reading 
proficiency pre-ÔÅÓÔȢ 4ÈÅ ÒÅÓÕÌÔÓ ÏÂÔÁÉÎÅÄ ÒÅÖÅÁÌÅÄ ÔÈÁÔ ÔÈÅ ÓÔÕÄÅÎÔÓȭ ÓÃÏÒÅÓ ÉÎ ÔÈÅ three groups predominated the range from 21 to 30 
scores, which meant that most of the students were far from the C1 level of reading proficiency prior to the treatment.    

In second place, some students positioned in the range from 11 to 20 scores with a percentage of 20.8%; 20.0% and 31.2% respectively. 
Furthermore, just a short percentage of students (4.1%, 6.6%, and 12.5% respectively) who participated in the pre-test obtaining scores 
ranging from 41- 50 scores in comparison to the rest they showed a better performance in reading. 

Finally, it is important to highlight that students scored higher in part one and four (multiple matching) that measure students ability to 
find specific information in a text quickly and accurately. In contrast, most of them had trouble answering part two (gapped text) that 
corresponded to the ability to understand text structure and to identify sequence of ideas and part three (multiple choice) deducing word 
meaning in a text.
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POST- TEST RESULTS FOR GROUPS 01,03 AND 06. 

 

Analysis:  The results in the bar graphs above show the scores obtained in the reading proficiency post-test by the students of Readings and Conversation I 

groups 01, 03 and 06. According to this, it can be said that the predominant score in the three groups was in the range of 21-30 being this of 45.83% for 

group 01; the 46.67% in group 03 and the 37.50% in group 06. At the same time, some of the students obtained 11 to 20 scores with a percentage of 

33.33%; 31.25% and 25.00% while just a 6.25% who participated in the post-test obtained the highest score of more than 50 in comparison to the rest they 

showed a better performance in reading after the treatment period. 

Hence,  it can be inferred that based on the results, the range of 21-30 in the post-test remained the same  score from the pre-test showing again that the 

students had the same difficulty answering the test; being these in part 2 (understand text structure) and part 3 (detailed understanding of a text)



IMPACT  OF  THE  USE OF  AUTHENTIC  MATERIALS  ON  THE  READING  PROFICIENCY  OF  STUDENTS 
 

UNDERGRADUATE RESEARCH PROJECT 105 

 

Finally, it can be concluded that in relation with the impact of authentic materials on 

the reading proficiency of students from Readings and Conversation I course do not 

have the higher incidence that researchers expected at the end of the treatment. Since 

the variation in the scores between the pre and the post test was not sufficient as to 

conclude that reading proficiency of students increased.  

ANSWER TO THE RELATED RESEARCH QUESTION 1 

Does the implementation of  authentic materials in Readings and Conversation I 

course become an alternative over using the traditional approach?  

Respecting to this question, it can be said that the implementation of authentic 

materials can become an alternative over using a text book specially, in Readings and 

Conversation I and II courses. In accordance to the responses to a question included in 

the interview for teachers that was;do you consider that the implementation of authentic 

materials in the Readings and Conversation I course has an advantage over using the 

traditional approach (course book)?Teachers expressed that they have more freedom to 

select those topics appropriated to the level of students. Also, students get interested 

in knowing more about language that people use nowadays. In contrast, books usually 

follow stages of a specific chapter related to a specific topic. In addition, students are 

not submitted in a book since books are strict and very limited in order to learn 

academic English.  

Whereas, using authentic materials students learn real language and update 

information as well that fulfills a social purpose such as teaching a second language.
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ANSWER TO THE RELATED RESEARCH QUESTION 2 

Does the exposure to authentic materials expand the vocabulary of Readings 

and conversation I students?  

The answer to this question was confirmed through the interview addressed to the 

students from Readings and Conversation I. For instance, question seven of the 

interview was;in your opinion, do you consider that authentic material helped you in 

the acquisition of new vocabulary? The responses that the interviewees provided to 

this question revealed that most of the students got a lot of new vocabulary from 

authentic materials. In fact that is one of the issues that students highlighted most 

about the use of authentic materials within the course. 

In addition to this, results obtained in the observation guides re states the fact that 

students were exposed to new vocabulary. 

 

 

 

 

 

 

 

 

 

For, instance the graph above presents the results got in relation to the exposure of 

new vocabulary in students from group 01. It shows that in fact students were 

ÅØÐÏÓÅÄ ÔÏ ÎÅ× ÖÏÃÁÂÕÌÁÒÙ ×ÈÉÃÈ ÉÎ ÔÕÒÎÓ ×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ÁÓ ȰÏÕÔÓÔÁÎÄÉÎÇȱ υπϷ ÏÆ 

the time. Similar percentages apply for groups 03 and 06.  70% and 75% respectively 
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ANSWER TO THE RELATED RESEARCH QUESTION 3 

Do authentic texts really stimulate the students´ interest for reading?  

The research team found the answer to this question during the observation phase, 

this was registered in the observation guide and it is presented in the graphs below. 
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$ÕÒÉÎÇ ÔÈÅ ÏÂÓÅÒÖÁÔÉÏÎ ÐÅÒÉÏÄ ÓÔÕÄÅÎÔÓȭ ÉÎÔÅÒÅÓÔ ÆÏÒ ÒÅÁÄÉÎÇ ×ÁÓ ÐÅÒÃÅÉÖÅÄ ÁÓ 

ȰÁÃÃÅÐÔÁÂÌÅȱ φφϷ ÏÆ ÔÈÅ ÔÉÍÅ ÁÎÄ ȰÏÕÔÓÔÁÎÄÉÎÇȱ ÔÈÅ σσϷ ÏÆ ÔÈÅ ÔÉÍÅȢ 4ÈÉÓ ×ÁÓ 

ÃÏÎÆÉÒÍÅÄ ÁÌÓÏ ÉÎ ÔÈÅ ÓÔÕÄÅÎÔÓȭ ÁÔÔÉÔÕÄÅ ÔÏ×ÁÒÄÓ ÍÏÓÔ ÏÆ ÔÈÅ ÔÏÐÉÃÓ ÐÒÅÓÅÎÔÅÄ ÉÎ ÉÔÓ 

authentic format. Students seemed willing to participate and look for more 

information on the topics being studied.  As showed in the graphs below, same 

behavior applies for groups 03 and 06. 

&ÏÒ ÇÒÏÕÐ πσȟ ÓÔÕÄÅÎÔÓȭ ÉÎÔÅÒÅÓÔ ÔÏ ÒÅÁÄ ×ÁÓ ÖÉÅ×ÅÄ ÁÓ ȰÁÃÃÅÐÔÁÂÌÅȱ ÔÈÅ σπϷ ÏÆ ÔÉÍÅÓȟ 

×ÈÉÌÅ ÔÈÅ χπϷ ÏÆ ÔÉÍÅÓ ÉÔ ×ÁÓ ÃÏÎÓÉÄÅÒÅÄ ÁÓ ȰÏÕÔÓÔÁÎÄÉÎÇȱȢ &ÉÎÁÌÌÙ ÆÏÒ ÇÒÏÕÐ 06 texts 

×ÅÒÅ ÃÏÎÓÉÄÅÒÅÄ ÁÓ ȰÏÕÔÓÔÁÎÄÉÎÇȱ ÉÎ ÔÅÒÍÓ ÏÆ ÅÎÈÁÎÃÉÎÇ ÓÔÕÄÅÎÔÓ ÉÎÔÅÒÅÓÔ ÔÏ ÒÅÁÄ ÔÈÅ 

ψχϷ ÏÆ ÔÈÅ ÔÉÍÅÓ ȟ ×ÈÅÒÅÁÓ ÔÈÅ ρςϷ ÏÆ ÔÉÍÅÓ ÔÈÉÓ ×ÁÓ ÐÅÒÃÅÉÖÅÄ ÁÓ ȰÁÃÃÅÐÔÁÂÌÅȱȢ 
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X. CONCLUSIONS 

Through the development of this undergraduate research project and from the data 

gathered, the researchers have concluded the following: 

ü Even though results gathered in this investigation were not as significant as 

they were expected, they are very acceptable considering that this modality 

(using authentic materials, instead of a course book) is being included in the 

Readings and Conversation courses. 

 

ü Students from Readings and Conversation I courses have difficulty regarding 

readings abilities such as, understanding the structure and progression of a 

text, identifying a logical sequence of ideas, understanding linking words and 

discourse features. Moreover, students presented troubles deducing meaning 

from context and understanding small but important differences in meaning. 

 

ü Students proved strengths in the ability to find specific information on a text 

quickly and accurately. 

 

ü The implementation of authentic materials as alternative tool of Readings and 

Conversation I helps students to expand their lexicon, since students can use 

native speakers language and also, in the application of reading techniques. 

 

ü The research team perceived that students were motivated while they were 

being exposed to authentic materials. 

 

ü The systematic and organize teacher´s work contributed in the selection of the 

appropriate authentic materials to be presented in the Readings and 

Conversation I courses. 
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XI. RECOMMENDATIONS 

Having conducted this undergraduate research project on the use of authentic 

materials and its impact on the students reading proficiency from Readings and 

Conversation I course of the majors of Licenciatura en Idioma Inglés and Licenciatura 

en Lenguas Modernas, semester II 2014 at the University of El Salvador, the 

researchers recommend the following: 

To students:  

ü Students should devote more time reading authentic text to develop reading 

habits in order to increase their reading competence. 

 

ü Readings and Conversation I students must apply the reading techniques by 

practicing them when dealing with authentic materials. 

 

ü Students should take advantage of the technological resources like internet, 

web sites, virtual platform, etc. so they can find updated authentic materials 

such as videos, magazines, newspaper articles, e-books that will be beneficial 

to them in the learning process of the target language.  

To professors:  

ü The research group encourages teachers to keep on using authentic materials 

in future courses of Readings and Conversation to enrich their teaching 

methodology so that their classes turn to be more engaging and appealing to 

students. 

 

ü Teachers should include the use of authentic materials for Readings and 

Conversation II oriented to reinforce the reading techniques that students 

studied in the previous course of Readings and Conversation. 
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ü The researchers agreed that it is necessary that teachers encourage students to 

read more by using real language in which authentic materials are involved. 

 

To the Foreign Languages Department:  

ü The researchers consider that the Foreign Languages Department should 

request to the United States Embassy and international institutions to provide 

with authentic materials with the purpose to allow teachers to include in their 

curricula. 

 

ü Authorities from the Foreign Languages Department should open a reading 

room with authentic materials, so that students can improve their reading 

skills. 

 

ü The Social Service Coordinator of the Foreign Language Department should 

design a project in which students interested in working in their social service 

could develop reading clubs in which authentic materials would be included. 
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APPENDIX 1 TIMETABLE 

Impact of the use of authentic materials on the reading proficiency of students from Readings and Conversation I at the Foreign Languages 
Department at the University of El Salvador during the year 2014. 

 

ACTIVITIES 

  WEEKS 

FEBRUARY MARCH APRIL MAY JUNE JULY AUGUST SEPT OCT NOV 

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 

1 Working on the tesis profile                                          

2 First presentation of the tesis 

profile  

                                        

3 Statement of the problem                                          

4 Theoretical framework                                          

5 Type of study and hypotheses                                          

6 Research design, Population 

and sample  

                                        

7 Second presentation                                          

8 Data gathering process 

(treatment period)  

                                        

9 Data analysis and 

interpretation of the data  

                                        

10 Hand in final report                                          

11 Pre-defense                                         



 

 
 
 

APPENDIX 2 
 

UNIVERSITY OF EL SALVADOR  

SCHOOL OF ARTS AND SCIENCES 

DEPARTMENT OF FOREIGN LANGUAGES  

 

 

 

READINGS AND CONVERSATION I COURSE PROGRAM  

GENERAL INFORMATION  

Subject Name : READINGS AND CONVERSATION I 

Course Code  : LCI114  

Pre-Requisite  : ADVANCED ENGLISH II 

Credits (Hours) : 4 

Year / Semester : 2014 / Semester II 

MajorStudy Plan :            Licenciatura en Idioma Inglés, Opción Enseñanza  

                                                     Licenciatura en Lenguas Modernas, Especialidad en Francés e            

Inglés 

Level And Area :  4th Year / Language and Skills Development Área 

 

Academic Unit  

Teaching The Subject :     Foreign Language Department  

 

Duration  :          16 WEEKS 

Course Teachers : GROUP 01 Lic. Francisco Antonio Rodriguez 

GROUP 02 Licda. Yvette Henríquez 

GROUP 03 Lic. René Hernández 

GROUP 04 Licda. MagalyAbrego 

GROUP 05 Lic. Mathew Alvarado 

GROUP 06 Lic. Juan Carlos Cruz 

 

GENERAL COURSE DESCRIPTION 

The Reading Approach: The Readings and Conversation I course aims to develop the learnersô 

skills in reading, vocabulary building and critical thinking using a variety of reading texts and other 

materials. In this course reading is viewed as a multistage process in which both learnersô 

background knowledge along with previous preparation and self-study play a significant role in the 

effectiveness of the course. One of the main targets of the course is to help learners develop reading 

fluency and reading comprehension. In order to develop the ability to read smoothly and 



 

 
 
 

effortlessly, students are initially introduced to the basic reading techniques and are taught to read 

chunks of texts instead of words, to track their reading progress and to avoid using the dictionary 

when encountering unfamiliar words for the first time. 

The Speaking Approach: As the course emphasizes speaking as the second target skill, it is 

developed through class discussions, debates, direct questions, group work, role plays and 

integrated tasks. In this course students are expected to have already developed oral proficiency in 

the language; therefore, the aim of the course is to make students react to the texts they read, to 

criticize them, and to incorporate the target vocabulary into their speech. 

COURSE METHODOLOGY  

Given that this is the first part of the two Reading and Conversation courses, aimed at developing 

reading and speaking abilities at an advanced level, during the first two weeks of the course the 

students will be introduced to the concept and application of the basic reading techniques. Those 

two initial weeks will also be used to introduce the students to the concept and mechanics of public 

speaking, guided discussions, the use of Moodle (for those groups having the blended system), and 

debates. 

There will be no structured book to follow. Instead, there is a list of major units/topics that will be 

explored, developed and discussed. The reading aspect of this course will take texts from different 

information sources (from newspapers, videos, magazines, etc.) that deal with specific aspects of 

the general topic, and they will all be presented in the virtual classroom. The speaking aspect of the 

course will be covered through guided discussions, presentations, debates and public speaking 

(speeches) which will be carried out in the classroom periods. The latter are aimed at building up 

the studentsô confidence, developing their speaking skill and improving their critical thinking skill. 

During the first two weeks of the course, the students will be introduced to the foundational reading 

techniques, how to be a good public speaker and the debate mechanics, while the following 12 

weeks will be destined for the discussion of major topics; there will also be a total of 2 weeks that 

have been programmed as evaluation periods during the semester. 

The major units/topics that will be studied (explored, discussed and investigated) will be: 

1. Animals  

2. Surrogacy  

3. Economics in the 21st century  

4. Biotechnology  

5. Happiness   

 
There will be two main aspects evaluated: 

Reading - The reading phase will be evaluated according to the two main types: 



 

 
 
 

a. Extensive reading - This will be evaluated by the reading of a book from which they will have to 

present partial advances, either orally (as a short video clip) or in writing (as a written report). 

b. Intensive reading - This will be evaluated in combination with the oral activities, since the 

students will have to have read beforehand: 1. For them to have source information as an 

information/vocabulary input about the major units/topics, and 2. For them to have an opinion about 

the topics explored. 

Speaking  - The speaking phase of the course will be evaluated using different modalities, and will 

derive from the study/exploration/investigation of each major topic: 

a. Guided discussions 

b. Speeches 

c. Debates  

d. Conversation groups  

e. Oral presentation 

 

 

GENERAL OBJECTIVES  

At the end of the course, the students are expected to: 

1. Be able to read and understand a wide variety of types of reading, including text with graphics, 

diagrams, tables, photographs, blogs, etc.  

2. Develop visual and textual literacy. 

3. Develop strategies such as using background knowledge, applying ñtop downò and ñbottom upò 

reading process, recognizing relationships with a paragraph, and distinguishing facts from 

opinions.   

4. Strengthen oral speech through the use of high frequency words from the readings, oral tasks, 

debates and discussions.     

SPECIFIC OBJECTIVES At the end of the course, 

REGARDING READING: The students are expected to: 

¶ Understand the gist of entire passages 

¶ Identify the main idea of texts and paragraphs 

¶ Find factual details 

¶ Identify the meaning of reference in the text 

¶ Understand the meaning of vocabulary in context 

¶ Infer someoneôs intention or opinion 

¶ Detect the authorôs purpose 

BASED ON MAJOR TOPICS PROGRAMMED 

FINAL EXTENSIVE READING PROJECT PRESENTATION 



 

 
 
 

 

REGARDING CONVERSATION/ORAL EXPRESSION: The students are expected to: 

¶ To enrich vocabulary. 

¶ To take an active part in discussions and debates, and to be able to state and defend 

their opinions clearly, convincingly and articulately.  

¶ To give short presentations related to the readings of the course. 

 

  



 

 
 
 

SUGGESTED WEEKLY TIMETABLE (16 -WEEK PERIOD)  

WEEK 

No. 
MAJOR TOPIC  ACTIVITY  

PROFESSOR 

IN CHARGE  

1 

 

 

 

 

 

2 

 

 

3 

Reading Techniques 

 

How to be a good public speaker 

 

Debate mechanics 

- Reading techniques: 1 

¶ Scanning,  

¶ Skimming,  

¶ Previewing and Predicting,1 

¶ Vocabulary Knowledge, 1 

¶ Topics, Topics of 

Paragraphs,  

¶ Main Ideas, 1 

¶ Making Inferences,  

¶ Summarizing1 

¶ Patterns of Organization,1 

- Debate mechanics  

- Speech delivery1 

*  

READING TECHNIQUES EXAM  

4 TOPIC 1: 

Animals  

 Yvette 

Henríquez 5  

6 TOPIC 2: 

Surrogacy  

 René 

Hernández  7  

8 MID TERM WEEK  

9 TOPIC 3: 

Economics in the 21st Century  

 Mathew 

Alvarado  10  

11 TOPIC 4: 

Biotechnology 

 
MagalyAbrego 

12  

13 TOPIC 5: 

Happiness  

 Frank 

Rodriguez 14  

15-16 FINAL BOOK PRESENTATIONS  

 

EVALUATION SYSTEM  

Taking into consideration that the minimum number of evaluations is 5, evaluations have been 

distributed as follows: 

EVALUATION 

1 

EVALUATION 

2 

EVALUATION 

3 

EVALUATION 

4 

EVALUATION 

5 

EVALUATION 

6 

Reading 

Techniques 

Exam 

Mid-term Exam 
Reading 

controls  

In-class 

Participation & 

Debates 

Book advances 

(2) 

Final book 

presentation 

20% 20% 10% 20% 10% 20% 

BASED ON EACH MAJOR UNIT/TOPIC (INTENSIVE READING) BOOK (EXTENSIVE READING) 



 

 
 
 

CLASSROOM RULES 

1. CLASS PARTICIPATION: Studentsô active participation is required both in class as well as in 

any virtual forum the teachers may prepare. 

2. IN-CLASS STUDENTSô BEHAVIOR: At the teacherôs discretion, the students who show a 

disruptive behavior or refuse to participate in the class activities may be asked to leave the 

classroom. 

3. MISSED EVALUATIONS: Requests for missed evaluation should be made presenting a genuine 

written justification, within the next 72 hours following it. Otherwise, evaluations will not  be made 

up. 

4. COURSE MATERIALS: It is mandatory for all students to have their own required materials 

for class. 

5. HOMEWORK ASSIGNMENT DUE DATES: Students must turn in their homework 

assignments on the DUE DATES; excuses are NOT accepted unless they are valid, documented 

ones. 

6. BEGINNING OF CLASS: The classroom might be closed five minutes after the beginning of the 

class. Late comers may not be allowed to come in for class. 

7. STUDENTS WHO WORK: Students who have a job will comply with all the regulations and 

policies established for the course.  No special concessions will be given. 

8. GROUP CHANGES: No group changes are allowed under any circumstances. 

9. USE OF CELLPHONE: Cellphones should be off or in vibration mode during class hours. 

Students are allowed to use the cellphone only for academic purposes such as looking for 

information on the internet or using cell phone dictionaries; any other use is not authorized.  

 

REFERENCES / RESOURCES 

BOOKS 

¶ More Reading Power. Beatrice S. Mikulecky / Linda Jeffries.  

THE WEB 

¶ http://www.olyimpic.org/uk/index_uk.asp  

¶ http://science.natioanlgeographic.com/science-health-and-human-body/human-

body/skin-article.html.  

¶ http://animals.nationalgeographic.com/animals/mammals/giant -panda.html 

 

http://animals.nationalgeographic.com/animals/mammals/giant%20-panda.html


 

 
 
 

APPENDIX 3 

READING PROFICIENCY TEST 

 
UNIVERSITY OF EL SALVADOR  

SCHOOL OF ARTS AND SCIENCES 

DEPARTMENT OF FOREIGN LANGUAGES  

Research Project:  Impact of the use of authentic materials on the reading  
proficiency of students from  Readings and Conversation I at the Foreign 

LanguagesDepartment of the University of El Salvador during the year 2014. 
 

Major:                      Licenciatura en Idioma  Ingles Opción Ensenanza. 

Objective: The aim of the present reading test is to assess the reading proficiency 
level of students in accordance with the Common European Framework of 

Reference (CEFF). 
Directions:   read carefully the following readings and translate  the answers to the 
separate  answer sheet. 
 

 
Answer questions 1-12 by referring to the newspaper article about university 
students and the Jobs they have chosen.  Indicate your answers on the separate 
answer sheet . 



 

 
 
 

 



 

 
 
 

 
For questions 13-18, you must choose which paragraphs A-G on the next page fit 
into the numbered gaps  in the    following newspaper article. There is one extra 
paragraph which does not fit in any of the gaps. Indicate your answers on the 
separate answer sheet . 



 

 
 
 



 

 
 
 

 

Read the following newspaper article and answer questions 19-24. On your answer 
sheet, indicate the letter A, B, C, or  D against the number of each question 19-24. 
Give only one answer to each question.Indicate your answers on the separate 
answer sheet . 

 

 



 

 
 
 

 



 

 
 
 

 



 

 
 
 

 

Answer questions 25-42 by referring to the information members of the Brett 
family give about their education. Indicate your answers on the separate answer 
sheet. 

 



 

 
 
 

 



 

 
 
 

 

 


